Four Research Design Tasks

3.1 Chapter Summary

o The research methods literature abounds with ideas on what constitutes a
research design. However, many of these ideas are unhelpful as they:
o deal with limited aspects of a research design;
o are not mutually exclusive; or
o are not comparable.

e Designing research involves giving consideration to a range of core elements,
each with a number of choices, combinations of which lead to a wide variety

of possible research designs.
o The basic aim in designing social research is to achieve maximum control over

the research process.

e While a researcher’s ability to achieve control will vary according to the nature
of critical elements in the design, careful planning before the research com-
mences makes it possible to evaluate the suitability and compatibility of the
combination of decisions that need to be made; this will help to ensure a Suc
cessful outcome. {

e The preparation of a research
proceed in a variety of sequences.

o While statements of the topic and research problem
will no doubt be reviewed and possibly
and the research itself proceeds.

e An important issue for all researchers is how to regard their

research participants; various stances arc possible, each wit

ontological and epistemological baggage.

It is essential to maintain consistency between the stance adopted and the

assumptions entailed in the choices made abour the research design elementss

in particular the logics of inquiry and the sources and methods for data

collection or generation.

design can start with

need to be produced, they

relationship with

different elements ands

modified as the research design evolves.

h its particula
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3.2 Introduction

Social researc;h is Fhe use of controlled inquiry to answer research i
Re;ea;cb delszgn retlers? to the process that links research questions, empglilf;lt l(;);tz
and r search conclusions. Colloquially, a resear o 15 4 Lo
get[t)mg from hgre todthgre, where here rr};;y be deﬁlf:d (:{;S:E: irllsi‘[iﬁalhs)ft‘r ?flqifsfi(fgz
to be answered, and there as the answers to these questions. Bet ‘here’
‘there’ may be found a number of major steps, includi ollection and a i
siskof Il'elf:Vk:}I;l_t data (Yi}r]l 2003a: 20). ‘[W]heE éesfg;i(i:;%(:lgfaf(r)ilsiczltigf? :vr;dnizglfn;
ask: given this research question (or theor i e i
answer the guestign (or test the rl'(leory) n Ztgﬁ?}i;};@iﬁ;yﬁflﬁg s\falS I;?g(c)l;d ),
Control is achieved through a series of decisions that ére madeusb fi :i}.
research commences. This is not to suggest that complete control of aﬁ s
f’f the research process is always possible; other decisions may need tc baspeiits
in the course of the research. All eventualities cannot be anticilat:d ; rcli]a o
some areas of research, control may be very difficult to achieve pFo ;'m , lm
some methods of data collection and/or generation, such as partic.i a rt&\lamp "
tion, are very unpredictable in terms of how they will develop and WI;I ; Ohjsew?l—
take a researcher. However, the aim should be to achieve maxi o
all aspects of a study. mum controlover
This chapter:

® sets the scene for what will follow in later chapters;
b

critically evaluates the co i ifi
. mmon views and classifications ign 1
‘ ‘ ns
 nl— of research design in

presents an alternative view;
discusses the f i
undamer i
- : n;al requirements of a research design;
™ 1 overview of the range of core elements of a research design;
ines the choices available for each element; 5
: - . . ?
reviews possible influences on these choices; and
uss i ari i
dlsc. es the first steps in preparing a research design.

. ® ® o

o

subseque al wi '
quent chapters deal with the major research design decisions in detail

3.3 Common Views of Research Design

_d:;g;:i Orrvf:rt:)alll'zg S}fsngr_l’ has a range of meanings, from narrow to broad.
i pem;;lent, linear stages Qf measuring concepts to estab-
e Viam[l es, an(_i an emerging developmental process.
e sret 1'e ;x(fenment, the type of design against which
B e garde bfls compromises. Concern focuses on how
e 1sfcapg e of answering a particular ‘why’ research
e ons(_)blar; independent variable, which is manipulated,
. dp nsible for the observed changes in a dependent vari-

e design is intended to rule out the possibility that some
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al situation can confound the independent vari-

other features of the experiment
al and control

able. These design decisions are about the selection of experiment
groups, the administration of the observations or measurements, and the type of
statistical analysis to be used.
Four criteria are commonly used to evaluate this type of research design: spatial
control, temporal control, analysis of changes and representativeness. Spatial
and temporal controls are achieved by the use of one or more control groups in
at least one of which the individuals do not receive the experimental treatment.
The experimental and control groups can be made roughly equal in composition
either by matching individuals in terms of relevant characteristics, or by assigning |
individuals to them by a randomizing procedure. Analysis of change is achieved '
by comparing the individual responses in the pre-test and post-test groups, rather
than the overall or average change for the group. Representativeness is concerned
with the selection of experimental subjects in a way that allows the findings to be
generalized to wider populations. However, selection procedures in experimental
designs are usually more concerned with random allocation to experimental and
control groups, and pay little or no attention to the selection of subjects from a
population. Subjects may just be volunteers; in university research they are fre-
quently students. |

A broader and very conventional view of research design involves specifying the
relationships between a set of concepts — including hypothesized relationships =
then stating how the concepts will be operationalized (measured) to produce vari-
ables than can be analysed using some statistical procedure. However, while this
view was popular in the past, it is only one way of doing research.

One of the early challenges to this view in the United States came from Lincoln
and Guba (1985); they offered naturalistic inquiry as an alternative, now usually
referred to as qualitative research. They went as far as to argue that naturalistic
inquiry cannot be designed in advance; it must emerge, develop and unfold.

s The focus of a study may change as do the procedures.

s Theory emerges rather than being stated at the beginning.

¢ Concepts are not operationalized but are sensitive homing devices.

¢ Sampling is more concerned with scope and range of information than repres
sentativeness.

o Analysis is not statistical but is a search for understanding.

e End products are difficult to specify as the course of the research is unpredicts

able. (Lincoln and Guba 1985: 224-5)

These three views of research design are frequently referred to as experiments
social surveys and ethnographic or field research. However: ‘

A

ly because

e few social (as against behavioural) scientists use experiments, main
they are either inappropriate or impossible to set up;
¢ many social scientists use the conventional linear ap

even when it is not appropriate; and
e some extreme kinds of naturalistic research may be as unpredictable as Li

and Guba have suggested.

proach to research
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he critical i is the
T‘em:5 o telf:elssue hel}‘f is tha.t the approach to research has to match the require-
:;Ed . aﬁresearc quesnon;;1 posed. Many design elements have to be consid
attempt to answer these questic Wi i :
1 3 ms. As a wide variety of inati
combinations
o = i :
Ofsd;,fé;l ans.on these e!ements are possible, there is a wide variety of possible
ref e - loeslgns tolr which these three labels are inadequate. While the flexibility
of a developmental approach to research design may be attractive, most research}
b
3

particularly that conduc'ted by postgraduate students, has to meet deadlines and
needs some assurance of a successful outcome o

3.4 Common Classifications of Research Designs

Textbooks on social research methods and research design have discussed a wide

range of research designs, often devoti i
Searg | evoting a chapter or signi I
B e i < list of therm p gnificant section to each

e Experiments

s Social surveys

® Field work/ethnography
» Longitudinal study

» Cross-sectional study
Case study
Comparative/historical
Secondary analysis
Action research
Evaluation research
Impact assessment

e o & o °

e, for example, Denzin 1970; Labovitz and Hagedorn 1976; Smith 1981;

~Chadwick et al. 1984; Sedlack and Stanley 1992; Bailey 1994; Hakim 2000;

Valls 2001 200(;' Bla)& €r €r al. g
r t 11 2.002 Y]]l 2.0()3«1 B uma aIld L“l 2()()4
3 3 3 b O tl
2-005, Sa[alltak()s 200;; Nellma” 2006, 2014; Babble 2016; Bl yman 2016

ly textbooks and book ch 1 i
- pters confine their attention to only one of these

. .
non_g;;:f;x;zr;zfmgi; gaéimgs; lbf;ttwee.n elx;_':jerimenml, quasi-experimental
E ‘ . atter include social surveys, sometim
hts; jssat(;z;r?l?};i—?al'deSlgnS because _thely, unlike experiinf’-nts, cann({i
. [ong,‘.md,'nmrg zlme as th.e key criterion, a common classification is
e ,Si;oss-sec‘tzonal a_nd case study. De Vaus (2001, 2006)
e iype?.l experimental, panel, retrospective, cross-
bt ational, .al‘nd case S.tudy.
e ;EO; practice to use just two broad categories, guan-
14 o 201,4‘ Babbl.ws;gns w‘lthm each category (see e.g. Neuman
o B,er b ie » 16). ‘Mixed methods’ has now been added
e Crer, welig,zoalng) IC_)iS; Bryman 2016; Creswell and Plano Clark
e Come. owever, the _useful_ness of the quantitative/-
. xt will be questioned in chapter 9.
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3.5 An Alternative View

The concept of research design used in these classifications is very limited and
confusing. Of course, social researchers can do surveys and conduct experi-
ments, but surveys are about particular methods of data selection, collection and
analysis, and an experiment is about selecting groups and timing data collection.
Similarly, secondary analysis is mainly about particular sources of data. Also,
ethnography, comparative research, case studies, evaluation research and action
research can combine a qumber of methods of data collection and/or generation
and analysis. Hence, the first problem with these classifications 1 that each type
of research design deals with some elements but none of them deals with them all.
The second problem is that the categories are not mutually exclusive. For
example, surveys can be used in comparative studies, case studies and evalua-
tion research; and experiments, comparative studies, case studies and evaluation
research can use a variety of methods of data collection and/or generation and

analysis.

The third problem is that the categories are not exhaustive of the aspects of

research that they do cover. For example, there are other ways of achieving

control over variables, and there are many other sources of data and methods for

producing and analysing data than those identified. These conventional categories
mask the many choices that need to be considered in preparing a good-quality
research design.

Fundamental Requirements

A research design contains many elements (see Figure 3.1), and almost all of them

involve a choice from among alterna
may be common, and others may not be legitimate, there is potentially a wide.

variety of possibilities. The resulting combinations of decisions produce an arrays
of designs that cannot easily be described by a set of simple labels. For this reasony
we do not follow the conventional classifications. ‘

Adopting this approach avoids a ritualistic adherence to recipe-book solu-
tions. As a first step in this direction, we will examine in broad outline what any

research design should achieve.
In general, a research design needs to answer three basic questions.

WHAT will be studied?

WHY will it be studied?

HOW will it be studied?

The last question can be broken down into five further questions.

WHAT logic of inquiry will be used?
WHAT ontological and epistemological assump

WHERE will the data come from?

tions will be adopted?

tives. While some combinations of choices

Four Research Design Tasks 37

HOW wili. the data be collected/generated and analysed?
WHEN will each stage of the research be carried out?

If these questions are answered satisfactorily, a researcher should be clear ab

how the research is to proceed. In practice, however, to answer these _f"i; .
tions, a number of aspects of research have to be acidressed and o ; elgd o
neeFi to be mad.e. ‘Because of the variety of kinds of research und:‘?yk e
Sf)(:lal sciences, it is not possible to be dogmatic about all the detail . EI{ e
sidered in a research design. Nevertheless, some components are re?ilflzsailot t)Oe r(l:"n?)r:;;:

designs.

Four Tasks and Core Elements

In chapter 2 we discussed maj
ajor elements of a research desi
cusse gn. These elements ¢
elabora}ze{f fgrther in this chzflpter. They have also been grouped into fou:l;?ir;:;e'
research design tasks: Focusing, Framing, Selecting and Distilling (see Figure 3.1 )V

TIMING
e DATA COLLECTION
THEORIES

i DATA
HYPOTHESES,
A COLLECTION /
GENERATION
+ DATA
DATA REDUCTION /
TYPES & FORMS ANALYSIS
DATA ANSWER
SOURCES QUESTIONS
SELECTION FROM | :
DATA SOURCES as
PROBLEMS & LIMITATIONS
A A
: |
S o
[
v 1 1[0 T | |rocts] meess
1 g
! '
% :
¥
LOGIC(S) OF INQUIRY El o
CONTEXT
ON
TOLOG(Y/IES) : TITLE
£ ' '
PISTEMOLOG(Y/IES) PROBLEM

| PARADIGM

. {s) QUESTIONS

PURPOSES

1 De . .
sign can i i
Withgco,:g;:;ﬁg:i:' :m iterative process comprising four main tasks
! at pro i ign’ i
i progressively reflect the design’s choices and



38 Designing Social Research

The Focusing task includes decisions about the:

e context in which the research will be undertaken,
o title or topic that will be used to identify the study,
L ]

problem to be investigated;
o guestions that will make the problem researchable; and

o purposes that these questions will serve.
The Framing task includes decisions about the:

o logic(s) of inquiry 10 be used to answer the research questions;
o ontological and epistemological assumptions that will be adopted; and
o paradigm(s) associated with these assumptions and from which theoretical

ideas may be derived.

The Selecting task includes decisions about the:

o concepts, theories, hypotheses and models that might be required to answet
particular research questions;

o types and forms in which data will be required;

o sources from which data will be obtained; and

o methods for making selections from data sources.

The Distilling task includes decisions about:

e methods to be used for data collection andlor generation;
e methods to be used for data reduction and analysis; and
e a statement of the possible problems and limitations of research using this

design.

a research problem, the

While the design process is most likely to start with

order in which these
sequence. While the decisions made on the earlier elements may

sions that can be made on the later ones, the process of desig
iterative in nature rather than being a set 0
earlier decisions are explored, they may turn out to be impractica

able. Therefore, the process is likely to req
consistent and workable set of design decisions can be achieved.

Figure 3.1 indicates the iterative and cyclical nature

process. The following ¢
design elements in cach one are elaborated at appro

book.

limit the decis

The Ideal and the Practical

all decisions that are concerned with the design €
be made before any substantial work

As has been argued earlier,
a research project should, if possible,

core elements are addressed does not follow any particular

ning research is

f linear steps. As the implications of the.
| or unachiev=

uire a number of iterations before @

of the research design

hapters are also organized to reflect these tasks and the
priate points throughout the

4
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cbozlm‘irgled. Thislisdposscilblg in studies conducted on topics that have already
e rescarched an for which there is adequate backgro (cl inf 1
tion. Such studies may be the next step in b el el
well-tried methods and for which apppropr?aizsgig?sﬁggg;zgg: :1}:2 [alwl'asl USIEd
However, some studies may require preliminary or exploratory re al?’l -
estaplgh an adequate background against which choices can b)c:. 'Sf:larcT i
preliminary wqu may just involve the examination of statistical d m'a . hh]S
that prodqced in a census, but it may also require some field work; t?xtat’ . some
contact Wl.th the site and the people who are to be involved in th’e r:s - 5;"1“3
. other studies, it may not be possible to make all the choices before theearc j 1}:

commences, either because not enough is known about the field or flresear't
context, or because the nature of the proposed logic of .inquir' and o S?CI(?I
requires that a dc_fvelopmental process be adopted. The latter ilzvolv me‘t ll<0 :
Fhmces at t.he beginning of each stage of the research, based on wl |
gy i 1at was learned

Itis possible for researchers to avoid dealing with these choices if the

wllthm. a research community that consistently works within a articu){aoperate
J digm in a takep-for-granted manner. The need for choices willpnot b . P;l -
: because those implicit in the paradigm will be adopted without discues o .
* perhaps, any awareness that they have been made; the assumptions and 510?1 (:ir,
o be_ gsed will be regarded as self-evident. Other researchers ma avoid n;1et e
to grltlcally examine the range of choices by simply adopting thoie melth(t)de ne_eg

which they are most familiar and comfortable, and design the res h S
use such methods. e PrOEEro
i et ool sud val posiion
to technical and practical :natters These ihc?i 'p re interd Wi e
of research question(s), and the W:ay it/the ar;e\i'jrrgelc? tf-'ridepﬁﬂlde_ﬂt- 'The choike
-i:%é(;ii;e:hc;f Ilc])g.m offinquiry.hThe choice ofya particular l’ol?;i?ccisf lil:;llt;ii;\lfo;llsa;mcg:f
- strain the choice of researc methods. The choice of a particular method of dat;;
:‘:rréic:‘h%izl:;:a;iggellzutsh thail]l;ffs of m;:tl;]ods of da;a analysis, and so on.
e to be revised in the light of Circumsilagrfcs:eg thtaterzese'arc P b the sample
' . ; quire a change in the sample
tl',tocclijt :)fs jfgjescﬂfct1on. .Problems wiFh access to people, organizatigns
. n)iarfeqmrel compromises to be made to an ideal design,
. 1ead) tf)e?qitzzec i;iiorﬁvtlfmn of oth.clar choices. For example,
es may y use a mail questionnaire to gather
b:f;gf;‘; Ii clltilrsl: ;!;Zioverzd that access to the required names and addgresses
o nr ot‘c; . ;ﬁv:aei“ra?dom szmple and contact respondents, it
B o it p mg,h and in-depth interviews. Therefore,
B Cc o2 erent method o_f data analysis and, possibly, to
i qh stions a‘nd adopt a different logic of inquiry. Hence,
e choices, it is usually necessary to go through the design

uence a few times i :
s in order to d N———
e eal with the obstacles and limitations
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3.6 Getting Started

Having defined the fundamental requirements of a research design, and laid out the
range of tasks and elements that need to be considered, we are now in a position to
begin preparing a research design. However, we need to reiterate a point made at
the end of chapter 2, that designing research involves both a process and a product.
This distinction is related to the differences in the research itself, between ‘logic
in use’ and ‘reconstructed logic’, which were noted at the beginning of chapter 1.

Research Topic and Problem

The starting-point for social research is usually a research problem, either social
or sociological. A social problem is a state of affairs that is judged by someone,
for example a social scientist or a policy-maker, to be unsatisfactory and in need
of some form of intervention. A sociological problem is a puzzle that a social
scientist considers needs to be solved; that is, explained or better understood.2
Stating the research problem clearly is the first challenge, but it may need to be
revised as work on the research design proceeds.

In conjunction with the selection and definition of the problem to be inves-
tigated, a title is required. This provides both a signpost and a set of boundary
markers: it indicates that the research will follow a specific path; and it defines
the territory to be explored. Here are some examples of titles that will be used
throughout the book and as illustrations in chapter 12 (see Appendix II for
examples of other research problems and topics).
Environmental Worldviews and Behaviour among Students and Residents
Age and Environmentalism: A Test of Competing Hypotheses
Gender Differences in Environmentalism: Towards an Explanation

Motivation for Environmentally Responsible Bebhaviour: The Case of Environmental
Activists

While it is useful to have a clear and concise title at the outset, it is not uncoms
mon for the initial attempt to be rather vague or imprecise. The direction in which
the signpost points, and the inscription on it, may change in the course of prepar-
ing the research design. It may take much thought and reading, a number of trial
runs, and even some exploratory research, before the title is settled. In fact, thel¥
final version of the topic may not become clear until the time of writing the report
or thesis. Therefore, novice researchers should not be concerned if difficulties
are encountered in defining and labelling the topic in the early stages. The focus
should be on the problem statement.

It is a common mistake to believe that, having arrived at a title and stated
the problem, the researcher is in a position to commence the project. Eveil
well-formulated problem statements provide very little direction for the design off
a project. Something more is required. This is achieved mainly by stating one 0f8
more research questions (see chapter 5),

B e
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Influences on the Choice of Topic and Problem

An Important aspect of any research project is the reasons why it is to be under-
taken. Some social research requires a considerable i nvestment
even if this is mainly the researcher’s time, justification for doj
There are a number of dimensions to the way in which this
made, and these involve motives and goals of various kinds.
entail several of these. At the same time, there are various fac
limitations on the choice of topic.?

of resources, and
ng it is necessary.
justification can be
Most projects will
tors that can place

Motives

In an academic environment, research is conducted for personal, academic and
social reasons (see chapter 2, ‘Motives and goals’).

An examination of the motjves behind the four sample research topics stated
earlier will help to illustrate how personal, academic and socig] motives can
be combined. The first of the research topics, Environmental Worldviews and
Behaviour, was motivated by a personal curiosity about the kind and level of
environmental atticudes and behaviour currently adopted by Australians, This
arose from reading some of the American literature on environmental sociology.
This curiosity was then translated into a desire to fill 4 gap in knowledge and, at
the same time, to compare the Australian situation with that in the United States
and other parts of the world. The main motive for the second topic, Age and
Environmentalism, was an academic concern to advance our knowledge of why
some people have more favourable environmental attitudes and engage in higher
levels of environmentally responsible behaviour than others. Of course, this
knowledge could also have some practical benefits for the design of environmen-
tal education programmes and for groups and organizations that are committed
to protecting and improving the quality of the natural and built environments.
Topic three, Gender Differences in Environmentalism, was motivated by an
academic desire to make more sense of the rather confused findings in previous
i research on gender and environmen-
e talism. Are women more environ-
g}flnﬂuences mentally conscious than men, and, if

: s0, what are the nature and origins of
these differences? Again, the results
of research on this topic could also
benefit environmental education pro-
grammes and, perhaps, make a con-
tribution to the ultimate survival of
the human race! The fourth topic,
Motivation  for Environmentally
Responsible Behaviour, is essential ly
a theoretical puzzle: why do some
people behave responsibly and others
not?> However, this puzzle is also

Personal interests and goals
Discipline contribution

he literatyre

ictions

Unding bodies
Ctical Considerations
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related to specific social problems; for example, reducing litter and pollution,

saving energy and conserving non-renewable resources. It may be necessary 1O
understand the motivation for environmentally responsible behaviour in those
who practise it in order to know what would be necessary to change the behav-
iour of others. Hence research that is primarily directed towards solving a socio-

logical problem can also assist in the solution of social problems.
It is important for researchers to articulate their motives for undertaking a
research project, require different research design

because different motives may
decisions. This articulation will also help to reveal conflicts or inconsistencies in
an individual’s motives, within a research tea

m, or between the researcher(s) and
other stakeholders. It 1s sensible to resolve these differences before the research
comImences.

The literature

A major source of influence on the nature and choice of a research topic, particu-

Jarly in basic or theory-oriented research, is the relevant body of literature in both
a researcher’s and related disciplines. A research project can be stimulated by the
results of previous research and by problems posed by theorists. Even if the topic
originates clsewhere, one or other of these bodies of literature is likely to help
shape the way the topic and the problem are formulated. However, as W€ shall

see in due course, ‘the literature’ plays other roles in research.

Restrictions

A number of factors can place re

a range of possible audiences Or 8
to, take into consideration; the political restrictions that may be imposed

by authorities such as governments and universities; the types of research
that funding bodies are willing to support; and practical factors, such as the
ability to get access to desired research sites, of the range of s
pOSSESSEs.

Audiences or stakeholders include: cl
conducted (whether or not they are paying for it)

research; colleagues; scientific communities (particularly the editors of journal
employers; and potential future sour

ces of funding (Smaling 1994). Of cou
each audience may have different expectations of, and degrees of influence O
the design and execution of a research project, let alone what it might find.
is particularly important in the case of applied research as,
research, the researcher may have much less freedom in defining the problem?
making other research design decisions. This can certainly occur if the sponsos
the main audience and the major benefactors coincide. .
It is worth noting that in competitively funded basic researc
some constraints on research design. Funding bodies not only have expectatié
about what kinds of research projects are legitimate of important, but they 2
also likely to have prejudices about what they regard as appropriate methods
data collection and/or generation and analysis. In order to obtain researe

strictions on the choice of topic, includings

h there are uSU&

§

takeholders the researcher has to, or wishes

kills a researcher’

ients on whose behalf the research is being
; SpONSors who are funding the

in contrast to basi¢

»
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rudent rese: .
p S bd-fChIf.‘lrS need to take these expectations into account in designing
project, or be we prepared to defend less popular methods R R

Basic and Applied Research

M}?gg;zs f:)r ugldf.:rtakmg research are associated with the type of research; that is
1 i ' : ]
wh te:::l r is as}ic gr Fheory-orlented research, or whether it is applied 0; polic :
oniznted beSeg:‘C ; Jt_fhnements have been made to this dichotomy (e.g. pure basi}g
oriented asic, applied strategic and applied specific), but the basic/applied di :
tinction is adequate for present purposes. ppRIEe A
Basic research is concern i i
ed with producing k
. : g knowledge for und i
o : : erstandin
?;(iariilggj lresga}:ch with producing knowledge for action. Both types of sociii
E. !a wit problems, the former with theoretical problems and the latter
d;m o 1lakor prlazncal problems. Basic research is concerned with advancing fun
ental kn i i .
i (())fvi ;:e fre;eabost tFedsoaal world; in particular, with the development
s. Applied research is concer i i
. . ned with pr al
B i . _ practical outcomes
. 'i;; 1:1;; ;ﬁds?:fh st?lmz pra;ctlcal problem, with helping practitioners accom’
3 i e development and implem i i -
| entation of policy. F
- ‘ d imp policy. Frequentl
ults of applled research are required immediately, while basic : s
usually has a longer time frame. ’ s research
Different ori i i
B iesteone}?ugm@ are mvolyed when researchers conduct basic rather than
e Cz{arc .h asic re.search is more detached and academic and research
@mj Chane: to a(;re their own motives. Applied research is more pragmatic
o chmeit erent:1 , and generally others set the goals. However the issue of
Ukt i i ’
3 ﬁkﬁ ‘ ;esearcl}sl E?;d?:' morii con;lplex than this simple comparison suggests. In
som itions, detachment is consider '
e ed to be necess 1
R S5 chi : ary to achieve
objectivity. In other traditions, it is claimed that detachment and, hence, objectiv
: ;

. S 3 .
~ by, is impossible. It 1 ir
ity, possible. It is also important to note that the theoretical and/or political

1itm

chefsnif,i?]f Z(I;i;l;cli'esaiarc}lers - for example, critical theorists and feminist
e o et e e
e S s ack to these issues later.

k- r:id i;r)llih(zf f;ggsregfath, we draw on a research project conducted in
o ber( aikie 11 9'681 1969, 1972). The curiosity was about
i ab()[f“ 15\8661} religion and occupation that Weber (1958) had

7 oo L [Ee,ars ?{;0, and that Lenski (1961) and others had
R i e early 1960s, was also present in New Zealand.

R Br,.tyvﬁs 1r1 th¢ result of the survival of the Protestant
i ltl::, CZ oplal outpost'? This research clearly had no
s res,e ! hgs eagne‘d to satisfy academic curiosity and to
R rch in the United States that was largely inspired by
mple :

Plg;:)fszjqrjflsgi‘{;a;earch comes from.a commissioned study conducted
ik ap::i w;f:hed to bm_ld houses on a site close to the
. derergm ignedal.l rm of architects and planners to assist him.
e ow ;lose h.oulses could be built to the flight

: e runways. This restriction was established in terms of
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were built close to t
the legal planning (imit? If not, how close W

of architects and pl
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and was shown as a line on a map down each si_de of _
| d about his abillity to sell.houlses if they Researcher’s Stance zean}lln_gs us.ed by the social actors
he flight path. Would purchasers be willing to live right up to can their actions be understood. This
ould they be willing to live? The firm b ochiediobserver I;;OS}mO“IY referred to as versteben
anners wanted answers to these questions. The study was done Empathetic observer K IKBTRE 1964; Out_h_walte 1975).
dents who were living at different intervals from an adjoining Faithful reporter _ This Seflond position has developed
into a third, the faithful reporter

including some whose houses were built under it before the airport Mediator of languages i hich
in which the stance is r
nuch less

flight path,

was established there, and before the planning restrictions came into force. The Reflective partner
developer would have liked a definite line drawn on the map but, since people’s Dialogic facilitator detqched, Theaimis 19 teporr s way
responses to living close to aircraft noise were very varied, this was not possible. of life by allowing research partici-
Some people appeared to be willing to put up with aircraft noise if the price of the pants to ‘speak for themselves’. Thus,
house was attractive. In the end, the developer adopted a conservative position social actors’ point of view; to do this i a researcher’s task is to present the
and left some open space adjoining the planning limit.* in their way of life. This p,OSition : is it may be necessary to become immersed
In the social sciences, research is often a mixture of basic and applied: some B i ocated by sociologists of evS c%mm%ly refe%’red to as ‘naturalism’ and
stages of a project may have a basic flavour, while other stages may be more Blumer 1969; Matza 1969- Denzinerlyg';1 1Y life (see, for example, Lofland 1967;
applied. For example, a researcher may be commissioned to assist the manag- researcher is required to SI‘:]dV o 1' h > DOugla.s 1971? and Guba 1978). A
ers of an organization in changing the organization’s culture. After undertaking sensitive to the nature of the ;ocialla D decert their ‘natural” state, to be
research to describe the existing culture, the researcher may then proceed to refine how the participants see their own g e e ‘what happens there and
and test a particular theory of organizational change. Only when satisfied that = requirement is that a researcher ‘reta?tlong a.nd th? actions of others. A related
the theory is relevant to this particular organization will the researcher proceed to means remaining faithful to the hearigs the integrity .Of the_ phenomenon’. This
the members of the organiza: ducing reports in which the sociaractorl;n :gl?teliggzz;n:lfs;ﬁlt\ifon bYdonlﬁ’ pm-f
es and others. 1

¢ in some form of action research that helps
bout the changes desired by management.

Few if any social research projects are exclusively concerned with advancs
ing knowledge for its own sake. While basic research may not be interested in
the practical benefits, it can eventually produce such outcomes. Implicitly of
explicitly, most social researchers appear to have some social issue or problem
in mind when they undertake research. The fundamental question is whether
the researcher has the freedom to define the research problem and design the:
research, or whether someone clse has a significant input into this.

social i i
ﬁonaofa;:]izrs cgnlnot do this, then the social scientific account must be a distor
social actors’ world. This pr  getti ;
of : ocess of getting social ac
| : tors
participants, to check the social scientific accounts that have b o e i
sometimes referred to as ‘memb idati e
. nember validation” or ‘member checks’s; it is a maj
idity checking in qualitative ' ; e
resea i its di i
(Garinkel 196 rch but is not without its difficulties
A fourt iti i i i
e ?npig_smon, which rejects the idea of detachment, is an extension of
. ! is case, a researcher becomes the mediator of langua b
“everyday, lay language and social scienti i e (Giddens
s socia lscnen_nﬁc or technical language (Giddens
o 89). ! tudying social life is akin to studying a text, and this
P acfretatll(j)n on the part of the reader. The researcher acti’vely con
oun i A
E Consm-tl _ased. on the accounts provided by the participants. This
e ctli)ln. is not neutral; researchers have to invest som;:thin
o '0 their account. Social, geographical and historical loca%
e thea researcher’s interests and assumptions, have a bearing on
B a
L uctc}?;:}t pr.oducglc]i. Hence, detached objectivity is seen t%) be
s voice wi ay i
R always be present in a researcher’s account
position i i i iti
E parm(: a;sogated Wth critical theory. The researcher is viewed as
il ;v 0(; 1(9; commlttedhto the emancipation of the participants
. ppression they are experienci :
:Eoll(fmmg Husserl, Habermas reiected ths idl:attllfg (I;abermizs e
- ' , at the world can be
- Ezse Tlf gacttls independent of an ‘observer’ whose task is to
. r: lg the objectivist .I“LISIOH’. He accepted the premise
i ality is already pre-interpreted by the participants as
ning system, and that these meanings can change over

engag
tion bring a

3.7 Researcher’s Stance

e that all social researchers have to make is what stance t@
icipants, determining what relations
the researched. Blaikie (2007) has

T

An important choic
take towards the research process and part
ship there will be between the researcher and
outlined six possible stances.

stance is that of the detached observer.

The traditional ‘scientific’
researcher is regarded as an uninvolved spectator, particularly during

process of data collection. It is argued that a researcher’s values and preference
can threaten the objectivity of the research and, hence, the value of the rés
Therefore, detachment is a requirement for producing reliable knowledge:
position is still widely advocated in spite of the many criticisms that have B8
raised against it. .

The second position, that of the empathetic obse
Kkind of objectivity but insists that it is necessary
place themselves ‘n the social actors’ position. Only by graspin

rver, still aims to achieve £
for researchers tO be abl€]
g the subject
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time. Therefore, the process of understanding this socially constructed reality is
‘dialogic’; it allows individuals to communicate their experiences within a shared
framework of cultural meanings. In contrast, the process in the natural sciences
is ‘monologic’s 1t is the technical manipulation by a researcher of some aspect
of nature. In the latter, a researcher s a ‘disengaged observer’, who stands in a
subject-to-object relationship to the subject matter. In the former, the researcher
is a ‘reflective partner’ whose relationship is that of subject to co-participant
(Blaikie 2007: 135-6).

Another version of this fifth position is associated with feminist research and
involves conscions partiality. Again, the concernl s with emancipation, in this
case of women. Much more than empathy is involved here. A researcher not only
participates in women’s struggles but 18 also expected to be changed by them.
This view of research involves the conscientization of both the researcher and the
researched (Mies 1983: 126). By conscientization is meant learning to perceive
social, political and economic contradictions and t0 take action against OPpTes-
sive elements of reality (Freire 1970).

The fourth and fifth positions have now culminated in a sixth, postmodern,
yiew of the role of a researcher. In this case, a researcher is regarded as another
actor in the social context being investigated. Rather than being the ‘expert’, as
in the detached position, Of that of an empathetic observer ot a faithful reportet,
the postmodern researcher takes elements from the positions of mediator of lan-
guages, reflective pariner and conscientizer, and seeks to reduce a researcher’s
authorial influence on the products of the research by allowing a variety of
‘yoices’ to be expressed. These researchers still rely on their understanding of the
situation, but they attempt to minimize their authorial bias by letting the natives
speak for themselves as much as possible. The aim is to produce a ‘polyphony’ of
voices rather than a single voice, in order to reduce bias and distortion (Fontana
1994: 214). The emphasis here is on the dialogue between the researcher and
the researched. Hence this position might be described as that of a dialogie
facilitator.

Clearly, there are incompatibilities berween most of these positions, and
there is an extensive literature that debates their relative merits. As We shall see
in chapter 6, these positions are associated with the four dominant logics of

inquiry and the three research paradigms identified by Blaikie and Priest (2017)

However, before we leave this discussion, there is a related concept that needs 0
be discussed, that of reflexivity.

The notion of reflexivity is integral to the ethnomethodologist’s views ofF

how social actors make their actions and their social world meaningful t© them=
selves and others. Giddens incorporated this idea into his structuration theor}
as the ‘reflexive monitoring’ that social actors need to engage in 10 maintaif
continuity in their social practices. For Giddens, reflexivity is more than SCI
consciousness; it involves the active monitoring of the ongoing flow of sociat i
(Giddens 1984: 5).

There is a growing acceptance of the idea that if reflexivity is an integral
of everyday social practices, then it must need to be used by social researc
Wherever new knowledge 1s generated through a process of interaction D& 9
the researcher and the researched, a social researcher will draw on the saif
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skills that social actor -
(5761). s use to make their activities intelligible (Giddens 1976

ECOg C o € 1
R 0 h

n d O resed l’ChE‘[’S to b CﬂeXI € ca b f d
nition the nee r socla 1 €I V n ound 1

the writings of qualitati arc i

S amo;}g fe_;;rl]\;:tr:;::;dfrs in general, and ethnographers in particul
e ond Dervis 1954 Hai; ers (see, for example, Stanley and \‘Uisel(lué?9a§j
o e thor the ()riel1£ati0 mefrsley and Atkinson have argued that refl !
ey e thns of researchers will be shaped by thei ocio-
B e, What this reprei nte lv§|ue§ an_d interests that these location; SSCIfO_
R ot Some.a s is a rejection of the idea that social resealrc:lfl1 o
B o from the pamcularuéqnomous realm that is insulated from the 'dls,
B o con be unaf-fected . 1ogra_p¥1y of the researcher, in such a wa;V :th
(Hsa'mgferfley\ind s 20073: 15;))03 processes and personal characte-risticg

imilarly, Mason (2 it
e e( rggj;rcrgfgardéd active reflexivity as one of the essenti:
B o sonccacing dac : researche.rs need to be active and reflexive i e
g data rather than being neutral data collectors xive e

Qualitative research sh involve criti
reflexivity. This mean::fliilttmt‘h()he Setiical Relr-SCIHFLY CoPTaRan i U Mo
B - heir role in the rege’ r(iiscarchcr should constantly take stoci; of ;;’”“—’
scrutiny as the rest of their "dat;da'thl' A, and subject these to the saime crit mi
be neutral, or objective, or det ' ch i1 based on he belief that a rescarcher Canlca
B occend the . ? ached, from the knowledge and evidence they not
, they should seek to understand their role in that proc:stI;yi aiie
. Indeed,

the very act of askin if
4 g oneself difficult i i
B i (oo 2002 7)quesnons in the research process is part of the

Recognitio i
n of the impossibili
i possibility of detachment
. Bzt e : _ - as well as the reflexi
e SOCialpSC?ezt.sgmke difficult philosophical problems W?;XIV@ o o
B o< (o whether oll)'c _ngwledge. Part of this dilemma cent fegal’_d‘ Y
10 e O t;Eechl.ty and, therefore, ‘true’ knowledger:.S o
; are i
&“. T Sc::'t lgwmg up on the possibility of being an (l;k())'SSlb'le.
- o — 1ah researph degenerates into the producti ]fECUVE
. HO:J;V, the r;llatwe merits of which can only be :siaobl’cinz
; : ever, Hammersl i hat
B i > rsley and Atkinson h
3 xivity does not i ¢ PIL Y8 SLAe et
e it _ imply ‘that research i i L
e totiEl : ch is necessarily political
B . e sense of serving particul iti .
o ‘ particular politi :
E knowledgei (He primary goal of research is, and mus}: remce?l Callllses 5
i femi;lil;r;lersley ;md Atkinson 2007: 15). On thea(l)lz;lft: f]: pra-
esearchers 1 . .
. see commitment to th ;
? . . . e Ca i
e [Sp;i‘; of all social scientific activity. (See Blaikil:as‘(EZ%fOe;nanc‘-
- Atki;,ggr;d;)lar:mersl?y (1992), Guba and Lincoln (Si(ggr )
ke (2007) for’dlscussions relevant to social e
e has not been included as a research desi fes‘lfal‘Ch-)
: . ar stance 1 i 5
‘ .
# is somethin . o
Ldesign. Of course, it is possible thg that_ULCUI‘S independently of the
B v an ind at an ideological commitment to
o uence on the research topics th i .
5 on other design decisions. Havi ke s s
. Having said this, reflexivity is not
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really a matter of choice. All social researchers should be reflexive, regardless of
the stance they adopt, and reflexivity applies to the process of designing social
research as much as to the research process itself.

3.8 Conclusion

This book adopts a different approach to research design than is usually found
in research methods texts. In some of these, a distinguishing criterion is used: for
example, the degree to which they are experimental (e.g. experimental, quasi-
experimental and non-experimental); the role that time plays (e.g. cross-sectional,
longitudinal, retrospective); or the kind of data and methods used (e.g. quantita-
tive and qualitative). In others there is no criterion; for example, a common clas-
sification includes experiments, social surveys, ethnography and case studies. As
we saw early in this chapter, when a mixture of categories like this is used, they
are invariably not mutually exclusive; for example, surveys and ethnographic
methods can both be used in case studies.

Our approach avoids such labels and focuses on two fundamentals: the
primary research design tasks; and the elements within these tasks about which
decisions have to be made. By concentrating on these decisions, we are able to
avoid the problem of finding a suitable set of research design categories, and con-
centrate instead on the important core elements of a design. These include: the
problem to be investigated; the questions that will make the problem research-
able; the logic(s) of inquiry to be used to answer the research questions; methods
for making selections from data sources; how to collect or generate data; and how
to analyse data to produce the answers.

Just what combination of these decisions turns out to be relevant to a particu-
lar research problem and set of research questions can vary considerably. Some
combinations of decisions may be more common than others, and some may be
unusual compared to a discipline’s traditions. ]

An important choice that underlies all these other decisions is the stance that
a researcher adopts towards the research process and the participants. Careful
consideration needs to be given to choosing a stance that is consistent with the:
other research design decisions.

After considering research ethics in the next chapter, and their implications for
research design and practice, we will return to a detailed discussion of research?
questions and the purposes they serve. q

3.9 Further Reading
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of positions. 3
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Flick, U. (2007). Designing Qualitative Research.
A brief introduction,
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Silverman, D. (ed.) (2005). Doing Qualitative Research.

A broad coverage of the design, conduct, analysis, writing up, supervision, examination
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