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Strategies Vs. Skills
Strategies: Skills:
Using Schema Main Idea & Details
Predicting Author's Purpose
Inferring Determining Theme
Questioning Cause & Effect
Determining Importance Summarize/REtell
Visualizing Sequence of Events
Synthesizing Compare and Contrast

Story Structure

Classify & Categorize

Fact & Opinion

Drawing Conclusions

Point of View

Identifying Genre

Describing Plot

Making Predictions

Figurative Language
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MAKINL, CONNECLTIONS

Making connections is about finding links between yourself and what youre reading.
The more connections we make, the better we are able to understand and enjoy reading.

Connections can be with my own life, people |

m W W G know, places I'm familiar with, things | like to do,
events that have happened to me, feelings I've

experienced.

-y Connections can be with world events, items ['ve
g b\) seen on the news, things I've read in newspapers,
magazines and on the internet, big issues.

B TET TOWERLE

Connections ean be with other books I've read,

BN TEXTTOTEIT S5 o 1wt e o

newspaper and magazine artioles.

Parts of the story to connect with:

o the conflicts o the choices characters make o the setting
© the 'big ideas’ ® the emotions ® the time
® the characters o the relationships ® the events

o the actions of the characters
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Cognitive Tutelage

Apprenticeship In Thinking. Cogritive Devel-
apment m Social Contest, Barmars RocGorr,
Chford Uninversity Press, MNew York, 1990, an,
242 pp.. illus. 52795,

Most contemporary analyses of children's
cognitive development are grounded in the
assumption that the role of sodial and cul-
mural Facroes can be undersiood only after we
hawve created a “basic™ and universalistic
analyss of mental functioning in the indi-
vidual. This analyisc priority grven to the
individual and b0 the wniversal has resulted
i an inability o address socioeubtural forees
in a principhed, nontrivial way,

Barbara Rogoff's Appreariseship in Think.
bng is 3 mapor comtribution o the smdy of
cognitive devel nt because it builds
socioculmural factors inco theory and method
from the outser. Rogoff achieves this by
sarting with an analysis of the socially
shared acvivities in which children parvici-
pate and then procooding 1o an account of
how this participation kexds 1o the develop-
ment of cortain aspects of mdividual human

COgnion.

Two levels of socsocultural phenomena
provide the core of Rogoff's analyses, The
first inwolves social interaction, especially as
tuﬁrrlndmb}'adm:ﬁﬂdm:hjld
child dyads in problem-solving semings. [ris
by examining such social interaction that the
concrete practices of “apprenticeship” can be
deseribed. Second, Rogofl studies the cul-
tural contexes in which vanous forms of
social anteractional and individual paycho-
logecal processes oocur. nﬁmnn_g on her
own and others' investigations of cross-
cultural differences 1n socialization practices,
Rogoff outlines some of the fundamental
dimensions along which the organization
and cognitive conssquences of apprentice:
ship may vary. For example, she shows how
the forms of representation used by aduls o
guide children, and laver by children to
guide themselves, through a task may vary
widely among cultures depending on the
degree 1o which language is used and the
r!rp-r of hanguage employed.

theorenical m)dfrpunnm,gs fior
Rﬂgpﬂ’s approach come from a variery of
sourccs, such as Plager’s writings, bur many
of her major insights are grounded in the
writings of the Sovier psychologise and
sermiicdncian L. S 'i"vgﬁl:ﬂ‘.}' (1891934

iy
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Vygotsky's ideas abour the social formation
of mind have come o play an increasingly
important role in Western devebopmental
and educational psychology over the past
decade, but Rogoft has extended them in
several important wavs. A key to this cxren-
sion :s her account of “guided participa-
nion,” a construct which assumes that “both
guidance and pamicipation in culrurally val-
ued activitics ane essential to children’s ap-
prenticeship in thinking™ (p. 8). Rogoffs
chear rext and effective use of drawings and
photographs are useful throughoue, b
they arc particularly important in helping
her explicate this rich construct,

In her account of gusded partcipasion,
Rogoff outlines some of the processes in-
volved in engaging children, beginning at a
very young age, in task sertings and gradu-
ally cransferring cognitive responsibility
them as they participare ar higher and higher
levels. In order to analyze these processes
she introduces and develops the notion of
intersubjectivity, or “shared understanding
based on a common focus of amention and
some shared prosupposinons thar form the

serve and ici n

parc i aultu
David] Wilkic.™ |From Ap, nmm-
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ground for communication™ (p. 71). Dur-
ing very carly stages of socialization, this
intersubgectivity may be primarily emotional
in nanare, but Rogofl documents how, with
the emergence of represcnrational systems
such as language, the shared understanding
sk shift to other objeces and evenits, inelud-
ing those rot in the immediate socil inter-
action sereing.

Rogolf organizes her analyses of gusded
participation and intersubgectiviy in such a
way that she manages 1o avoid the patfalls of
twio magor camps of theonsts i cogmitive
development. On the one hand, she avoids
the tendency o view children as indepen-
demt discoverers or inventors, Instead of
assuming thar chibdren aor as isodated agents
opcrating on reality in order to discover its
wnderlying structurc—an assumption that
characternzes much of the Amencin inter-
pretation of Maget—Rogoff argues that
gndance by more expenenced members of 2
culture 15 an essential ingredient in cognitive
growth, Om the other hand, she avosds the
tendency o view children as passive recipi-
ents in 3 process of culeral transmission,
This lareer tendency is sometimes refiooed
in simple learning-theory interprerations of
Vygotsky, bur is specifically ruled our in
Rogofi's account through her focus on par-
ticipation.

In the final third of the volume, Rogoff
draws on her theoretical framework to som
out several theoretical and empirical issues.
Fﬂ'ﬂﬂ'ﬂpk.ﬂlﬂhﬂpfmﬂdmuflhn
maost msightful comparative discussions of
Vygoesky and Piager o date, I is a discus-
sion marked by an absence of the stark
contrasts and bogus debates that character-
ize much of the contemporary Iieramure on

the topic.
O of the miost i ant contributions
makes in this final section concems

the role of sdule-child and child-child inter-
action in children’s cognitive development.
Her argument follows directly from her
claims mapped our earlier v the volume
abowr the social ongins of cogninive pro-
cesses in the individoal, Soudies carmied our
by Rogoff and her colleagues, as well as by
others, suggest major differences in how
adult-child and child-child interscrions are
organized and how these differences influ-
ence cogritive developmene. Spealically,
these studics indicare thar adult tuvors are
often superior to child eors in their ability
to foster the development of corain skalls
such as planning among children ttecs. [n
contrast, fundamental shifis in perspective—
reserbling paradigm shifts in scientific in-
quiry—scem 1o be berrer fostered through
the conflicns that oocur in peer inpeTaction.
Thus two qualitatively different forms of
social ivteractaon are vicwed as being tied to
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