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Data Collection

Data collection offers one more instance for nssessing research desipn
within each tradition of inquiry. However, before exploring this
point, I find it useful to visualize the phases of data collection corn-
mon to all traditions. A “circle” of interrelated activities best displays
this process, a process of engaging in activities that include but £
beyond collecting data.

I begin this chapter by presenting this circle of activities, briefly
introducing each activity. These activities are locating a site or indi-
vidual, gaining access and making rapport, sampling purposefully,
collecting data, recording information, exploring field issues, and
storing data. Then [ explore how these activities vary by tradition of
inquiry, advance a table that summarizes these differences, and end
witha few summary comments about comparing the data collection
activities across the five traditions,

Questions for Discussion ;_
Fow might the data collection process and the actitities in the
process be visualized?
What are typical access and rapport issues in each tradition?
How does one select people or places to study in each tradition?
What type of information typically is collected in each tradition?
How is information recorded in each tradition?
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Galning Access
and Making
Rapport

Storing Data

Resolving Field
lssues

Purposefully
Sampling

Collecting
Cata

Recording
Information

Figure 7.1 Data Collection Activities

¥ What are comman issues in collecting data in each tradition?

¥ How is information typically stored in each tradition?
¥ How do the five traditions differ in the activities of data collection?

A DATA COLLECTION CIRCLE

I visualize data collection as a series of interrelated activities aimnlzd at
gathering good information to answer emerging research questions.

As shown in Figure 7.1, a qualitative researcher engages in a series of .,

activities in the process of collecting dat?.. Alﬂ_mugh I start 1:-'~r1th
locating a site or an individual to study, an investigator may beg;; at
another entry point in the circle. Most important, [ want the resea e;
to consider the multiple phases in collecting data,_phasels that extenk
beyond the typical reference point of conducting interviews or matk-
i ervations.
mgﬁc:??mportanl step in the process is to find people or pl.:u;_@ to smc.li';
and to gain access and establish rapport su.that partnc:.pfalnts ;m
provide good data. A closely interrelated step in .thu process Imvol\fcs
determining a strategy for the purposeful sampling .nf Imdvl.udua 5 Or
sites, This is not a probability sampling so that statistical inferences
can be made; rather, it is sampling so that one can best study the

iR}
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problem under examination. The researcher needs to determine the
type of purposeful sampling from the array of possibilities and pre-
sent a rationale for the selected approach.

Once the investigator selects the sites or people, decisions need to
be made about the most appropriate data colletfion approaches,
Increasingly, a qualitative inquirer faces newer and more innovative
approaches such as e-mail messages, and usually a study involves
more than a single source of data. To collect this information, the
researcher develops protocols or written forms for recordin g the
information and needs to assess the logistics of this recording process.
Also, noting and being aware of potentially difficult field issues that
may compromise the data, lead to premature exit from the field or site,
and/ or contribute to lost information is an important consideration.
Finally, an investigator must decide how he or she will store data to
find them easily and to protect them from damage or loss.

Inow turn to each of these data collection activities, and I address
each for general procedures and approaches within each tradition of
inquiry. As shown in Table 7.1, these activities are both different and
similar across the five traditions of inquiry.

THE SITE OR INDIVIDUAL

In a biographical study, one needs to find an individual to study, an
individual who is acressible, willing to provide information, and
distinctive for her or his accomplishments and ordinariness or who
sheds light on a specific phenomenon or issue being explored. Plum-
mer (1983) recommends two sources of subjects to study. The prag-
matic approach is where an individual is met on a chance encounter,
a subject of interest emerges from a wider study, or ary individual
volunteers. Alternatively, one might identify a “margital person”
whao lives in conflicting cultures, a “great person” who impacts the
age in which he or she lives, or an “ordinary person” who provides
an example of a large population,

I a phenomenological study, the participants may be located at a
single site, although they need not be, Most important, they must be
individuals who have experienced the phenomenon being explored
and can articulate their conscious experiences. Likewise, in a grounided
theory study, the individuals may not be located at a single site; in fact,

Ay



EEL..—". “pusasod e }Sﬂf& shpag

spredoiued jo sousp) | spEwoul o asuapyuns ye | ey w0 fu) O SII00 [poddos pun ssa000)
«una Gusof tadamymoh uol Yedpazaioh Ao 0o oY) pRouEusdn aam Fuauinpgo sjmgaipu peanss) podde pun
ybnosys ssacon Guwog | ylnoong ssasao uesy | -aualiowny o Buyosog capa apdond Bupury | won vonsiined Buing | sse0an (o3ak) sa Oy,
TR D
TRApap ey o proqo $Ea0aed
o wofod Guges | o denopasaeda Sonpe | e paedoed 10 sonoo [EL T AT ] [Ehoapuanpm fys]
Fpwin ssaooud o o “tpu o dnegb Buuoys af pepuadsas sy B paseautdag aany | BADUISIP PUD 2EIRi00 AP
EEEEEEEEEEEE i SINKRD B [ Legaagy | o sienpsipul i | oy sonpiapu; edigreg fenpapus ojfug Alnunyipag s oy
dsmy) papunoucy AEuaLauay Aydoation Ay wospaYeT) O

Suoyipoy) Al 94y pup sallAlDY UCPRS|le] Dog L°L 31EVL

¥ 11

¥ 13

4y



114 ¥ QUALITATIVE INQUIRY

if they are dispersed, then they can provide important contextual
information useful in the axial coding phase of research. They need to
be individuals whe have taken an action or participated in a process
that is central to the grounded theory study. For example, in Creswell
and Brown {1992), we interview 32 department chairpersons located
across the United States,

In an ethnographic study, however, a single site is important where
an intact culture-sharing group has developed shared values, beliefs,
and assumptions. The researcher needs to select a group (or an indi-
vidual or individuals representative of a group) to study, preferably
one to which the investigator isa “stranger” (Agar, 1986) and can gain
access. For a oase study, the site (or sites) alse is important, but it is
much more circumscribed than an entire cultural system in an ethnog-
raphy. These sites may be programs, events, processes, activities, or
multiple individuals. Although Stake (1995) refers to an individual as
an appropriate “case,” I turn to the biographical approach or the life
history approach in studying a single individual. However, the study
of multiple individuals, each defined as a case and considered a
collective case study, seems acceptable practice.

I need to register a cautionary note, as do ethnographers such as
Glesne and Peshkin (1992), about studying a site or people in whom
one has a vested interest. Glesne and Peshkin question research that
examines “your own backyard—within your own institution or
agency, or among friends or colleagues” (p. 21; emphasis added). This
form of qualitative research attracts many students of qualitative
research because studying one's own backyard provides easy access

to informants and information at minimal cost. Undoubtedly, quali- -,

tative researchers bring their values, biases, and understandings to a
project, and intimate knowledge of a setting may be an asset. But the
negatives outweigh the positives, Studying such people or sites estab-
lishes expectations for data collection that may severely compromise
the value of the data; individuals might withhold information, slant
information toward what they want the researcher to hear, or provide
“dangerous knowledge” that is political and risky for an “inside”
investigator (Glesne & Peshkin, 1992). Also, especially in ethno-
graphic research, the investigator tracks norms and values of which
participants in the culture may not be aware; being an insider may not
vield this information. Unless a compelling argument can be made for

EIE
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studying the “backyard,” I would advise
Selection Committee study, Wolcott (1994
have studied the role of the
position, but, he cautions, “I h
tions on one’s ability to ohjecti
or she] ..

against it. In the Principal
ott. a) mentions that he might
principal by obtg ining a principal’s
ad become acutely aware of the limita-
» ; vely observe processes in which , , . [he
< s deeply involved as a participant” (p. 117).

ACCESS AND RAPPORT

gaamng access to the site or individual(s) alse involves several steps
; egardless of the trladmon '?'f inquiry, permissions need to be sought
rom a human subjects review board, a process in which a campus
commuittee reviews research studies for their potential harmful img P i
on subjects (or participants). This process involves submitting a P}ﬂﬂ
pusa.] tul the board that details the procedures in the m'ecf l‘&[ mt
q}tﬂlitﬁh‘lﬂ—.‘ studies are exempt from a lengthy review {ep ]th o
dited or full review), but studies involving individuals sl g
18 years or under) or studies of sensitive
positive individuals) require the expedited

as minors (i.e,,
populations (e.g., HIV-
0 or full review, a process
‘ applications and b trme
revign lI}ccause many rev'tewpb:}ards are mi?ceiai:z?aid:ﬁt rior
quantitative approaches to social and human science research th'::
they are to qualitative approaches, the qualitative Pproject des:ripti:m
::.nar]r need to conform to standard procedures and language in posi-
.MSt research (e.g., hypotheses, subjects, results) as well as informa-
ton about the protection of human subjects. As shown in Figure ?;

the actual consent form that partiei
Gi. 3 .
s e St P pants complete in a study ad-
N ;
Their right to voluntarily withdraw from the study at eu:v time

® The central purpose of the study and the

rocedures e
data collection, I -

Comments about protecting the confidentiality of the res pondents

B Astatement about known risks associa

e ted with participation in the

flaliEs
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“Expariances in Learning Glualitotive Rosaarch: A Qualikalive Case Study”

Tha lallawing infarmation is provided lor you to decide whather you wish te perticipote in
jha prasent study. You shauld ba awara that yau are fras o dacida not to participate o to
withdrow at any tima sitheul affacling your ralaticnship with this deparimant, the indructar
ar the Univarsity of Mebrasko-Lineeln.

The purpase af this studly is bo understond the procass af laarming qualitative research in o
dactoral-level college course. The procedure will b a single, holistic case study design. At
this stage in the research, process will be generclly defined as perceplions of the course
ané making sense aut af qualifative resesrch of differant phases in the course.

Dt will be collected at three points—at the beginning of fhe course, at the midpeint, and
af the end of the courss, Data collection will irvvchee decuments (journal enfries made by
wudents and the instructor, studant evaluations af the chass ond the rassorch procedure),
audia-visual materiol {o vidactope of the closs), inferviews [ironscripts of intarvimws beteeon
studants), ond classreom ohservation field nofes {moda by students and the instructar).
Individuals invelvad in the data collaciion will ba the instructar and the studants in the class,

De nol hositate 1o ask any questions about tha study aither bafore porticipating o during
tha lime that you are paricipoting, Wa would be hoppy e shars cur lindings wilk you alter
the rasaarch i completad, However, your nome will not ba assocaled wih the resaarch
findings in any way, and your identity o5 a porticipond will ba known anly to tha researchors,

Thara are no knewn rigks and/or discomiorts asseciated with this shedy

The nxpectad banefits ossociated with your pericipation are the infermation obaut the
experiances in learning qualitative rasearch, the eppartunity to parfizipate in o qualitative
research study, and co-authorehip for thase sudents whe parficipate in the detailed analysis
of the doto, I submitied fer publication, a byline will indicate the participaticn of all studants
in the class,

Plaasa sign your censent with full knowledgs of tha nature and purpase of the procedures,
& copy af this consent form will b given o you b kesp.

Signatura of Participant [inte

Jahr ¥ Craswell, Ed, Pey., UML, Principal Investigotor AD2-47 22240

Figure 7.2 Somple Human Subjacts Consent to Porficipats Form

m The expected benefits to accrue to the participants in the study.

s A place for them tosign and date the form (a place for the researcher
to sign and date also may be offered).
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For a bographical study, inquirers gain information from individu-

als by obtaining their permission to participate in the study. Stud
Hub.iu’:ts should be appraised of the motivation of the researcher fui
their selection, granted anonymity (if they desire it}, and told by the
reslean:her about the purpose of the study. This"disclosure helps
buz.lri rapport, Access to biographical documents and archives rll-
quires permission and perhaps travel to distant libraries.
. In a phenomenological study, the access issue is limited to finding
individuals who have experienced the phenomenon and gaining their
writlen permission to be studied. In Riemen’s (1986) study, for exam-
FI?’ sh‘e found 10 nonhospitalized adults over 18 years of aée who had
prior interactions with registered nurses and who could articulate
their experiences, Because of the in-depth nature of extensive and
multiple interviews with participants, it is convenient for the re-
searcher lo obtain people who are easily accessible,

The access through individual permission to be studied also is part
of a grounded theory study, This group needs to provide permission to
be studied and needs to have rapport with the researcher to disclose
detailed perspectives about responding to an action or process. The
grounded theorist starts with a homogeneous sample, indiviciuals
who have commonly experienced the action or process. In an ethnog-

- raphy, access typically begins with a “gatekeeper,” an individual who

is a member of or has insider status with a cultural group. This
gatekeeper is the initial contact for the researcher and leads the
researcher to other informants (Hammersley & Atkinson, 1995). Ap-
prm.lc'hing this gatekeeper and the cultural system slowly is sage
advice for “strangers” studying the culture. Gaining access through
the gatekeeper and establishing rapport with the case being studied
also are important for a cise-shudy. For both ethnographies and case
studies, gatekeepers require information about the studies that in-
cludes the following points (usually submitted in writin@, as Bogdan
and Biklen {1992) suggest: .

m Why was the site chosen for study?

m What will be done at the site during the research study? (time and
resources required by participants and amount of time to be spent
at the site by the researcher)

m Wil the researcher’s presence be disruptive?

sl L]
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s How will the results be reported?

w What will the gatekeeper gain from the study?

PURPOSEFUL SAMPLING STRATEGY

The purposeful selection of participants represents a key decisij:un
point in a qualitative study. Researchers designing qualitative smdm_s
need clear criteria in mind and need to provide rationales for their
decisions. 1 recommend that qualitative researchers, regardless of
tradition, examine the typology of 16 strategies for purpnsn?ful sam-
pling advanced by Miles and Huberman (1994). As shclwn in F_1gure
73, the authors identify the purpose for each sampling option. |
especially like when writers can identify their specific stra teg%es, offer
definitions for them, and provide brief rationales for their use. |
illustrate this approach for each of the five traditions.

In a biographical study, the individual may be “convenient” to studz
because she or he is available, may be a “politically important case
who attracts attention or is marginalized, or may be a “typical” ::Efse,
the ordinary person. Inquirers may select several options depending
on whether the person is marginal, great, or ordinary (Plumrr_‘mer,l 1983).
Vonnie Lee, who consented to participate and provide insighttul
information about the mentally retarded (Angrosino, 1994), was con-
venient to study but also was a “critical case” who permittec!. gen-
eralization and application to individuals with mental retardation.

I find, however, a much more narrow range of sampling strategies

for a phenomenological study. It is essential that all particip ants experi-
ence the phenomenon being studied. “Criterion” sampling wurk.s
well when all individuals studied represent people who have experi-
enced the phenomenon. All individuals meet this criterion. For a
grounded theory study, the investigator chooses participants based on
their ability to contribute to an evolving theory. Using the terms uf}f
Miles and Huberman (1994), this process is “theory based,” but in
grounded theory the term is theoretical sampling, which means that 1.:he
investigator examines individuals who can contribute to the evolving
theory. This begins with selecting and studying a hum@gmeulus SEIN-
ple of individuals (e.g., all women who have experienced Cl‘ll]dht‘:{!d
abuse) and then, after developing the theory, selecting and studying
a heterogeneous sample (e.g., types of support groups other than

iy
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Tvpe of Samgling

Purpose

Maximum varalion

Homoganecus

Critical case
Theory based

Confirming and
discondfirming casas

Snewball or chain

Extrama o deviant
Caash

Trpical case
Irlensiky

Palitically impartant
Cases

Rerdem purposeiul

Stratified purposeful

Critarion

Opportunistic

Convanienca

Combination or mixed

[Dacumants diverse varalions and idantifies important
cammon paltaims

Facueas, reduces, simplifies, and facilitaté¥ group inferviewing

Parmits lngicel genaralization and maximum applicatian of
infermalion ta cther casas

Find examples of a thecretical construct and theraby
eloborate on and sxamine it

Elaborate on initic] analysis, seek exceptions, looking for
variation

Identifies cases of interast from people whe knaw people
who know what cases are information-rich

Learn fram highly wnusual manifestations of the
phenomanon of interest

Highlights whal is nermal er ovaroga

Infermaticn-rich cases that manifest tha phenemencn
irdensely but not exiremaly

MAHrocts dasirad aHention or avoids atfracting undesired
attenlion

Mdds cradibility to sample when patential purposeful
somple is foa large

Ilustrates subgrowps and facilitates comparisons

Al cosas that meet some critarion; wselul for quality
asurance

Follow naw lads; loking odvartoges of the unsspectacd

Triangulation, laxbility; mests multiple interasts and
nonds

Savas I||r|-.-:.. |1I.L|r!d;|-:. ard elfed, but ot the expensa of
infermation and cradibiliby

i -
Figure 7.3 Typclogy of Sompling Strategies in Gualtative Ingquiry

SOURCE: Miles ond Huberman (1954, p. 28). Reprinted with permission frem Miles,
M. 8., & Huberman, A, M. [1994). Gualitofive dofo analysis: A sourcebook of new

methods {Ind ed.). Thavsand Oaks, CA: Sage.

women who have experienced childhood abuse). The rationale for
studying this heterogeneous sample is to confirm or disconfirm the

conditions, both contextual and intervening, under which the model
holds (see Creswell & Urbom, 1997, for this procedure).
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Tr an etfmography, once the investigator 5e]ectsl a site with_ a cultural
group, the next decision is who and what will be studied. Thus,
within-culture sampling proceeds, and several authors offer sugges-
tions for this procedure. Fetterman (1989) recnmrlnmds proceeding
with the “big net approach” (p. 42}, where at Etrstl thg researcher
mingles with everyone. Ethnographers rely on their ]uf:ig,ment to
select members of the subculture or unit based on their researd}
questions. They take advantage of u:rppnrtunities_ {“?ppomuust.m‘
sampling [Miles & Huberman, 1994]) or establish criteria for s_tud:,rmg
select individuals (criterion sampling). The criteria for selecting who
and what to study for Hammersley and Atkinson {1993) are based on
gaining some perspective on time in the social life of the group,peo;:nle
representative of the culture-sharing group in terms of‘ demographics,
and the contexts that lead to different forms of behavior.

In a case study, the investigator might consider any one of the
strategies for sampling identified by Miles and Hub_erma.n (1994). 1
prefer to select unusual cases in collective case studies and employ
“maximum variation” as a strategy to represent diverse cases to fg]l}r
display multiple perspectives about the cases. “Extreme and deviant
cases” may comprise my collective case study, such as our study of
the campus response to the gunman (Asmussen & Creswell, 1995).

FORMS OF DATA

Although approaches to data collection continually expand in the

qualitative area (see Creswell, 1994), there are four basic types of:

snformation to collect: abservations (ranging from nonparticipant to
participant), interviews (ranging from semisi_;rus:huﬁd h.:' open-
ended), documents (ranging from private to pulblic), and audm—m.sual
materials {including materials such as photographs, compact disks,
and videotapes). InFigure 7.4, [ present a compendium of approaches
under these four categories. In recent yeats, new forms of data have
emerged such as journaling in narrative story writing, using text from
e-mail messages, and observing through videurtapes .:md phota-
graphs, [ encourage individuals designing qual:.t.atwe projects to pur-
sue information from sources generally unfamiliar to the reader. I,:D.T
example, I like the technique of "photo elicitation” in which partici-
pants are shown pictures {their own or those taken by the researcher)

Al
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Obsansations:

» Gother fieldnates by conducling an chservation os a participant.
* Gother fieldnotes by conducting on ohservotion o5 an absarver,
* Gother fieldnates by spending more time os o poricipant than os an chserar

L] Gnil'u'u‘ Fizldmh}s b'r' 5F:¢r.din5 mare hrme as on ubscn-[:r than as a participant,

* Gother fieldnates first by observing as an "autsider” and then maving inta the
setting and obserdng as an “insider”

Interdews:

+ Conduct en unstrectured, cpen-anded interdew and taks intarview nates.
+ Conduct an unsirectured, epen-ended inferdew, oudiotaps the interview, and
transcriba the intarview.

+ Conduct o semistructured intendew, audictope the intarview, and franscriba
Hhae inbardisw,

o Conduct a facus graup inferview, oudietape the interdew, and transeribe the inferdew
Documanis:

+ Kaep o joumal during tha research study,

+ Have a participant keep a journal or diary during the resacrch study.
¢ (Collect personal leters from paricipents.

+ Analyze public decuments [a.g., afiicicl memeos, minutes, records, archival material).

+ Examine cutcbiogrophies and biogrophies.

+ Hova informants toka photogrophs or videotopes li.e., photo elicitation).
Auvdio-visval matarials:

« Examine physicol frace svidence (g, Factprings in the snaw).

« Videatape or film a social situation ar an individualfareup,
+ Examine phatogrophs or videolapes,

+ Caollect sounds (e.g., musicol seunds, o child's laughtes, cor hams henking).

o Collect e-mail ar alaciranic messages.

+ Examine possessions or ritual objects.

Figure 7.4 A Compendiuvm of Data Collection Approaches in Gluslitotive
Reseorch

ph
and asked by the researcher to discuss the contents of the pictures

(Denzin & Lincoln, 1994). Ziller (19907, for example, handed a Polar-
oid camera, loaded with Hlm, to each of 40 male and 40 female 4th
graders in Florida and West Germany and asked them to take pictures
of images that represented war and peace.

The tradition of inquiry directs an investigator’s attention toward
preferred appreaches to data collection, although these approaches
are not tigid guidelines. For a biography, for example, the portrait of

el
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an individual’s life is created from documents, interviews, and per-
haps observations. For a life history of a living individual, Flummer
(1983) discusses having the individual write down his or her history,
a form of journaling. Also, the researcher conducts unstructured,
open-ended interviews, with a “mixture of participant observation
and almost casual chatting with notes taken” (p. 95). The comnerstone
for life history writing for Plummer, however, is the open-ended
interview.

For a phenomenological study, the process of collecting information
involves primarily in-depth interviews (see, &.g., the discussion about
the long interview in McCracken, 1988) with as many as 10 individu-
als. | have seen the number of interviewees referenced instudies range
from 1 (Dukes, 1984) up to 325 (Polkinghorne, 1989). Dukes {1984)
recommends studying 3 to 10 subjects, and the Riemen (1986) study
included 10, The important point is to describe the meaning of a small
number of individuals who have experienced the phenomenon. With
an in-depth interview lasting as long as 2 hours (Polkinghorne, 1989),
10 subjects in a study represents a reasonable size. Added to 10
in-depth interviews might be the self-reflection of the researcher as a
preparatory step to interviewing {Polkinghorne, 1989) or as the initial
step in the analysis (Moustakas, 1994). Besides interviewing and
self-reflection, Polkinghomne (1989) adds gathering information from
depictions of the experience outside the context of the research proj-
ects such as descriptions drawn from novelists, poets, painters, and
choreographers,

Interviews play a central role in the data collection in a grounded
theory study. With the intent of developing a model or theory and
saturating categories, I recommend that a grounded theorist inter-
view 20 to 30 individuals. In our study of academic chairpersons
{Creswell & Brown, 1992, each of our interviews with 33 individuals
lasted approximately 1 hour. Other data forms besides interviewing,
such as participant observation, researcher reflection or journaling
(memoing), participant journaling, and focus groups, may be used to
help develop the theory (see Morrow & Smith's [1995] use of these
forms in their study of women's childhood abuse). However, in my
experience, these multiple data forms play a secondary role to inter-
viewing in grounded theory studies.

In an ethnographic study, the investigator collects descriptions of
behavior through observations, interviewing, documents, and arti-

ALy
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fau:tsl (Hammersley & Atkinson, 1995; Spradley, 1980), although ob-
serving and interviewing appear to be the most popular forms of data
collection. Participant observation, for example, offers possibilities for
the researcher on a continuum from being a complete outsider to being
a complete insider (Jorgensen, 1989). The approachiof changing roles
from that of an outsider to an insider through the course of the
ethnographic study is well documented in field research (Jorgensen

;939}, Wolcott's (1994b) study of the Principal Selection Co::n.mitteé
Jl.l.[u.st-rates an outsider perspective as he observed and recorded events
in the process without becoming an active participant in the commit-
tee’s conversations and activities.

A ease study invelves the widest array of data collection as the
researcher attempts to build an in-depth picture of the case. I am
reminded of the multiple forms of data collection recommended by
Win (198%) in his book about case studies. He refers to six forms:
documents, archival records, interviews, direct observation, partici-
pant observation, and physical artifacts.

Because of the extensive data collection in pur gunman case study
[Asmussen & Creswell, 1995), we presented a matrix of information
sources for the reader. This matrix contains four types of data (inter-
views, ohservations, documents, and audio-visual materials) for the
columns and specific forms of information (e.g., students at large
ceﬂral administration) in the rows. Our intent was to convey througl-[
this matrix the depth and multiple forms of data m].leciicm,, thus
suggesting the complexity of our case. The use of a matrix, especially
applicable in an information-rich case study, might serve the i.nquircir

equally well in all traditions of inquiry.
. In an examination of the data collection forms of the five traditions
in Table 7.1, interviewing and observing are central to all traditions
and deserve additional attention. Because of the extensive discussions
of these topics in the literature, I highlight only basic protedures that

I recommend to prospective interviewers and nbsewersf

Interviewing

Une might view interviewing as a series of steps in a procedure:

¥ Idem{ﬁ.fintm‘tu'rmss based on one of the purposeful sampling procedures
mentioned in the preceding (Miles & Huberman, 1994),

el




124 7

QUALITATIVE INOQUIRY

¥ Determine what type of interview is practical and will net the most

useful information to answer research guestions. Assess the lypes
available such as a telephone interview, a focus group interview,
or a one-on-one interview, A telephone interview provides the
best source of information when the researcher does not have
direct access to individuals. The drawbacks of this approach are
that the researcher cannot see the informal communication, and
the phone expenses. Focus groups are advantageous when the
interaction among interviewees will likely yield the best informa-
tion, when interviewees are similar and cooperative with each
other, when time to collect information s limited, and when
individuals interviewed one on one may be hesitant to provide
information (Krueger, 1994; Morgan, 1988; Stewarl & Sham-
dasani, 1990). With this approach, however, care must be taken to
encourage all participants to talk and to monitor individuals who

™
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¥ During the interview, stick to the questions, complete within the time
specifted (if possible), be respectful and courieous, and offer few questions
and advice. This last point may be the most important, and I am
reminded how a good interviewer is a listener rather than a
speaker during an interview. Also, record ififormation on the
interview protocol in the event that the audio-recording does not
work. Recognize that quickly inscribed notes may be incomplete
and partial because of the difficully of asking questions and
writing answers at the same time,

Observing

Observing in a setting is a special skill that requires management

u!’ issues such as the potential deception of the people being inter-
viewed, impression management, and the potential marginality of the
researcher in a strange setting (Hammersley & Atkinson, 1995), Like

may dominate the conversation. For one-on-one interviewing, the
researcher needs individuals who are not hesitant to speak and
share ideas and needs to determine a setting in which this is

possible. The less articulate, shy interviewee may present the

interviewing, T also see observing as a serles of steps:

researcher with a challenge and less than adequate data. ¥ Selectasite to be observed. Obain the required IR
Whether conducting one-on-one or focus group titerviews, [ recommend Lo gain aceess to the site,
the use of adequate recording procedures, such as a lapel mike for both Y Al the alle. idereti
the interviewer and interviewee or an adequate mike sensitive to the t dhepss '::T:‘:y who a;::‘;‘; :" observe, when, and for how long. A
acoustics of the room, . leform p in this process.

: dok : ¥ Determine, initially, a role as an observer. This rol
D e it o g . E e ey W e o o
with approximately five open-ended questions and ample space between observer, I especially like the proced Eat ple
the questions to write responses to the infervietee’s comments, ] initially followed by becomi ::_I in:idum . ;;:f an outsider

ming er over time,

Determine the place for condieting the intervten, Find, if possible, a v

quiet location free from distractions. Ascertain that the physical
setting lends itself to audiotaping, an essential necessity, | believe,
in accurately recording information.

After arriving at the interview site, oblain consent from the interviewee
to participate in the study. Have the interviewee complete a consent
form for the human relations review board. Go over the purpose
of the study, the amount of time that will be needed to complete
the interview, and plans for using the repulls from the interview
(offer a copy of the report or an abstract of it to the interviewee).

A6y
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Design an ubsfﬂ.wﬁ.m:rﬂ protocol as a method for recording notes in the
field. Include in this protocol both descriptive and réflective notes
(i, notes about your ex periences, hunches, and learnings).

Record ,:smts such as portraits of the informant, the physical sctting,
particular events and activities, and your own reactions (B
Biklen, 1989), . e any

Durll'u_g the m:m. have someone introduce you if you are an
oiitaider, bﬁpﬂlﬂﬂw and friendly, and start with limited objectives i the
first few sessions of observation. The early observational sessions
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may be times in which to take few notes and confine attention to
observing.

¥ After observing, slowly withdraw from the site, thanking the partici-
pants and informing tem of e wse of the data and their accessibility to

the study.

RECORDING PROCEDURES

For both observing and interviewing, data collection forms used in all
five traditions of inquiry, [ mention the use of protecols, a predeter-
mined sheet on which one logs information learned during the obser-
vation or interview. Interview protocols enable a person to take notes
during the interview about the responses of the interviewee, They also
help a researcher organize thoughts on items such as headings, infor-
mation about starting the interview, concluding ideas, information on
ending the interview, and thanking the respondent, In Figure 7.5, T
provide the interview protocol used in our gunman case study (As-
mussen & Creswell, 1995). Besides the five open-ended questions in
the gunman case study, this form containg several features [ recom-
mend:

¥ Lse a hewder to vecord essential information about the profect and as a
reminder lo go over the purpose of the study with the interviewee, This

heading might also include information about confidentiality nnd

address aspects included in the consent form.

¥ Pluce space between the questions in the protocol form. Recognize that
an individual may not always respone directly to the questions
being asked. For example, while you ask Question 2, the inter-
viewee may respond to Question 4. Be prepared to write notes to
all of the questions as the interviewee speaks,

¥ Memorize the questions and their order to minimize losing eye conlact.
Provide appropriate verbal transitions from one question to the
next.

¥ Write out the closing conments that thank the individual for the inter-
wiere anid request follow-up information, if needed, from them,
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Figure 7.3 Sample Inferview Protocol



128 7 QUALITATIVE INQUIRY

During an observation, use an observational protocol to record
information, As shown in Plgure 7.6, this protocol records informa-
tion by one of my students on a class visit by Harry Wolcott. | provide
only one page of the protocol, but one can see that it has a header
describing information about the observational session and then
includes “descriptive notes” where the researcher records a descrip-
tion of activities and a drawing of the physical setting. Moreover, the
researcher provides “reflective notes”—notes about the process, re-
flections on activities, and summary conclusions about activities for
later theme development, A line down the center of the page divides
descriptive notes from reflective notes. A visual sketch of the setting
and a header provide additional useful information.

Whether the investigator is using an observational or interview
protocol, the essential process is recording information or, as Lofland
and Lofland (1995) put it, “logging data” (p. 66), This process involves
recording information through various forms such as observational

fieldnotes, interview write-ups, mapping, census laking, photograph-
ing, sound recording, and collecting and organizing documents. An
informal process may oceur in recording information composed of
initial “jottings” (Emerson, Fretz, & Shaw, 1995), daily logs or summa-
rles, and descriptive summaries (see Sanjek, 1990, for examples of
fieldnotes). These forms of recording information are popular in
biographies, ethnographies, and case studies,

FIELD ISSUES
Researchers engaged in studies within all five traditions face issues in
the field when gathering data. During the last several years, | have
systematically collected notes from students and colleagues about the
issues they encounter. Some common issues are the need to change or
adjust the form of data collection once they enter the field, An over-
whelming response is surprise by beginning qualitative researchers
about the amount of time needed to collect extensive data. For prac-
tice, I recommend limited data collection, such as one or two inter-
views or observations, so that researchers can estimate the time
needed to collect data. Along with the time issue is the concern about
the amount of energy and focus required to establish a substantial

database,
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In Figure 7.7, I enumerate other field issues and group them into
topical areas. These issues span access/site problems to observations,
interviews, document research, journals, video materials, and general
ethical issues.

[ssues of locating and obtaining permission to use materials pre-
sent a challenge to biographical writers. The issues related to inter-
viewing surface during phenomenological studies and grounded the-
ory studies, whereas ethnographers struggle with access concerms and
with sharing information with interviewees and participants in the
cultural group, Case study writers, who gather extensive infor-
mation, struggle with the time commitment and the details of inter-
viewing,

Conducting interviews is taxing, especially for inexperienced re-
searchers engaged in studies that require extensive interviewing, such
as phenomenology, grounded theory, and case study research. Equip-
ment issues loom large as a problem in interviewing, and both record-
ing equipment and transcribing equipment need to be organized in
advance of the interview. The process of questioning during an inter-
view (e.g., saying “little,” handling “emotional outbursts,” using
"jce-breakers”) includes problems that an interviewer must address.
Many inexperienced researchers express surprise at the difficulty of
conducting interviews and the lengthy process involved in transcrib-
ing audiotapes from the interviews, In addition, in phenomenological
interviews, asking appropriate questions and relying on informants
to discuss the meaning of their experiences require patience and skill
on the part of the researcher. In document research, the issues involve
locating materials, often at sites far away, and obtaining permission
to use the materials. For biographers, the primary form of data collec-
tion might be archival research from documents.

When the researcher asks participants in a study to keep journals,
additional field issues surface. Journaling is a popular data collection
process in case studies, What instructions should be given to individu-
als prior to writing in their journals? Are all participants equally
comfortable with journaling? Is it appropriate, for example, with
small children who express themselves well verbally but have limited
writing skills? The researcher also may have difficulty reading the
handwriting of participants who journal. Recording videotapes raises
issues for the qualitative researcher such as keeping disturbing room
sounds to a minimum, deciding on the best location for the camera,

A0y
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Figure 7.7 Continued

and determining whether to provide close-up shots versus distant
shots.

Regardless of tradition of inquiry, a qunlltntiv:z mearcher Ea_cg;
many ethical issues that surface during data collectionin 'LhE h.eld an
in analysis and dissemination of qualitative reports. The criteria of the
American Anthropological Association (see Glesne & Peshkin, ‘!.992}
reflect appropriate standards. A researcher protects the anonymuly of
the informants, for example, by assigning numbe_rs or aliases to
individuals. A researcher develops case studies n}‘ ]I‘Ldl‘l-’}duals that
represent a composite picture rather than an 'mdlw;.iua} picture. Fur-
thermore, to gain support from participants, a ql..lé.l'lltah'v'e msearcl:m
conveys to participants that they are plrtit'lpati.rllg ina stud}f,explati:
the purpose of the study, and does not engage in iuqrﬂ-about -
nature of the study. What if the study is on a sensitive topic arl:l .

participants decline to be involved if they are aware of the topicf Thusl
jssue of disclosure of the researcher, widely discussed in cultura

ALy
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anthropology (e.g., Hammersley & Atkinson, 1295), is handled by the
researcher by presenting general Information, not specific information
about the study. Another issue likely to develop is when participants
share information “off the record.” Although in most instances this
information is deleted from analysis by the researcher, the issue
becomes problematic when the information harms individuals. I am
reminded of a researcher who studied incarcerated Native Americans
in prisons and learned about a potential “breakeut” during one of the
interviews. This researcher concluded that it would be a breach of falth
with the informant if she reported the matter, and she kept quiet.
Fortunately, the breakout was not attempted. A final ethical issue is
whether the researcher shares experiences with informants in an
interview setting such as in a case study, phenomenology, or ethnog-
raphy. This sharing minimizes the "bracketing” that is essentlal to
construct the meaning of participants in phenomenology and reduces
information shared by informants in case studies and ethnographies.

STORING DATA

I am surprised at how little attention is given in books and articles
about storing qualitative data. The approach to storage will reflect the
type of information collected, which varies by tradition of inquiry. In
writing a biographical life history, the researcher needs to develop a
filing system for the “wad of handwritten notes or a tape” (Plummer,
1983, p. 98). Although his ideas are based on guantitative data, David-
son's (1996) suggestions about backing up information collected and
noting changes made to the database represent sound advice for
qualitative researchers. With the advent of the use of computers in
qualitative research, more attention will likely be given fo how quali-
tative data are organized and stored, whether the data are fieldnotes,
transcripts, or rough jottings. With extremely large databases being
used by some qualitative researchers, this aspect assumes major im-
portance, A computer program, such as Folio VIEWS, provides a
program for organizing, sorting, and making subsets of text data. As
one example of a textbase managing program, Folio VIEWS enables
the investigator to search and retrieve various combinations of words,
phrases, coded segments, memos, or other material (Weitzman &
Miles, 1995,

Aile
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Some principles about data storage and handling that are especially
well suited for qualitative research include the following:

s Always develop backup copies of computer files (Davidson, 1996).

» Use high-quality tapes for audio-recording information during
interviews. Also, make sure that the size of the tapes fits the
transcribers machine.

m Develop a master list of types of information gathered.

m Protect the anonymity of participants by masking their names in
the data.

m Convert word processing files over to ASCII files for easy entry inta
some qualitative computer programs (this topic will be addressed
further in Chapter 8).

m Develop a data collection matrix as a visual means of locating and
identifying information for a study.

FIVE TRADITIONS COMPARED

Returning again to Table 7.1, there are both differences anel sim_ilaritlies
among the activities of data collection for the five traditions of inquiry.
Turning to differences, first, the diversity of forms of data collection
is great. For case studies, the researcher uses multiple hms of data to
build the in-depth case. For grounded theory studies, phenao-

menological projects, and biographies, investigators rely primarily on *

interviews. Ethnographers rely heavily on participant ohservation.
Unquestionably, some mixing of forms occurs, but in general these
patterns of collection by tradition hold true.

Second, the unit of data collection varies. Biographers, pheno-
menologists, and ground theorists study individuals; case study re-
searchers examine groups of individuals participating in an event o
activity or an organization; and ethnographers study entire cultural
systems or some subcultures of the systems. Third, | found the mmlmnt
of discussion about field issues to vary. Ethnographers have written
extensively about field issues eg. Hammersley & htki.nsnn, 'ILEJ'E'S‘],
thus reflecting the concerns of a stranger going into the field. Biogra-
phers are less specific about field issues {e.g., Denzin, 1989b), although
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concerns about sources of bias surface in discussions about the classi-
cal approach to biographical writings (Plummer, 1983),

Fourth, the traditions vary in their intrusiveness of data collection,
Conducting interviews seems less intrusive in phenomenological
projects and grounded theory studies than does'the high level of
access needed in personal biographies, the prolonged stays in the field
in ethnographies, and the immersion into programs or events in case
studies,

In my review of the five traditions and data collection, I found
overlap in several areas. A number of these were highlighted earlier
in the chapter. All qualitative studies conducted in public organiza-
tons need to be approved by a human subjects review board. Also,
the use of interviews and observations is cenfral to many of the
traditions. Furthermore, the recording devices such as observational
and interview protocols can be similar regardless of tradition (al-
though specific questions on each protocol will reflect the language of
the tradition). Finally, the issue of storage of information is closely
related to the form of data collection, and the basic abjective of
researchers, regardless of tradition, is to develop some filing and
storing system for organized retrieval of information.

SUMMARY

In this chapter, | addressed several components of the data collection
process. The researcher attends to locating a site or person to study,
gaining access and building rapport at the site or with the individual,
sampling purposefully using one of the many approaches to sampling
inqualitative research, collecting information through as many as four
forms (interviews, observations, documents, and audic-visual mate-
rial), establishing approaches for recording information such as the
use of interview or cbservational protocols, resclving field issues
ranging from access to ethical concerns, and developing a system for
storing and handling the databases. Applied to the five traditions of
inquiry, the traditions differ in the diversity of information collected,
the unit of study being examined, the extent of field issues, and the
intrusiveness of the data collection effort. Researchers, regardless of
tradition, need approval from review boards, engage in similar data
collection of interviews and observations, and use similar recording
protocols and forms for storing data,

L
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¥ ADDITIONAL READINGS

For a discussion about purposeful sampling strategies, I recom-
mend Miles and Huberman (1994),

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: A
sourcebook of mew methods (2nd ed.). Thousand Oaks, CA: Sage.

For interviewing, 1 direct researchers to Kvale (1996), McCracken
(1988), Rubin and Rubin (1995), Seidman (1991), and Weiss (1992).

Kvale, 5. (1996). InterViews: An tntroduction to qualitative research
interviewing. Thousand Oaks, CA: Sage.
McCracken, G. (1988). The long interview, Newbury Park, CA: Sage.

Rubin, H. ], & Rubin, 1. 5. (1995). Qualitative interviciting. Thousand
Onks, CA: Sage.

Seidman, L. E. (1991). Interviewing as qualitalive research. New York:
Columbia University, Teachers College Press.

Weiss, R. 5. (1992). Learning from strangers: The art and method aof
qualitative interview studies. New York: Free Press.

For discussions about making observations and taking fieldnotes,
I suggest several writers: Bernard (1994), Bogdewic (1992), Emer-
son et al. (1995), Hammersley and Atkinson (1995), Jorgensen
(1989), and Sanjek (1990).

Pernard, H. R, (1994). Research methods in anthropology: Cualitative.

and quantitative approaches (2nd ed.), Thousand Oaks, CA: Sage,

Bogdewic, S. P. (1992). Participant observation. In B. F. Crabtree &
W. L. Miller (Eds.), Doing qualitative research (pp. 45-69). MNew-
bury Park, CA: Sage.

Emerson, R. M., Fretz, R. I, & Shaw, L. L. (1995). Writing ethno-
graphic fieldnotes. Chicago: University of Chicago Press.

Hammersley, M., & Atkinson, P. (1995). Ethnography: Principles in
practice (2nd ed.). New York: Routledge.

Jorgensen, D. L. (1989). Participant observation: A methodology for
Hiniman studies. Newbury Park, CA: Sage,
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Sanjek, R. (1990). Fieldnotes: The makings of anthropology. Ithaca, NYY:
Comell University Press, G

For a discussion of field relations and issues, see Hammersley and
Atkinson (1995) and Lofland and Lofland (1995),
T

Hammersley, M., & Atkinson, P. (1995). Ethr phy: Pri
: : ] E : Principles
practice (Ind ed.). New York: Routledge. i e

Lofland, ]'.’ &rLuﬂand, L. H. (1995). Analyzing social settings: A guiide
to qualitative observation and analysis (3rd ed.). Belmont, CA.
Wadsworth. )

EXERCISES

- Gain some experience in collecting data for your project, Conduet

either an interview or an observation and record the information
on a protocol form. After this experience, identify issues that posed

challenges in data collection.

It is hlelpful to design the data collection activities for a project.
E:-:amme Table 7.1 for the seven activities. Develop a matrix that
describes data collection for all seven activities for your project,
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