
128
SocialW

ont,C
riticalReflection

and
the

Learning
O
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here
to

draw
from

w
ork

on
agency

coalitions,forexam
ple,Stevenson,M

itchelland
Florin,1996).Rejection

ofsentim
entality,however,does

notrequire
abandonm

ent
ofthe

project.
_

Acknow
ledgem

ent
_

John
Stevenson,U

niversity
ofRhode

Island,forfirstm
aking

m
e

aware
ofim

portant
parts

ofthis
literature.

Notes

1
The

characteristics
oflearning

organizations
are

detailed
in

otherchapters
ofthis

book.
See,forexam

ple,G
ould‘s

introductory
accountofthe

em
ergence

ofthe
concept.

2
The

NationalScience
Foundation

(NSF)_represents
the

Am
erican

scientific
com

m
unity.

It‘is
one

ofthe
m

ostprestigious
agencies

in
W

ashington,and
its

directorreports
directly

to
the

President‘(l-louse,Hang
and

N
orris,1996:137).

-_
3

Forausefuland
frequently

cited
discussion

ofthe
purposes

ofevaluation,see
Chelim

sky
(1992).Iwould

add
to

herlist,‘Evaluation
forjustice‘(cf.Shaw,1999,ch.1).

4
W

e
have

already
noted,

however,
Stockdill

et
al.’s

concern
about

the
discrepancy

between
whatfunders

say
theyw

ant"and
the

criteria
they

subsequently
use

to
assess

evaluation
reports.I

have
been

on
the

receiving
end,for

exam
ple,ofcriticism

by-the
fnnders

ofan
evaluation

projectfunded
to

assess
agency

leam
ing

and
justice

issues,on
the

grounds
offailing

to
testoutcom

e
hypotheses.

5
Fora

fulleroutline
ofthe

developm
entand

significance
ofthe

enlightenm
entargum

ent
aboutevaluation

use
see

Shaw
(I999:23-30,23-4,92-5,

119).
6

Com
m

unity-based
health

program
m

es
rue

one
exam

ple
in

the
health

field
(forexam

ple,
Shediac-Rizkallah

and
Bone

(1993).
In

Britain,
the

Econom
ic

and
Social

Research
Councilhas

invested
heavily

in
the

Research
Capacity

Building
N

etw
ork

for
teachers

(see
http:l'i'www.tIrp.orgiand

http:i'i'www.ct'.ac.ulo’socsi:’capacityi).
7

See
Shaw

and
G

ould
(2001:

172-3}foran
appraisalofstrong

insiderpositions
in

social
-work.

8
This

estim
ate

is
taken

from
a

prelim
inary

screening
audit

ofpractitioner
research

in
South-EastW

ales,undertaken
in

2002.
9

I
am

indebted
to

I-{nud
Ram

ian's
private

com
m

unication
atthe

2002
‘Evaluation

for
Practice‘conference

in
Tarnpere

(Finland)and
forourworkshop

collaboration.
_

1.0
K

irk
and

Reid
develop

a
corresponding

logic
in

theircritique
ofscience

and
socialw

ork
practice

in
the

USA
(K

irk
and

Reid,2002)
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C
hapter9

j
R

eflecting
on

Practice:Exploring
{*II1(1iVi(IlL1Elland

O
rganizationalLearning

ithrough
a

R
eflective

Teaching
M

odel‘

B
airbre

R
edm

ond

The
degree

ofeffectiveness
w

ith
which

the
needs

ofservice
users

in
health

and
socialcare

are
m

etrelies
on

the
ability

ofindividualprofessionals-to
recognize,

understand
and

respond
to

the
unique

requirem
ents

of
each

service
user.

G
ood

service
delivery

also
depends

on
how

w
ellem

ploying
organizations

can
encourage

and
support

their
practitioners

to
w

ork
in

partnership
w

ith
service

users.
This

chapterexam
ines

how,using
a

reflective
training

approach,a
group

ofpractitioners
in

the
intellectualdisability

services
explored

notonly
theirow

n
attitudes

to
service

‘users,butalso
how

w
elltheirdifferentem

ploying
agencies

functioned
as

learning
organizations,displaying

capabilities
ofchanging

andresponding
to

service
user

heed.M
ostim

portantly,this
chapterlooks

athow
individuallearning

can
becom

e
a

catalyst
for

w
ider

organizational
learning,

w
ith

practitioners
im

porting
new,

teflective
approaches

back
into

theirservice
agency

in
a

way
thatcan

encourage
organizationallearning.

_'For
the

past20
years

the
conceptofreflective

practice
(Schi:in“19B3;

1987)
has

been
suggested

asa
conceptthatwould

allow
socialworkersand

otherpractitioners
to

m
ove

beyond
inflexible

practice
guidelines

and
fixed

com
petencies

towards
m

ore
iesponsive

and
thoughtful

practice
w

ith
their

service
users."Bond,

Keogh
and

W
alker(1985:3)

described
reflection

as
‘a

generic
term

forthose
intellectualand

tiffective
activities

in
which

individuals
engage

to
explore

theirexperiences
in

order
to"lead

to
new

understanding
and

appreciation’.
M

ezirow
(1991:'_104)

considered
_ie'flection

to
be

the
process

by
which

we
‘critically

assess
the

content,'process
or

pi'em
ise(s)ofourefforts

to
interpretand

give
m

eaning
to

an
experience’.Agyris

and
Schon

(1976;
1997),both

em
inentreflective

writers,were
also

som
e

ofthe
first

theorcticians
in

the
area

of
learning

organizations.
They

proposed
that,

just
as

individualreflective
practitioners

had
to

learn
to

question
and

change
theirtacitand

habitualpractice
responses,so

the
learning

organization
had

to
be

able
to

review
its

values,norm
s

and
practices

in
orderto

restructure
its

strategies
and

assum
ptions

in
ithealthy

new
way

(Coulshed
and

M
ullender,2001).

.
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Background
to

the
Research

.
.

..
..§.::.._:,:,;.__1:.i._

_,,_
,

1,

r
~

.--e
w

tfi
fd

i
understood

and
appreciated

by
the

professionals
whom

they
encounterand

of
poorly

orinsensitively
treated

by
service

organizations
(Dale,

1996:,Read,2000i"""="=='l
R

edm
ond,

1996).A
s

a
socialw

orkerin
the

field
ofintellectualdisability

and,m
ore

recently,as
a

university-based
academ

ic
researching

in
the

area,the
discontinuity

between
the

needsoffam
ily

carersand
manyofthe

professionaland
organizational

responsesoffered
to

them
had

becom
e

dcpressingly
fam

iliarto
m

e
(Redm

ond,1996;
1997).

W
hile

m
uch

of
the

literature
had

previously
focused

on
the

pathological
problem

s
thoughtto

be
inevitably

associated
w

ith
fam

ilies
who

had
children

with
a

disability,I
becam

e
m

ore
interested

in
the

apparentbreakdown
in

com
m

unication
between

professionals
and

parents
and

between
parents

and
service

agencies.Ialso
wanted

to
find

ways
of

encouraging
practitioners

to
re-exam

ine
som

e
of

their
unconscious

or
tacit

beliefs
aboutparents

thatunderpinned
their

practice.I
hoped

that,by
acknowledging

and
challenging

som
e

of
the

underlying
individual

and
organizational

attitudes
towards

parents,
practitioners

m
ight

find
it

easier
to

appreciate
the

unique
concerns

and
expectations

ofindividualparents
abouttheir

children
and

thus
becom

e
m

otivated
to

altertheirpractice
in

orderto
incorporate

such
new

perspectives.
'

_
This

led
m

e
to

exam
ine

som
e

generaltheories
ofreflection

and
to

considerhow
the

adoption
ofa

reflective
stance

m
ight

assistpractitioners
in

developing
m

ore
thoughtfuland

m
ultidim

ensionalperspectives
oftheirclients.In

particularIbecam
e

drawn
to

the
w

ork
ofDonald

Schon
(1983;1987;1991)and

his
collaborative

work
w

ith
Chris

Argyris
(Argyris

and
Schon,

I974;
1996)

which
was

concerned
w

ith
developing

a
conceptofreflective

practice
in

orderto
encourage

professionals
to

adopt
a

less
‘expert’_

stance
w

ith
their

clients.
Schiin

(1983;
29)

claim
ed

that
professionals

who
were

capable
ofadopting

such
areflective

approach
in

theirwork
would,am

ong
otherthings,be

m
ore

responsive
to

the
needs

oftheirclients.He
saw

the
reflective

practitioner
as

being
capable

ofappreciating
the

uniqueness
ofthe

individualclientsituation
and

thatthe
w

orking
contractforged

between
clientand

reflective
professional

w
ould

.be
m

arked
by

accountability,
flexibility

and
accessibility.

Im
portantly,

Argyris
and

Schon
also

saw
reflective

change
going

beyond
the

scope
ofthe

individualpractitionerand
they

considered
reflection

to
be

an
essentialcom

ponentofa
learning

organization.Senge
(1990a)described

such
an

organization
as

one
where

individuals
expand

theircapacity
to

produce
the

results
they

wish
to

achieve,where
new

and
expansive

patterns
ofthinking

are
encouraged

and
w

here
people

can
learn

to
learn

together.
A

tthe
core

ofm
y

research
was

the
design

and
im

plem
entation

ofanew
reflective

m
odel-ofteaching

and
learning

which
I

used
w

ith
a

m
ultidisciplinary

group
of

practitioners
in

a
reflective

practicum
—

a
university-based

learning
environm

ent.
O

vera
six-m

onth
period,using

an
action

research
approach,Iapplied

this
reflective

m
odel

w
ith

a
group

of
N

=
19

practitioners
who

were
w

orking
in

the
area

of
intellectualdisability

and
who

were
also

attending
a

part-tim
e

postgraduate
course

in
intellectual

disability
studies.

These
practitioners,

who
were

from
different

professionalbackgrounds
(including

socialw
ork,nursing,psychology,teaching

and
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initially
exam

ined
lIl'1BIl"1existing

perceptions
ofthe

parents
w

ith
whom

Through
the

m
odels

increasingly
com

plex
teaching

and
learning

tilliiiiiP:
>‘..>fix-i:->='e;2'-::-.-.-.-.

r
*

these
practitioners

were
then

encouraged
to

re-exam
ine-som

e
oftheir

___=_=xi-i_§f.:§fiiii‘;-PSchiin(1983;1987)hypothesized
that,ifpractitioners

begin
to

reflectupon
their

they
can

then
use

the
knowledge

gained
from

thatreflection
to

develop
and

jiiit,"once
practitioners

begin
to

think
aboutwhatthey

are
doing,they

are
less

likely
tbs.‘-produce

habitualprofessionalresponses
that

m
ay

have
little

to
do

w
ith

their
iilients‘unique

and
com

plex
needs.Partofsuch

areflective
insightalso

incorporates
how

one's
professionalpractice

isfram
ed

by
organization

factors
thathelp

orhinder
positive

change
and

learning
in

practice.Justasthe
individualpractitioner,through

can
learn

how
to

respond
m

ore
creatively

to
clientneed,so

too
does

the
‘""""""‘bfganization

need
to

reflecton
its

tacitroutines
and

procedures
thatm

ay
hinderthe

.:-...._
.‘II=

-_
'-‘ilevelopm

entofeffective,responsive
practice.

Barriers
to

Change
in

the
Learning

O
rganization
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Itis
im

portantto
note

thatthis
research

was
prim

arily
concerned

w
ith

the
analysis

"of
critical

change
in

individual
learners

in
a

reflective
teaching

and
training

‘environm
ent,

and
it

was
not

specifically
designed

to
address

organizational
problem

s.Ifithad
been,itcould

also
have

been
sited

w
ithin

an
organization,rather

than
the

m
ore

rem
ote

university
environm

ent.
H

ow
ever,

the
‘11Tlpt1C'i

of
"organizationalfunction

on
individualchange

becam
e

a
frequentlym

entioned
issue

-by
the

practitioners
in

the
research.

This
chapter

looks
specifically

at
these

organizationallearning
aspects

--how
individualpractitioners

saw
their

w
ork

as
being

constrained
or

liberated
by

the
organization

in
which

they
worked.

It
also

explores
how

the
practitioners

used
the

university-based
classroom

as
a

base
from

which
to

attem
ptto

effectpersonalw
ork

changes
thatcould

also
becom

e
a

catalyst
forw

iderorganizationallearning.
'

:,‘"_
Argyris

and
Schbn

(1996)argued
that,in

orderto
understand_whyunhelpfuland

unproductive
practice

exists
w

ithin
an

organization,it
is

necessary
to

explore
the

underlying,tacitbeliefsystem
thatcontrols

and
shapes

the
actions

thatsubsequently
occur.Centralto

whatArgyris
and

Schon
called

‘theory
ofaction‘is

a
recognition

‘ofthe
difference

between
whatindividuals

say
they

do
in

practice
(espoused

theory)
and

whatthey
actually

end
up

doing
(theory-in-use).The

espoused
theory

represents
the

public
face

ofan
individualororganization's

practice,norm
ally

articulated
in

m
ission

statem
ents

orbestpractice
guidelines.I-lowever,asFlood

(1999)points
out,

the
theory

of
action

is
prim

arily
concerned

w
ith

-theories-in-use
--

the
kind

of
professionalbehaviours

thatcom
e

into
play

especially
when

individualpractitioners
feelem

barrassed,stressed
orunder

threat.O
n

such
occasions,in

a
bid

toesoothe
over,cover-up

ordefend
situations,actions

ofunilateralcontrol,self-protection
and

defensiveness
are

m
ore

likely
to

occur.
W

hat
is

im
portant

to
note

about
such

defensive
practice

is
that

practitioners
m

ay
w

ell
be.unaware

of
why

they
are
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Lenrniiig

O
rganization

behaving
in

this
way

orwhatthe
consequences

ofsuch
behaviourare

likely
to

be.
W

hatis
also

im
portantis

recognizing
how

organizations,in
spite

oftheir
public

espoused
theories

ofaction,m
ay

w
ellencourage

and
fostertacitbeliefs

thatallow
unhelpfulpractice

to
continue.

Identifying
Theories-in-U

se

One
of

the
first

research
tasks

I
undertook

w
ith

the
professional

group
was

to
explore

any
differences

between
the

way
they.publicly

stated
thatthey

worked
w

ith
fam

ilies
and

the
underlying,tacitbeliefsystem

s
thatm

ightaccountfortheiractual
practice

being
different.W

ithin
the

university
classroom

the
practitioners

began
to

explore
the

way
they

feltaboutthe
fam

ilies
ofchildren

w
ith

adisability
w

ith
whom

they
worked.A

review
ofthe

practitioners’references
to

parents
recorded

in
the

early
weeks

ofthe
research

showed
them

generally
not

to
be

related
to

specific
parents,

rather
to

parents
as

a
general

group.
W

hen
analysed,

the
practitioners’

references
to

parents
fell

into
a

num
ber

of
categories

or
typologies,

the
m

ost
com

m
on

ofw
hich

w
ere:

n
parents

who
were

m
isunderstood

and
badly

treated
by

the
system

;
u

parents
w

ith
whom

itwas
difficultto

work.
_

The
firstcategory

related
to

parents
whom

the
practitioners

felthad
been

poorly
treated

by
otherprofessionals

and
by

the
service

organizations.

Parents
are

ignored
a

lot
of

the
tim

e
and

not
listened

to,
then

they
get

angry
w

ith
frustration.(Socialworker)

They
have

to
take

what's
there,ratherthan

what_they
really

need
in

term
s

ofservices,then
the

service
providers

are
annoyed

that
they

aren’t
m

ore
satisfied

w
ith

what‘s
being

offered.(Doctor)

Parents
often

feelthey
are

afraid
to

com
plain.thatthey'llbe

seen
asa

‘baddie’/Thatthey
w

illbe
seen

asdisruptive,like
who

would
they

be
to

voice
criticism

?
They

then
give

that
reinforcem

entby
us

[professionals]by
saying

to
them

thatw
e're

all-know
ing,you

know,
we

are
the

experts,you
know

best.(Nurse
M

anager)

They
are

required
to

be
gratefula

lotofthe
tim

e,notto
m

ake
trouble,the

services
really

like
thankfulparents.(Nurse)

.
.

The
com

m
ents

shown
above

are
typical

of
those

recorded
in

this
category.

In
essence,

m
any

of
the

practitioners
argued

that
the

organizations
in

which
they

worked
often

failed
to

offer
adequate

services
to

those
w

ith
disability

and
their

fam
ilies.

N
ot

only
this,but

also
m

any
ofthese

organizations
ignored

parents
or

m
ade

itdifficultforthem
to

express
dissatisfaction

atthis
situation.These

views
are

certainly
supported

by
research

findings.
Although

the
past

20
years

have
seen

increasing
attem

pts
to

include
those

w
ith

disability
and

their
carers

m
ore
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tim

e
and

notlistened
to‘thus

leading
to

increased
angerand

frustration
for

fam
ilies.
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m
eaningfully

indecision-m
aking,

evidence
exists

that
parents,

in
particular

-continue
to

rem
ain

isolated
w

ithin
organizationalstructures

(see
Cunnington

and
.D

avies,
1985;

M
cConachie,

1994;
M

ittler
and

M
ittler,

1.983).
Pernell

(1986)
suggests

that
this

type
of

organizational
resistance

to
change

can
be

traced
to

growing
internaland

externalpressures
on

organizations
nom

inally
com

m
itted

to
em

powerm
ent

and
openness.

Such
pressures

m
ay

then
lead

to
service

users
becom

ing
frustrated

and
helpless

in
theirdealings

w
ith

organizations
whose

m
ission

is,ostensibly,to
serve

them
.Anotherpertinentfactoris

thatorganizationalentropy
m

ay
also

relate
to

olderissues
relating

to
varying

professionalstatus.Taylor(2000)
notes

thatthe
predom

inantly
m

edicalstructures
in

which
som

e
socialworkers

and
purses

w
ork

significantly
affecttheirpotentialto

practice
in

ways
thatthey

m
ight

ideally
choose.

'
The

‘com
m

ents
noted

above,however,
do

not
offer

m
uch

ofa
clue

as
to

the
underlying

indiyidualand
organizationalbeliefsystem

s
thatm

ightcontribute
to

this
unhelpfulpractice.However,the

com
m

ents
recorded

in
the

second
category

showed
som

e
practitipners‘identifying

negative
parental

behaviour
as

a
barrier

to
good

w
orking

relationships.

I
Som

etim
es

you
try

very
hard

to
getsom

ething
forthem

[parents],ittakes
a

lotofeffort,
-

then
they

say,"is
thatalli’.You

neverseem
to

getitrightsom
etim

es.Aftera
w

hile
you

-
som

etim
e

don
tfeellike

trying
any

m
ore.(Socialworker)

_W
e

can
only

offerwhatwe
have.butitneverseems

enough.(Nurse)

Ido_n’tlike
to

say
it,butsom

e
ofthem

[parents]can
be

very
pushy.No

m
atterwhatyou

do,itw
on'tbe

right.(Nurse)

This
final

com
m

ent
dem

onstrates
an

im
portant

reason
‘why

stasis
m

ay
occur

in
organizational

learning
—

the
identification

of
a

rationale
why

change
in

poor
practice

need
nothappen.In

this
case,the

practitioners
have

identified
thatm

any
parents

receive
a

poor
service,but

som
e

ofthem
have

also
m

ade
an

underlying
suggestion

thatitm
ay

notbe
worth

w
hile

to
change

this
situation

because,no
m

atter
whatis

tried,itw
illnotbe

enough
forthe

fam
ilies.Argyris

and
Schtin

(1996)called
this

single-loop
learning,

a
typeof

instrum
ental

learning
that

occurs
w

ithin
an

‘organization
where

underlying
assum

ptions
‘excuse’the

m
aintenance

ofthe
status

quo.Figure
9.1

shows
how

Argyris
and

Schtin's
theory

ofaction
can

be
applied

to
the

practice
issues

arising
for

the
practitioners

in
this

research.In
this

-incidence,
there

was
clearagreem

entthatthe
publicly

espoused
theories

ofboth
the

individual
practitioners

and
-their

organizations
were

that
the

views
of

parents
should

be
included

and
heeded

in
the

process
ofservice

provision
and

delivery.However,the
theory-in-use

recorded
in

the
research

indicated
thatm

any
ofthe

practitioners
felt

thatparents
were

difficult
to

w
ork

w
ith.

The
practitioners

also
noted

that
their

organizations
tended

to
adoptthe

same
beliefsystem

,w
ith

the
.resultiug

practice
strategy

ofm
inim

izing
parentalinvolvem

ent,forexam
ple

‘parents
are

ignored
a

lot
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iEspoused
Theory

Parents
should

be
partof

the
decision-m

aking
process

?
--a------l

Lack
ofCongruence

I

Parents
can

be
unreasonable

--....;-..
M

inim
ize

parental
—

jn-
Parents

becom
e

m
ore

I
Tlieory-In-Ilse

i
Strategy

Consequences

and
difficultto

work
w

ith
involvem

ent
angry

and
frustrated

erratapr
i----------------I-----E

|
1

1
Theory-in

Use
"""""

i
Parentalangerseen

as
a

confiim
ation

oftheir
Parentalaugerseen

asa
bl

,
b

,
I

inability
to

hold
balanced

I
;i

_
reasona

e
reaction

to
eing

flaw
s

Hhum
theirneeds

sidelined.Attem
pts

m
ade

to
work

w
ith

parents
in

a
m

ore
-|

Single-Loop
Learning

inclusive.creative
way

D
ouble-Loop

Learning

Figure
9.1

A
rgyris

and
Schiin’s

theory
ofaction

Source:adapted
from

Argyris
and

Schiin
(1923:21)

S
ingle-Loop

and
D

ouble-Loop
Learning

The
criticalissue

thatnow
arises

is
how

the
individualand

the
organization

choose
to

learn
from

this
situation.W

hen
faced

w
ith

a
pooroutcom

e
ofan

action,Argyris
and

Schtin
(1974;

1996)differentiated
between

two
types

oflearning
thatcan

take
place

forboth
the

individualand
the

organization,calling
them

single-and
double-

loop
learning.These

term
s

have
sim

ilarities
w

ith
Bateson’s

(1972)firstand
second

order
learning.

In
general

term
s

single-loop
or

first
order

learning
describes

a
conservative

response
to

a
situation

thatseeks
to

m
aintain

the
status

quo
and

to
uphold

existing
values

and
beliefs.

D
ouble-loop

or
second

order
learning

is
characterized

by
the

search
forand

exploration
ofalternative

routes,rules
and

goals,
ratherthan

attem
pting

to
m

aintain
currentroutines

(Lantand
M

ezias,1999).
If,

in
the

exam
ple

below,
the

parents’
anger

and
frustration

is
seen

as
a

confirm
ation

of
their

unreasonable
attitudes

towards
service

providers,
then

no
action

need
be

taken
and

the
practice

ofm
inim

izing
parents’contactisjustified

and
can

continue.Single-loop
learning

can
then

be
seen

to
have

occurred
w

ith
the

result
thatthe

m
arginalization

ofparents
m

ay
w

ellintensify.However,ifthe
outcom

e
of

the
action

causes
areappraisalofthe

flawed
theory-in-use

and
parentalangeris

seen
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_
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asajustifiable
reaction

to
m

arginalization
thatcan

be
am

eliorated
by

m
ore

inclusive
practice

approaches,then
double-loop

learning
has

taken
place.U

nlike
single-lopp

leaniing
where

the
organizationalfram

es
ofreference

rem
ain

static,double-loop
learning

requires
the

organization
to

learn
a

new
fram

e
ofreferences

w
ithin

which
to

operate
(Huber,1991),thereby

m
aking

itpossible
to

change
the

flawed
theory-

in-use.
As

‘Figure
9.1

dem
onstrates,as

long
as

the
professionalbeliefsystem

rem
ains

w
ithin

the
single

loop,
then

little
change

can
occur

and
flawed

reasoning
w

ill
supportthis

organizationalentropy.W
hatis

m
ore

w
orrying

isthat,w
ithin

the
single-

loop
structure,organizationalfunction

w
illm

ostlikely
continue

to
be

defective.In
this

case,itis
likely

thatparents
w

illrem
ain

m
arginalized.Even

if,asthe
com

m
ents

of
the

professionals
in

the
research

suggested,
there

is
an

awareness
that

the
‘system

’seems
to

treatparents
badly,

unless
both

individualand
organizational

learningtakes
place,then

practitioners
and

service
userw

illrem
ain

trapped
in

a
m

alfunctioning
loop.

System
s

Thinking

H
elping

individual
practitioners

to
becom

e
capable

of
double-loop

learning
involves

a
num

berofcom
plex,butinterconnected,steps.These

involve
notonly

helping
practitioners

to
see

how
theirown

tacitbeliefsystem
s

and
theirtheories-in-

use
effecttheirpractice,butalso

encouraging
them

to
appreciate

the
functions

ofthe
organization

in
which

they
w

ork
and

recognizing
theirplace

and
theirrole

w
ithin

thatorganizationalsystem
.This

appreciation
ofsystem

s
thinking

is
wellestablished

w
ithin

the
canon

ofsocialw
ork

theory.In
the

1970s
system

s
theory

had
a

great
im

pacton
socialwork

thinking
w

ith
the

w
ork

ofPincus
and

M
inihan

(1923),Specht
and

Vickeiy
(1927)

and
Davies

(1927).The
beliefunderpinning

m
uch

ofsystem
s

theory
was

that,in
orderto

bring
aboutchange

and
equilibrium

,practitioners
had

to
analyse

the
social

system
and

find
the

origin
ofthe

current
system

m
alfunction

(Howe,1987).This
concepthas

considerable
resonance

w
ith

PeterSenge’s
(1990a)

view
ofsystem

s
thinking

as
being

the
cornerstone

ofthe
learning

organization,as
people

in
organizations

begin
to

appreciate
how

existing
ideas

and
actions

affect
practice

outcom
es,then

a
newer,m

ore
fertile

vision
ofchange

can
em

erge.M
ost

im
portantly

Senge
argues

thatsystem
s

thinking
allows

individuals
to

m
ove

from
seeing

parts
to

seeing
wholes

and
from

seeing
people

ashelpless
reactors

to
seeing

them
as

active
participants,capable

ofcreating
positive

change.Bolam
and

Deal
(1997:

27')
state

thatan
inability

to
understand

system
s

dynam
ics

results
in

what
appears

to
be

a
good

description
of

single-loop
learning

where
we

are
led

into
‘cycles

ofblam
ing

and
self-defence:the

enem
y

is
always

outthere,and
problem

s
are

always
caused

by
som

eone
else’.

In
order

to
help

the
practitioners

begin
to

use
system

s
thinking

1
becam

e
interested

in
taking

som
e

approaches
originally

designed
foruse

in
system

ic
fam

ily
therapy

and
adapting

them
for

use
in

an
organizationalsense.I

wanted
to

offer
practitioners

ways
in

which
they

could
begin

to
‘see’the

organizationalsystem
s

w
ithin

which
they

were
operating

and
to

appreciate
the

interconnectedness
of
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elem
ents

w
ithin

thatsystem
,including

theirown
position

and
thatoftheirclients.

Senge
(199Ua)also

recom
m

ends
the

use
of‘system

m
apsiin

encouraging
system

ic
thinking.The

eco-m
ap

was
firstdeveloped

in
1975

by
Ann

Hartm
an

as,a
way

to
help

workers
in

child
protection

to
exam

ine
the

needs
of"fam

ilies
(I-lartm

an,1978).
Rooted

in
system

s
theory,

the
eco-m

ap
prov-ides

a
visual

representation
of

the
com

plex
connections

w
ithin

elem
ents

ofa
socialsystem

.Used
in

fam
ily

w
ork

it
offers

opportunities
for

fam
ily

m
em

bers
to

see
the

nature
of

the
relationships

between
differentelem

ents
oftheir

life
system

which
m

ay
be

either
supportive,

stressful,encouraging
oropenlyhostile

(Hartm
an

and
Laird,

1983).In
the

context
ofthis

research
Iused

organizationaleco-m
aps

as
a

w
ay

ofgetting
the

practitioners
to

visualize
the

com
plex

connections
w

ithin
theirem

ploying
organization,to_m

ap
the

different
subsystem

s
that

exist
w

ithin
it

and
to

note
the

nature
of

the
practitioner's

relationship
w

ith
each

elem
ent

in
the

system
.

The
organizational

subsystem
s

and
the

nature
and

quality
ofthe

interrelationships
between

them
(such

as
strong,supportive,

hostile
and

so
on)

were
portrayed

in
the

eco-m
ap

by
the

traditional
sym

bols
used

in
fam

ily
eco-m

aps
and

genogram
s

(see
Hartm

an
and

Laird,
1983;M

cG
oldrick

and
G

erson,
1985)

In
com

pleting
the

eco-m
aps

oftheirem
ploying

organizations,m
any

practitioners
reinforced

the
im

age
ofthem

selves
as

professionals
caughtin

the
m

iddle
between

the
‘bad’service

and
its

victim
,the

com
plaining

parent.Five
ofthe

l9
practitioners

in
the

research
prepared

a
graphicalrepresentation

oftheirem
ploying

organization
which

placed
them

selves
between

the
m

anagem
entand

the
parents.All--ofthese

professionals
indicated

thatthe
relationship

in
this

position
was

antagonistic
or

hostile.Four
other.practitioners

represented
them

selves
in

the
eco-m

ap
as

being
entangled

in
antagonistic

orhostile
relationships

between
doctors

and
parents.There

is
a

dangerthatsuch
an

im
age

ofbeing
an

innocentobservercaughtbetween
two

hostile
factions

w
ithin

the
organization

m
ay

furtherrem
ove

the
practitionerfrom

the
need

to
effectchange

in
his

orherown
practice.Indeed,in

the
early

stagesofthe
research

itwas
noted

thatno
practitionertalked

oftesting
the

validity
ofthis

im
age

by
engaging

w
ith

individualparents
to

see
how

they
perceived

the
situation,nordid

any
practitionersuggestthatthey

could
advocate

w
ith

others
on

behalfkofparents.
:

The
Learning

Individualand
the

Learning
O

rganization

W
orking

w
ith

individualpractitioners
in

a
university

environm
ent,away

from
their

organizationalsettings,offers
achallengeto

a
reflective

teacherwho
is

interested
in

im
proving

not
only

individual
learning,

but
also

seeing
how

that
learning

can
im

pacton
the

em
ploying

organization.
However,Argyris

and
Schtin

(1996)
are

clearthatitis
the

thinking
and

acting
ofindividualpractitioners

thatinfluences
the

capacity
forproductive

learning
atthe

organizationallevel.Likew
ise

Senge
states

that
‘organizations

learn
only

through
individuals

who
learn.Individuallearning

does
notguarantee

organisationallearning,butw
ithoutitno

organisationallearning
occurs‘(Senge,1990a:1.39).

In
order

to
foster

such
individual

reflective
learning,

the
central

part
of

the
research

consisted
of

the
practitioners

being
exposed

to
a

num
ber

of
reflective
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teaching
approaches

to
encourage

them
to

adopta
double-loop

approach
to

som
e

of
the

issues
arising

from
theirwork.These

included
the

drawing
up

offam
ily-focused

plans
and

using
differentreflective

classexercises
aim

ed
athelping

the
practitioneis

to
explore

alternative
perceptions

ofthe
parents

w
ith

whom
they

worked.Parents
cam

e
into

the
classroom

to
discuss

pertinentpractice
issues

w
ith

the
practitioners

who
were

also
encouraged

to
keep

learning
journals

ofthe
changes

occurring
in

their
w

ork
practices.

An
im

portant
com

ponent
of

this
reflective

w
ork

was
the

preparation
by

the
practitioners

ofshortwritten
case

studies
based

on
a

challenging
intervention

or
critical

incident
that

they
had

encountered
w

ith
a

parent.
The

practitioners
were

asked
to

divide
the

case
studies

into
an

accountofthe
dialogue

that
oceurred,

augm
ented

by
a

record
of

their
own

internal
thoughts

as
the

interaction
progressed.Asking

practitioners
to

recall
and

record
their

unspoken
opinions

behind
the

interaction
was

aim
ed

atencouraging
them

to
begin

to
‘re-see’

aspects
of

the
action

from
the

parental
perspective.

This
form

of
case

study
presentation

originally
used

by
Argyris

and
Schbn

(1974)in
theirresearch

into
both

individualand
organizationallearning,

bears
a

close
resem

blance
to

the
process

recording
used

insocialw
ork.Papelland

Skolnick
(1992:23)see

process
recording

as
an

im
portanttoolforstim

ulating
reflection

in
socialw

ork
students

and
Papell

(l9T"6:
l)

considers
the

process
recording

to
be

a
‘m

uch
taken-for-granted

instrum
ent

for
social

w
ork

learning‘
w

hich
is

com
m

only
used

w
ithout

full
appreciation

ofits
reflective

potential.
-

The
preparation

ofthese
case

studies
and

theirpresentation
and

analysis
in

the
classroom

proved
to

be
an

im
portantaspectofhelping

the
practitioners

to
m

ove
beyond

single-loop
practice.The

research
revealed

that,through
the

w
ork

on
their

case
studies,m

any
ofthe

practitioners
began

to
be

able
to

exam
ine

the
dichotom

ies
between

whatthey
setoutto

achieve
in

theirw
ork

w
ith

parents
and

whatultim
ately

occurred
in

the
practice

environm
ent.

The
practitioners

were
-also

challenged
to

specify
theirperception

ofthe
parents

atthe
startofthe

interaction
and

to
note

how
this

perception
aided

orham
pered

the
work

they
subsequently

attem
pted.Finally,

the
practitioners

were
encouraged

to
reflectupon

how
successfultheir

espoused
theory

had
been

in
achieving

their
perceived

goals
in

the
interaction

w
ith

the
parentis.

Em
erging

R
eflective

Change
-

By
the

fourth
m

onth
ofthe

research,a
qualitative

change
was

beingnoted
in

the
contentanalysis

ofthe
practitioners’discussion

on
theirw

ork
w

ith
parents.Instead

ofseeing
theirpractice

asbeing
constrained

by
organizationalstrictures,som

e
ofthe

practltioners
began

describing
changes

thatthey
had

m
ade

in
theirown

practice
that

challenged
poororganizationalresponses

to
parents

and
fam

ilies.Annette,a
nurse

rn
a

large
residentialcare

setting,
had

been
struggling

w
ith

the
structure

of
her

em
ploying

organization,perceiving
itasunresponsive

to
the

needs
offam

ily
carers.

Hersolution
to

this
difficulty

cam
e

in
the

form
ofa

sim
ple

buteffective
change

in
herown

practice.
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I've
done

som
ething

thatwas
a

realchange
in

m
y

w
ork

thatIgot
from

this
class.In

the
unitthatI

w
ork

in
w

hen
inquiries

orone
of

the
fam

ilies
rang

aboutone
ofourresidents

we,the
staff,took

the
calland

dealtw
ith

the
enquiry.N

ow
I’ve

begun
to

say
to

the
fam

ily
m

em
ber

‘i-vonirlyon
like

to
speak

to
yoursisterorbrotherorson’,

w
hatever.

The
first

tim
e

I
did

it,
the

m
other

said
‘w

iry,
is

there
soinerliing

ivrong?’,butthe
fam

ilies
really

like
to

chatw
ith

their
fam

ily
m

em
bernow.Butthere

was
no

reason
why

we
had

always
taken

the
calls,the

person
w

ith
the

disability
was

justsitting
there

w
hile

w
e

took
the

callon
theirbehalf,buteverybody

did
it.W

e
all

had
the

conversation
w

ith
fam

ily,
answ

ered
questions

then
said

to
the

person
‘YourM

inn
rang’.

It
was

only
when

I,
like

you
said,

reflected
on

w
hatI

was
doing,it

really
was

like
som

ething
outof

the
dark

ages,you
know

."
-

Socialworker:
Do

a
lotofthe

otherstaffstilldo
it‘?

Annette:
It's

beginning
to

change
since

Istarted
doing

it,butitjustfeels
so

-strange
to

m
e

now
thatIeverdid

it.It's
only

a
little

thing,but,it’s
been

really
im

portantto
m

e
thatIm

ade
thatchange.You

startto
do

things
because

everybody
else

does
it

that
way.

Then
you

see,
reflect,

on
the

situation
from

the
parents’point

ofview
and

try
som

ething
different

just
to

see
what

w
ill

happen,
and

it’s
so

different,like
w

hy
didn'tyou

see
itbefore.

Annette:

Annette‘s
description

ofthe
sm

allbutsignificantchange
in

her
w

ork
practice

is
a

good
exam

ple
ofthe

adoption
ofnewer,double-loop,reflective

practice
—-devising

new
action

strategies
which

expose
previous

inconsistencies
and

increase
effective

practice.
In

her
brief

description
Annette

had
identified

inconsistent
practice

behaviour—
taking

a
telephone

callon
behalfofa

person
w

ho
is

presentand
able

to
use

a
phone.Annette

indicated
thatherreason

forbehaving
in

this
way

was
because

‘everybody
else

did
it’,

revealing
how

unquestioned
organizational

practices
contribute

to
unreflective

individualpractice
behaviour.

_
In

a
subsequentdiscussion,Annette

noted
thatthe

im
petus

forherto
change

her
individual

practice
and

subsequently
to

create
a

sm
all

learning
incident

in
their

organization
cam

e
from

the
com

pletion
ofherindividualcase

study
—

‘thatexercise
m

ade
m

e
think

aboutthings
I

“justdo"
atw

ork’.
‘lust

doing’is
a

good
way

to
describe

tacitpractice
thatis

im
bedded

in
single-loop

thinking.Such
practice

occurs
prim

arily
outofhabitand

professionalconvenience,is
seldom

evaluated
and

m
ay

be
replicated,unchallenged,by

successive
professionals.A

nnette's
story

indicates
the

effectiveness.
of

creating
a

reflective
training

environm
ent

that
helps

practitioners
to

begin
to

exam
ine

whatthey
‘justdo’w

ith
parents

and
to

evaluate
its

efficacy
both

forthe
parents

and
for.them

selves.W
hatalso

em
erged

from
a

content
analysis

ofthe
students’discussion

was
thatthe

tim
e

spenton
the

individualcase
studies

represented
a

period
ofsignificantcritically

reflective
learning

form
any

of
the

practitioners
in

the
class.

An
im

portantaspectofreflective
teaching

and
reflective

practice
also

em
erges

from
Annette‘s

story
—

the
need

to
help

practitioners
to

incorporate
and

evaluate
the
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yalidity
ofnew

perspectives
in

theirongoing
practice.Annette

indicated
thatbeing

in
a

reflective
teaching

environm
ent

had
helped

her.see
her

original
practice

response
asbeing

‘like
som

ething
outofthe

dark
ages’,and

she
wondered

why
she

did
notsee

the
inconsistency

in
herpractice

before.This
highlights

asignificantpart
pfdouble-loop,reflective

learning
—

finding
previously

acceptable
practices

now
inappropriate.

M
ezirow

(1991:
6)

called
this

attitudinal
shift

‘perspective
transform

ation‘and
Brookfleld

(I987:27-30)nam
ed

it‘criticallearning’.M
ezirow

saw
‘perspective

transform
ation‘asan

em
ancipatory

process
‘ofbecom

ing
critically

aware
ofhow

and
why

the
structure

ofpsycho-culturalassum
ptions

has
com

e
to

constrain
the

way
we

see
ourselves

and
our

relationships,
reconstituting

this
structure

to
perm

ita
m

ore
inclusive

and
discrim

inating
integration

ofexperience
and

acting
upon

these
new

understandings‘(M
ezirow,

1981:6).M
ezirow

equated
his

perspective
transform

ation
w

ith
Freire‘s

(1.972)
‘conscientization‘

and
Haberm

as‘s
(1984)

‘em
ancipatory

action‘and
saw

itas
a

centralfunction
ofadult

leam
ing

and
education

(M
ezirow,1.981:6;1991:37-63).

A
crucialaspectofperspective

transform
ation

orcritically
reflective

learning
is

that,once
achieved,itbecom

es
very

difficultforthe
practitionerto

return
to

earlier
unreflective

ways
ofworking.Colette,a

seniornurse
m

anagercom
m

ented:

_
getting

into
thatway

of[reflective]thinking
gets

to
you,once

you‘ve
looked

atthe
deeper

m
eanings

forboth
yourselves

and
the

parents,how
they

think,how
things

really
are

for
_them

,then
you

can‘tgo
back.Itwould

probably
be

awhole
loteasierifyou

could
butyou

have
to

look
atthings

differently
now.

M
aking

such
acriticaltransform

ation
is

notachieved
w

ithoutdifficulty.Colette
also

highlighted
a

significant
factor

in
achieving

perspective
transform

ation
or

conscrentization
—

the
fact

that,
by

reaching
this

state
of

awareness,
it

is
very

difficult,_
if

not‘im
possible,

tp
return

to
one’s

previous
unreflective

state.
By

undertaking
criticalreflection

itbecom
es

difficultorim
possible

to
"unknow

'what
has

been
discovered;

as
Colette

said:
‘You

can't
go

back.’W
hat

becam
e

m
ore

evidenttowards
the

end
ofthe

research
was

the
num

berofpractitioners
who

were
now

facing
previously

routine
w

ork
situations

thathad
now

becom
e

less
tolerable

for_th_em.A
num

berofpractitioners
used

the
group

forsupportin
such

incidences.
This

is
probably

bestexem
plified

1l'lBernie’s
case.In

the
lastm

onth
ofthe

research,
Bernie,

a
psychologist,

discussed
how

a
m

eeting
w

ith
parents,

which
would

previously
have

been
routine

practice,
now

presented
her

w
ith

considerable
difficulties.

Bernie:
W

e
had

a
typicalexam

ple
lastweek

ofparents
com

ing
in

fora
case

conference,and
allthe

professionals
concerned

m
ethalfan

hour
before

to
plan

the
m

eeting,to
decide

whatwe
were

going
to

say
to

them
.Iwas

going
to

leave
and

say
I’llcom

e
back

when
the

parents
cam

e
in.B

utIdidn’t.
'

Butdo
you

nothave
to

prepare
atsom

e
stage‘?

Ifthe
professionals

hadn’tm
etup

before
hand,don’tthey

have
to

gettogether?
W

hy‘?
W

hy
do

the
professionals

have
to

gettheir
side

ofthings
sorted

outbefore
they

m
eetthe

parents.W
hy

couldn’teverybody

Doctor:

Bernie:
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fgfllliafifffill

involved
gettogether

atthe-sam
e

tim
e.The

parents
should

have
really

com
e

in
atthe

beginning
and

we
could

brainstorm
w

ith
them

,
they

could
brainstorm

w
ith

us.It's
not

like
we

had
answers

for
them

.Ijustfeelsuch
a

coward
thatIdidn‘tm

ake
a

stand,refused
to

go
in

untilthe
parents

were
invited

in.N
exttim

e
I'm

doing
it

differently,Icouldn’tbe
partofthatagain,itfeels

wrong
now.

There
is

evidence
in

the
foregoing

conversation
thatsom

e
ofthe

practitioners
in

the
research

were
becom

ing
aware

notonly
thatthey

were
capable

ofseeing
new

and
m

ore
com

plex
parental

perspectives,
but

that
they

were
also

constrainedby
organizationalperspectives

thatm
aintained

a
m

ore
lim

ited,one-dim
ensionalview

ofparents
and

theirneeds.This
placed

Bernie
in

a
dilem

m
a

ofwhether
to

w
ork

w
ithin

her
new

double-loop
m

odel
of

parents,
or

to
return

to
the

m
ore

distant
‘expert’stance

ofhercolleagues‘.Herown
response

to
the

dilem
m

a
is

clear
‘next

tim
e

I'm
doing

itdifferently,Icouldn’tbe
partofthatagain,itfeels

wrong
now

’.

R
eflective

Learners,U
nreflective

O
rganizations

Ironically,
Bernie's

case
highlights

both
the

success
of

m
y

reflective
m

odel
in

helping
the

practitioners
to

becom
e

reflective
in

theirw
ork

and
the

dilem
m

a
that

this
achievem

ent"created.'W
endy,

a
fam

ily
support‘w

orker,
expressed

pthe
predicam

ent
well:

‘I
think

that
here,

w
ith

you,
on

a
Friday

you
can

see
things

clearly,butyou
getback

to
w

ork
on

a'M
onday,into

thesystem
,and

the
changes

you
wantto

m
ake

are
m

uch
harder

to
im

plem
entthan

you’thought.‘On
a

num
berof

occasions
practitioners

discussed
theirawareness

ofthe
factthatthe

acquisition
of

a
m

ore
reflective,

double-loop
learning

approach
in

professionalpractice
cannot

happen
independently

ofthe
larger

w
ork

situation.W
hatalso

em
erged

were
the

difficulties
inherentin

adopting
a

m
ore

reflective
approach

w
ithin

theirown
w

ork
agencies.W

hatbegan
to

appearin
the

latersessions
ofthe

research
was

a
growrng

awareness
on

the
partofthe

practitioners
that,although

theirpractice
wasbecom

ing
m

ore
reflective

and
m

ore
double

loop
in

character,
m

any
of

their
em

ploying
organizations

rem
ained

fundam
entally

single-loop
system

s.
_

__
This

awareness
that

organizational
structures

lim
ited

ll'lB1I"'E1lJll1lIy
to

becom
e

m
ore

reflective
in

theirpractice
confirm

s
Schtin*s

assertion
(1983:328-:9)thatm

any
organizations

tend
to

resista
professional‘s

attem
ptto

m
ove

from
single-loop

to
double-loop,

reflective
practice.

It
could

be
argued

that
it

is
unfair

to
expose

individualprofessionals
to

a
learning

environm
entwhich

causes
them

to
consider

fundam
entalchange

in
theirpractice

when
they

m
ustreturn

to
a

w
ork

setting
that

m
ay

notsupportsuch
changes.However,there

are
a

num
berofseparate

indications
em

erging
from

this
research

which
refute

this
view.Once

reflective,double-lcop
perspectives

have
been

encouraged
then

itbecom
es

m
ore

difficultforthatreflection
to

be
‘undone’

and
the

practitioners
are

less‘l.lI‘li1i-Gil)’.to
return

to
a

previous
unreflective

state
ofawareness.Thus

by
engaging

in
active

rcflection,_individuals
are

"fundam
entally

changed
in

how
they

perceive
certain

situations
and

in
how

they
behave

in
siich

circum
stances.Thiswas

evidenced
in

this
research

by
the

num
berof

?>’?.>/....

.---_--,s-.-=:
,_

=
,,i

iii I

..-2
1

:5
5

:‘;
-.

-"
"

'Z
‘F

.i_g;
£1-j.==i"-3'

'-"
>-tr

;‘=-E
-

"';?.-I-
-.j>f

g
w

..
.

.
M

v
.1

.
’=.
-

-
'

_..::-._.:_:
{E-1;

/
4

:

f
*5

---'2-:a:~i§"<'
3;
.

-.''-
.-1-,$¥:‘/'='

r
-up

_.

-
-'-'-.-::-“-.-.

'-
:-.=-

i-'=-J‘
2

h
i ,.-.1

:':_-I'.4.-'
__

.
/>1'

j§j_i3f>‘-

2-‘I/__-t

-.-.-'-.\='
:_>.‘-,

-
.-F“-Vs

.
tit?/3

'

is
t

--:-:-.Is'.§_i-
-;-'-:;:»>:-,/
'-":':§'i5‘/_‘i.""

..__-..._.._
_

_.
--I

st.-...
\

3.
.'._-

‘-.=

.-..=:=-.-:34}$_Fi:-:--'=-'
,-g';:§=';;'$1''

'
-'-5:513

£2.-I=:'
'

2
'-:=.-;-_,\A

X

-
;:_-_-:-;;=§

E/=_§
.-'.-.--:='
..=:-:--'

-
'

..-,1,/-2

'-':=-'.-',:
1

'--::-'.-':'-
i:

.....-_./
.../

..._.._,

'
1'2231'-it

.--=.=.-'»:-"z
.._-,

..
-..,.

.:=.;-jg;.=.-15
5,

.-»:.<
r

-.=.'=j:j-15%;
th

.-
£1).-=.='-.'.-.

.
_i_=§.'-‘z

='1'-._-i;
...._'-'.':'>‘_;

::-.-,~,.

-‘I-'1:‘-$5
'

__<_.__::_.:
E

-I.
..

I__
gt...

.
:-=:-_r.:/
---.:>

-

1:1-:I:':Ii’‘
=='>;~‘-

.=I-Ifix
55

.
=.'-’/-:

-
.---.:-

F-'€F.’-'
::-2

:

.-5.-.I-

:'_'§;‘I;:;
‘-E

-.:'.->_.:-*-_

....';':"'%j
.._.._:_.:__;.3

1:
-.

;=.-_-.-:-/
;

.-.'.;'_>'-.

'i.=',’/..
51'4"

.
-.--.=;=.":>a-

.-1:‘--j-1;/.-"
+.¢:

.5§'?"I-’'I

6
)

E

is
rg

iii
5
2

u
s
;

-5

*i
4,

<
P

‘;

:i2)*5

.=_>,_»,-
_g

._
-._-_I5=‘§’

i
iii?

..-.,.-,_-.s:-
i;

I-Z
;

-
._

.-;_._._:-_-9.
-4,.

.-J
1

I-'.;¥
:--3’.-

'
'-'--=.a:».

-~
=-'='-.

v
.

»-z
-

§'-.1-1
"‘~; K

.
.,:_:,>5g

f
2)

ii
5

ts.-
_es

',

=>,s.g
.__.._

4
_:

.:;.;,_j
.._

J, i’
...

i.
pg“;

2
:'i';-.1:-zeI;;‘,{=r'i'i

>,§§I;'.;'._-_.:.
'2;-r:-it

-
I‘:“/I-'.:'§'.:-':'

::2
--

*-"t-F.:--.-
...}.

p
'-"5'3:'='a'-I

:-I..
r

ii’
»

<==;.-=_-'-':
.13.-_:.

5?-='.-'5'-I:-
.

_
.:=

-

.4..-=¢==;-_
.

\___

<r'-'-2'::-

.-.
.--.--..
piFis;:=21-1:
-i1».:=;-_-.-'.
:5-',:-I_’:_
"’<‘i-'.'.

--<:-.>.=.iE-
3 >_-pt}:-‘I-i5:.'
..,_,,

-
.;

,
4,;-._;._=-.._

i
s ta.-.;-.
'ri;1.=_i

>.~.=;
-j.

,<;.j-5'.-j.-_.:.
-s_‘::-IE

-.
-5'::.

;

_4=_;-:1.-1.:._.1
s_.--'.'=

=...
~¢-;-.-:-.---
,_,.,._._-._

.>..:-:2-:;_=
=::-.-

f
.--...._,-_-.

.-

"'.=i-E
I

'.
).-.-.

.

fi
...

"
__>_....

it-it-5.‘-'.'

.~;....
.
.
;

._

fl2',>',-_=j=j.-.-;
../'.

.
-

/-/...

f_’»?.t-Ea'=-I-
-.-

I'--
-

____
‘z

\.-/~_:i:._;.:.:.;.----
-

w-
.-=_-..;-:

;
1.;-.'=:.-:

/\z_§-i.'::-L
-r=.-;-:=

::;
--

:__._._.._.
:-5;.

P
-.-_

_.-;,¢,~a.=_-'_-.-_--

5'
‘/‘.='-'E‘:I5

:'-
'

:-
'-,==.-=--=.-.-

.
-..;--_-=-.

-
-

0'/‘H
-.=

'-
"

3-=2-'-/.=:'-'-'--'
.'-‘;':=.>.I'.":-I

.
''

.
-I:

.r35'I:».'=
,

=>>,--
.,¢

'*__.-
-

.
_|q

.
_,-.-_,-..

.
-i

-a:'_I-.':''---
.r-

>,_-.-
_

__v_\____._..-
.

,
r-

:-1+_."p;,=I-II-IE
I:

.
-*

'>';'-':=.::.j-
-

_
_.-"'4-ii:-_Ij-.j'.'_
-

)-':::-
-'zi‘55="-ii

.
-'-_iIf=-:=

-_-
'

.

-
;-..-:-.--_:

.
:y.:.'.:.

-
:-z--.-.---;-

..
-

=
>

-;-
-’-:-53

"=
-
.--

i
J;

g
I

-1
_

'
4.‘i4I."=I'5;'5;-

p
....

{r.'_-.~'-':':-.-''
2
1
-

I
'.

.
..

.-
_.5-'7

"’:':.I':§'-'1:

K “
....

:4_
_

_
.

.r
--er

-,
;,\;._-._

.

ii’5~;j{g'=_z_z_.-';:;---
--/1.’

¢;a_,~.--.-.__.
..

.
...../=2

,at
-'-

i
_, .;.
.;.-.-_::.;-_-.

.
I.

_
.

§_
-

'

er

eii'€-I-1I'='-;'--
'

"-/”z:'-':

.
__

*_
iF==-

“E-5'-i_:';'=i':'-=-..'
-

.-'...i.-:1-ii?/8
"

'l'\-

','
/

+
:‘.

--
---.';-,-_-::;.-:/as=,-=-

-
..

;
.,.

-
/‘ii-i-i'::.'::"-"I'-

-
,

.,...

1'
.-‘I.

.
-i._,.

,,‘._-L
r-.-__,-..

-'>
=Er.-'

;e-;-_=

../
-..-.I';I:-E-j.<I=.?z.
--

---=:?-"//is
Iii‘?

:=-
/

.--.."--..-
..._

:.:::.__.E5_-3:“.“E,-e.
_;.-_fj__,-_.EE-;_;_.-_._-

'
'.

-’-1
"

sir
-

--
_

:__.::_:_:_3_?;
FF:

f}:_:,:,......
_

.
:;_-.::_,:;:_f-{_‘_

_
it;

_\_>._.;.:_,::__.__;_.._-_.
__
_

féigipi-:.-:::5_.;.:..

-'/
-

~'s<.
g-

'
'

'»'O'1.."i
-

_....;;;_.-;;-.-,,:_
_

-
s-_,

.,i__¢.::
gar

......_..i.:g,
hi'

q
..

-'l.5i'
-
r

-
.'-

'-‘FIR?-/>"
f{$3-‘-I-'I-'='E'I-':'-

_a. _~Z)’if_E':'_-‘-i-'.=.-:'-'--'

=".-.'>-"sly->*'<:».%-:-=;'.-='='-I'--.
'

-I:'.-=I<.'\'-'-§
£1

:'1-iv‘/f:-"/.-'-'-I'.--'.:-'-'
.

.;'_
a

fi
;:-1;ifs./>_:-'::5.=

'
--

ai
.=-‘=-=e

-:"r~:r=.'-=--
.

N
I1

E-4
z34?:;._;::=:.:_._:

_*
I.-I:-I=.._

+
.-..9
rri*
"'3

-
1
5
;
‘

¢<4::=i'»'.=='-.:.-
.I=

.-'
\-:-'

.|.

-;-.1
ee-:+:--.g.g=-=--;-,==‘-‘fife?-\“"i'+‘i‘~i ._.-~\\.tv-»<'.;-§:"_§,4Q'- \i">".-=:.‘-';..»~\

M
'v\.v\_/V-,

,,;,»-,s*2~\*7-‘in
1;. .,

cm-;"-

at
;-,~'---':

-:
~.=

-*‘ertr‘?
-'/='-5'-"=IE'.'-.':.-'

1-
N

/
/,2

_§.
''/§5§;_§E;

-.
-=..>

=-

'-=E,<.t-..-..

.¥?£'>'-'-:‘.-'-
.

,._,.._
.

.

.-
'_-_-='-;-':'.-:-.{\,_.*.§

_F=
,-:2‘.--:5:5:-

-_
....-.==;5;-

,1
{Q

_

>.--=
-

.

.-‘-'
._is

',e
;-'-'-:-.-=.-._'.

ii’
if

"»_3»£’
2'

-.
-"

a
t

.
"
"
4

"E551!
"-":/..

-I
-:_-i-.-:-1-shit

'-
i/<

-
E

ti..
55='E

-'
.;ig1.

-_g_.\

Reflecffrig
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practitioners
who

talked
about‘notgoing

back’to
old

ways
ofpractice.N

otonly
did

thesepractitioners
not

want
to

return
to

old"ways
of

acting;and
thinking,

they
-described

them
selves

as
being

unable
to

do
so.Individuals

m
ay

also
seek

to
find

differentwayspofincorporating
theirnew

perspectives
into

theirw
ork

organization
atsom

e
tim

e
in

the
future.A

good
exam

ple
ofthis

is
one

ofthe
practitioners

a
seniordoctor,who,seven

m
onths

afterthe
research

ended,contacted
m

e
to

say
that

she
had

drafted
a

new
policy

docum
enton

parentalinclusion
thatshe

was
preparing

to
im

plem
entin

herorganization.
-

Individualchange,as
discussed

above,has
the

capacity
to

introduce
collective

change.Thus,individualpractitioners
returning

to
the

workplace
w

ith
new

m
ore

reflective
perspectives

of
service

users
have

the
potential

to
becom

e
m

odels
of

change
forotherpractitionerc.A

dangerexists
in

thata
newly

reflective
practitioner

m
ay

attem
pt

to
evangelize

other
professionals

in
a

way
that

elieiig
dflffiflgivg

responses
from

colleagues.
However,

if-that
practitioner

is
already

thinking
reflectively,then

itis
m

ore
likely

thathe
or

she
w

illintroduce
collective

change
w

ith
a

sensitivity
ofhow

this
change

m
ay

appearto
fellow

workers.In
this

way
the

reflective
practitionercan

becom
e

a
reflective

teacherin
the

learning
organization.

This
was

evidenced
in

this
research

by
Bernie"s

decision
to

change
herm

ethod
of

participation
in

heragency’s
case

conference
practices

and
by

Annette‘s
decision

to
change

her
m

ethod
of

dealing
w

ith
telephone

calls
from

parents.
Here

a
sm

all
individualchange,initially

viewed
w

ith
suspicion,was

gradually
accepted

asa
new

practice
nom

iby
herco-workers

and
heragency.M

ore
recentresearch

[Redm
ond

and
l\_/.[pEvoy,‘2.0U2)has

looked
atlonger-terrn

effects
ofpostgraduate

education
on

practitioners
in

the
area

ofintellectualdisability.This
research

has
revealed

that83
percentofthis

cohortofpractitioners
w

ith
w

hom
-Iworked

w
ithin

the
reflective

teaching
m

odelconsidered
that,over

two
yetus

after
the

end
ofthe

course,they
were

‘significantly
m

ore
confident

of
being

able
to

introduce
change

in
their

organization.
i

-

Som
e

C
oncluding

Thoughts

Senge
(199Ua:

135:)talks
ofthe

im
portance

ofstarting,in
the

learning
organization,

from
the

perspective
ofthe

individualpractitioner
and

ofallow
ing

thatpersonal
vision

to
becom

e
the

basis
ofthe

shared
vision

ofthe
organization.He

warns
that

when
a

top-down,organizationalvision
is

im
posed

‘the
resultis

com
pliance,never

com
m

itm
ent.On

the
otherhand,people

w
ith

a
strong

sense
ofpersonaldirection

can
_|oin

togetherto
create

a
powersynergy

towards
what[they]truly

want’(ibid.).
Unforturiately,som

e
practitioners

in
health

and
socialcare

areas
face

the
frustration

ofpractice
w

ithin
organizationalconstraints

thatfailto
encom

pass
theirpersonal

vision
or

view-such
perspectives

as
a

threatto
organizationalstability.A

tworst,
barriers

to
organizationallearning

and
growth

can
becom

e
so

insurm
ountable

that
practitioners

no
longerrem

em
berthatthey

everhad
a

vision
abouttheirw

ork
atall

{_-they.have
lostwhatSenge

described
astheirpersonalm

astery,leaving
them

w
ith

little
option

in
how

they
can

practice.
=5;This

research
suggests

thatthata
reflective

training
and

learning
environm

ent
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SocialW

ork,C
riticalReflection

and
riie

Learning
O

rganization

offers
experienced

practitioners
a

way
ofreappraising

the
very

value
base

oftheir
own

practice
and

thatofthe
organization

in
which

they
w

ork."Not_only
that,it

allows
them

to
review

their-approaches
to

service
users

and
lLCJ.£1}]pl'EG1.E1lE5_the

parts
oftheirpractice

thatm
ay

be
driven

orconstrained
by

organizationalthinking.M
ost

im
portantly

itcan
give

them
both

the
space

and
the

supportto
see

them
selves

as
innovators

ofchange
in

the
w

iderorganizationalsense.
_

There
is

a
tendency

to
view

the
university

orcollege
classroom

as
being

only
relevant

to
initial

professional
training

w
ith

the
added

belief
that

experienced
practitioners

need
only

be
‘topped

up’w
ith

newerpractice
knowledge

and
advanced

com
petencies

atdiscreetjunctures
in

theircareers.G
ould

(2900)
notesthatjustas

the
learning

organization
is

notlim
ited

to
course-based

learning,reflective
learning

goes
beyond

the
inductive

application
of

knowledge
or

techniques.
W

hat
this

research
has

dem
onstrated

is
thatthe

classroom
can

also
be

used‘as
reflective

practicum
--

som
ewhere

where
practitioners

can
focus

on
pracuce

issues
in

_a
participatory,

supportive
setting

away
from

the
pressures

ofthe
workplace.This

practicum
is

also
a

place
where

practitioners
can

review
theirown

position
w

ithin
theirorganizations

and,w
ith

help,seehow
they

can
operate

w
ithin

thatorganization
in

the
m

osteffective
and

professionally
satisfying

way
forthem

selves
and

forthose
w

ith
whom

they
w

ork.
.

Note

1
The

m
aterialis

this
chapteris

developed
in

furtherdetailin
the

forthcom
irig

publipatipn:
Redm

ond,B.(2004)
Developing

Reflective
Practice

in
fieoiiiiand

SfifiifiiServices.
A

M
oder‘ofTeaciiing

and
Learningfor.5'tarienr.rand

Professionals,Aldershot.Ashgate.
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Chapter10

Living
outH

istories
andldentities

in
O

rganizations:A
Case

Study
from

Three
Perspectives

HarjeetBadwall,Patricia
O

’C
onnorand

Am
y

Rossiter

This
chapter

explores
the

com
plexity

of
organizational

change
as

a
reflective

PFUQBSS
by

d15Bl1SS111g
a

specific
change-process

in
which

the
authors

participated.
W

hile
there

are
m

any
different

kinds
of

objectives
and

change
processes

in
organizations,w

eare
interested

in
the

ways
historicalidentities

organized
through

Eeépti_ons
of

dom
ination

infuse
organizations’

attem
pts

to
m

anage
conflict

and
*5

erence.O
ur

claim
is

thatsuch
historicalrelations

presentdeep
challenges

to
i

entities
and

that
this

‘reality
im

poses
the

necessity
of

connecting
reflective

processes
w

ith
largersocialstruggles.

hw».-.=w
illdescribe

a
period

ofconflictduring
attem

pted
organizationalchange

in
a

ealth
agency

located
in

the
innercity

ofa
large,urban

centre‘.O
urreflection

is
presented

from
the

perspectives
ofPatricia,a

m
em

berofm
anagem

entstaffatthe
agency,ofH£1I'_]E.’tE.‘.[,aform

erstudentin
the

agency
who

had
been

hired
on

acontract,
andhofAniy,a

visiting
professorwho

was
spending

partofhersabbaticalworking
att

e
agency.W

e
are

using
these

accountsin
orderto

explore
the-com

plexity
and

perhaps
the

lim
its

ofcriticalreflective
practice

in
organizations.W

e
hope

to
add

our
experiences

to
the

literature
on

reflective
practice

(Fook,1996;G
ould

and
Taylor,

1996)w
ith

particularregard
to

the
organization

itselfas
a‘site

ofpractice.

The
C

ontext

The
events

atthe
health

agency
took

place
during

the
zenith

of‘reform
s’ofthe

neo-
l.iberalgovernm

entofthe
province

ofO
ntario,Canada.These

-‘reform
s’involved

the
cancellanon

ofsocialhousing,welfare
cutbacks,agency

closings,the
decim

ation
of

the
socialsafety

network
and

the
rise

ofhom
elessness

as
a

visible
issue,signalling

a
sea

change
in

Canadian
values.Am

ong
activists

and
advocates,hopelessness

and
despairwere

m
ixed

w
ith

guarded
determ

ination
to

continue
to

resistgovernm
ent

policies
and

the
authoritarian

governm
ental

response
to

-protest.
W

hile
usual

practices
ofholding

governm
entaccountable

did
notw

ork,the
needs

encountered
by

socialservice
agencies

increased
exponentially.

-
-

As
hom

elessness
and

substance
use

becam
e

m
ore

visible
in

the
agency’s


