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ANSWERS: EXERCISE 2.11

Individual response.

ANSWERS: EXERCISE 2.12

Individual response.
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HIGHLIGHTS

This chapter continues the exploration, begun
in Chapters 1 and 2, of writing as a flexible process
and looks in detail at strategies for drafting, revis-
ing, editing, and proofreading. The journey from
initial draft to finished essay may involve many de-
cisions and changes of direction for which there
are no firm rules. To alert student writers to the
options available to them, the chapter provides
lists of strategies for dralting an essav and check-
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Previous attempts to start a pro soccer league failed.

TV contracts almost matter more than live audiences.

Failure of the US Football League was costly.

Baseball, football, hockey, and basketball seasons already overlap.
Soccer fans couldnt fill huge stadiums.

American soccer fans are too few for TV interest.

EXERCISE 2.10 Creating a formal outline

Use your arrangement of general ideas and specific points from Exer-
cise 2.9 as the basis for a formal topic or sentence outline. Follow the
principles given on pages 36-38. (If you completed Exercise 2.9 on-
line, you can use that file to create this outline.)

EXERCISE 2.11 Considering your past work:
Organizing ideas

What has been your experience with organizing your writing? Many
writers find it difficult. If you do, too, can you say why? What kinds of
outlines or other arganizing tools have you used? Which have been
helpful and which have not?

EXERCISE 2.12 Organizing your own essay

Continuing from Exercise 2.8 (p. 32), choose an appropriate organiza-
tion for your essay-in-progress. Then experiment with organizing tools
by preparing a tree diagram or other visual map or a scratch, informal,
or formal outline.

CHAPTER 3

Drafting and Revising

The separation of drafting and revising from the planning and
development discussed in Chapters 1 and 2 is somewhat artificial
because the stages almost always overlap during the writing proc-
ess. Indeed, if you compose on a computer, vou may not experience

http://www.ablongman.com/littlebrown J

Visit the companion Web site for more help
with drafting, revising, collaborating, and
preparing a writing portfolio.
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any boundaries between stages at all. Still, your primary goal
during the writing process will usually shift from gathering and
shaping information to forming connected sentences and para-
graphs in a draft and then restructuring and rewriting the draft.

3a  Writing the first draft

The only correct drafting stvle is the one that works for you.
Generally, though, the freer and more fluid vou are, the better.
Some writers draft and revise at the same time, but most let them-
selves go during drafting and especiallv do not worry about errors.
Drafting is the occasion to find and convey meaning through the act
of writing. If you fear making mistakes while drafting, that fear will
choke vour ideas. You draft only for yourself, so errors do not mat-
ter. Write freely until vou have worked out what you want to say;
then focus on any mistakes you may have made.

Starting to draft sometimes takes courage, even for seasoned
professionals. Students and pros alike find elaborate ways to pro-
crastinate—rearranging shelves, napping, lunching with friends.
Such procrastination may actually help you if you let ideas for writ-
ing simmer at the same time. At some point, though, enough is
enough: the deadline looms; vou've got to get started. If the blank-
ness still stares back at vou, then try one of the following techniques
for unblocking.

Ways to start drafting

= Read over what you‘ve already written—notes, outlines, and so on.
Immediately start your draft with whatever comes to mind.

= Freewrite (see p. 20).

m Write scribbles or type nonsense until words you can use start
coming.

= Pretend you're writing to a friend about your subject.
Describe an image that represents your subject—a physical object,
a facial expression, two people arguing over something, a giant ma-
chine gouging the earth for a mine, whatever.

= Write a paragraph. Explain what you think your essay will be about
when you finish it.

m Skip the opening and start in the middle. Or write the conclusion.

= Start writing the part that you understand best or feel most
strongly about. Using your outline, divide your essay into chunks—
say, one for the introduction, another for the first point, and so on.
One of these chunks may call out to be written.
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lists for revising (p. 51) and editing (p. 58). It also
provides concrete advice for the stages of compos-
ing that many writers find the most difficult: get-
ting started and completing the initial draft.

Students who view revision as an expendable
stage in the writing process may benefit from fol-
lowing, draft by draft, the development of Sara
Ling's essay (begun in Chapter 2) on Internet
communication. Like most initial efforts, Ling's
early draft can benefit from revisions in organiza-
tion, content, tone, and approach to clarify the es-
say's purpose and the relationships among its
ideas and also to make it easier for readers to
share Ling's perspective. The revised draft, in
turn, needs editing for clarity, style, and correc-
tion of errors in grammar, usage, punctuation,
and spelling—changes that appear in the final
version of the essay. Ling's paper can provide ma-
terial for small-group discussion and evaluation,
and the section on benefiting from criticism (3g)
can help students learn to work elfectively in peer
critique groups. "Commenting on others’ writing"
and “Benefiting from comments on vour writing”
on pages 67 and 68 clarify peer review in a helpful
list format.

TRANSPARENCY MASTER 3.1

A WRITER'S PERSPECTIVE

I've never thought of myself as a good writer;
anvone who wants reassurance of that should
read ane of my first drafis. But I'm one of the
world’s great rewriters.

—JAMES MICHENER

How can I know what I think until I see what [
say?
—E. M. FORSTER
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OVERCOMING WRITING BLOCKS

Many students have a hard time writing first
drafts because they trv to get everything right the
first time. They end up writing sentences and
then crossing out what they have written so often
that they have no time left to revise their thoughts
in a second draft. Sometimes the pressure of per-
fection is so great that students become blacked
writers, unable to finish even a single draft before
the deadline. Here are four ways to help students
get started and to help them develop [lexibility
and self-confidence in their approach to the task:

1. Show them copies of your own first and f-
nal drafts to indicate that you were not afraid to
make mistakes in the initial draft because you
had a chance to correct them in the later versions.

2. Give students a time limit for the frst draft,
perhaps an hour and a half or two hours, depend-
ing on the length of the assignment. Require them
to hand in the draft with the final paper so that you
can see how they approached the task of writing.

3. Have students start writing in class, where
vou can encourage theni 1o get ideas down on pa-
per before they try to perfect the wording.

4, Require students to spend some time either
jotting down ideas and phrases or [reewriting so
that they will be loosened up before tackling the
initial draft.

COMPUTER ACTIVITY

KEEPING TRACK OF IDEAS

Writers can often become anxious about
adding in or losing track of ideas that don't seem
to fit as they write out a rough draft. Students
who are composing on the computer might keep
a notebook nearby to scrawl down extra ideas
that occur as they write. If your students’ com-
puter programs have a Versions feature, vou can
also encourage students to shift quickly to a sec-
ond document to note ideas that don't seem to fit
into the document they're composing.
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You should find some momentum once you've started writing.
If not, however, or if your energy flags, try one or more of the fol-
lowing techniques to keep moving ahead.

Ways to keep drafting

# Set aside enough time for yourself. For a brief essay, a first draft is
likely to take at least an hour or two.

= Work in a quiet place.

= Make yourself comfortable.

= If you must stop working, write down what you expect to do
next. Then you can pick up where you stopped with minimal disrup-
tion.

= Be as fluid as possible, and don’t worry about mistakes. Spontane-
ity will allow your attitudes toward your subject to surface naturally in
your sentences, and it will also make you receptive to ideas and rela-
tions you haven't seen before. Mistakes will be easier to find and cor-
rect later, when you're not also trying to create.

= Keep going. Skip over sticky spots; leave a blank if you can’t find the
right word; put alternative ideas or phrasings in brackets so that you
can consider them later without bogging down. If an idea pops out
of nowhere but doesn’t seem to fit in, quickly jot it down on a sepa-
rate sheet, or write it into the draft and bracket or boldface it for later
attention. You can use an asterisk (*) or some other symhal to mark
places where you feel blocked or uncertain. (With a word processor,
you can later return to these places by using the Find command to
locate the symbol.)

= Resist self-criticism. Don’t worry about your style, grammar, spelling,
punctuation, and the like. Don't worry about what your readers will
think. These are very important matters, but save them for revision.
On a word processor, help yourself resist self-criticism by turning off
automatic spelling- or grammar-checking functions or by trying invis-
ible writing (p. 20).

s Use your thesis statement and outline to remind you of your
planned purpose, organization, and content.

= But don’t feel constrained by your thesis and outline. If your writ-
ing leads you in a more interesting direction, follow.

If you write on a compuler, frequently save the text youTre
drafting—at least every five or ten minutes and every lime vou leave
the computer. See pages 52-53 for tips on saving documents.

Whether you compose on paper or on a computer, you may
find it difficult to tell whether a first draft is finished. The distinc-
tion between drafts can be signilicant because creating text is dif-
ferent from rethinking it and because your instructor may ask you
and your classmates to submit your dralls, either on paper or over a
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computer network, so that others can give you feedback on them.
For your own revision or others’ feedback, you might consider a
draft finished for any number of reasons: perhaps vou've reached
the assigned length and have run out of ideas; perhaps you find
vourself writing the conclusion; perhaps you've stopped adding con-
tent and are just tinkering with words.

® Sample first draft

Sara Ling's first dralt on Internet communication appears be-
low. As vou read the draft, mark the thesis statement and each key
idea developing the thesis. Note places where you think the ideas
could be clearer or better supported.

Title?

In “Welcome to Cyberbia,” written in 1995, M. Kadi predicts that the Internet
will lead to more fragmentation in society because people just seek out others like
themselves. But Kadi fails to foresee how the unigue anonymity of Internet commu-
nication could actually build diversity into community by lowering the barriers of
physical appearance.

Anonymity on the Internet. It's one of the best things about technology.
Most people who communicate online use an invented screen name to avoid reveal-
ing personal details such as age, gender, and ethnic background. No one knows
whether you're fat or thin or neat or sloppy. What kind of clothes you wear. (Maybe
you're not wearing clothes at all). People who know you personally don't even know
who you are with an invented screen name.

We can make ourselves known without first being prejudged because of our
physical attributes. For example, I participate in a snowboarding forum that has
mostly men. I didn't realize what I was getting into when I used my full name as
my screen name. Before long, I had received unfriendly responses such as “What
does a girl know?” and “Why don't you go back to knitting?” I guess I had run into
a male prejudice against female snowboarders. However, another woman on the fo-
rum had no such problems. At first she signed on with a screen name that did not
reveal her gender, and no one responded negatively to her messages. When she had
contributed for a while, she earned respect from the other snowboarders. When she
revealed that she was a woman at that point, no one responded negatively in the
way I had experienced. She posed at first as someone different from who she really
was and could make herself heard.

We also cannot prejudge others because of their appearance. Often in face-to-
face interaction we assume we know things about people just because of the way
they look. Assumptions prevent people from discovering their shared interests and

concerns, and this is particularly true where race is concerned. The anonymity of

—eeet—
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MODELS OF STUDENT WRITING
Sara Ling essay

Sara Ling’s essay is the first of several models
of student writing that appear throughout The
Little, Brown Handbook. Reading these examples
ol student writing may give your students a bet-
ter idea of what you expect from their writing.
Even when vour students are not yet able to pro-
duce papers as strong as these sample papers,
they may find it helpful to have concrete exam-
ples to emulate.

The inclusion of multiple drafts of Sara Ling's
essay is intended to help students understand the
process by which a paper is formulated, devel-
oped, and polished. Several of this chapter's exer-
cises ask students to evaluate drafts of the paper;
vou might want to supplement these exercises by
asking your students what they think about the
final draft. If vour students are well versed in the
five-paragraph essay, they may be particularly in-
terested to see how Ling’s essay departs from that
structure while still maintaining a coherent orga-
nization and a measure of fluidity.

You may also find the topic of this essay and
its argument about the Internet to be very inter-
esting to students. The essay might be a spring-
board for class debate on the topic; vou could ask
students to compose a rebuttal to Ling's essay, or
vou could allow them to use it to begin to formu-
late their own research projects.

RESOURCES AND IDEAS
On writer’s block

Bartholomae, David. “Inventing the University.”
In When a Writer Can't Write: Studies in
Writer's Block and Other Composing Process
Problems. Ed. Mike Rose. New York: Guilford,
1985, 134-65. Bartholomae points out that
one of the factors causing blocks or writing
anxiety may be an unfamiliarity with the com-
munity for which the writer is writing, and he
suggests ways Lo familiarize writers with the
discourse expectations of academic writing.

Bloom, Lynn Z. “Research on Writing Blocks,
Writing Anxiety, and Writing Apprehension.”
In Research in Composition and Rhetoric. Ed.
Michael G. Moran and Ronald F. Lunsford.
Westport: Greenwood, 1984. 71-91. Bloom
surveys research on the fears and blocks that
many wrilers encounler and examines strate-
gies, similar to those presented in this chap-
ter, for overcoming the difficulties.
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Rose, Mike. Writer's Block: The Cognitive Dimen-
sion. Carbondale: Southern Illinois UP, 1984.
The case studies of student writers that Rose
discusses demonstrate that blocked writers
often follow rigid, absolute rules about the
forms and process of writing, whereas fluent
writers use flexible, enabling strategies.

--~. “Writing Around Rules.” Patterns in Action,
Ind ed. Ed. Robert A. Schwegler. Glenview:
Scott, 1988. 473-80. As an illustration of the
kinds of rules that block writing and the kinds
of strategies that enable it, Rose tells of the dif-
ficulties he encountered in titling a poem.

ANSWERS: EXERCISE 3.1
Possible answers

Some significant differences between Ling's

outline and her first draft:

®In paragraph 1, Ling explicitly addressed
the essay by M. Kali.

® [n paragraph 2, she added an explanation of
how the Internet allows anonymity.

® In paragraph 3, she added a long example
from her experience.

& [n paragraph 4, she omitted planned exam-
ples and focused on working out her larger
ideas. (Her readers objected to the lack of
examples. See page 54 in the handbook.)

ANSWERS: EXERCISE 3.2

Individual response.

ANSWERS: EXERCISE 3.3

Individual response.

COLLABORATIVE LEARNING

Ask students to work in groups to complete
Exercise 3.1 and to use that exercise as the occa-
sion to discuss their own drafting processes (Ex-
ercise 3.2). Students can benefit a great deal both
from articulating their habits, choices, and diffi-
culties throughout the writing process and hear-
ing how other writers work.
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the Internet makes physical barriers irrelevant, and only people’s minds meet. Be-
cause of this, the Internet could create a world free of physical bias.
Logged on to the Internet we can become more tolerant of others. We can be-

come a community.

EXERCISE 3.1 Analyzing a first draft

Compare Ling's draft with the previous step in her planning (her for-
mal outline) on page 36. List the places in the draft where the act of
drafting led Ling to rearrange her information, add or delete material,
or explore new ideas. (You can do this exercise online at ablongman.com/
littlebrown.)

EXERCISE 3.2 Considering your past work:
Drafting

Think back aver a recent writing experience. At what point in the writ-
ing process did you begin drafting? How did drafting go—smoothly,
haltingly, painfully, painlessly? If you had difficulties, what were they?
If you didn’t, why do you think not?

EXERCISE 3.3 Drafting your essay

Prepare a draft of the essay you began in Chapters 1 and 2. Use your
thesis statement and your outline as guides, but don't be unduly con-
strained by them. Concentrate on opening up options, not on closing
them down. Do not, above all, worry about mistakes.

3b  Revising the first draft

Revision literally means “re-seeing”—looking anew at ideas and
details, their relationships and arrangement, the degree to which they
work or don't work for the thesis. While drafting, vou focus inwardly,
concentrating on pulling your topic out of yourself. In revising, vou
look out to your readers, trying to anticipate how they will see vour
work. You adopt a critical perspective toward vour work (see Chapter
8), examining your draft as a pole-vaulter or dancer would examine a
videotape of his or her performance. (Writing teachers often ask stu-
dents to read each other’s drafts partly to train the students in using
and benefiting from this critical perspective. See p. 66 for more on
such collaboration.)

1 Gaining distance from your work
Reading your own work critically requires that you create some
distance between it and yourself—not always an easy task. The fol-
lowing techniques may help.
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Ways te gain distance from your work

= Take a break after finishing the draft. A few hours may be enough;
a whole night or day is preferable. The break will clear your mind, re-
lax you, and give you some objectivity.

= Ask someone to read and react to your draft. Many writing in-
structors ask their students to submit their first drafts so that the in-
structor and, often, the other members of the class can serve as an
actual audience to help guide revision. (See also pp. 68-69 on receiv-
ing and benefiting from comments.)

= Type a handwritten draft. The act of transcription can reveal gaps in
content or problems in structure.

= Print out a word-processed draft. You'll be able to view all pages of
the draft at once, and the different medium can reveal weaknesses
you didn’t see on screen.

= Qutline your draft. Highlight the main points supporting the thesis,
and write these sentences down separately in outline form. (If you're
working on a word processor, you can copy and paste these sen-
tences.) Then examine the outline you've made for logical order,
gaps, and digressions. A formal outline can be especially illuminating
because of its careful structure. (See pp. 33-38 for a discussion of out-
lining.)

m Listen to your draft. Read the draft out loud to yourself or a friend or
classmate, read it into a tape recorder and play the tape, or have
someone read the draft to you. Experiencing your words with ears in-
stead of eyes can alter your perceptions.

= Ease the pressure. Don't try to re-see everything in your draft at
once, Use a checklist like the one on p. 51, making a separate pass
through the draft for each item.

2 Revising, then editing

Strictly speaking, revision includes editing—refining the man-
ner of expression to improve clarity or style or to correct errors. In
this chapter, though, revision and editing are treated separately to
stress their differences: in revision vou deal with the underlying
meaning and structure of your essay; in editing vou deal with its
surface. By making separate drafts bevond the first—a revised one
and then an edited one—you'll be less likely Lo waste time tinkering
with sentences that you end up cutting, and you'll avoid the tempta-
tion to substitute editing for more substantial revision.

The temptation to edit while revising can be especially attrac-
tive on a word processor because it's easy to alter copy. Indeed,
writers sometimes find themselves editing compulsively, spinning
their wheels with changes that cease to have any marked effect on
meaning or clarity and that may in fact sap the writing of energy.
Planning to revise and then to edit encourages vou to look beyond
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REVISION ACTIVITIES

Here are a few revision activities for students
working on their own or in groups:

Making out an inventory. After students
have written an initial draft, ask them to com-
plete a brief version of the audience inventory de-
scribed in Chapter 1 (p. 11). Their completed in-
ventory can help guide the choices they make
during revision. Students may wish to share
drafts and inventories with other students.

Using dialog. For narrative writing, ask stu-
dents to circle every use of “He said that” and
“She thought that” or similar phrases in their
own or someone else’s paper. Then ask them to
consider replacing the indirect discourse with di-
alogue and direct quotations to make the writing
more vivid and realistic.

Using the senses. For narrative and descrip-
tive writing, ask students to check how many of
the senses they have drawn on: then ask them to
consider making use of the other senses.

Adding other arguments. For argumenta-
tive essays, have students list all the arguments
they could use bul have not yet included in the
paper; they mav wish to turn to other students
for advice about including these arguments.

Soliciting class suggestions. For argument
essays, ask students to summarize their theses
and supporting arguments for their classmates.
Then ask the other students to suggest more sup-
porting arguments and opposing arguments the
writer might consider during revision.

Answering more questions. For expository
essays, ask students to answer these questions for
their own or someone else’s paper: What five
things do you know about this topic that are not
included in the draft? Which ones could be put
into the essay without harming its unity or coher-
ence? What three things are readers most likely
to find interesting, useful, or surprising about
this topic? Could these three things be given
more emphasis without disrupting the organiza-
tion or clarity of the essay?
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On independent revision

Even though vou encourage students to revise
and offer them detailed advice about what and
when Lo revise, you may still find that their revi-
sions are limited to superficial changes. Part of
the problem may be that students have not yet
become good enough readers of their own texts
to identify features that might be altered or
dropped and to identify places where something
might be added. Here are some resources [or
helping students to become active readers and
writers, aware of what they have written and how
it might be changed:

Beck, James P. “Asking Students to Annotate
Their Own Papers.” College Composition and
Communication 33 (1982): 322-26. Beck asks
students to identify specific techniques they
have used in their writing (including features
of structure, detail, argument, and style) and
to evaluate how well they have used those
technigues.

Sommers, Jeffrey. “The Effects of Tape-Recorded
Commentary on Student Revision: A Case
Study,” Joumnal of Teaching Writing 8 (1989):
49-75. Sommers argues that students can
misunderstand instructor response to their
writing and demonstrates how tape-recorded
responses led one student through a series of
successive revisions.

Straub, Richard. “The Concept of Control in
Teacher Response: Delining the Varieties of
‘Directive’ and ‘Facilitative’ Commentary.”
College Composition and Communication 47
(1996): 223-51. Straub reviews the influential
studies on teacher response in an effort to
identify the kinds of comments that encour-
age students to produce effective independent
revisions.
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Track Changes function

Use Save As from the

File menu to copy
and rename the origi-
nal document. Here,
D2 indicates the
second draft.

Deleted copy is ——21995 M_Kadi predicts that the Internet will lead to mare frag-
crossed out.

Added copy appears __|
in blue

In her 1995 essay “Welcome to Cyberbia,” M. Kadi argues that

they are not. Instead, shelm"Weleometo-Eyberbia;—written-in

mentation, not community, in-seciety because users merely
peeplejust-seek out others ike-themselves with the same

=o hiases, needs, and concerns as their own. The point is an

added punctuation, and the like), then you might consider whether
and where to read more deeply for more fundamental changes.

3¢

In revising her first draft, Sara Ling had the help of her instruc-
tor and several of her classmates, to whom she showed the dralt as
part of her assignment. Based on the revision checklist, she thought
that she wanted to stick with her initial purpose and thesis state-
ment and that they had held up well in the draft. But she also knew
without being told that her introduction and conclusion were too
hurried, that the movement between paragraphs was too abrupt,
that the example of the snowboarding forum went on too long, and
that the fourth paragraph was thin: she hadn't supplied enough de-
tails to support her ideas and convince her readers.

Ling’s readers confirmed her self-evaluation. Several, however,
raised points that she had not considered, reflected in these com-
ments by classmates:

Examining a sample revision

Comment 1

Why do you say (par. 2) that most people use invented screen names? I don't,
and I know other people who don't either. Do you have evidence of how many
people use invented names or why they do?

Comment 2

I would have an easier time agreeing with you about the Internet if you
weren’t quite so gung-ho. For instance, what about the dangers of the Inter-
net, as when adults prey on children or men prey on women? In par, 3, you
don’t acknowledge that such things can and do happen. Also, is a bias-free
world (par. 4) really such a sure thing? People will still meet in person, after
all.

At first Ling was tempted to resist these comments because the
wrilers seemed Lo object to her ideas. But eventually she understood
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that the comments showed ways she could make the ideas convinc-
ing to more readers. The changes look some time, partly because
Ling decided to conduct a survey ol students in order to test her as-

sumption about people's use of invented screen names.

The following revised draft shows the survev results and Ling's
other changes. Ling used the Track Changes function on her word
processor, so that deletions are crossed oul and addilions are in

blue. Marginal annotations highlight the main revisions.

The Internet: Fragmentation or Community?
Fitle?2

We hear all sorts of predictions about how the Internet will enrich
our lives and promote equality, tolerance, and thus community in our
society. But are these promises realistic? In her 1995 essay “Welcome to
Cyberbia,” M. Kadi argues that they are not. Instead, sheln"Welcome-te
Cyberbia,writterin-1995-M—Kadi predicts that the Internet will lead to
more fragmentation, not community, in-seeiety because users merely
peoplefust seek out others like-themselves with the same biases, needs,
and concerns as their own, The point is an interesting one, Bbut Kadi fails
to foresee that hew the unique anonymity of Internet communication
could actually build diversity into community by lowering the barriers of
physical appearance.

Internet communication can be anonymous on at least two levels.
Anonymity-on-the Internet-It's one of the best things-abeut technotogy:
Meost-peaple who communicate online-use an-invented-screen name-te
avoid-revealing-persenal details such-as-age-gender,-and-ethnic
background:Ne-enre-knows The people who communicate with you do not
know your age. wWhether you're fat or thin or neat or sloppy. What kind
of clothes you wear. (Maybe you're not wearing clothes at all). Or anything
else about physical appearance. Peeple-who knrew-you-personally-den't
even-krow-whe-yeu-are-with-an-invented-screen-name: If you use an
invented screen name instead of your real name, readers don’t even
know whatever your name says about you, such as gender or ethnic
background.

Internet anonymity seems a popular option, judging by the numbers
of invented user names seen in online forums. But I thought it would be a

good idea to determine the extent of invented user names as well as the

reasans for them, so I surveyed seventy-eight students with two questions:

(1) Do you ever write with an invented user name when contributing to
chat rooms, newsgroups, blogs, and so on? (2) If yes, why do you use an

invented name: to protect your privacy, to avoid revealing personal

Descriptive title
names Lopic
and forecasts
approach.

Expanded
introduction
draws readers
into Ling's
question and
summarizes
Kadi’s essay.

New transition
relates para-

graph to thesis
statement and
smoothes flow.

Blanket asser-
tion is deleted
in favor of sur-
vgy results
added later.

Addition clari-
fies use of in-

vented screen
names.

Largest revi-
sion presents
results of sur-
vey canducted
o support use
of invented
screen names.

Sample revision




' Drafting and revising

MNew pie graph
presents survey
results in an
easy-to-read
format.

New paragraph
summarizes
survey results
and adds ex-
amples.

Revisions con-
dense averly
long example
from Ling’s
experience.

New paragraph
acknowledges
complexities
that were previ-
ously ignored.
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information, or for some other reason? Fig. 1 shows that most of the
students do use invented names online. And most do so to protect their

privacy or to avoid revealing personal details.

Use invented names to
avoid revealing personal

Do not use invented .
details (30%)

names (22%)

Use invented names
to protect privacy
(37%)

Use invented
names for other
reasons (11%)

Fig. 1. Use of invented screen names among seventy-eight Internet users.

Users of the Internet clearly value the anonymity it can give them.
Twenty students said that they use invented names to mask personal
details because they think the details might work against them. One said
she is able to participate in a physics discussion list without fear of being
ignored by the group’s professional physicists. Another said he thinks he
can contribute more freely to a political forum because ne one knows he's
African American. I learned the benefits of anonymity myself when I
joined a snowboarding forum using my full name and received hostile

With-invented screen-names;-we-can-make-eurselves-known-witheut
first-being-prejudged-because-of our-physical-attributes—Forexample
participate-in-a-snew-bearding-forum-that-has-mostly-men. I didn't-reatize
what-T-was-getting-into-when-T-used-my-full name-as-my screen-name:
Befere-tong,T-had-received-unfriendly-responses such as "What does a girl
know?” and “Why don't you go back to knitting?” I guess I had run into a
male prejudice against female snowboarders. However, another woman on
the forum had no such problems-—At-first-she-signed-en-with a screenname
that-did-not-reveal-her-gender,-and-ne-ene-responded-negatively-to-her
messages—When when she had contributed for a while; before revealing
her gender. she-earned-respect-from-the-othersnewboarders. Whenshe
revealed-that-she-wasa-woman-at-that-point;no-oneresponded negatively
intheway I-had-experencedShe-posed-at-firstassomeone different-from
whe-she-really-was-and-could-makeherself-heard:

Granted, concealing or altering identities on the Internet can be a
problem, as when adults pose as children to seduce or harm them. These
well-publicized occurrences say a great deal about the need to monitor the
use of the Internet by children and to be cautious about getting together
with Internet correspondents. However, they do not undermine the value
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of peaple being able to make themselves heard in situations where
normally (in the real world) they would be shut out.

The Internet’s anonymity has a flip side too. We cannot be
prejudged and

Wwe also cannot prejudge others because of their appearance. Often
in face-to-face interaction we assume we know things about people just
because of the way they look. Someone with an athletic build must be
dumb. Someone who is heavy must be uninteresting. Perhaps most
significant, someone of another race must have fixed or contrary views
about family values, crime, affirmative action, and all sorts of other issues
as well. Assumptions like these prevent people from discovering their
shared interests and concerns;. But with and-this-is-particularly-true-where
race-is-eoncerned.-Tthe anonymity of the Internet, makes-such physical
barriers to understanding are irrelevant..-and-enly-people's-minds-meet:
Because of this-the Internet-could create-a world-free-of physical bias:

Legged-on-to-the Internetwe can-become-more tolerant of others:
We-can beeome-a-commnity:

A world free of physical bias is a long way off, but the more we
communicate with just our minds the more likely it is that our minds will
find common ground. Logged on, we can become more accepted and

accepting, more tolerated and tolerant. We can become a community.

Work Cited
Kadi, M, “Welcome to Cyberbia.” Utne Reader Mar.-Apr. 1995: 57-59.

EXERCISE 3.4 Analyzing a revised draft

MNew transition
clarifies shift to
second main
point.

New examples
support general
statement.

New conclusion
qualifies and
spells out pre-
viously rushed
ideas.

New work-cited
entry. (See

p. 656 on MLA
style.)

Compare Ling's revised draft with her first draft on pages 47-48. Can
you see the reasons for most of her changes? Where would you sug-
gest further revisions, and why? (You can do this exercise online at
ablongman.com/littlebrown.)

EXERCISE 3.5 Considering your past work: Revising

In the past, have you usually revised your drafts extensively? Do you
think your writing would benefit from more revision of the sort de-
scribed in this chapter? Why or why not? Many students who don’t re-
vise much explain that they lack the time. Is time a problem for you?
Can you think of ways to resolve the problem?

EXERCISE 3.6 Revising your own draft

Revise your own first draft from Exercise 3.3 (p. 48). Use the checklist
for revision on page 51 as a guide. Concentrate on purpose, content,
and organization, leaving smaller problems for the next draft.

 rev
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COLLABORATIVE LEARNING

Exercise 3.4 works well as a small-group pro-
ject. Encourage students to discuss their differ-
ing ideas for further revisions and then have each
group present their conclusions to the class.

ANSWERS: EXERCISE 3.4

Answers will vary.

ANSWERS: EXERCISE 3.5

Individual response.

ANSWERS: EXERCISE 3.6

Individual response.



