Chapter 21

Discipline Is Love

Many caring adults are hesitant to discipline children. Why should this be? Many of us grew
up learning to associate discipline with anger, yelling, and even revengeful punishment. If we
believe that discipline is inherently hurtful, naturaily we don’t want to inflict it on kids we care
about. The problem is that when we don’t discipline kids, they keep misbehaving, and we be-
come more angry and frustrated. When the discipline finally does occur, it’s just as we feared:
it's done with anger. No wonder so many adults try to avoid disciplining kids!

Because kids do need discipline, we might as well do itin a way that works, and in a way that
also communicates our true intentions. Your approach to discipline depends on your answers (o
the following questions:

_» Why do kids act out? Because theyre bad and want to spread their badness around? Or be-
cause they have been “triggered”—something hit their sore spot—and they are feeling
anxious and unsafe?

+ Why do you have rules? To help kids to be safe, to heal, and to learn to do right? Or to get
revenge when kids break the rules?

If you believe that kids break rules because they are bad, then you will probably want to use
discipline to punish them and get revenge. Unfortunately, that approach to discipline does not
really make kids feel safe, nor does it teach them to do right. It only adds more pain to the pile,
and teaches them to fear the punishing adult.

If, on the ather hand, you believe that kids break rules because they are trying to make them-
selves feel okay when they are feeling unsafe or insecure, then you will probably want to use
discipline to help kids to feel safe, to heal, and to learn to do right. This approach to discipline
takes considerable effart, especially at first. The good news is that this compassionate approach
to discipline is also the effective one.

This positive, compassionate approach to discipline is based on several assumptions:

1. When kids act out, that means that they feel unsafe or insecure. They use their actions to let
us know that they need our help.

9 We want to do what we can to reassure kids, so that they can feel safe and secure again. We
can reassure them with discipline. '

3. We want kids to learn good things from their experience of our discipline. We want them to
learn:
+ They are safe.
» They can count on us.
« What they do matters. Good actions get rewarded; bad actions do not get rewarded, and

‘may require discipline.

An effective discipline approach is best offered within the context of a safe, supportive environ-
ment (see Chapter 20), in which kids work toward goals they care about (see Chapter 22). We'll
be focusing here on several components to the positive discipline approach: focusing on the pos-
itive, using a time-out system, and using natural consequences.

271



e CHILEY TRAUMA HANDROOK

ACCENTUATE THE POSITIVE

The first principle in positive discipline is to focus on the positive. This is not just to be “nice,” :
but because it works. Here are some keys to this approach. s

Kids Will Try to Meet Your Expectations

A famous study was conducted in a public school system some years ago. Researchers came
into a few classrooms and gave each child an assessment. After the assessments were com-.
pleted, the researchers gave each teacher a fist of several children in their class who, based on the
test results, would be “late bloomers™ and do especially well as the year progressed. The k{d” :
heard nothing about the lists; only the teachers knew. The tests turned out to be highly Pfed“:"
tive, and the Kids on the list did do better and better at school as the year progressed. The teachers
were very impressed and wanted to be able to use the tests with their future classes. e
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When we fing wilys of’communicatingﬂmt we see kidg positively apng that we EXpect them to dg

Kids learn from €Xperience, When they have 5 fepeated experierice of being Tewarded, or “re.
inforced” for doing a ceraip thing, they learn that doing that Certain thing brings rewards. Then
they 're more likely to dg that thing again. So yo might as wej] focus your remforcementg on the

éqiforwnz ent Builds p elationsj, ip

avior thut we don’tlike, we iare not reinforcmg It with oyr attention, If the
T'Was to get gy dttention, this Strategy will pa discouruging. {Certain pe-
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attacks another cannot be i gnored. We are obli ged to
‘nlervene to keep kids safe. Other limes, we may have more leeway.)

" haviors, such as when one child physically

Notice Someone Else’s Positive

While we are ignoring one child’s problem behavior, we can actively give our atlention to an-
other child’s more appropriate behavior. Often, the first child will join the other child in an at-

~tempt-to get a share of the reinforcing attention.

Distract or Rechannel

Another way to stop a child from doing something you don"t want her to do is to engage her in
something else instead. With this strategy, you are not reinforcing the bad behavior, and you are
giving the child another option to earn your atiention and reinforcement. As kids become in-
volved in positive behaviors, we can reinforce them for doing something we approve of.

Explain Why the Behavior Is a Problem

Sometimes when we see a child doing something we don’t want him to do, it makes sense to
explain this to him. Kids may not know all of our rules or our reasons for them. Often, this kind
of explanation can be enough to help a child do better next time.

Set a Consequence

‘1t can be effective to tell kids what will happen if they continue the problem behavior, or if
they do it one more time. For a consequence to be & meaningful deterrent, it must be something -
the child doesn’t want, for example, removal of reinforcement, or a punishment of some kind.

The latter parts of this chapter focus on this strategy in more detail.

Keep the Consequence

If the child continues doing the problem behavior after you've set a consequence, the next
strategy is to keep the consequence. Then the child can learn from experience that when she be-

haves badly, an unpleasant cOnsequence will occur.

DON’T MESS WITH MR. IN BETWEEN

It's very important for adults to be firm and consistent In their approach to discipline. Other-
wise kids will not learn what you aré hoping they will learn. Then they will continue 10 feel un-
safe and insecure, and continue their problem behaviors. Of course, adults are not machines, and
no human can be exactly the same all the time. But we can learn from machines, and use this un-
derstanding to help us to help kids. Specifically, let’s learn from slot machines. -

Imagine you are playing slat machines that cost i quarter for each play. Now answer tf_l_l:‘; E
question: What will you do with a machine that gives four quarters each time you play i
Chances are, you'll put another quarter in. and another, and another. Each time, you aré being re-
inforced with a smail win. Play this machine enough times and you can huy yoursell a new car. -

You've been playing that machine for a while. and it’s always worked for you ers
Now what will you do when you put in a quarter, but the muchine does not give the four Clﬁdr’c-'.
hack? Chances are, you'll say to yoursell, “1 know that this machine works: it always WOTR"
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and you'll put in another quarter,
quarters back, after a while ¥ou mi
tion, or to try to get it to fix itself.

You've put in the quarlers, you've kicked the machine
ters buck. Now what wil] You do next? Chances are, you’
that this machine doesn't work anymore, and

So you've left that machine, and now
putin a quarter and nothing comes bac

and another, and another. If you're

still not getting the four
ghttry hitting or Kicking the machin

&, perhaps out of frusgra-

» and still you’re not getting any quar-
ve had enough, You're telling yourself
you're not going to keep wasting your money on ir.
you're playing a different one. With this machine, you
k. You put in another quarter and nothing comes back.
You put in another quarter and nothing comes back. You put in another quarter and nothing

comes back. You put in another quarter and—jackpoy/ Many quarters come back. Yoy putinan-
- other quarter and nothing comes back. You putinanother quarter and nothi ng comes back. Now
what will you do? Chances are, you’ll put in another quarter, and another. Because each time,
you're telling yourself, “The next one could be u jackpot”
Of course, you recognize that last machine as the way the slot machines work in gambling ca-
i ifies the principle of “random i ntermittent reinforcement ™
rid of. Because the next Iry could win the jackpot!
So how does this apply to your discipline approach? Imagine a child who is always reinforced
for a certain problem behavior. That’s like getting four quarters from the machine every
you put in a quarter. It works, so you keep on doing it. This is wh
problem behaviors—because in some way, it's working for them.
Then one day the adults change the rules, and the problem behavior is not reinforced any-
more. That’s like when the quarters stop coming back from the machine. Remember, the behay-

try many more times, perhaps even more thap
usual, so be prepared for 4 bit of a storm. But if

_ g toug ‘eep Trom giving in, if you
" keep from reinforcing the problem behavior, after a while the child will final] y realize that it just

: ; [ v a different machine, find
-Some new way of getting reinforcement

time
y kids keep repeating their

, Is to avoid the in between. What

: . being frustrated over and over again, and
“then suddenly hits a Jjackpot? Then you have created a random infermittent reinforcement Sys-
em, and the problem behavior wi]] be much more difficult to get rid of, because no matter how

keep hoping for a jackpot.
ckout line of a supermarket,
CHILD: Mommy,
JTHER: No.

CHILD: Mommy, please?
MOTHER: No,

CHILD: Monmmy, please?
MOTHER: No,

CHILD: Mommy, please?
MOTHER: No,

HILD; Mommy, please?
OTHER: N,

1LD: Mommy, please?
JTHER: N,

can I please have one of thoge?
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I hope you are thinking, “Jackpot!™ This mother is training her child to be obnoxious. She is
reinforcing the child for asking over and over again. by teaching the child that if you ask enough
times, there's a good chunce of hitting the jackpot.

If you don’t want your kids to be obnoxious, or to repeut their own preferred problem behav-
iors incessantly, then don’treinforce it. Stick to your rules every time; don’t hand out jackpots.

PRINCIPLES FOR IMPLEMENTING DISCIPLINE
USING A POSITIVE DISCIPLINE APPROACH

When you are responsible for kids, sometimes you must take actions that they complain
about, such as enforce the rules, take away reinforcements, and give other consequences for
their behaviors. The following principles and practices will help you to do this in a caring and
effective way,

Problem Behavior Is ¢ Way Children Ask for Reassuraince

Reussurance calms kids down. When you can keep in mind that discipline is reassurance for
kids, it will be easier for you to do this from a caring mind-set. Your goal is not to punish but to
help kids to feel more safe and secure. When kids are out of control, they need the adult to take
charge and get them back into control. You can do this with discipline. Then they feel protected
and safe.

You Are the Adult

You are the child’s rock of security. Kids need to be able to count on you to protect them, to
keep things safe and under control, and to keep your own promises.

If You Are in Charge, You Are Strong and Can Protect

If you cannot take charge of a kid, then you aren’t very strong and can’t be counted on for
much. You can show you are in charge by enforcing the rules without losing conirol yourself.
Then kids can feel that someone strong and caring is protecting them and keeping them safe.

Keep Your Promises

Remember, routines, tules, and consequences are afl promises. If you “give the kid a break”
and don’t enforce the rules, you are giving the kid a broken promise.

Only Make Promises You Can Keep

Don’t offer treats or special activities that you won’t be able to deliver; it will just teach the
child that you can’t be trusted. Also, don’t threaten consequences that are unfair or overly se-
vere. Later, when you are calmer, you will realize that you were wrong, and you will correct 1L
That also teaches the child that you can’t be trusted, that you don’t mean what you say. It's bt::[tf?l'
to have small, reasonable consequences prepared ahead of time. so that when it’s time to disci-
pline, you already know what the consequence will be. If you find yourself disciplining while
angry. you can tell the child that you will decide the consequence later.
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Stop a Problem QOuickly

Stop a problem before it gets too bad, and before you beconie too angry. This is the key to the
whole thing. If You stop a problem behavior egr] , then

¢
3
H
3
i

* You have offered reassurance at the first cry for help. You've come through for the child.

* The child has not had to escalate the problem behavior to get your atiention. He did not
have 1o act too “bad” 1o gel reassurance from you. He is learning that he can get reassur-
ance with small offenses and May not need big ones. This is no| the final goal, but it's a
good step.

* Because the problem behavior is stil small, it only requires a small consequence. This will
be easier for the child to tolerate, and easier for you to tolerate.

The exact format of your discipline approach isn't the most important issue, What's really im-
rtant is that you follow the principles and practices, and that Yyou have a clear system that you
- stick to. If you don’t like the following time-out System, change it to one that you like better:

" their household. What it does mean is that they were not taught carefuily enough, or that they
-were left on their own to do it, and when problems came up, they didn’t know what to do. Time-

ment, focus on the positive, etc.). Also, don't expect it to work ail at once. Kids find the loop-

‘holes, and it’s our job to plug them up. This is an effective System, but it takes work to getresults.

. The main poinf of 5 time-out is that the chiid ig being removed from the action, from the fam-
' OT group. A time-out intervention should reflect the following principles:

- Time-out is nonreinforeing. That means that the other activity (from which the child is be-
*Ing removed) shouid be reinforcing. This is part of the context that makes time-out work.

* Time-out s nonpunitive. The goal is to keep kids safe and to remove reinforcement for bad
~ . behavior. There jg nothing angry or punitive about giving a time-out.

-* Time-out allows for learning. Kids have a chance 1o learn that certain behaviors lead to re-
' Mmoval of reinforcement. They also have a chance to calm down and to thin| about what
they did ang how they want to act when they are able 1o rejoin the group or family,

The advantages of the time-out are closely related to the Structure of the time-out, and include
the following:

* The time-oyt keeps the child from hurting someone. Thig keeps the setting safe.

* The time-out keeps the child from disrupting, from preventing others froin doing their own
dchvities. When other kids can do what they expected to do, this means that adults are

. ~eeping their promises.

€ time-out remaves reinforcement for bad behavior. No more quarters!
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The time-out allows the child time o regain self-control.
The time-out gives the adult a chance 1O demonstrate control when the child was out of
control. This 18 reassuring Lo the child, who has been contained and kept sufe.

The time-out method includes the following components:

Use this with previously established rules. The child should already know the deal before
the time-out is given. _

Use with preestablished duration (e.g., one minute for each year of the child’s age). Some
people use thirty-second or one-minute time-outs, to 2llow the child to return to the family
or group as quickly as possible. In general, shorter time-outs are better, because the goal 18
really to set & limit and remove reinforcement, not to drag things out. However, for some
children, a very short time-out may not have the desired effect, 80 you’l] have to figure out
what works best for your kids, in your setting.

Some actions (€.2., hitting) get automatic time-outs. If damage is already done, it's too late
to start talking about 1t; the child is clearly a danger and must be removed immediately. Ad-
ditional consequences could occur as well, depending on your rules and on the nature of
the offense.

Some actions (&.2-- disobeying) geta warning. When the child still has a chance o correct
her behavior, then give her the chance. If she can catch herself and get it together without
needing a time-out, that’s great.

Warning: restate request, then count: one, two, three. Tell her what she's doing and what
you want her to do instead. Count to three in a steady manner so that each count takes about
Une second. Do not fudge this or slow the count down, because that would be breaking your
promise.

I the child fails to initiate the action before the end of the count, then say. “Take a time-
out”” Sometimes the child will do what is asked just after the count has finished. He may

say, “1'm doing it: I'm doing it!” but you should telt him, “You missed the chance; you cait- - ;

do it after the time-outis done.” If you let him getaway with it (if you let him do it without

taking the time-out first), you have broken your promise and he will know that he can't

count on you to do what you say-
Time-out occurs in a designated space. This can be a certain chair, wall, or corner of the
room, or it can be another place farther away. Your choice of a time-out spot will depend on

your facilities, on your staffing, and on the nature of your kids. Make sure that the time-out -

spot will allow you to accomplish your goals to keep Kids safe, to allow others 1O continué
in the activity, and to remove reinforcement during the time-out. If you aré traveling or not
in your usual setting, you can invent new {ime-out spots wherever you ate.

Follow rules while in time-out. The chitd in time-out should not communicate with anyone -

during the time-out. He should not make faces or noises; he should not ask you if he's al-
most done. He should not play with toys or jump around. You will have to make your rules

realistic for the children you work with; some kids can nandle being still and silent. whﬂﬁ_.

others should be given something to do such as writing or drawing. .
During time-out, the child should receive no conversation or other attention. If the child in
time-out makes fuces and other kids laugh, then you haven't removed the reinforcement;

and others are distracted and not doing {heir normal activity. You might control this BY lo-
cating the time-out spot farther away, by starting the fime-out over again whenever HE. .

child in time-out misbehaves, and/or by sending other Kids to time-out as & consequence

) . T . - a1 have
for interacting with Kids in time-out. There’s no one right way to manage this; you'll have -

to figure out what works for you. If possible, iU's good to have the time-out spot in plan

view of the rest of the group. Then the child in time-out can see what he's miss]

ng. and you .
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citn Keep an eye on him, However, with kids who are too disruptive, you w
another plan.

When the time-out js finished, the child is asked to expl
_ comed to return to the group/activity. You can help the ¢
L asking her to state whut happened and how she would ljke to handle it next time, However,
the “cognitive processing™ component is not always appropriate. For example, if you are
using thirty-second time-outs during a high-interest activity, it's probably enough just to
name the behavior that caused the child to get the time-out.

ill need to devyisge

ain what happened, then iy wel-
hild leurn from the experience by

Time-Out Problem Solving

Many problems will arise
are some of the more comm
dling them:

as you try to use these methods, becau

se kids are all different. Here
on types of problems, along w

ith some suggested strategies for han-
What if other kids try to interact with the kid in time-out?

Have a rule against that. Enforce consequences for kids who try to communicate with
Someone i a time-out.

' '_What if the child acts up in time-out?

-out again when he starts following the
_ : he is just making his time-out longer.
-+ If the child in time-out is bej i i

_ g and this is keeping others from doing their
~- activity, then consider having the time-out spot farther away from the others.

‘What if the aduit can’ resist interacting with the kid in time-out?

-1If the adult is concerned for the child’s health or safety,

then it is appropriate to interact,
‘even during a time-out. For example, if the child needs to £o to the bathroom and really
can’t wait, let him go, and then pick up the time-out where it left off. Of course, if he tries
this every time, then you’Il know to ignore it.

- The adult must not get caught up in arguing or explaining to the child during the time-ont,

- The intervention is negated by giving the chiid reinforcement instead of removing it. Do

‘- Not reward the child for breaking the time-out rules.
If the adult is unab

L le to control his or her own reactions to the child during time-out, con-
Stder the situation: )

If this is a staff member who j
- .tion and training. If jt's sl
- lakes a great deq] of maturit
~Ifthisisy parent, other optio

“Spot that is far enough from
lime-out, The parent does n
‘erly, to say that the time-out

“1oronly (for more detail on rhis approach, see Cha
- Might benefit from worki ng

with a therapist on self-
- More effective ip handling the child face 1o face.

s unable to achieve self-control, the first strategy is educa-
a problem, then he or she is probably in the wrong job. It
¥y and self-control to work with distressed kids,
ns must be explored. The quick soluti
the adult to prevent opportunity for
ot interact until the child h
is over. This saves the rein

o is to find a time-out
Interaction during the
as completed the time-out prop-
forcement for the positive behay-
pter 10). In the long run, the pirent
control skills so that she or he can be
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ay there? Then some Wy must be found to

What if the child won't g0 1O time-out, or won't st
not safe. Here are some

enforce the rules, otherwise promises are not heing kept und kids are
-deus for enforcing rules in this situation:

« 1f the child does not go Lo time-out imediately, the adult can count o three to indicate the
time the child has to start toward the time-out spot. if the child does not start before the
count is done, then the time-out period 1s doubled (or add whatever amount of time was
set).

« [fthe child does not goto time-out and this is an urgent threat to safety. then, depending on
the degree of urgency, the adult must take him away, O fet him know that he will be tuken
away if he doesn’t 20 by himself. A typical statermnent is, “I'l count to three; if you are not
on your way by then, then that means that you're asking me to help you get there. One, two,
three.” 1f he is not already on his way, then the adult should take his hand and walk him

~ there.

. The same strategies can be used for the child who will not stay in time-out. Set up conse-

uences for this, perhaps additional time-out minutes, or S0me other consequence such as
loss of TV time.
 When safety is at stake, and when these other strategies don’t work soon enough to keep
safety, physical restraint must become an option. Otherwise, the situation does not keep
kids safe.
What if the child likes to be in time-out? It's important to figure out why the child likes to be
there. This can take some careful observation and questioning. Different reasons lead to differ-

ent strategies:

« Some kids like time-out because of the aitention that this brings them, from kids or adulss.
If this is happening, then fime-out isn’t being used properly. Figure out the weak link and

fix it. This might mean moving the time-out spot Farther away, enforcing consequences for

other kids who encourage this child, or getting the adult under control.
. Some kids get themselves placed in time-out Lo avoid doing tasks they don’t like, or to
avoid situations they find uncomfortable. Kids should not be allowed to escape their obli-

pations, so perhaps (for example) missed schoolwork can be made up during recess. How-

ever, adults can also

her to learn how to handle those challenges.

. Some kids find time-out calming. This is not such a bad thing. Work out 2 system in which
they can take a voluntary \ime-out to calm themselves down. This can also involve prompt-
ing on the part of the adults. This

self-management

The real key to the time-out syslem is to catch the problem quickly. if you ar
time-outs, try to make sure that you use time-
practice. Even if you must be very, very strict to do this, it's worth it ©© get the prac
good at it. If you have allowed a problem to co
ger. you probubly should have used the time-out strategy previously. That's okay—justt
fime-out right away, before the situation becomes WOrse.

Many parents and child care workers object to this suggestion for suck
outs, stating that this seems overly strict. However, remember that sygriet” and “harsh™ are very
problem will be, and the less chance you will have 1o get upset about it. 1f you use ‘
and if you stick with it 100 percent for a few weeks, you will find that your Kids are calmer an

H
2
A

learn from what the child 18 avoiding, and make extra efforts to help -

is 1 good step roward helping kids to become better at -

e new to using R

outs at least three times per day in the first week of
tice and get .

atinue long enough to cause you frustration oran- -
se the

b active Use of time-

different in the positive discipline approach. The sooner d problem is stopped. the ¢maller the =
this strategyr
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better behaved. At first they might complain that you're too strict, but they will notice in the long
run thit you don’t yell al them so much anymore.

Discipline Is Love: A Story

This is a story of an unusual intervention made by a therapeutic ajde (a paraprofessional) in an
elementary school. The purpose here is not to suggest that the iniervention be imitated, but to il-
Iustrate one way that a direct careworker tried to help a child, '

“Tom" was a nine-year-old boy who had experienced significant violence and major losses in hig family,
including one family member murdering another. His behavior at school was extremely volatile. The aide’s
job was, in essence, to create a ene-person day treatment program for the boy, within the context of g
mainstream classroom in the public school setting. Because Tom's behaviar could become sp disruptive,
his time-put spot was not in his own classraom, but in anather smaller room down the hali,

By about three weeks afier the aide had initiated the milieu treatment program, Tom had learned the
system but still didn't quite get the point. One day he had to go to his time-out raom for ten minutes. Ha sat
at his dask in the time-out room, jabbing his drawing paper furiously with a marker and muttering to him-
self. After a few minutes, the aide came by and gave him a couple of cookies, then laft again to avoid en-
gaging in conversation during the time-out. '

Afterward, the aide asked, “Are you wondering why | gave you cookies?" and they talked about it. The
aide was able ta explain that he had given the time-out and the cookies for the same reason: that he cared
about Tor and wanted him to be safe and to feel good. Although the aide had been using the safety words
allalong, it wasn't until after this time-out that Tom began to realize that the aide actually cared abgut him.
Someane who is angry at you and punishing you duesn’t give you cookies!

o Natural Consequences

2 The time-out system will cover many of the discipline issues that arise, but sometimes kids’
- behavior requires more of a consequence than a ime-out can offer, Even §0, angry, punitive re-

= Keep your promises—be willing to follow through on the consequences you select.
-+ Avoid retaliation or revenge—by definition, this represents adult loss of control.
= Avoid depriving the child of meals, sleep, school, and (if possible) ather worthwhile activi-
~ ties. This is bad for the child and becomes a vengeful punishment.

- Use consequences that are fair, make sense, and offer opportunities for a positive outcome.

Yery important way, ishment makes you hurt. An example of 4 punishment would be that

Hyou lie, you get a spanking. A natural consequence just naturally results from an action. An
£xample of a natural consequence is that if you Jose the dollar that you were going (o use to buy

JCe cream, you won't be able to buy ice crewm. No one s punishing you: it’s just what happens.
:__hﬁl'ﬁ are several advantages to using natural consequences rather than punishments:

+* The child Jeamns that actions have consequences.
-.* Thisrelies op fairness, not revenge. The focus is not on the child’s anger foward the punish-
€r, because there is no punishment. This gives the child the chance to focus on himself and

therefore he hyg a better chance to fearn from the experience.
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« The child has a chance to “make up” for the misdeed and rehabilitate herself. This is very
important for kids who get down on themselves and dig themselves deeper and deeper into
their problems and misdeeds and punishments. When a child can fix what she broke, she
has a chance to dig hersel{ out of the hole and start again from i better place. She can repair
relationships, self-esteem, and perhups her standiing in her program or community. This re-
stores resources and supports, and makes more room for hope.

For some problem behaviors, the natural consequences are very obvious, whereas 1o find the
natural consequences for other problem behaviors can take some creativity, Here are some ex-
amples of common problem hehaviors and the natural consequence that might be offered:

"« You lost that dollar, now you don’t have it for the ice cream you were going to buy.

. You were slow getting ready, so you'll miss the first part of the movie.

« You made a mess, 5o you can clean it up.

« You broke it; now fix it or pay for it.

« You didn’t give it back on time. Now 1 know not to lend it to you again until you earn my
trust back. -

o You haven’t been keeping your grades up, s0 now you have to finish your homework before
you go out to play. (Of course, ' another situation this could also just be a rule and not a
consequence at all.)

+ You made me wait for you and worry for half an hour after curfew. Now you owe me time.
You can do half an hour of chores to pay me back.

« You hurt the group (or family or class or communpity). Now you can do something to help
the group. Note that this strategy is extremely flexible and is the rationale behind commu-
nity service penalties for minor legal offenses. Here are some examples:

—You disrupted the art class and slowed down everyone’s work. It will be hard for them'to
get their work done and still clean up afterward. Why don’t you come in at lunchtime
and clean the room up then?

—When you stole the candy bar, it made everyone here feel unsafe, because now they have
to worry about people stealing. What can you do to help people here to feel safe again? -

Maybe if you share your own candy for the next few days. they’1l think that you're seri-

ous about not wanting to steal again. :
—When you broke that chair, you made this a worse place to be; it’s not as nice here any-
more. To make up for that, you can do something to make the place nicer. You can
choose. Do you want to do some work in the garden, or some cleaning inside? '

Response Cost

In most cases. as long as the primary focus is on positive behavior, the time-out system plus
natural consequences will be enough to handle the discipline for the problem pehaviors. How-
ever, occasionally it can be helpful to include another type of consequence in the mix. This is
special type of reinforcement remover calied response cost. The basic method is to “charge” Of.
“dock” the child every time a particular behavior occurs. It should be used carefully and accord-
ing to the following principles: 3

cursing,

« The problem behavior should be very specific und easy to identify. Examples: o
n with

name-calling, failing to go to the time-out spot when told to, poking other childre
pencil. .

« Use items or activities that are highly valued by the child. You can figure s ©
serving the child. What does he covel? What does he spend his time doing?

ut by ob--
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* Do notuse this method 1o harm the child. That means that you should not be thinking about
taking away any object or activity that is important to the child's health, education, or wel-
fare. For example:

—Don’t take away food {except perhaps dessert).

—It a child is working on social development, don’t take away time with peers. IT he js
spending hours every afternoon phoning or instant-messaging friends, then this is fair
P game. But if he has only an hour or less for thatalready, it’s important to his social devel-

opment. Leave i alone,
—If a child needs exercise, don’t take away time for playing sports.

* Find objects or activities that the child values, but you don't. Fortunately, many kids really
like to play video games or watch TV, but as adults we don’t really mind if the child gets to
watch only ten minutes of TV tonight instead of the hour she was planning on.

* Money can also be used as a response cost, but it should be a relatively small amount, with
Opportunity to earn it back. Otherwise this becomes a real punishment rather than the mod-
est irritant it is intended to be.

* Don’t get into a hole! If you find that the child is losing and losing, and getiing more and
more discouraged, then you are on the wrong track. You should probably make the re-

Sponse costs smaller (for example, pennies instead of nickels) or abandon the response cost
strategy altogether.

Response cost can work. However, it is a high-risk strategy because it opens kids to the risk of

- repeated failure. When kids feel bad and helpless, this hits their trauma-related sore spot and

they are likely to overreact. Then it's difficult to pick up the pieces and do well, Also, when they

.are experiencing failure with you, they become worried about what will happen next, and

- they don’t feel safe, In general, a positive focus is more effective. When the focus stays positive,

' trisk the failure trap. Most kids wil] work hard for incentives, and in most cases, re-
- maining problem behaviors can be managed with time-out and natura consequences.

EXERCISE: WHEN WE DON’T COME THROUGH
Part 1: Challenge Yyourself!

* 1. Think of a time recently that you did not discipline according to the rules,
2. Be honest with yourseif: why did you do what you did? Comimon reasons include the fol-
- lowing:
~* Didn’t know what else to do that might have helped
. = Too tired/didn’t have the energy
.+ Too angry or frustrated

=+ Didn’twant to be hard on the kid, because he or she has been through so much already
~* Wanted to give the kid a break/one more chance
.* The kid deserved it (he or she is bad, doesn’t care)

=% Other {what?
- Keep notes, Just enough to remijnd you of the situation, what you did, and why.

AF"'I 2: Challenge One Another! (Ideally, in a Small Group)

5 Present the situation, your action, and your reason(s) to your small group.
% Group members, be respectfui! This is g person who cares and is making an effort.




