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Language advising - context
• increase in autonomous learning environments since 1990´s (self-access centres, online learning, 

distance education)

• possibility to manage their own learning

• support needed (Holec, 1990; Little, 1995)

• students´ capacity / skills to control and manage their learning

• redefining teachers´ roles and skills

• language advisor – new kind of control, new kind of distance
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Language advising - definition 
● a resource that aims at helping learners to self-regulate their learning 

(Mozzon-McPherson, 2007; Mynard & Carson, 2012; Kato & Mynard, 2016)

● a form of language support which consists of one or more meetings 

(online or face-to-face) between an advisor and a student, usually one-to-

one (Reinders, 2008)

● a collaborative process focusing on and providing support for learning, 

enabling learners to become more aware, reflective, and effective regarding 

their language learning (Ciekanski, 2007; Mynard, 2020)



LA model



Language advising - scenarios

Task 1:

WHO FOR? WHAT FOR? WHERE? WHEN? (HOW? )



Language advising - scenarios

WHO FOR? (our) students / not students
WHAT FOR? support, tips, guidance
WHERE? classroom / office / online  
WHEN? before / during / after a course / anytime
HOW? individual / group / writing / L1 / L2

● students choosing language courses
● students planning Erasmus, etc.
● students preparing for an exam / certificate
● students studying in an autonomous way
● (tandem learning participants)
● …
● staff choosing language courses
● staff preparing for a conference 

● low / high level students in courses
● students looking for specific / additional materials
● students asking for help - e.g. choosing presentation 

topics
● ……



Language advising  - trends



Language advising - approach

• learner-centred, learning-centred approach

• repositioning of the teacher – „facilitator“, 

„mentor“, „counsellor“, „adviser“, „learner 

support officer“, “scaffolder”

• specific pedagogical tool 

• providing learners with points of reference 

/ support / help 

• attributing more expertise to learners, 

enabling them to develop (new) attitudes 

to learning (Gremmo, 1995)



Language advising - roles
Task 2:

Advisor´s role:

● to give advice?

● to …

Advisee´s role:

● to accept advice?

● to …



Language advising - rolesAdvisee´s role:

● to take charge of their learning

● to provide answers

● …..

Advisor´s role: 

● to provide support

● to say “I don´t know”

● to ask 

● to listen (actively)

● to paraphrase / summarise

● to acknowledge

● to offer advice / tips (from other 

students) …



LA - interaction  
Advising session discourse analysis (Ciekanski, 

2005 and 2007)

● conversational sequences - (personal, less 

formal, anecdotes)

● organisational sequences - (negotiations, making 

appointments, defining  modalities, borrowing 

resources)

● pedagogical sequences - (needs analysis, 

analysis of learning and progress, feedback,

final evaluation, collaborative work of L and A) 

11



Language advising - research
• set of macro- and micro-skills used by advisors (Regent, 1993;, Mozzon-

McPherson, 2001)
• counselling skills, positioning, discursive practices – less directive (than classroom interaction)

• typical communicative strategies (Gremmo, 1995; Carette, Castillo, 2004) 
• negotiation, collaboration, learners´s participation

• pedagogical interaction – (Gremmo, 1995)
• speech acts, face-work, turn-taking

• appropriateness of speech act forms (Clemente, 2003) 
• position of expert – not directive, a/symmetric relations, politeness, face-threatening acts



Language advising / counselling - practice
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• a meta-competence, a set of competences, skills and attitudes 

that learners need to be able to self-regulate their learning 

process

• evolves in time, depends on learning environment as well as 

on learner´s agency

• also considered to be a dynamic complex system 

(Larsen Freeman, 2009; Tassinari, 2010; Murray, 2021)

LA aim - learner autonomy
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Tassinari´s dynamic model of learner 

autonomy



Language advising sessions - (not) topics 

learninglanguage

Task 3



Language advising sessions - (not) topics 

language

● ….

● ….

● …

learning

● needs analysis

● self-assessment

● goal setting

● planning

● choosing materials

● choosing methods

● monitoring

● evaluating materials 

● evaluating methods

● evaluating progress

● ….
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Language advising in English autonomously
Introductory sessions Individual work Advising 

session

CEFR

Questions,

comments, 

further 

reflections
Language

learning history



EA invitation
observations

● advising sessions (with students´

approval)

● intro sessions (week 2 and 3, Wednesday 

18:00)

● learning log writing shower (week 4, 

Wednesday 18:00)

● modules and shower (various times, see 

Google calendar below)

https://calendar.google.com/calendar/u/1?cid

=azVmbjMwbjJzMzdyOTJ0Y3Vtb2Qwa2Qyb

mdAZ3JvdXAuY2FsZW5kYXIuZ29vZ2xlLmN

vbQ

teaching / moderating - laboratory

● a shower (90 minutes) or 

● a module (3x 90 minutes

● the topic / area of your choice

● the content to be co-created with the 

students e.g. Vocabulary builder

● various times, places and forms

https://calendar.google.com/calendar/u/1?cid=azVmbjMwbjJzMzdyOTJ0Y3Vtb2Qwa2QybmdAZ3JvdXAuY2FsZW5kYXIuZ29vZ2xlLmNvbQ
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Tools - self-assessment 
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Tools - reflection

Metacognitive Awareness Inventory (Schraw, G. & Dennison, R.S. (1994). Dynamic autonomy model with descriptors • Language Centre Freie 

Universitat Berlin (fu-berlin.de)

https://www.sprachenzentrum.fu-berlin.de/en/slz/lernberatung/autonomiemodell/index.html
https://www.sprachenzentrum.fu-berlin.de/en/slz/lernberatung/autonomiemodell/index.html
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SWOT analysis

Task 4

● L2/3

● teaching

● opportunities
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First advising session 
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First advising session - sample 
A: What ………………………………………….

S: „My biggest problem is vocabulary I think I must, I don´t know maybe reading some books and watching TV series or 

news in English and hear the English, hear the accent.

….

A: What is ………………………..

S: Be better in conversation.

A: Could you ……………………………………..

S: Now, I cannot make basic conversations so this could be first goal.

….

A: Any other ……………………………………..

S: I have some mirror books, one page in English, one page in Czech, so I will read this book  and I think it is good for 

vocabulary. Also, watching TV series and films with English subtitles. Classic method, I think, but it could work.

A: OK, What …………………………? You are going to read or watch some materials and there will be new words for you 

and ….

S: And I will have a special book for it, I will write it down and I don´t know, maybe read it like a book and trying to memory 

it.

A: I think ……………………………………………..
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First advising session - sample 

A: What do you want to focus on?

S: „My biggest problem is vocabulary I think I must, I don´t know maybe reading some books and watching TV series or 

news in English and hear the English, hear the accent.

….

A: What is your goal?

S: Be better in conversation.

A: Could you specify that?

S: Now, I cannot make basic conversations so this could be first goal.

….

A: Any other ideas on how you might work with vocabulary?

S: I have some mirror books, one page in English, one page in Czech, so I will read this book  and I think it is good for 

vocabulary. Also, watching TV series and films with English subtitles. Classic method, I think, but it could work.

A: OK, What exactly do you plan to do? You are going to read or watch some materials and there will 

be new words for you and ….

S: And I will have a special book for it, I will write it down and I don´t know, maybe read it like a book and 

trying to memory it.

A: I think I think that is the next step, you need to clarify how you are going to do this. 
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First advising session - practice

A: What do you want to focus on?

S:

A:

S:

A:

S:

A:
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Advising practice - discussion
• advising support highly negotiated and individualized (Ciekanski, 2007)

• different educational postures depending on learner´s degree of autonomy, participant´s attitude, goal 

(enhancing learning / language production)

• advising posture – enhance L´s capacity to control learning

• tutoring posture – enhance L´s capacity to manage their learning

• teaching posture – enhance L´s capacity to solve language problems

• companion posture – enhance L´s capacity to engage themselves in learning

• accompanying posture – enhance L´s capacity to develop their learning approach

• language coaching
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S: I changed time for some activities. …. 
I spend shorter time with log writing, but I keep the same 
schedule – Tuesday and Thursday or Friday.
…
S: I realized that the exercises are too advanced.
…
S: I got a little bit used to it - I could move on to Irish 
accents.

Second advising session - sample   
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S: I do have some problems- I planned on meeting with my 
colleagues quite often and it was not possible.
…
S: I can do on my own, but it does affect motivation.

S: It is more difficult with no immediate response, 
I have to imagine more.

S: I am afraid that I might catch some phrases that are used in 
a different way. 

Second advising sessions - topics    



Final advising sessions - roles

S: I think this is what I need, but I am not an expert in English 
learning.

A: But you are expert on yourself.

S: Yes, that´s true.



Evaluating

A: What is your personal explanation this semester? What do you think you deserve the credits 

for?

S: It´s the fact that I was able to keep working, I kept it regular, I didn´t really want to, but I was 

sticking to my schedule, I also wasn´t sure how to adjust. I am glad that I was able to change the 

activities.



LA Analysis

Ciekanski identified 5 educational postures:

• different postures represent – in a continuum  - various power and reciprocity relations

• learners are conceived as recipients, leaders or companions

• advisers assume multiple roles and they switch between them

• both adviser and learner participate actively in the advising

dynamics
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