APTER 15

thnicity and Immigration

1};& propor[ion of ethnic-minority adolescents
the general population of the United States
j many other countries has continued to rise
y recent years. Some estimates suggest that
,sumber of individuals from ethnic-minority
kgrounds will equal the number of indi-
juals from European backgrounds in the
“ed States by the year 2050 (U.S. Bureau of
Census, 2004). A key source of the grow-
thoic-minority population has been immi-
ationn. Over the past 40 years. the number of
igrants entering the United States has risen
matically such that a record of 35.7 million
¢ign-born individuals lived in the country
2005 (Batalova & Terrazas. 2007). As a
ilt, approximately one-fifth of American
Idren are currently from an immigrant fam-
{Hernandez, 2004). Today, the vast majority
mmigrants to the United States come from
ions in Asia and Latin America, with the
. five countries of origin being Mexico,
Philippines. China and Hong Kong, India.
d Vietnam (Batalova & Terrazas, 2007).

Researchers initially were slow to respond
the growing population of adolescents
om ethnic-minority and immigrant fami-
but the past decade has witnessed a
table increase in such studies. The goal
f this chapter is to summarize research in a
lect number of key domains n the lives of
lescents from ethnic-minority and immi-
t families. We selected four topics based
their significance for adolescent develop-
et as well as the availability of sufficient
evious work that allows for the drawing of
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at Jeast tentative conclusions: (1) family rela-
tionships and parenting. including parental
control and autonomy, family obligation and
assistance, and ethnic and racial socializa-
tion: (2) friendships. including their char-
acteristics, qualities. and the contexts that
influence these relationships; (3) educational
achievement and attainment, including moti-
vation, values, and acwal performance and
attainment; and (4) identity, focusing on the
predictors  and
identity. Attention is paid to ethnic and racial
variations and similarities as well as the role

outcomes of racial-ethnic

of immigrant generation in these aspects of
development. Although we do not have sepa-
rate sections devoted to psychological and
behavioral adjustment, each section addresses
the extent to which the relevant developmen-
tal factors play a role in these outcomes.
Finally. each section explores the role of two
broad contexts that are known to vary across
ethnic and generational lines and that often
influence the specific aspects of development
being addressed. Variations in cultural norms,
values, and beliefs likely play a role in the
motivations, behaviors, and activities of adoles-
cents. Yet these norms, values, and beliefs do
not exist in a vacuum, and any consideration of
the development of ethnic-minority children and
adolescents must also take into account two key
contexts of their lives (Garcia Coll. Ackerman.,
& Cicchetti. et al.. 1996). The first of these is
the collection of socioeconomic resources pos-
sessed by the family. As discussed in the fol-
lowing sections, ethnic and generational groups
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i the United Stades often ditfer i terms parentad
cducation.  oceupation. tamily  income. and
fanuily wealth. These resources. o wrn, may
hoth influence values and behefs and directy
aftect aspects of adolescents” development.
The secund vontext i the set ol structurad and
social tactors that can constraln the opportuni-
tres availuble to adofescents and ther famihes.
ranging Trom schoot and neighborhood quality
L farger societad stercotvpes about the ability
and potesitiad of teenugers {rom ditferent ethnie
and ammigrant backgrounds. The anwount of
atienuon paid 0 tiese sogioeconomic. struc-
tutal, and social fuctors in cach section depends
on the availabiitty of existing evidence for their

imthucnice.

FAMILY RELATIONSHIPS AND
PARENTING

Ax perhups the primary socializine agent of

adolescents that nediwtes the effects of many
structorad and social factors in the larger society,
the fumily 16 o likely source of ethnic vari-
ability in development during the teenage
vears, Relationships and socialization tech-
nigues within the family have been described
as being highly dependent on both culwral
traditions and the immediate adaptation chal-
lepges facing family members (Kagitcibasi.
1990: Levine. 1974). Interestingly, however,
the few studies that have focused on dyadic
retationships between individual family mem-
bers (e.g.. mother—adolescent. father~adoles-
cent) have found relitively few variations across
cthnic groups, cither in relationship quality or
in the hinks between variations in relationship
quality and adolescent adjustment, For exam-
pie. Fulign (1998) observed sinilar levels and
developmental patterns of parent—udolescent
conflict and  cohesion  across  families  from
Latn American and Astan backgrounds. Also,
Smetana (20023 has noted similarity o the
reasoning and  justification behind  parent-
adofescent conthicts within African American
aned Luropean American families. Some studies
have suggested  that ethnic vanations may
be evident at specific periods of adolescence

te.g.. late adoiescence: Greenberger & Chep,
19961 or that there may be mportunt diffep.
encesin how confhict may bervesolved (Lee.
& Yoshida, 20050 But these findings remain t§
be Turther studied. and they do not chunge (he
overatt picture ol dvadic interactions between
purents and adolescence during the teenage
vears as being rairly similar across ethnie ang
immigrant generationa) groups,

Rather than dvadic relationships. other
aspects of family relationships appear o show
more significant variabiiity uccording 1o eth-
nic background. Spectfically. rescarch has sug-
gested important variability in three aspects of
family relationships during adolescence: par-
ent control and discipline. family obligation
and assistunce. and ethnic or racial socializa-
tion. Ax described below. each of these aspects
of family relationships have sources in the
cultural backgrounds  and  socioeconomic
resources of families, as well as the immediate
social context and structural challenges faced
by the fumihes by virtue of their ethnic-nunority
and immigrant status.

Parental Control and Discipline

Families from all ethnic and calural back-
grounds must deul with the fact that dur-
ing the teenage years. their children become
tncreasingly mature and capable of independent
decision making and action. In addition, all
families endeavor to sociahize their adoles-
cents to eventually tuke on adult-life roles
and responsibilities and 1o be capable of tak-
ing care of themselves and others who depend
upon them. Yet it is clear that complete inde-
pendence is neither desirable nor healthy for
adolescent development. so famifies face the
challenge of striking the right bakunce between
autonomy and relatedness during the teen-
age vears. The ideal balance will be specific
o individual adolescents” competence and
maturity and to the fanulies” cubral values
and life circumstances. Numerous ethnic and
immigrant generational differences have been
noted in regards to the aliowance of individual
autonomy and the exertion of parental control.




An tmportant aspect of udolescent autonomy
is the age at which parents allow children to
engage in various personal and social behav-
jors. A number of studies have shown that
adolescents with Asian backgrounds generally
expect 1o receive aulonomy at later ages as
compared to their U.S. peers from other eth-
pic backgrounds, For example, adolescents
from Chinese backgrounds are expected to
be able to do things like go on overnight trips
with friends. date, go to parties. and choose
to do things with friends rather than family at
significantly later ages than their peers from
European backgrounds (Feldman & Quatman,
1988; Fuligni. 1998). These findings are con-
sistent with international comparisons that
have shown that adolescents in Asian societies
{e.g.. China, Hong Kong) expect to receive auton-
_omy in these areas at significantly later ages
" than adolescents in Western societies such as
Australia and the United States (Feldman &
Rosenthal. 1990: Zhang & Fuligni. 2006). Yet
generational differences in these expectations
exist such that immigrant adolescents in the

United States have later expectations for auton-
' omy as compared to U.S.-born adolescents of
the same ethnic background, suggesting that at
least in the area of behavioral autonomy, Asian
families may acculturate to the norms of U.S.
society across generations. Indeed, controlling
for generational differences reduced ethnic
differences to nonsignificance in the Fuligni
(1998 study. suggesting that the original ethnic
difference was due to the later expectations for
autonomy among the immigrants.

Differences in autonomy expectations exist
largely in the domain of socializing with peers,
suggesting that ethnic and generational varia-
tions in autonomy and parental control may be
specific to certain domains. This argument has
been made by Smetana (2002), who has argued
that among adolescents from all ethnic and
cultural groups, there exists a “personal” domain
over which they believe parents should have
limited authority. Indeed. numerous studies
have shown few ethnic differences in ado-
lescents™ endorsement of parental authority
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over Issues such as conirol over one’s body.
privacy. and the choice of one’s triends and
activities. Smetana argues that the prevalence
of the belief in personal jurisdiction over cer-
tain aspects of one’s like is a critical aspect of
the development of agency and personhood.
which are generally agreed to be fairly wide-
spread developmental imperatives. Fuligni and
Flook (200S) suggested that this is consistent
with viewing ethnic differences in family
relations from a social identity perspective.
That is, even within ethnic and cultural groups
that emphasize interdependence and reciproc-
ity, it is important for fanily members to be
allowed a degree of individual agency and
respect that serves to enhance their identifica-
tion with and obligation to the larger family.

A great deal of research has focused on
variaion in parenting styles across different
ethnic and generational groups within the
United States. A general finding has been
that adolescents from Asian. Latin American,
or African American families report higher
leveis of authoritarian parenting. which is a
global characterization of a parenting style that
focuses on control, obedience, and conformity
among children. Adolescents from European
American families, in contrast. report a compar-
atively higher frequency of authoritative parent-
ing. a style that emphasizes the development of
autonomy and self-direction {e.g.. Dornbusch.
Ritter. Leiderman, Roberts. & Fraleigh, 1987,
Steinberg, Mounts, Lamborn. & Dornbusch.
1991). Many reasons for the ethnic variation
in parenting styles have been offered. Chao
(1994; Chao & Tseng. 2002) suggested cul-
tural explanations for the higher level of paren-
tal control in many Asian American families.
focusing on a (raditional belief that parents
should engage in what is called “child train-
mng” that focuses upon inculcating hard work
and discipline in children. Other sources of
ethnic variations may lie in the lower socio-
economic resources of many ethnic-minority
parents, and parents who have lower levels
of education and lower staius occupations
are more likely to report authoritarian-type
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parcniig (Dornbuscln et all 9830 Steinberg
et al.o 1991w finding consistent with earlier
work by Kohin and Schooler ¢F9785 that sug-
eested parents who work m lower status occu-
putions are more likely we value conformity in
dheir children. Finally. the higherlevel ot controt
and emphasis upon obedience among some
ethnic-minony familes may be due wo the fact
that they are more fkely o live m threatening
nerehhorhoods. Strict parental controf may be
ate aduptive steategy in these fumilies i order
0o protect teenagers (rom the dangers of the
nerehiborhoods i which they ve dhurstenberg.
Cool. Fecies, Elder. & Samerolf, 1999,

Despite the general agreement about ethnie
differences i the distribution ol different par-
enting sivies. there has been more controversy
about whether the impact of different siyles
of parenting on adolescent adjustnent varies
across ethnic and cultwral background, The
busic questton has been whether the celiural
or soctal context in which the parenting oceurs
modifies the effect of the parenting on adoles-
cent adjustment. Two reviews {Sorkhabi. 2005:
Steinberg. 2001 have suggested that the power
assertion and eacessive control that is typical
of authoritarian parenting have generally negu-
tive implications for adolescent adjustment
across a variety of domains. including psycho-
fogical well being, externalizing behavior, and
psychosocial maturity.

The one exception tothe rule. acknowledged
by Steinberg (2001) and Sorkhabi (20033, is
m the area of academic achievement. A num-
ber of studies have noted that whereus author-
warian parenting s associated  with lower
grade point averages (GPAS) among several
groups. it is unasseciated with GPA among
Asian Americans (Dombusch. et al. 1985:
Steinberg, 1991, Sorkhabt (2005) has argued
that these findings may be an artifuct of the
use of adolescents” sell-reported grade point
average (GPAY in these studies. and that other
studies using ofticiud measures of achieve-
ment i Astan societies have found  that
authoritarian parenting  is associated  with
poorer achievement i these countries. Yot

another explanation s that the luck of ussocia.
Lon betw een authoritarian parenting ang Gra
may pe imited o Asian famihies in the Uniteg
Stutes. who are largely immigrant familieg,
in contrust 1o Asian adolescents m Agy angd
not-Asian adolescents in the United Siggeg)
tndecd. Chao 12001 reported that the asyg.
ciation between authoritarian parenung ang
GPA wctually became stronger in later genera.
ttons of Chinese famiiies in the United States,
I is possible that for immigrant Chinese Tami.
fies. who emphasize the importunce of edy.
cational success perhaps more than any other
cthnic or generational group in the United
States. thewr focus on seademic achievement
oitweighs amy pegative mmpact of authoritar-
ian parenting. This focus cun be seen in the
hitgh aspirations of the parents. their belief
i the dire consequences of nor doing well in
school. and the high level of academic cupport
among Asian peer groups in the United States
(Fuligni, 1997 Fulignt & Yoshikawa, 2004;
Kao & Tienda, 19930 Steinbere. Dornbusch, &
Brown, 1992). It is abso possible that the
“maodel minority myth” of the high academic
competence of Asian American students fos-
ters high expectations among teachers and
this in turn enhances academic achievement
among Asian American students (Qin. Way, &
Muhkerjee. 2008: Rosenbloom & Way, 2004},
Together. these fuctors may serve o buffer the
students [rom the negative mplications of
authoritarian parenting for their achievement
at school.

Finally. there has been a recent surge of
interest in variability in the frequency and
implications of different disciplinary practices
for adolescent development. In particular,
studies have examined the role of physical
discipline. such as spanking or hand stapping.
that does not cross the line into abuse or
maltreatment. Studies of carlier ages observed
how although African American fumilies. par-
ticularly fow-income familics. may more {re-
quently employ such disciplinary technigues
when compared 1o European Amcricans. such
technigues did not seem to have the same
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pegative implications for children’s adjustment
s they did in European American families
fDea[er—Deckard. Dodge. Bates, and Pettit.
4996; Gunnoe & Mariner.1997). Lansford.
peater-Deckard.  Dodge. Bates. and Pettit
004 extended this work to the adolescent
years. observing that African American parents
of early adolescents reported infrequent. but
nevertheless greater use of physical discipline
a5 compared to European American parents.
Vet whereas physical discipline was associated
with greater externalizing behavior among
Furopean American adolescents, it was linked
to lower levels of externalizing among African
Americanadolescents. Lansford and colleagues
snggest that the social and cultural contexi
of physical discipline is different in African
American families, where it can be seen as a
more legitimate expresston of parental author-
* ity and is done out of concern for the behavior
. of the child as opposed to being done out of
anger. It should also be noted that Lansford
and colleagues distinguished between physical
~ discipline such as spanking from more exireme
practices that are abusive, which have negative
implications for adjustment among adolescents
from both African American and European
American groups (Lansford, Dodge, Pettit,
Bates, Crozier. & Kaplow. 2002). Additional
work is needed to replicate these intriguing
results, as well as explore the possible expla-
nations for them. In addition. understanding
the variation of the use of physical discipline
by socioeconomic status and how the impact
of physical discipline may be moderated by
socioeconomic status is lacking. Research is
also needed to explore the frequency of physi-
cal discipline and implications for adjustment
for adolescents from iminigrant families within
the United States and for adolescents outside
of the United States. Preliminary findings
suggest that physical discipline is common
among many poor Chinese American fami-
Jies as well Chinese families with parents who
were raised in China before the economic and
social transformations of the 1980s (Way &
Yoshikawa. in progress}. Yet little is known if
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and how these parenting techniques are
associated with adolescent adjustment.

Family Obligation and Assistance

Many ethnic-minority families in American soct-
ety have cultural traditions that emphasize the
role of children to support and assist the family,
Within families with Latin American roots. there
is a traditional emphasis upon family sohdarity
and togetherness that is sometimes referred (o as
“familism”™ {Sabogal, Marin-Otero-Sabogal. &
Marin, et al., 1987). Families with Asian back-
grounds, such as those from China and Korea,
may have Confucian traditions of filial piety and
respect that focus on the importance of children
providing instrumental and financial support
their parents and siblings throughout their lives
(Chao & Tseng, 2002; Ho, 1996). Immigrant
parents from Latin American and Asta. having
been raised in their native societies. are thought
to place particular emphasts upon these tradi-
tions when raising their children (Fuligni &
Yoshikawa, 2004). Similar values of family
togetherness and mutual support have alsc been
cited as existing within the cultural backgrounds
of African American and Native American fami-
lies (Harrison, Wilson, Pine, Chan, & Buriel.
1990; Joe & Malach, 1998).

Ethnic-minority and immigrant families
also face numerous social and economic chal-
lenges that may enhance and maintain the tra-
dition of adolescents supporting and assisting
the family. The challenging economic circum-
stances of many families with Latin American.
African American, and Native American back-
grounds create the very real need to help the
family. Parents who work in low status jobs
with irregular work hours may need therr
adolescents to assist with the maintenance of
the household by engaging in tasks such as
sibling care. cleaning. and meal preparation.
The irregular income of some poorer families
may mean that adolescents. once they hecome
of employable age. may work in order to
contribute financially to the family. Immigrant
parents often know very little about the work-
ings of American society. have limited English
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skills, and oflen need to relyv upon thewr ado-
lescents to negotiate interactions with govern-
ment agencies, services. and tidity companies.
Finalls. simply knowing that one is a member
of an ethnic or ractal group that is derogated
and under threat by elements of the larger
society leads family members 1o believe they
must bund together and support one another in
order 1o faces the challenges of being an ethnic
MINOTIY i ADETICUN SOCIety.

Numerous studies have reported that indeed.
adolescents from many ethnic-minority groups
have a stronger sense of obligation to support,
assist. and respect the authority of the family
when compared to their European American
peers. Ethnographies of several immigrant
groups have noted the emphasis adolescents
place on providing help to their parents and
siblings both currently and in the future
when they become adults (Caplan, Choy. &
Whitmore. 19911 Sudrez-Orozco & Sudrez-
Orozeo. 1995: Zhou & Bankston, 1998). For
many of these adolescents. part of their sense
of obligation stems from a desire to repay their
parents for the many sacrifices they made
in order immigrate and provide better lives
for their children. This sense of obligation is
strong regardless of the adolescents” country
of origin. with one study noting that those
from Asian and Latin American backgrounds
together reported substantially stronger values
regarding family assistance and support than
their peers from European American back-
grounds (Fuligni. Tseng. & Lam. [999).

Although many observers suggested that
the cultural tradition of family obligation and
assistance would wane across immigrant gen-
erations. there 1s very little evidence (o suggest
that this is the case. Instead. a sense of obliga-
tion to support and assist the family appears to
remain strong across several generations such
that even UL.S.-born adolescents {from U.S.-
born parents with Latin American and Asian
backgrounds reported a stronger value of fam-
ily assistance thun their peers {rom Euwropean
bachgrounds (Fuligni et al.. 1999: Sabogal
et al.. 19871 Fuligni and Flook {2005) have

suggested that the retenton ol traditions of
fumily obligation und assistance across gey,.
erations may be due to the fact that mmi]y
membership serves as a social identity for ade.
fescents from ethnic-minority  backgrounds,
Thut 1s. even though U.S.-born parents ang
adolescents grow up i g more individualisg.
cally oniented American sociely. they are gty
members of ethnic and racial minority groups
who face numerous challenges and experience
social threat. Hundreds ol studies that have
focused on other social identities. whether regl
orexperimentally manipulated. have shown that
experiencing threat results in a greater identifi-
cation with the group and a greater willingness
1o support the group tHogg. 20033 Fuligni and
Flook suggest that the sumie may be troe f'or ado-
lescents from U.S.-born families with ethnic-
minority backgrounds who understand that
their fumihes stll face challenges succeeding
in American society simply by virtue of their
ethnic group membership.

Nevertheless. there is some evidence for
refatively lower sense of family obligation
among some adolescents in the United States
from East Asian backgrounds who are able
o pursue postsecondary schooling al 4-year
colleges and are able 10 take advantage of the
social and economic opportunities this atfords
them. Fuligni and Pedersen (2002) observed
that even though the sense of obligation of
these youth increased {rom high school into
younyg adulthood. as it did for all youth regurd-
less of ethnic background. the sense of obliga-
tion of those from East Asian backgrourds did
not increase the same rate as their peers from
Latin Amertcan backgrounds, resulting in a
vajue of family obligation that was quite simi-
lar to that of their peers {rom European back-
grounds. As a college graduate from a Chinese
immnigrant family reported o Fuligni. Rivera,
and Leininger (20071

You know. tike o lot ol Asian people start (o feel
torn . L mean Tdo feel compeiled to help them
out. but vet. I ulse feel compelled to do what
wanna do . .. hecause iU like vou're supposed




to do that. you're supposed to go out and make
a name for yourself and be the person vou're
supposed to be. but then at the same time. 1Us Kind
of like vou. there’s this obligation there. (p. 2563

The implication for other aspects of ado-
lescent adjustment of an emphasis on family
'Obligatic'm and assistance is an important con-
“gideration. On the one hand, family obliga-
tion and assistance may be seen as inherently
negative for several aspects of development
during a developmental period that empha-
sizes the development of autonomy in uan
individualistically oriented American society.
On the other hand. a sense of obligation may
provide adolescents from immigrant and eth-
. pic-minority backgrounds a sense of purpose
and meaning that provides them with a mean-
ingful role to fulfill in an American society
that is often criticized as offering teenagers
few opportunities to be productive. Numerous
studies have suggested that a sense of family
obligation has a number of positive correlates
among adolescents from both ethnic-minority
and -majority backgrounds. but high levels
of actual assistance to the family may be prob-
lematic for some youth in more difficult Jife
circumstances.

Most work has focused on adolescents’
values regarding family obligation. A sense of
duty to support and assist the family has con-
sistently been related to a higher level of
academic motivation in both qualitative and
quantitative studies. In a study of adolescents
from immigrant Vietnamese families, in which
teenagers were asked to rank the relative
importance they placed upon several values,
the top five values were “respect for fam-
ily members.” “education and achievement.”
“freedom.” “family loyalty,” and “hard work™
{Caplan et al.. 1991). A factor analysis of
these values. in turn, yielded a “family-based”
achievement factor that included “education
and achievement.” “loyalty.” and “cohesion
and respect.” Similar patterns of a link between
obligation and educational motivation have
been observed in studies of immigrants from
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Latin America and South Asia (Gibson &
Bhachu, 1991: Sudrez-Orozco & Sudrez-
Orozeo, 1995). Finally. Fuligni (2001 has
noted a significant correlation between ado-
lescents” sense of obligation to the family and
their belief in the utility of education. such that
a stronger sense of obligation significantly
accounts for the higher level of academic
motivation among adolescents from Asian and
[atin American backgrounds as compared to
their equally achieving peers from European
backgrounds.

A sense of obligation to help the family also
has been linked to better psychological and
behavioral health. Fuligni and Pedersen (2002)
noted that those with a greater sense of obliga-
tion report better positive psychological well
being, and other studies have linked a sense
of famly duty to higher self-esteem (Bush,
Supple, & Lash, 2004). Similarly. a number of
studies have linked higher levels of tamilial-
ism among Latino adolescents to lower levels
of problem behavior and substance use. For

example, Gil, Wagner, and Vega (2000) found

that familism was associated with less alcohol
use and a lower deviance, and Rarnirez et al.
(2004} reported that higher familism led to less
use of marijuana and inhalants among families.
Sommers. Fagan, and Baskin (1993) observed
that familism was associated with less vio-
lence. theft, and drug use. More recently.
Germidn. Gonzales. and Dumka (in press)
showed that familism mitigated the nega-
tive effects of deviant peers on adolescents’
externalizing behaviors.

Much less work has been done on the actual
provision of assistance to the family, but this
research has suggesied that. whereas modest
levels of assistance may have no negative impact
on vouth. high levels of actnal assistance in
the context of difficult family circumstances
may be more problematic. For example. young
adults from poorer families who provided
financial support to their families have a
more difficuit time completing their postsec-
ondary degrees (Fuligni & Witkow, 2004).
Adolescents  from economically  distressed
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{famities who shoulder the burden ot too much
houschoid  mainenance may have  difticul-
ties {Burton & Skinner, 2005, Other research
has suggested negative outcomes when fum-
v assistance s provided because of parental
menial or physical distress durkovie, 1997
Therefore. it appeurs that the mplicatons
of assistance behwviors should depend upon
the family context. The imphicavons may be
negalive when assistance takes place in fami-
lies characterized by severe econonie strain.
parental distress. and problematic Tamily rela-
flonships. Future research should concentrate
wore closely on the mmplications of actual
family assistance {or adjusiment. and how 1t
may depend on the famnly context in which

thiat assistance ooeurs.,

Ethnic and Racial Socialization
Ethnic-minority and mmmigrant families face
unigue challenges w the socialization of their
adolescents that are not shared by European
American Tamilies. As members of racial and
ethiie groups that uften experience derogation
and discrimination. parents must prepare their
adolescents for the kind of negative treatment
that the adolescents may receive from peers,
adults, and societal institutions. In addition,
some of the values and traditions of ethnic-
minority and immigrant families differ from the
norms of the larger society. Therefore, rather
than being able to rely on Jarger institutions
such as schools and the media to teach their
adolescents about their cultural background,
parents in ethnic-minority fumilies need to
make special efforts o teach their adolescents
about their ethnic heritage.

These particular socialization challenges of
ethme-minority parents were largely ignored
until only recently. und there has been a rise
i research into what has been called racial
or ethnie soctadization. Several theories and
models of racial/ethnic socialization have been
offered. but they all share an emphasis on the
hey dimensions of preparation for diserimina-

tion and teaching about one’s ethnic and cultural
huckground. One popular conceprualization has

been offered by Hughes und Chen (1997;, who
ouliincq three dimensions of raciyl and egy.
nic soctalization. The first dimension, calleg
culteral socialization. includes teaching that -
focuses on the coltural traditions of (he group
to msull feelimgs of ethnic and racig) pride,
The second dimension. preparation for biag
icludes efforts o wach children aboyr Eth:
nie und ractal stratfication in the larger 50Ci-
ety. and how 1o deal with negative treatmeny,
Finallv. promotion of mistrust messages gre
more pegative in lone and teach children to
be suspicious of other groups. Other models
have included addinonal dimensions such as
egalitarianism. religiosity. caring for extendeq
family. and achievement (for a review, ges
Hughes et al.. 2006,

Ethnic and racial socializavon should be
particularly relevant during the teenuge years,
Teaching about discrimination and the fact that

one’s child may be a target of negative treatment
simply because of his or her ethnic background
is a difficult and sensitive topic for parents
to broach. Many ethnic-minority parents are
reluctant to discuss such topics until their chil-
drenare cognitively and socially mature enough
1o understand their complexity., Even though
children can understand discrimination during
elementary school (Brown & Bigler, 2005),
parents understandably want their children to
maintain a positive and optimistic view of their
place in the world. But experiences with actual
mistreatment and discrimination  merease
during the teenage years as adolescents increas-
ingly interact with the larger suciety outside
of the protection and purview of their parents
(Greene. Way. & Pahl. 2006: Way. Santos,
Niwa, & Kini-Gervey. in press). In addition,
adolescents beconie aware of the dispurities
and stereotypes that are attached o ethnic and
racial buckground as they witness the unequal
distribution of students across achievement
jevels and academic tracks (Rosenbloon &
Way, 2004), Finally. the unequal response 10

adolescents” risky hebavior by the criminal

Justice system makes some adolescents (e.g..

African American males) aware that society




scts them to get in trouble by virtue of their
Face OF ethnicity.
~ As noted by Hughes et al. (2006} in their
wmprehensive review. research on ethnic
aﬂd racial socialization has been conducted
primﬁﬁ]y with African Amel'*lcan famlhes: In
addition, studies have rarely included multiple
groups to allow for the comparison of rates of
ethnic and socialization across different ethnic
groups. Nevertheless, two studies have sug-
ested that ethnic and racial socialization is
more common in African American families
than families with Latin American backgrounds
Hughes, 2003 Phinney & Chavira. 1995).
In particular. messages about preparation for
‘hias appear to be more common in African
‘American families than other ethnic-minority
families (Hughes et al., 2006).
It is assumed that ethnic and racial
gocialization is more common among ethnic-
minority families than European American
families. That assumption has rarely been
;’tested, but Huynh and Fuligni (in press)
“found that U.S. adolescents with Chinese and
Mexican backgrounds reported more frequent
cultural socialization and preparation for bias
messages from their parents than did their U.S.
peers from European backgrounds. Among the
different types of ethnic and racial socializa-
~ tion, cultural socialization appears to be the
most common, being reported by the majority
of families in many different studies (Hughes
et al., 2006}. Preparation for bias occurs some-
what less frequently, and promotion of mistrust
tends to be reported by only a small percentage
of ethnic-minority parents and adolescents.
Because of the predominant emphasis
upon African American families. there has
been little work on the nature of ethnic or
racial socialization among immigramt fami-
lies living in the United States. It is reason-
able to expect that the dimension of cultural
socialization may be higher among immigram
families. given that the parents were raised in
the native society and often maintain ties w their
countries of origin. Indeed. several studies
have suggested that immigrant parents are
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more likely to tryv to teach their adolescents
about their families™ cultural norms. values.
and traditions (Knight. Bernal. Garza. Cota. &
Ocampo. 1993: Umafia-Taylor & Fine. 2004},
It is unclear. however. how immigration might
influence other dimensions of ethnic and racial
socialization. On the one hand. given the sta-
tus as both newcomers and ethnic minorities in
American society, immigrant parents may be
expected to engage in relatively higher levels
of preparation for bias as compared to their
counterparts born in the United States. On the
other hand. some studies have suggested that
immigrant parents’ relative lack of historical
experience with American discrimination and
their optimism about succeeding in their new
countries may lead them to deemphasize dis-
crimination against thetr racial or ethnic group.
Along these lines, Hughes (2003) found that
immigrant Latin American parents were less
likely to deliver preparation for bias messages
than African American parents. Future work
that compares adolescents and families from
different generations with the same ethnic back-
ground should be done in order to examine the
impact of immigration more closely.

The implications of ethnic and racial social-
ization for other aspects of adolescent devel-
opment are not well understood. Studies have
often obtained mixed results because of incon-
sistency in the operationalization of ethnic and
cultural socialization, and because researchers
have not clearly distinguished between specific
dimensions of socialization that may have
different outcomes (Hughes et al.,, 2006). Yet
when studies have clearly measured cultural
socialization, this dimension has been fairly
consistently related to positive developmental
outcomes such as higher ethnic identty.
self-esteem. and lower rates of externalizing
behavior. The links between cultural socializa-
tion and academic outcomnes are inconsistent.
as are the associations between preparation for
bias and a host of deveiopmental outcomes.
largely because of the difficulty of distinguish-
ing between a proactive. positive preparation
for bias and a more negative promotion of
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mistrtst This would seem o be wkey direction
for future research, i thea preparation {or bias
theoreticaliy should enuble adolescents from
cthoic-nanonty wid immigrant backgrounds
womore offectively  deal with episodes of

discrimination.

FRIENDSHIPS

Theory and researcht have repeatedly under-
scored the importance of  riendships in
satisfving adolescenis” destre Tor imimacy:
enhancing their iterpersonal skills, sensitiy -
ity and understanding: and contributing 10
thetr cognitive wnd social development and
peychological adjustment (Crochett. Losofl. &
Petersen. 19840 Csikszontmihalyy & Larson.
PR Hartup, 1996 Savin-Williams & Berndt,

19903, During adolescence. the significance of

friendships becomes even more paramount as
adolescents begin o spend increased time with
their friends (Crockett et al.. 1984} However,
despite the fact that triendships are critical for
adolescents across mutuple cultures (Hinde,
1987 Patterson. Dishion, & Yoerger. 2000:
Sherer. 1991). resewrchers rarely focus on
friendship processes among ethnic-minority
adolescents. Although there has been some
research on peer group processes. such as peer
vicumization, among ethnic-minority adoles-
cents {Graham. Bellmore, & Juvonen. 2007
Graham. Bellmore, & Maze. 2000). there exists
only a hundful of research on the friendships.
in particulwr. of ethrnic-minority adolescents.
The research that does exist on the friend-
ships of ethnic-minority youth (Cauce, 1986:
Cote. 1996 DuBois & Hirsch. 1990: Hamm.
20000 Mounts, 2004: Wuay & Chen. 2000:
Way & Greene. 20006, Way & Pahi. 2001)
ends (o be comparative in nature. aiming o
detect ethnic/racial differences in the charac-
teristics fe.g.. number of cross-ethnic/racial
friendshipsy and guafiny tep. lovel of sapport
or intimacy ) of {riendships among cthnically
diverse youth. In addition. a small but grow-
mg hody ol research dravws Trom ecological
theories of human devetopment to eaplore the

ways in which families and school shape the

friendships ol adolescents. mcluding thege of

ethiic-ninority adofescents {Mounts, 2004

es. &

Updegraff. Madden-Derdich. Estradi. Sy)
Leonard 2002 Way & Greene. 2006,

The Characteristics of Friendships
Rescurch on the characteristios of {rieng.
ships umong ethnic-minority adolescents has
typicadly focused on the extent w6 which egh.
nic-ninority and -magority youth have crogg.
ethnic/racial fricodships. These studies suggest
that. Tor the most part. adolescents. including
those who attend ethnically diverse schools, gre
fess accepting of peers from othey ethnic/racia)
groups than they are ol peers {rom their own
ethnic/racial group i Bellmore. Nishina, Witkow,
Graham. & Juvonen. 2007: Brown. 1990
Hamm. [998; Tatum. 1997} lncnnsistency,
however, Is evident regurding the prevalence
ot cross-ethnic/racial friendships. Some stud-
1es show African American and/or European
American vouth as unlikely to have any cross-
ethnic  friendships  (Bellmore et b, 2007,
Shram. Cheek. & Hunter. 1987, Way & Chen,
20003, whereas others depict adolescents who
atiend ethnically diverse schools as commonly
experiencing ethnically diverse iriendship net-
works (Hamm. 1998).

In addition. the likelihood of cross-ethnic/
ractal friendships appears to differ depending
on the race/ethnicity of the adolescent (Clark &
Ayers, 1991 DuBois & Hirsch, 1990: Hamm.
F998). Hamm (1998 showed. for example,
that 75% of the Asian American and Latino
adolescents in her study reported having at
feast one cross-ethnic iriend. whereas only
507 of the African American and European
American adolescents did so. Other schol-
ars. however, have shown African American
adolescents o be almost twice as fihely ©
report having other-tuce friends than White
adolescents (Clark & Avers. 1991 DuBois &
Hirsch. 19905 Way and colleagues found that
the vast mujority (73% of Black. Latino. and
Astan American students report having same-
race/ethnic friendship networks tWay & Chen.
20000, However, in contrast to Hamm's ¢ 19Y8)




ags, i Way’s study Asian American stu-
were most Jikely nor to have cross racial/
< friendships (85% of Asian American stu-
15 in comparison 1o 73% and 64% of Latino
African American students. respectively).
The discrepancy in findings regarding
valence of cross-ethnic friendships as well
ﬁﬂw ethnic/racial group ieast or most likely
‘report having such friendships draws atten-
on to the importance of examining the contexl
-which these friendships are embedded.
jss-ethnic friendships may be more likely
4n school contexts in which there are academic
and extracurricular activities that implicitly
:or explicitly encourage such relationships.
iiunhermore, the ethnic/racial diversity of the
};hool, as well as the dominance of particular
thnic/racial groups within the school, is likely
to iofluence the prevalence of cross-ethnic/
" racial friendships. The discrepancy in findings
“may also be due to the type of friendship being
examined. Closest friendships may be less
likely to cross the racial/ethnic divide than less
-intimate ones (Way & Chen, 2000).

The prevalence of cross-ethnic/racial friend-
ships within particular ethmc/racial groups
is also likely influenced by social status, lan-
guage preference, and gender. Research finds
that Asian American students who may be
a numerical majority in the school but have
very low social status often report high levels
of peer discrimination by their non-Asian
peers and thus few cross-ethnic friendships
(Rosenbloom & Way. 2004). Furthermore,
language barriers are likely to further enhance
ethnic segregation, with Asian American
immigrant students often reporting that they
prefer to speak Chinese with their peers
{Rosenbloom & Way, 2004: Qin & Way,
in pressy. Although most studies have not
explored gender differences, Way and col-
leagues find that girls are slightly more likely to
report having same-race/ethnicity friendships
than boys. with approximarely 78% of the girls
and 67% of the boys reporting same-race/eth-
nic friendship networks (Way & Chen. 2000).
Qualitative interview data reveal bovs as being
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more flexible or open regarding friendship selec-
tion than girls. which may be the product of boys
being more likely than girls 10 be involved in
informal or formal sporting activities that forced
them to have more contact with adolescents from
different ethnic/racial groups (Way. 2004).

Research on the characteristics of ethnic-
minority adolescent friendships has also shown
context-specific differences in the source of
friendships. DuBois and Hirsch (1990), for
example. found Black adolescents to be more
likely than their White peers to report having
a large network of neighborhood friends.
whereas White adolescents reported having
more school-based friendships. Supporting this
finding. Clark and Ayers (1991} showed that
African American adolescents had more con-
tact with their best friends outside of school.
whereas European Amencan adolescents” best
friendships were more likely to take place
within the school context. Way and colleagues
find that while most of the ethnic-minority ado-
lescents in their studies report having school-
based friendships, less than half. particularly
in the first 2 years of high school, indicate
having besr friends who attend the same schoo]
{Way & Greene. 2006: Way & Pahl, 2001). In
the 9th grade, only 25% of the Black students.
40% of the Latino students. and 38% of the
Asian American students reported having best
friends who attended the same school (Way &
Chen. 2000). These findings are consistent with
previous research showing ethnic-minority
adolescents as less likely than European
American adolescents to have school-based
close friendships (particularly in the early
years of high school) and underscore not only
the importance of examining the diversity of
characteristics of friendships among youth.
but also of distinguishing between types of
friendships (e.g.. school vs. neighborhood.
closest vs. general friendships).

The Quality of Friendships—Quantitative
Research

Research on the quality of adolescent friend-
ships has typically been grounded in Weiss’s
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(1974 contention that children and adolescent
seek sociul provisions i thetr close [niendships
(Furman. 19965 Such provisions include inti-
macy (e.g.. shanng secrets together). alfection
fe.o.. showing warmth toward one another).
compuanjonship (e.g.. having fun together). and

satisfaction (e.g.. deriving pleasure from the

relationshipy (Shulman. 19931, A Targe body of

rescarch over the past decade has focused on
understanding  the prevalence and  correfates
ol these dimensions of {riendship guality (see
Bubimester. 19900 Bukowski. Newcomb., &
Hartup. 1996: Coliins & Laursen. 1992: Furman
& Buhrmester, 19855 and the extent 1o which
they vary by gender and. more recently. by
cthnicity,

Studies have found that the quality of
friendships do vary by gender and ethnicity.
Jones & Costin, (1994), for example. explored
friendship quality among Mexican American.
African American. and European American
sixth and ninth graders and found that African
American males were more likely to reveal
their personul thoughts and feelings with their
male friends than were Mexican American or
European American boys. Furthermore. signifi-
cant genderdifferencesin levels of self disclosure
in their same-sex friendships were apparent
only among European American adolescents;
European American girls were more hikely to
reveal their personal thoughts and feelings
to their friends than European American boys.
Similarly. in their study of Black and White.
soctoeconomically  diverse. middie  school
children, DuBols and Hirsch (1990} showed
White girls as having significantly more sup-
portive friendships than White boys. No gender
differences were detected among Black youth.
Black boys were also shown to be more likely
to have intimate conversations with their best
friends thun were White boys: no differences
were Tound between Black and White girls,

Way and colleagues {ind ethnic  differ-
ences in perceptions of {riendship support
with Black and Latino adolescents reporting
higher levels of friendship support than their
Astan American peers (Way & Chen. 2000:

Way & Greene. 20060 Way & Pah), 2004,
Their qualitative resewrch also suggests that
Astan American immigrant adolescenis ofien
report being unhappy with their 1‘x“§cndshipg
and yearning for friendships that are more Sup-
portive (Qu et al.. 2008 Qin & Way. in pre.
Way & Pahl. 19995 They lind. however, {ay,
gender differences in Jriendship support. wig,
oniy the Latino vouth in the fisst veurs of high
school indicating such diflerences (Way &
Chet, 2000y, Research is needed 1o explore
why gender differences m friendship support
are consistently found anong White youth byg
not among among cthnce-minorty or inumi-
grant youth.

Longitudinal rescarch on friendship quality
across adolescents Trom ditferent ethnic groups
is extremely honted. with most longitudinal
studies conducted with young children (e.g,,
Ladd, 1990). over briel’ periods of time, or
with middle cluss. European American ado-
lescents (e.g., Buhrmester & Furman, 1987,
Rice & Mulkeen. 1995 Research conducted
primarily with European American, middle-
class adolescents has shown that front early to
late adolescence., (1) friendships are perceived
as inereasingly more intimate and/or supportive
and (2) gender differences in {riendship
quality become less apparent as boys and girls
begin to rely more on friends 1o help solve
their problems (Azmitia, Kamprath. & Linnet,
1998 Berndt., 1989: Furman & Burhmester,
J992; Rice & Mulkeen. 1995; Sharabany,
Gershoni. & Hofman. 1981 Youniss &
Smollar. 1985), Longitudinal studies of friend-
ships among ethnic-minority adolescents have
also indicated that the perceived level of sup-
port in both close fricndships and friendships
in general increases over tme from age 13 10
age 1¥ (Way & Greene. 2000). These findings
support theory and research indicating that
as young people becomie increasingly self-
aware. cognitively skilled. and confident in
their identities (McCarthy & Hoge. 1982).
they become betier able to have mutually
supportive and satislving {riendships. In Way's
studies of the development of friendships




"of ethnic-mipority adolescents. the rate of
jmprovements over time in friendship quality
was similar across African American, Latino.
and Asian American adolescents. Boys. how-
ever, showed steeper improvements over
{ime than girls in the guality of closest same-
sex friendships even though the mean level
of friendship quality at age 16 did not ditfer
by gender (Way & Greene, 2006). This later
finding is consistent with previous longitudinal
research with European American adolescents
that suggests that intimacy in best friendship
increases al a sharper rate for boys than for
girls from 8th grade to 12th grade (Rice &
Mulkeen, 1995).

The Experience of Friendships—
Qualitative Research

Although research has examined the extent
to which adolescents feel supported in their
friendships, very little research has focused on
how adolescents make meaning of or experi-
ence their friendships. In-depth interviews over
4-5 years with over 200 ethnic-minority youth
living in an urban context revealed themes of
closeness, desire, and distrust in their friend-
ships (Way, 2006; Way, in progress; Way,
Greene, & Pahl, 2004; Way & Pahl, 2001).
Each of these themes suggested subthemes that
underscored the complexity of each theme. For
example, closeness was experienced in friend-
ships not only as a result of intimate disclosures
within the friendship but also as a result of bor-
rowing and loaning money. Furthermore, the
three themes were interwoven such that, for
example, the theme of distrust formed a type
of “context” for the experience of closeness for
adolescents.

Closeness

Closeness was defined by the youth in Way's
studies as believing that one could trust his or
her best friends with secrets and money (Way.
2004: Way, Becker, & Greene, 2004: Way
et al., 2005; Way & Pahl. 1999). For example,
when Amanda. a Puerto Rican young woman,
was asked what she liked about her best friend,
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she replied. “she keeps everything a secret.
whatever | tell her” Maria, a Puerto Rican
yvoung woman. responded similarly saying
that: I can talk to her about anything, like if
I call her, I'm hysterically crving or something
just happened or whatever, . . . and maybe
she’ll be doing something, she’ll stop doing
that to come and talk to me and to help me.”
Brian. an African American male, stated about
his best friends: *T tell them anything about me
and | know they won’t tell anybody else unless
I tell them to.”" {Way et al., 2004}). Similarly,
adolescents. particularly the boys, consistently
indicated that borrowing and loaning money
was 4 key component of closeness between
themselves and their peers.

In addition. adolescents, particularly the
boys. voiced feelings that they could trust that
closest friends to protect them from harm and
that they would “be there™ when needed. When
Raphael, a Puerto Rican young man. was asked
by an interviewer, “What kinds of things could
you trust with your [closest] friends?” he
replied: “Let’s just say I had a big fight, I got
beat up, [ had like five guys against me, they’ll
come and they'll help me out.” Similarly,
Akil, an African American male, responded to
the same question: “You get into a fight with
somebody else; [my best friend] will tell me
to calm down, chill . . . like when someone
jumps me, he will help me.” Although trust
was consistently the foundation of closeness in
friendships. the ways in which the adolescents
trusted their friends, or how they felt close to
them, varied across gender (Way et al.. 2004).

Finally, adolescents conveyed feelings of
closeness to their best friends due to the fact
that their family knew their friends and their
friends” families (and vice versa) (Way et al,,
2004). Michael, an African American young
man. said about his best friend: *Since we
were real small I have known his whole family,
he knows everybody in my house, we just
walk over to his crib. open his fridge without
asking or something. that’s how long we've
know each other.” Similarly. Armando. a
Dominican young man. responded when asked
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what makes him close o his best friend: U
hasically “cause he knows miy fanuly, It vou
know somehody s purents. then you know
how fur the trust can be stretched.” Bringing
their friends into the fold of their families and
becoming part of thedr friends” fumily allowed
the adolescents o trust and feel close 1o their

{riends.

Desire
Way und her volleagues ulso find that the
boys 1 their qualitative studies consistently
expressed a strong vearning  for intimate.
samie-sex {riendships. For example. Albert. o
Puerto Ricin voung man. told the interviewer:
"1 would Bike w friend that i1 got anything to
say to him or [ike any problems or anything
P otelh him and he'll tell me his problems.”
(Wav et al.. 2004} In contrust 1o what the
research literature suggests about boys” friend-
ships (Belle. 1989. Buhrmester & Furman.
T9R7). Albert's wish for a close friend was not
based on a desire {or friends with whom to “do
things,” but instead. to discuss personal prob-
lems. After describing the betrayals of friends
who will ™alk behind your back.” Victor. a
Puerto Rican male, similarly stated: “Basically
} hate it T hate it cause vou know | wouldn't
mind talking to somebody my age that | can
relate to em on a different busis.”” Boys, Tike
Albert and Victor. expressed yeurning for
friends who “would really be there™ und with
whon they could shure their “true feelings.”
Signiftcantly. these stories of desire for
fricndships that involve high levels of self-
disclosure were not stories revealed exclusively
by acutely sensitive boys who were socially
solated i the school context. They were stories
heurd from populiar boys who were members
of wihletic wams as well as those involved in
theater arts. These stories were heard {rom
straight "A” students and students who were

strugeling  academically. The language  of

vearning for intimacy with other muales was
used by Tuid back. macho. “hip hop™ hovs wear-
ing low-riding pants. baseball caps drawn Jow
over their brows, and sneakers untied. Boys.

who have been portrased in popuiar Cullyre
as more interested 1w shooting each othey than
m sharing thelv thoughts and feelings spoke o
u~ about wanting male friendships with whom
they could “share their seerets.” "l evepy.
thing.” und “get inside”™ (Was et all, 2004, )

Distrust

Finadly. a key theme in the eens” discussiong
ol Triendships was distrust (Way et al.. 2004,
For example. adolescents spoke of o world iy
which peers will “try 10 ke over vou und (ake
youtoreverything you ve gotand step on vou ™
For example. in response 10 s question aboy
his male peers in general. Anthony responded:
“Ldon™t trust fhem ] borust me. svself. and
L That's the way Fam. Hrustnobody. ™ Although
he reported having a best friend during alf {our
vears of the study. o friend in whom he voiced
being able o confide and 1o whom he fell
close to. his overall perception of his peers in
general mveolved much mistrust, Richard. oo,
spoke ubout distrusting his male peers, suying:
“Can't must anybody nowadays. They are
rying to scam you. or scheme. or talk abouwt
you Richard adnutted that although he had
never directly experienced these types of
betrayals from his male peers, he “know[s]
what most of [them{ are like.” These youth,
however, often also spoke of having close
friendships despite their perceptions of distrust,
Thus, distrust of peers appeared o be @ type
of context in which close {riendships develop
(Way, 2004 Way et al.. 2004}, [n other words.
the distrust of their peers in veneral is the
larger context in which they develop close und

trusting same-sex {ricndships.

The Context of Friendships

Drawing from ecological theories ol human
development. a small but growing hody of
research examines the links among fumily.
school, and neighborhood contexts mnd the
development of  friendship among  cthnic-
minority vouth, Findings suggest that many
of the associations between contextual factors
and variations in friendships wee similar across
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ethnic groups. However. studies with ethnic-
minority vouth. particularly those from urban
contexts. shed light on the ways in which
families. schools, and neighborhoods shape
the development of friendships.

The Family Context

Research on the links between the quality of
relationships with family members and with
peers has been based primarily on attachment
and/or social support theories (Updegraff:
McHale. Crouter. & Kupanoff, 2001) and has
typically found the quality of family rela-
tionships to be positively associated with the
quality of friendships (Greenberg. Siegel. &
Leitch, 1983: Kerns, 1994: Kerns & Stevens,
1996: Procidano & Smith, 1997 Youngblade,
Park, & Belsky, 1993). According to attach-
ment  theorists, children internalize their
parents’ responsiveness toward them in the
form of internal working models of the self
(Ainsworth & Bowlby, 1991). These inter-
nal working models. in turn, influence non-
familtal relationships, as children provided
with security, warmth, and trust are more
likely than others to experience similar quali-
ties in their relationships with their peers
(Armsden & Greenberg, 1987; Greenberg
et al., 1983: Kerns & Stevens, 1996; Sroufe &
Waters, 1977). Moreover, attachment theorists
also emphasize the enduring and stable nature
ol attachment styles, showing significant asso-
ciations between current parent attachment and
peer relationships (Armsden & Greenberg,
1987: Cauce, Mason, Gonzales, Hiraga. & Liu,
1996). In a similar vein, social support theorists
also maintain that a positive association exists
between adolescents’ perceived support from
families and the extent to which they feel sup-
ported by friends {(Procidano. 1992: Procidano
& Smith, 1997). In the soctal support Jiterature,
perceived family support is generally understood
as the extent to which adoiescents feel they can
depend on family members for advice. guid-
ance, and emotional support. When a child’s
need lor support is met at home. that child will
likely experience others cutside of the home as
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supportive as well (Bartholomew. Cobb. &
Poole. 1997: Sarason. Pierce. & Suarason. 1990,

The few studies of ethnic-minority friend-
ships have found significant links between
parent—child closeness and adolescent friend-
ships among ethnic-minority youth (see Cote.
1996 Updegraft et al.. 2001} This research
has suggested that the association between
parent and peer relationships varies as a
function of race/ethnicity. and gender. For
example, using a sample of early adoles-
cents from Latino and European American
families. Updegrafl and her colleagues (2002).
examined adolescents” experiences with
their mothers, fathers. and best friends and
found both mother and father acceptance to
be significantly linked to friendship intimacy
among European American adolescents. For
the Latino adolescents, however, only mother
acceptance was related to friendship intimacy.

Similar to Updegraff and colleagues
(2002). Way and colleagues find that father
support is unrelated to friendship support among
Latino., Black, and Asian American adoles-
cents. However, support from mothers is sig-
nificantly associated with change over time
in adolescent reports of Iriendship support
(Way & Pahl, 2001). These findings extend
the relevance of mother support for friend-
ships to other ethnic-minority groups (e.g.,
African American and Asian  American).
Strikingly. however, adolescents who reported
the feast amount of support from their moth-
ers in 9th grade (at time 1) show the sharpest
increases over time in reported levels of sup-
port from friends. suggesting a compensatory
pattern of relationship (Way & Greene 2006,
Way & Pahl, 2001 However, increases in
perceived family support are associated with
improvements in friendship quality over time
(Way & Greene, 2006). Although these find-
ings seem contradictory, they are consistent
with much of what we know about the devel-
opment of relationships. Improvements in one
type of relationship (i.e.. family members) may
be associated with improvements 1n another
type of relationship (i.e.. friends). However.
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the sharpest mmprovements mas be seen o
thuse refationships (e friendsy that are com-
pensating for the fuck of support in other rela-
nonships tsee abo Cicchetin, Lynch. Shonk. &
Munly. 1992

In addition o stadies examiming the asso-
ciahon between the quality of family sap-
port and peer relationships, @ growing body
of research based on sociad learnmg theory
has exannned tie links between purental att-
tdes whout peers and Triendships and adoles-
cent friendships. According 1o social learning
theorsts, children acquire the reguisite skills
for friendships through modeling and observa-
tonal Jearning (Mischiel, 19665, Such research
hus primarily Tocused o issues of parental
monitoring. examining how parental monitor-
ing at home influcnce the quality and charae-
teristics of peer relationsihips (Browi. Mounts,
Lamborn. & Steinberg, 1993: Fulign & Eccles,
1993 Suvder & Hoffman. 1990). Findings
from these studies have suggested that there is o
clear association between the extent of parental
monnoring and u range of adolescent outcomes.
including imvolvement with  deviant  peers
(Ary. Duncan. Duncan. & Hops. 1999: Snyder.
Dishion. & Patterson. 1986} and positive peer
contact {Brown et al.. 1992 Mounts. 20015,
The degree of puarental mwonitoring has also
been related to friendship development. with
the two exiremes of monitoring—excessively
high and excessively fow—interfering with
children™s abilities 1o establish  friendships
&  Stouthamer-Loeber. 1984,
Research with ethnic-minority youtiv has also

(Patterson

tound parental monitoring o be signiticanty
relaied 1o the perceived guality of closest
and general friendships (Rosenbaum. 20000,
Adolescents whao reported that their parents
knew their whereabouts, what they are doing
atter school, how they spend their money. and
where they are during the day and evening
hours reported having more supportive closest
and general friendships (Rosenbaum, 20005,
Parental guidance. or the degree 1o which
parents directiv assist adolescents with fricnd-
ships. has also been linked with the quality

of adolescents friendships. Vernbero. Beery
Ewell. and Absender (19935 Tor examipie, docl;
miented yarious strategies tused by parents g help

their seventh and eighth grade children devel
op [riendships after moving o g new schoo)
district. such as meeting with other parents,
factlitating proxinity tw peers. aking with the;,
adolescent children ahout peer l‘cluimnghip&
and encouraging their children W participate i
activities with other adolescents. More recenly,
i u study of Latino and European American
adolescents and their parents. Updegrafi apd
colleagues (20013 veported  that  purents—
mothers in partcular-—often got o know gnd
spent time with their children’s friends as a way
to influence these friendships. Mounts (2001,
2002, 20041 has also descnibed vanous suzte-
gies parents use to miluence their adolescents
friendships. such as euiding fie. talhing about
the consequence of being friends with partico-
tar people). neutrality (Le.. not interfering with
their children’s peer relationships). prohibiting
(i.e.. forbidding adolescents” assocutions with
particular peers)y. and supporting {re.. provid-
g an environnient at home where adolescents
can have their Itiends overy.

Studies have also indicated that parental
rules und attitudes regarding their adolescents’
friends are critical correlates of the yuality
of adolescent  friendships for both  ethnic-
minority and -mgjority adolescents (Mounts,
2004 Way et al.. 20075 In one study of ethnic-
minority adolescents. adolescents” perceptions
of parental rules and attitedes predicted the
guality of closest friendships over and above
the effect of mother and Tamily support {Way,
Greene. & Mubkerjee. 20075 Those adoles-
cents who perecived themselves as having
parents witli a more encouraging  attitudes
fe g my parents think 1Cis important to have
friends™y and rules teg. Tmy parents allow me
to spend time with my friends during the week-
ends or after school™ regurding friendships
reported having more supportinve close friend-
ships. Furthermore, rescarch with both ethnic-
minority wid -majority middle sehool students
indicates that parents” practices related 1o theit




sidren’s friendships (e.g.. being mnvolved in
children’s friendships). as reported by
e parents. Was significantly associated with
ge over time in adolescent perceptions of
e quality of their friendships (Muhkerjee,
@Q}% & Hughes. under review). No ethnic dif-
\ferences were found in this analysis. Parents’
wcepti(ms of their practices related to friend-
i had, in fact. a stronger association with
, adolescents’ perceptions of the guality of
heir friendships than did the adolescents’
erceptions of their parents’ practices. Thus.
; addition to adolescent perceptions of fam-
ly support, parental monitoring, and guidance,
grents’ attitudes, rules, and practices related
io their children’s friendships shape ethnic-
mcrity and -majority adolescents’ perceptions
the quality of their friendships.
Qualitative data also underscores the sig-
ficance of parental rules and attitudes about
friendships for ethnic-minority adolescents. In
Way and colleagues’ research. Black, Latino,
and Asian American adolescents reported their
arents as wanting them to have friendships.
fowever, they also perceived their parents as
'eing extremely wary of nonfamilial friend-
hips (Gingold, 2003; Way, 1998; Way & Pahl,
999) and of the tendency for nonfamilial
friends to be deceptive and to pressure them to
engage in deviant behaviors. Previous research
has suggested that many families from low-
income and/or ethnic-minority backgrounds
‘maintain the belief—due to a history of dis-
-erimination and oppression—that those who
are not part of one’s immediate or extended
family should not be trusted (Salguero &
McCusker, 1996: Stack, 1974: Way, 1998).
‘Thus, the particular parental messages and
attitudes regarding friendships may be unique
1o a Jow-income. urban sample.

The School Context

It is typically assumed that family
- relationships—both the quality of these rela-
-~ tionships and the level of parental guidance
and monitoring—are the most important factors
shaping adolescents’ experiences of friendships.
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However. such beliefs ignore the significant
role of the school context (Rosenbloom & Way.
2004: Way et al.. 2004;: Way & Pahl. 2001}
Perceptions of the school climate. or the quality
of interactions and feelings of trust, respect. and
support that exist within the school community,
have been found to influence {both concurrently
and prospectively) students” self-esteem. psy-
chological adjustment. level of anxiety. prob-
lem behavior, academic self-concept (Grobel
& Scharzer, 1982; Kupermine, Leadbeater.
Emmons, & Blatt. 1997; Roeser & Eccles,
1998}, and school behavior (Hoge. Smit, &
Hanson, 1990; Sommer, 1985). Theorists also
argue that students who perceive the school
environment as respectful, supportive. equi-
table. safe. and dependable find it easier and
are more willing to make and maintain sup-
portive friendships with their peers than those
who perceive the school as hostile (Epstein &
Karweit, 1983: Minuchin & Shapiro. 1983:
Hamm, 2000). Indeed. Epstein and Karweit
(1983) note: “Negative features in a school
environment—ridicule, discrimination, low
expectations, stereotypes, repressions, punish-
ment, isolation—may increase the disassocia-
tive quality of the setting and affect the thought
processes and social behavior of the students™
(p. 60). Although the objective reality of the
school (e.g.., number of students in school,
ethnic diversity) is likely related to the charac-
teristics and quality of friendships, adolescents’
perceptions of the relational (e.g., teacher/
student and student/student relationships) and
the organizational {(e.g., sense of safety in the
school) climate may also have a powerful
influence (Andersen, 1982; Roeser & Eccles,
1998).

Whereas much research has investigated
the ways in which perceptions of school
climate influence adolescents’ psychological
adjustment and academic development (Hoge
et al.. 1990; Kuperminc et al., 1997; Roeser,
Eccles, & Strobel, 1998; Way & Robinson,
2003). substantially less attention has been
directed at exploring the ways in which ado-
lescents” perceptions of school climate shape
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tietr sovial development (Crosnoe et al., 2005:

i

Socles & Roeser. 20030 The existing research

vl ethiic-minoriy wnd -majority adojescents
mudicates that the effects of adolescents” per-

ceptions of school clinate on friendship qualin

iosignificant over and above the wfluence of

fanit refationshups and peyehological adjust-
mizi W ay & Pahl 20015 Moreover, changes
weschor/student reluwions and student/
student refabions o particular is signiticantly
associated with chunges over time inadolescent
perceptions of riendsinp guahity for African
American. Lavno. and Asiwn American adoles-
cents (Way & Greene, 20065, Strikingly, when
cxamined wgether with perceptions of Tamily
relationships. only  wacher/student relation-
ships remained o significant predictor of the
qualits ot Iriendships for adolescents across
ethnie groups. When students perceived their
teachers as supportive, they also perceived
their fricndships as being supportive as well.
even aftee controlling for the effects of family
crelationships tWay & Greene. 20061,
Ethnographic work also has revealed that
the racial/ethnie dynamices of the school are
strongly ussoctated with the quality and char-
acteristics of ethnic-nnority adolescent friend-
ships (Rosenbloom & Way, 20045, In the urban.
fow-income. exclusively ethnic-minority high
school studied by Way and colleagues, Black
and Latino students are tvpically 1n either
mainstream or speciad education classes while
Asian Awerican students are generally over-
represented in honors classrooms. According
o teachers. these divisions are often made
wrespective of the actual abilities of students.
with Asian American studems with very low
Hiteracy skille being placed in honors clusses
so that they can “he with their peers” (Way
ot al. 20043 Such actions openly and actively
reinforce the model ninority mvth of” Asian
Amenican stadents and the wdea that Black
and Latino students were not in honors classes
hecanse they lacked motiv ation (Tatum. 1998,
Axa conseyuence. Black and Latino students
nase often been found o harass Asian American

students due. at least in part. w their frusiration

and unger regarding the obvious preference for
the Asian American students by the teucherg
(Rosenbloom & Way, 2004 ).

Sucht a negative and hostite refational climgge
in the school even mukes i difficult for studenyg
to form friendstups within their own ethnic/ragig)
group (Way et al.. 2004 Research finds thy
those students who report school as being a par-
ticularly hostile {usually based on incidents of
ractsm and diseriminaton) place often indicate
having contentious [riendships—irtespective of
whether they are same-ethnicuy/race friendships
(Rosenbioom. 2004, However, students who
recount mote positive school experiences tend
to describe more stable and secure Triendshipy
{Rosenbloom. 2004,

The Neighborhood Context

Studies  have  also ndicated  that  friend-
ship experiences vary depending on the gual-
ity and characteristics of the neighborhood
{Berg & Medrich. 1980 DuBois & Hirsch,
199 Epstein. 19891 Homel & Burns. 1989),
For example. children living in neighborhoods
with eastly accessible “play spaces™ have more
contact with friends outside of school and
more friends in general than those who live in
neighborbioods without such places (Berg &
Medrich.  1980: Homel & Burns. [989).
Similarty. youth residing in dangerous neigh-
borhoods with a high prevalence of violence

tend to have fewer neighborhood friends and

less contact with their friends outside of school
than their peers who live in less violent neigh-
borhoods (Rosenbaum, 2000, Way. 1998).

Neighborhood climate has also been found
o nfluence friendship satsfaction. In their
study of urban low-income carly adolescents,
Homel and Burns (19893 found neighborhood
social problems (e.g. erime, delinguency) 10
predict Jower levels of perceived satusfaction
with friends and « lower probability of liking
one’s classmates, Other studies have found
family™s residence to he strongly linked to
the quality of social opportunities (Berg &
Medrich. 1980 DuBois & Hirsch, [990:
Hirsch & DuBois. 1990,




Ethnographic work indicates that urban
Black and Latino boys often choose not to
‘gpend time with their neighborhood friends
pecause doing so often means being stopped
and harassed by policemen or by groups of
poys “looking for trouble™ (Way, 199%). As
“a consequence. some of these boys choose
mstead to spend time alone or with family
‘members. For example, one male Puerto Rican
sophomore stated in his interview in Way's
studies that he did not have friends from the
neighborhood because he did not like “han-
gin’ with people getting killed” (Way. 1998,
p. 119 and thus he ofien stayed home during
nonschool hours. Similarly, when a Black
1th-grade male was asked why he thought
he had not found a close friend he could
trust, he replied that the betrayal or “backstab-
bing” that was typical in his neighborhood led
people to further “diss™ one another in order
o “feel important” (Way, 1998, p. 118). After
learning that his closest friend was talking
about him “all throughout my neighborhood,”
this young man decided not to “really bother
with it. you know, trying to make best friends”
(Way, 1998, p. 116}. Survey research has also
found that Black. Latino. and Asian American
youth’s perceptions of neighborhood cohesion,
defined as levels of trust, familiarity, and reli-
ability among neighbors and level of safety in
the neighborhood, were significantly associ-
ated with reported levels of friendship support
(Rosenbaum, 2000).

In summary, research with ethnic-minority
and -majority adolescents has found that the
context of families, schools, and neighbor-
hoods play a significant role in predicting the
quality and characteristics of adolescent friend-
ships. Strikingly. few ethnic differences have
been found in this body of research suggesting
that the impact of the context on friendships
is similar across adolescents. However. the
ways in which these contexts shape adolescent
friendships may not be similar. Whereas fami-
lies. schools. and neighborhoods may influ-
ence the friendships of adolescents regardless
of the cultural context. the ways in which these
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contexts influence friendships may look
dramatically different across contexts. The role
of teachers, for example, in the social well-
being of adolescents mav be more important for
those being raised in cultures 1n which teachers
are highly valued (e.g.. Chinay than for those
being raised in cultures that place less value
on the role of teachers. Future research should
explore the processes by which the contexts of
development shape adolescent friendships.

EDUCATIONAL ACHIEVEMENT

AND ATTAINMENT

Because it 1s predictive of numerous indicators
of a successful transition to adulthood, aca-
demic achievement is one of the most signifi-
cant developmental tasks facing adolescents in
contemporary American society. Individuals
who receive high school and college degrees
are more likely as adults 10 be employed.
work in higher status occupations. have
higher incomes. and even to be married and
have better physical health (Halperin, 1998).
Unfortunately, substantial differences in aca-
demic achievement exist according to adoles-
cents’ ethnic background, with the members of
some ethnic groups facing particularly acute
educational challenges. Variations in different
aspects of academic achievement are described
below, followed by a discussion of the poten-
tial role of motivation and values. the socio-
economic resources of adolescents’ families.
and social and institutional barriers in creating
these often substantial differences according to
ethnic and generational background.

Variation in Achievement and

Attainment

Ethnic differences in educational achievement
and attainment exist at all levels of schooling
during adolescence. from middie school
through the college years. American students
{rom African American and Latino back-
grounds generally receive lower grades and
have lower scores than European American
and Asian American students on standardized
achievernent tests during the middle and high
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school vears, Althoueh the difference in drop-
out rales between Ewopeun Americun and
Alrican Americun students nawrowed durning
the 1970~ and 19805, 2 cap in high school com-
pletion between these two groups his remuined

stuble for the past 15 vears (see Figure 1514

The dropout rate Tor Latino students has fluctu-
ated over the past 30 vears. but I remains essen-
tidly unchanged since 1970 and is higher than
any other ethnie group in the United States. In
contrast, the grades and test scores of Asian
American students are higher than any other
ethnic group. and they complete high school at
rates cqual o their Ewropean Amernican peers.
The higher high school dropout rates among
Aflricon American and Latino students are
ane reason why their jevels of college enroli-
ment and completion are Jower than those of
their peers {rom other ethnic backgrounds.
Asian students. i contrast. attend college and
recelved postsecondary degrees at mngher rates
than their Europeuan American peers.

Despite the many challenges that adoles-
cents from immigrant famnihes face in their
adaptatton 1o American society, numerous
studies have cuggested that they often do just
as well. if not better. in school than their peers
from American-born families. Both national
and local studies have suggested that first- and

b

second-generation adolescents recerve cither
simitur or even higher gridies and test seopeg
than their third-generation peers from sipiju,

(Fuligni. 1997 Kuo &
Tienda, 19955 College atiendance und COm-

ethmie backgrounds

pleton rates xhow similuy patterns. with thoge
from the first and second generabions enrgl).
ing in college und recenving degrees at pupeg
similar to their third-generation coethimic peery
(Fuligni & Witkow. 2004: Glick & White,
200-4h).

There is some suggestion. however. that the
pnnigrant advintage may be stronger und more
consistent among Astan studenis than among
those with Latino backgrounds. Fuheni (1997,
noted that despite the act that they did as well
in English classes as thew third-generation
peers. first-generation Latnoe students received
significantly lower grades m mathematics. and
Kao and Tienda (1995) reported that the immi-
crant advantage in grades was most consistent
among Asian students m a national sample,
Cersus Bureau statistics suggest that the high
school completion rate of foreign-born Latinos
iy dramatically lower (49% of those 25-44
years of age) than thewr second- and third-
generation counterparts (82% and 82%. respec-
tively: U.S. Bureau of the Census. 20074 Yet
census statixtics often include immigrants who
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entered the United States as adults and never
enrolied in school. A recent national study of
" gdolescents who attended U.S. schools. in
ontrast. observed little generational variation
in dropout rates among Latinos (Perreira,
Harris. & Lee, 2006;. The inconsistency in
research findings regarding the achievement
* of the foreign born from Latin America may be
due to the rapid fluctuation of population flows
due to immigration. regional variation in the
pature of the Latino population. and significant
differences within the larger population of Latin
American immigrants according to country of
origin (e.g., Mexico vs. Cuba). Future research
needs to isolate the role of these factors in order
to most accurately determiine which aspects of
the immigrant Latino population have more
difficulty in school than others.

Ethnic differences in educational achieve-
ment among the immigrant population itself
generally mirror those observed in the larger
population, with immigrants from Asia dem-
onstrating higher levels of educational attain-
ment compared to those from Latin America
(Larsen, 2004). Yet these overall comparisons
can mask often dramatic variations within each
panethnic group. For example. students from
South America and Cuba typically receive bet-
ter grades and enroll in college at higher rates
than those from Mexico or Central America
(Portes & Rumbaut, 2001 ). In addition. students
in immigrant families that hail from Southeast
Asian countries, such as the Hmong and the
Lao, have more difficulty in school than those
from China or Korea. Although it is often
difficult to break samples down into specific
ethnic groups because of their relatively limited
sizes in the larger population, it is important
to remember that achievement estimates for
panethnic groups such as “Asian” or “Latino”
youth may not readily apply to all of the specific
; immigrant groups included in these broad
1. categories.

Motivation and Values
Explanations for ethnic differences in adoles-
cent achievement have often focused on the
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role of students” value of education and their
motivation to succeed, For example. a noted
theory offered by Ogbu (1987 suggested tha
the academic difficulties of African American
adolescents were partially attributable 10 the
students” devaluing of education and academic
effort. Despite the popularity of this theory.
however. subsequent research provided very
little evidence to suggest that African American
students have lower values of education
{Ainsworth-Darnell & Downey, 1998). Similar
results have been obtained 1n studies of adoles-
cents from other ethnic-minority backgrounds.
For example, Latino und Asian adolescents
often report higher educational aspirations and
a stronger beliet in the uulity of education for
their future lives (Fuligni, 2001),

Once source of the academic motivation of
many ethnic-minority students is their identifi-
cation with theirethnic and cultural background.
Rather than developing an “oppositional iden-
tity.” in which a strong cultural identity among
ethnic-minority students includes an opposi-
tion to engaging with educational institutions,
most students attempt to create an ethnic iden-
tity that includes a value placed on trying hard
and doing well in school. Most studies have
been conducted with African American ado-
lescents. For example, Chavous et al. (2003)
found that adolescents with a stronger ethnic
identity possessed greater academic motiva-
tion and were more likely to enroll in college.
Oyserman. Harrison, and Bybee (2001) reported
a positive link between ethnic identification
and feelings of academic efficacy. and Wong.
Eccles, and Sameroff (2003} observed thar
African American adolescents with higher Jev-
els of ethnic identity actually received better
grades in school. Recent work has observed
similar links among those from Asian and
Latin American backgrounds. For example.
Fuligni. Witkow. and Garcia {2005) found that
a4 stronger attachinent to one’s ethnic back-
eround was associated with greater interest in
school, a stronger belief in the utility of educa-
tion. and a greater identification with the actual
high school among adolescents with Mexican
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and Chinese backgrounds. In tact. the greater
fesel ol ethnie identification among  those
from Mexican and Chinese buckgrounds wus o
signiticant souwrce of the bigher fevels of moti-
vation of these students as compared 1o their
eyually achieving European American peers,

Fumitly s another significant souree of moti-
vation for maay ethnic-minorits adolescents,
As described in the previous section on fum-
iy relutionships. adolescents {rom o variery of
buckgrounds huve s srong sense of obligation o
support. assist, and contribute o their families,
Trying hard and doing well in school is seen as
a hey obligation of these students. both o ful-
fitl the hopes and dreams of their parents and
1o obtain betier jobs in the future se that they
carr provide financial support 1o their parents.
sibiings. and extended tannily (Sudrez-Orozco
& Suidrer-Orosco, 1995 Zhou & Bunkston.
19981 The link between fumily obligation
and academic motivation has been puarticularly
studied among adolescents from  immigrant
families. and it appzars 10 exist regardless of
the famihes” country of origin. Similar 1o eth-
nic identity. a greater sense of family obliga-
ton umong adolescents from Asian and Latin
American backgrounds is a significant source
of the extra motivaton it tukes these students
to achieve al the sume level us their European
American peers (Fuligni, 2001

Although acadennc motivation does not
explain the protound cthnic differences in
adolescents” actual achievement at school. it
appears 10 be one source of the surprising suc-
cess of many students from immigrant fami-
Hies when compared (o their peers from similur
cthnic and economic backgrounds. hmmigrant
parents have high aspirations for their adoles-
cents” educatione! attainment. wanting  their
teenagers o reccived college degrees at higher
rates than American-hormn  parents (Fuligni,
FOOT: Kao & Tienda, 1993: Sudrer-Oroveo &
Suidires-Crozeo, 19953, Educational opportunity
i primary reason win mans foreign-horn it
ents immmgrate o the United States in the firss
plice, and their beliel in the opportunitics avail-
able i American society leads them 1o ex pect

there will he greater returns frony their educy-
tonad investments as compared 1o AmMericgn.
s (Fubgnt & Yoshikawa 20047 The
value plagcd on education by imniigrang parenig

horn paret
s readily shared by thew adolescents. who g
have higher educational aspirations and greater
acadenic motivation thun  their peers frgm
American-born families: The ereuter motivy.
ton of students from immigrant Tamilies hgg
been shown o account for their higher level
ol achicvement in secondary school {(Fuhgni,
19975,

fnterestingly. it muy be that the belief iy
the importance of educition among Hnmigrant
parents is largely instrumental as opposed (o
being an abstract value placed on explora-
tion and self-improvement. Consistent with
this idew. Caplan et ab (1991 reported that
Vietnamese refugee mother Stated:

Aveording to our colture. o well-educated person

abways gets respect, even when not rich. But this

country 1s different: education goes along with

the wealth. | would fike my children 1o be well

education. both o be respected in vur conmunity

and also v get a high position in this society.
16

The emphasis on the utility of education can
be seen in the tendency for many college students
from immigrant {amilies to pursue technical und
business degrees that have a clear link to stable,
well-paying occupations 1 Tseng. 20063,

It is important 1o note that substantial
variability exists among ditferent immigrant
groups in their academic motivation and edu-
cational aspirations. however. with adolescents
from Asian immigrant {umilies ending to
report a stronger beliel in the utility of educa-
tion. higher educational aspirations. and more
time cach week studving and doing homework
as compared o those from other immigrant
sroups (Fuligni. 1997 Kuo & Ticnda. 1995),
Dilferences exist even within these pancth-
nic arger groups. For exanmiple. adolescents
from Chinese immugrant families place more
caiphasis upon education than their pecrs from
mmigrant Filipino backgrounds (Fuligni. 19971,




saler returns from their o

e ntrast to the generational differences in
Iy as compareg o A

vation, these ethnic differences among
-se from immigrant families have a lot to do
the often significant differences in socio-

ool o Cents, wh, snomic background and resources among
& aspirations - ; . .
PITations and gr, sous immigrant groups. as discussed below.
than their peery ¢,
s. The o

joeconomic Resources of the Family

contrast 10 motjvational differences, varia-
ons in socioeconomic resources play an
mportant role in ethnic differences in adoles-
sent achievement. Parents of adolescents in
4he two panethnic groups that have the most
fficulty in school, African Americans and
; inos, tend to have lower levels of educa-
tion as compared 10 European American and
‘Asian American adults (U.S. Bureau of the
Lensus, 2007). African American and Latino
adults also are more likely to work in Jower
status occupations and have lower incomes as
“compared to other adults (Webster & Bishaw,
2007). These differences in the educational
and financial resources of families. which are
important predictors of school success, partially
account for some of the differences in educa-
tional success among adolescents from differ-
ent ethnic groups. Yet families’ sociveconomic
resources do not explain all ethnic differences,
which often remain after controlling for indices
such as parental education and occupation,
For example. the achievement gap between
African American and European American
students exists at virtually every level of
the economic distribution (Ferguson, 2007).
Many observers note that this may be due to
the underestimation of economic variability.
For example, even when parents of different
ethnic groups have similar levels of educa-
tion and income. they can have substantial
differences in wealth (e.g., home ownership
and value, inheritance), financial stability and
income regularity, and generational continu-
ity of social class (McLoyd & Ceballo, 1998).
These additional. potentially significant aspects
of the socioeconomic resources of adolescents’
families have rarely been considered in studies
of ethnic differences in academic achievement.
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Interestingly. variations in the socioeco-
nomic resources of adolescents’ families do
hittle to explain the differences in achievement
between those from immigrant and American-
born families. On average, immigrant parents
tend to have lower levels of education. work
in lower status occupations. and are more dis-
advantaged than American-born parents on
most other socioeconomic indicators. such as
income. poverty, home ownership. and neigh-
borhood quality {Hernandez. 2004). Yet. as
discussed above, students from immigrant
families tend to do just as well, if not better, in
school than their counterparts from American-
born families. In fact. the generational differ-
ences in academic achievement become even
greater after accounting for families” socioeco-
nomic background, suggesting that students
from immigrant families do better than would
be predicted on the basis on their parents’
educational, occupational. and financial stand-
ing (Fuligni, 1997; Kao & Tienda, 1995). The
greater educational aspirations and academic
motivation of immigrant parents and their
adolescents is an important reason for this
surprising result, as discussed above.

Yet another reason for the inability of tradi-
tional socioeconomic indicators to account for
generational differences in achievement may
be in the complexity of measuring human and
financial capital among immigrant families
(Fulignt & Yoshikawa, 2003). For example,
parental education may be an underestimate
of the human capital of immigrant families.
Human capital, as assessed by parental educa-
tion, 1s thought to be the extent to which parents
can provide the skills, abilities, and values that
children need to achieve in school settings and
later in their own employment (Entwisle &
Astone, 1994). The problem is that educational
opportunity differs dramatically around the
world, and many immigrant parents attended
school in countries in which only a minority of
the population receives education beyond the
primary school years, much less the secondary
school years (e.g.. Mexico, China. Vietnam).
This means that an immigrant parent who has
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atended sehool for the sume number of vears
s an American-born parent actually has gone
mach further in therr educuational  system,
As such. absolute educational fevel may be
at undoresiimate of the educational values,
moln aton. and cognitive skills of impigrant
parents ws compared o American-born par-
eis. Supdariy. the occupational status of an
pnmigrant pavent may be an underestimate ot
the skifls and abilities of imnugrant parents
hecuuse of the refuctance of American emiploy-
ors foorevognize Toreign credentials and train-
sie ce.e mcdical degreesy, The socioeconomic
resources of mmigrunt fanulies. therefore. are
difficult to assess and require a close attention
to issttes of parental education. oceupation. and
family income both betore and after immigration
JFalign & Yoshikawa, 2003),

Even with the caveuals expressed above.
sociocconomic differences do explain some
of the ethnic differences 1n academic achieve-
ment within the mmigrant population itself.
Imnugrants fromr Asia tend to have higher
levels of education and work in better paying
jobs than those from Latin America. and these
vartations account for some of the differences
it sehool grudes and stundardized test perfor-
mance (Fulignic 1997 Kao & Tienda. 1995).

Structural Disparities and

Stereotyping

An mmiportant reason that ethnic differences
families” socioeconomic resources cannot com-
pletely account for variations in academic
achicvement is that students do not compete on
a evel educational playving field. Substantial
differences exist in the quality of schools
attended by students from different cthnic
hackgrounds, Even when they attend similar
schools. adolescents may encounter different
expectations and  opportunities. due 10 the

imphcit stereotvpes held by the lavger soviety

regurding educational abilities and potential of

students Trom different ethnic and immigrant
aroups. Although some of the variations in the
socttf context of education fuced by adolescents

from different ethnie backgrounds are linked

to differcaces in family economic resourceg
(g Jow-income tamilies Bving  poor neigh.
borhoods with {ow -quahity schooisi. they gre
not comptletely confounded as evidenced by
the different expectations encountered by m;,
dents who attend the same school. Thatis. evep
within the same schooll students trom ethnie.
munority buckgrounds may by channeled towyrg
and away from challenging coursework by
virtue of the stereotypical assumplions made
about the ucademic motivation and potential of
their ethnic group. Galeta and Cross (2007,
have noted how African Anterican students
can be steered away from advanced classes,
whereas Way and colicagues found in their
ethnographic studies of high schools that the
“model minority myth” often led teachers
1o assign Chinese American students o the
“udvanced” clusses when many of them were
not academically prepuared for such classes.
Teachers justified such tracking  claiming
that the Chinese swdents {elt more comfort-
able being among other Chinese students
(Rosenbloom & Way. 20045,

The inability of family-level economic
factors to fully account for ethnic differences in
academic achievement has led to an increased
interest 11 how extrafamilial factors such as
structural disparities and societul stereotvpes
play a role in the lower educational success of
students from certain ethmic backgrounds,
Students from African American and Latino
backgrounds are significantdy less likely to
attend secondary schools that provide qualified
leuchers. o positive school climate. and the
availability of advanced and college prepara-
tion courses. Analyses of school-level differ-
ences have shown thut expenienced teachers are
much less Jikely 10 be located within schools
that have high proportions of ethnic-minority
students and those with limited English pro-
fieney (ILEP) (National Center for Education
Statisties. 2003). The social enviromment and
climate of schools attended by Lhese students
are also less conducive to learning. Ethnic-
minority and LEP students are more hikely 1o
attend schools that are large tie.. more than 900



students) and severely overcrowded
al Center for Education Statistics,
. Studies have also shown that African
Acan and Latino students are more likely
the presence of gangs in their schools
e afraid of being beaten up or attacked
ir schools {Kaufman et al.. 1998).

e opportunities for taking advanced
swork in secondary school also are more
d for African American and Latino stu-
Even among those who graduate from
L school. students from these two groups are
feast likely to take the advanced courses in
nee and math that are necessary for college
sion and attendance. even after control-
for prior levels of achievement (National
ter for Education Statistics, 2003b), In con-
t, Asian American students are significantly
e likely to enroll these types of course in
 school than those from any other ethnic
dup, including Whites. Some of these differ-
ces can be attributable to ethnic differences
‘achievement prior to the high school years
create variations in eligibility for advanced
ursework, but there is still differential access
these courses across schools. Upper tracks
2., advanced and college track) tend to be
aller, and lower tracks tend to be larger
schools with large numbers of ethnic-minority
students (Dornbusch, Glasgow, & Lin, 1996;
akes, Selvin, Karoly, & Guiton. 1991).

Yet even within the same school, ethnic
ifferences exist in students’ enrollment in
upper track and advanced placement courses.
Misplacement of students across tracks may
‘oceur, whether due to official decisions by
school personnel or by voluntary course
selection patterns on the part of the students.
 Studies have suggested the African American
and Latino students are less likely 1o enroll
in advanced placement courses than students
from other ethnic backgrounds with equiva-~
lent Jevels of ability and prior achievement.
~Wwhereas Asian American students are more
likely to be found in such course as compared
1o similar peers (Dornbusch et al.. 1996: Oakes
etal, 1991,
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The differential patterns of enrollment in
advanced coursework among students even
in the same schools highlight the role that
stereotypes
potential, motivation, and engagement play
in the persistent ethnic differences in aca-
demic achievement in American society. It
has been argued that long-standing stercotypes
and myths about the inteliectual abilities and
academic motivation of certain marginalized
ethnic groups. such as African Americans and
Latinos, act to essentialize the groups. That
is, societal myths and stereotypes about mar-
ginalized groups serve to identity the “true”
or “essential” character of the group in the
social imagination (Mahalingham, 2007). The
“essential” character of a groups is imperme-
able to change or improvement. thereby justi-
fying long-standing differences in educational
resources and opportunity.

The influences of such stereotypes can be
seen as influencing the difterential patterns
of enrollment in advanced coursework during
the secondary school years. Galletta and Cross
(2007}, in an ethnographic analysis of the inte-
gration efforts of an ethnically mixed school
district, show how that even within efforts to
promote equality in education, social stereo-
types can shape the opportunities available to
African American students within the same
school and even within the same classroom.
One African American student recounted to
them an exaperience in the beginning of the
school year in an advanced class:

societal regarding academic

[The teacher] called all of the black students’
names and told us - in front of the whole class -
that we were in the wrong class. that were sup-
posed 1o be in the other teacher’s and fthe teacher]
said |the other teacher’s] name. and the other kids
in the class knew that wasn't the enriched class,
and I'm, I'm thinking to myself, this is wrong.
this is pot — how could that be? (p. 33).

These social barriers for full participation of
many ethnic-minority stadents can. at times. take
on very real physical significance. 1n an ethnog-
raphy of a large. middle-class. predominantly
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Winte  high  schooll O'Connore Deluca.
fFernandes. uand Girard (2007 examined how
the physical spaces in large high schools can
becone “tacidhized.” The organization of the
school mto istructional wings meant  that
clussrooms serving different academic tracks
were located indiiferent locations of the school.
The ditferential erroliment in tracks bused on
ethnicity created distinet soctal spaces within
the schoot in which the African Americun
and White students congregated in the dil-
ferent arcas. As o resulte African American
students who wished to enroll in upper-track
classes fiterally had 1o travel greater distances
and cross distinet sociad barriers that served (o
reify existing stereotypes about their academic
potential and motivation.

In addinon to structural and social burriers.
ethnic-minority adolescents must contend with
direct experiences of mistreatment due o their
ethnic or racial buckground. Several swud-
ies have shown that ethnic-minority students,
particularlv  those from  African American
backgrounds. report more frequent discrimi-
nation from adults. including teachers and
school personnel (Fisher, Wallace. & Fenton.
2001 Rosenbloom & Way, 2004). Perceived
discrimination, in turn, is often associated with
tower levels of educational adjustment across o
variety ol indicators, including disengagement.
GPA. and dropping out before graduation
(Katz. 1999 Wayman, 2002: Wong. Eccles, &
Sameroft. 2003).

The effects of stercotyping on the achieve-
ment of many ethnic-minority students, par-
ticularly those from African American and
Latino backgrounds, do not have to be explicit.
In thetr work on the impact of stereotype threat
on minority achievement. Steele and Aronson
{1995y have wrgued that there is alwuys @
threat “in the air”™ to minority-student achieve-
ment. In o seminar study. they demonstrated
how simply asking college students o repurt
their ethnicity before taking a standardized test
resubted in fower fevels of performance on the
exam. Stecle and Aronson argued that making
ethnicity sabient resulted in pressure for the

stidents to feel that they needed o disprove
the stereotype, thereby  creating CXeessive
anxiety and perhaps even disengagemeny that
depresaed their performance on the exam. This
phenomenon has since been replicuted among
many different groups in different Situations,
mcluding those as young as middle schogl
(IMceKown & Wemstein. 2003, Stcrcutypes_
therefore. can impede the achievement of derg.
gated ethnic-minority students even when they
are ot currenty experiencing even implicit
prejudicial treatment.

Interestingly. recent studies have suggesied
that an effective wuy 10 counter the effects
of such stereotype threat is 10 emphasize
the malleability of intelligence 10 students.
Experimental studies have shown that the
effect 1s numimized when students are told
before a test that the test does not assess innate
ability, In addition. recent intervention studies
have indicated that un intervention that teaches
students  about the malleability  of intelli-
gence through the life span also minimize the
effects of stereotype threat (Good, Dweck. &
Aronson. 20071, In a sense, these studies huve
shown the effectiveness of providing students
with the tools to fight back efforts of the lurger
society to “essentiakize” their ethnic groups in
terms of innate ineligence.

IDENTITY PROCESSES

Among the most widely recognized tasks
adolescents face s that of coming to terms
with who they want 1o be and how they it info
existing social groups and scutings. This wden-
tity-seeking process involves trving on and
discarding multiple identivies and weighing
the values. gouls. and behaviors that they could
potentially adopt vis-fi-vis the various roles
and contexts of their lives g, son/daugh-
ter. student, citizen. or friend). Rescarchers
have sought 1o understund dentity processes
both in terms of resolution of personal identi-
ties—self-representations that allow individu-
als to distinguish themselves front others—and
social dentities—self-representutions that are

derived from membership in social groups.

W




Both personal and social identities affect
‘individua]s' appraisals of their world and their
social and psychological experiences across
fime and settings.

An important component of social identity
developmient during adolescence involves
coming to an understanding of one’s position
vis-a-vis one’sracial and ethnic group. Although
young children are certainly aware of ethnic-
ity and race. can cateporize themselves as
group members. and often participate in their
groups’ practices and traditions. the process of
actively exploring one’s ethnicity and race and
of determining their significance in one’s life
becomes far more complex during adolescence
k {(McKown & Weinstein, 2003: Ruble et al..
2004). Due 1o the emergence of abstract rea-
soning and dialectical thinking, adolescents are
able 10 take a more active role in reflecting on
their own and others™ views about their group.
in deciding how important group membership
. is to their sense of self and in making choices
" about participating in group-relevant activi-
* ties and settings. Each of these tasks is inte-
gral to the process of developing « ethnic and
racial identity, which is generally conceived
as the development of positive (or negative)
views of one’s group, knowledge about its
history and traditions, feelings of group attach-
ment and belongingness, and participation in
practices or settings that reflect group mem-
bership (Phinney. 1990).

Although the work of racial and ethnic
identity development occurs among all ado-
lescents, it is especially salient and complex
for ethnic-minority adolescents, native born
or immigrant. Ethnic-minority and non-
White immigrant adolescents must reconcile
their group membership with knowledge
that their group is stigmatized and devalued
and with experiences of racism. discrimina-
tion. and stereotypes. Immigrant youth face
additiopal challenges in negotiating potentially
3 conflicting expectations across the worlds of
their more traditional parents and those of
mainsiream peer and adult agents of socializa-
tion {Fuligni. 1998; Lee. 2001: 2002; Suarez
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Oroszeo & Suarez Oroszeo. 2001). Thus. stud-
ies find thatethnic-minority and immigrant ado-
lescents score significantly higher on measures
of ethnic identity than do their White counter-
parts (Phinney & Alipuria. 1990: Phinney et al..
1994, view race and ethnicity as more central
to their self-concept {Fuligni et al.. 2005}
and are more likely to view their experiences
through a racial or ethnic lens (London.
Downy, Bolger, & Velella. 2005). Studies also
find that components of ethnic identity are
more strongly associated with psychological.
social, and academic outcomes among ethnic-
nunority as compared to White adolescents
{Yasui. Dorham, & Dishion. 2004). Indeed.
scholars have suggested that resolving issues
relevant to racial and ethnic identity is nec-
essary for healthy psychological functioning
among ethnic-minority and immigrant youth
{Phinney, 1989: Umafia-Taylor. 2004 ).

Due to differences 1n groups’ social status,
experiences in the United States. and sending
and receiving communities. ethnic and racial
identity processes guite likely vary across dif-
ferent ethnic-minority and immigrant groups.
However. the empirical literature to date 1s
limited in the information it provides in this
regard. Although studies have documented eth-
nic group differences in identity components
and in the experience of ethnicity (e.g.. Fuligni.
Whitkow. & Garcia. 2005: Pahl & Way. 2006,
Way el al.. in press). a priori hypotheses that
link predicted between-group differences to
differences in groups™ histories and experiences
are generally lacking. Moreover. to date. the
general patterns for ethnic and racial identity
processes are more similar than different across
groups. Thus, in this section. rather than focus-
ing on between-group differences. we focus
instead on processes that adolescents share.
highlighting differences ethnic-racial group
where documented.

Before proceeding. it is usefu! to clarify our
use of the terms racial and ethnic identity.
which are used interchangeably in the litera-
ture but are theoretically distinct. The term
race denotes groups derived from similarity
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i phenotvpic Jharacieristics but ondy nun-
madly dentities bologically or gencticully dis-
tnet groups. Adtheueh race s fargely socially
constructed. it nonetheless has poweriul meun-
Laited States (Allen. But-Chay
Aber & Scewdmuan

ing m the
20050, rendering the pro-
cess of negotiating social identities based on
rucicd group nembership especially relevam
o many adolescents. We would uxptcl this
o especidly be the case Tor adolescents trom
aroups with distinctive phenotypic character-
istics (eeen Blacks, Asiansic in part because
they are most olten subjeat to others tserip-
tve ethnie/racial designations (Espiritu, 1992,
Lee, 1999, Nagel. 1994

imiphes aset of characteristics that include cul-

The werm et/nicity

wral values. iunguuuci traditions, and behav-

iors shiured by o geographically contiguous

croup that is hcl]\lmlled intereenerationally.
Ethate identities are often represented us cho-
sen. matleable. and fluid. with ethnic choices
chuanging as the audience changes (Nagel

F99d: Waters, 19930 2003). Notubly. the term

reiciul identity s primartly used in studies of

US-born Blaeks (e.g.. Sellers. Smith. Shelton,
Rowley. & Chavous. {1998 Vandiver. Cross.
Worrell, & Fhagen-Smith. 20025, and Whites

e.g.. Helms. 1999 Stoddart. 2002). and the
werm ethnic identity is used more broadly
across multiple ethnic groups. However. there
is litthe consensux regarding when one term
should be used 1 hieu of the other (Cross.
2007: Quintana. 2007). and we do not seck
o engage or resolve issues of nomenclature
here. instead. we use the hyphenated term
ethnic=racial identiy. reflecting our helief tha
both are important in providing adolescents
with psyvehological resources and 1 imposing

obstacies 1o thetr successiul development.

Theoretical Underpinnings

Empirical knowledge abowt ethnic—racial iden-
ity processes during adolescence is embedded
in multiple theoretical frameworks. cach char-
acterized by shightly different approaches 1o
understanding the phenomena and slightly
different rescarch questions. These frameworks

recognize that ethnic-ractl Wentities gre
multifuccted. dynamic, and shift ucross iy
and comtext. Within psychology. the predom;.
nant framevorks are sociwd identits theopy
iTaftel. 197850 ego adenuly z’mlnc\wﬂ\;
(Erikson. 196X Marcia. 1966, Phinney. 1989y
and acculturation framew orks (Berry, 1991, ‘

AL s core. social identin ihcuz‘_\ (ILufeL
[O78) proposes that mdividuals derive their
self~coneept from knowledee that they gre
members of partculur social groups and cate-
gories that shure characteristios that are imeun-
ingtul i particular social contexts. Given the
saliecnee ol ruce and ethineiny i the Uniteg
States. these are central social categories thy
mdividuals evaluute. Membership in stigma-
tized socta) categories is thought 1o ht prob-
fensatic Tor a positve sense of selfl. whereas
membership in categories that are hcid in high
esteem s thought 1o enhance self-esteem.
Correspondingly. studies have sought to di-
ferentiute varying components ethnic identity
{Ashmore. Deaux., & McbLaughiin-Volpe. 2004;
Sellers et al.. 1998} the mechuanisms through
which individuals from stigmutized groups
maintain o posilive sense of themselves and
thetr group (e.g.. Crocker. Luhtanen. Blaine &
Broadnax. 1994: Crocker & Major. 1989): and
variations across contexts and situasions in the
salience of identity (Way et al.. 10 press: Yip,
2005 Yip & Fuligni. 20021 This work has
yielded important concepts for distinguishing
multiple ethnic identity components that may
profoundly shape adoiescents” experiences and
worldviews, An example is Selters. Chavous,
and Cooke’s (1998) distinchion between cen-
trality (the importance of cthnicity and race 1o
one’s sell-defimtion), salience tthe importance
of identity al a pm‘licuizu‘ moment), regard
(one’s own and views of others evajuations

of one’s group). and ldcoi ogy (the content of

one’s behiets abouwt how one should behave as
a group member). For mstance. several stud-

wes have found that Chinese adolescents have
lower private regard compared to their Mexican
counterparts (Fuligni ot al. 2005 and to
their African American. Domintcan. or Puerto
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gican counterparts {Rivas Drake. Hughes.
gnd Way. 2008: in press: Way et al.. in press).
French. Seidman, Allen and Aber (2006) found
higher private regard among Latino middle
gdolescents as compared to their African
American counterparts. Altshul. Oyserman,
and Bybee (2006) found higher connected-
pess and awareness of racism among African
American as compared (o Latino students.

Research embedded in ego-identity frame-
works {French et al.. 2006: Phinney, 1990;
Umaba-Tavior, 2004) focuses primarily on
- elaborating the processes through which indi-
viduals consohidate their ethnic~racial identities.
" Central to this framework is the idea that
- individuals attain an achieved ethnic/ratial
3 identity only after having explored and actively
accepted its meaning. In Cross’s (1971, 1991
“nigresence” model. grounded in the expe-
~riences of U.S.-born Blacks, individuals are
thought to move from a state of relative igno-
rance of race (pre-encounter) to one character-
ized by an achieved sense of their race and its
meaning. Movement is precipitated by a dis-
crete encounter event that sets in motion pro-
cesses of self-reflection and search for greater
racial understanding (Cross & Fhagen-Smith,
2001). In a similar stage model, Phinney
(1989, 1990) differentiates three identity sta-
tuses: unexamined. in which the meaning of
group membership is unexplored: exploration,
characterized by an active search for informa-
tion about the meaning of group membership;
and achievement, the resolution of the identity
search, usually resulting in commitment to and
affirmation of one’s ethnic group. Recent itera-
tions of both theories emphasize that ethnic—
racial identities are reformulated throughout
the life cycle (Cross & Fhagen-Smith, 2001
Parham, 19%9: Phinney. 2006; Umaifia-Taylor,
Diversi, & Fine. 2002). Empirically based
knowledge about shifts in ethnic-racial iden-
tity during adolescence is largely embedded
within this framework,

Finally. recognizing that immigrant ado-
lescents navigate two cultures, the dominant
host culture and the culture of origin. researchers

wm
U
n

Identity Processes

studying ethnic—racial identity within an accul-
turation framework emphasize the psychologi-
cal and soclal consequences of adolescents’
efforts 1o negotiate identification with and
preference for the values. beliefs. language.
and cultural practices of each culwre. Berry's
(2003) distinction  between  integration,
assimilation. separation, and marginalization:
Suafez-Orozco and Suafez Orozco's (2001}
distinction between ethnic flight, adversarial
identities. and transcultural 1dentities; and
Rumbaut’s (1994} attention to the specific
identity labels immigrant youth choose exem-
plify this research tradition. Research gues-
tions focus on the extent to which adolescents’
identity labels and acculturation profiles shift
with length of time in the United States and
are differentially associated with outcomes
such as school success or deviance (Fuligni
etal., 2005, Rumbaut, 1994; Sullivan, Schwartz.
Prado, Huang, Pantin & Szapocznik. 2007).
Most often, identities characterized by inte-
gration of the host culture and the culture of
origin are promoted as more healthy than other
identities.

The Course and Timing of Ethnic—
Racial ldentity Development During
Adolescence

Ethnic-racial identity processes are intimately
intertwined with other aspects of identity seek-
ing that are ongoing during adolescence. In
general. however, early and middle adolescents
are thought to have less clear and committed
sense of ethnic identity compared to their older
adolescent counterparts, with mid- to late ado-
lescence characterized by search and explora-
tion. Both cross-sectional studies that compare
ethnic-racial identity across age groups and
longitudinal studies that examine intraindi-
vidual change suggest that during adolescence
there is a progression from an unexplored and
uncommitted ethnic—racial identity to & more
secure view of the role of race and ethnicity
and affirmation of one’s group membership.
Cross-sectional studies that have compared
older adolescents to their adult or younger
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adaodescent counerparts provide the bulk of

informution  aboul  developmental shitts in

cthime—rucial wentity development. the adsun-

taoe being that they cover a larger swath of

the aesclopmental spectrum than existng fon-

citudinal studies have covered. For instance.

o bvsne and Levy's 11997) comparison of

Yth- and §2th-erade Natve American students.

Z‘thgmdc Native  American  adolescents
reported significantdy greater identity comniit-
gient thun did Yith-grade students. Moreover.
difference in wdentity exploration as a func-
tion uf school ethinte composition was evident
onby wmony 1 2th graders. suggesting that the
process of exploraton precipitated by being o
minortty i the schoaol had not yetr been set in
motion among the Yth graders, Yip, Seaton, and
Seliers (20065 compared the identity statuses
ol Atrican American adolescents. college stu-
dents, and sdults, using cluster profiles derived
from Phinneyv’s
idennty development. Findings indicated that
42% ot adolescents were in the moratorium

stuge. characterized by active

exploration of

25% of college students or adults. Fewer thun
Iin 3 wdolescents were characterized as being
in the achieved status. characterized by an
active commitment o the meaning of ethnicity
based on intensive exploration. compared with
about one-half of college students or adults.
Longitudinal studies confirm cross-sectional
{findimgs that ethnce-raciad identities shift dur-
ing mid- to late adolescence. Studies based on
latent growth curve miodels across multiple
ethmic groups find increases in ethnic affirma-
tion during junior high and earty high school
tA-d et alo 20000 French et al, 2006:
Whitesell Mitchell Kaufman, & Spicer, 2006),
whereus Puhl and Way (2006) documented
stbtiity i ethnic alfirmation between 10th
erade and | oyear post high school. In French
ot alomercases 1 affirnation were most pro-
nounced follovng the transition to junior high
or lgh sehool and among Black and Latino. as
campared to European American. adolescents.

In Alshal ot all (20063 group connectednes

{1989 proposed stages of

thetr ethnicity and race. compured to about
B34

and awureness of racism were higher “m(mg

Latine 8th-
and 9th-grade adolescents. but their rageg of

African American as compared o

were similar over ume. In contrast o ethnic
affirmation. several studies have documengeg
that exploration oceurs only among older g,
lescents. In French et all 20063 incregseg in
exploration were documented among adoleg.
cents transitioning to high school but not among
those transitioning to junior high school. Pahl
and Way £ 2006) documented decreases in ep.
nic exploration between 10th prade and | year
post high school. although this decrease wag
more pronounced among Latno than Biack
vouth. Together. cross-secuonal and longitudi-
nal studies locate the processes of exploration
that Phinney
high school years, and indicate that Black and
Latino students may differ from each other ip

(19891 emphasizes in the later

the putterns of change over time.

Length of Time in the United States

For immigrant adolescents. the form und shape
of ethnic identity also shifts as a function of the
length of time their fumily has been in the Uniled
States (Fuligni. Tseng. & Lum. 1999; Tseng
& Fuheni, 2000). Over time. immigrant ado-
lescents interact within an increasing number
and broader range of mainstreant institutions,
inchuding schools. organized activities, and
workplaces. where peers and adult socialization
agents expose them to U.S. norms and values
that they must integrate with those of their own
L1999 Lee. 2001, 2002;
Phinney, Horencszyk. Liebkind, & Vedder,
2001: Rumbaut. 1994). Negotiations that occur

culture (Fuligni. et al.

within und between these cultures have impor-
tant implications for immigrant adolescents’
views of their ethnic group and perceptions of
their group’s status (Berrv, Phinney, Sam. &
Vedder. 2006: Phinney. 2001, in addition 10
having important maplications for adolescents’
family relationships (Teseng & Fuligni 2000
Fuhgni et al.. 1999). Studies {ind differences
in the identity lubels adolescents chioose and in
the nature of their ethnic identity as a function
of generationad staws and the tength of time
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¢he United States. Youth with more years in
United States are more likely to prefer
@mbined {e.g.. Dominican American) or pan-
ethnic (€., Latino) labels over labels that refer
fﬂ)’ to national origin {e.g., Mexican) com-

i

“ared to their counterparts who have been in

the United States for fewer years (Rumbaut,
4994), although there is some evidence that
jdentity content better predicts adolescent
putcomes (Fuligni et al., 2005, Marsiglia,
Kulis, & Hecht, 2001). in a recent study of
000 immigrant adolescents, those with high
evels of comfort in the host culture and the
culture of origin reported better sociocultural
.and psychological adaptation than adolescents
who were primarily oriented either toward the
iﬁast culture or loward the culture of origin, or
hose who were unclear about their identity
(Berry et al., 2006).

Parental Influences on

Ethnic-Racial Identity

As we have mentioned, many ethnic-minority
and immigrant parents transmit information
“and knowledge to their children about their
acial and ethnic group and do so in ways that
are both intentional and inadvertent (Hughes,
et al., 2006). Parents from multiple ethnic-
minority and immigrant groups emphasize
the importance of ethnic pride and knowl-
- edge about group history, values, traditions,
and practices in their childrearing. They also
“make deliberate efforts to expose children to
museums, language classes, books. and trips
to the home country in order to connect them
do their culture. These deliberate and inten-
“tional strategies are reinforced by cultural
practices that are deeply embedded in fami-
Tlies” daily routines. including celebrations,
cooking of ethnic food and listening to eth-
nic music. and artifacts in the home (Hughes,
Rivas, Foust. Hagelskamp. Gersick. & Way,
2008).

Studies clearly suggest that adolescents
whose parents place a strong emphasis on
socializing them about ethnicity and race report
that their ethnicity is more important to them,
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and they have more positive feelings about
their ethnic group (e.g.. Hughes et al.. 2006:
2007; Phinney & Chavira. 1995). Stevenson’s
program of research on African American
youth has consistently documented sigmfi-
cant relationships between parents’ reinforce-
ment of cultural pride and measures of African
American adolescents’ ethnic identity (e.g..
Stevenson. 1995, 1998, 2002). Umana-Taylor
and colleagues have documented similar rela-
tionships between covert and overt forms of
ethnic socialization and Mexican American
adolescents’ ethnic identity (Gonzalez, Umania-
Taylor. & Bdmaca, 2006; Umaha-Taylor &
Yazedijan. 2006). Rivas-Drake. Hughes, and
Way (in press) examined relationships between
specific types of ethnic-racial socialization
and specific dimensions of ethnic identity
in a sample of African American. Chinese,
Dominican, Puerto Rican, and White 6th-grade
adolescents. Adolescents who reported greater
parental socialization about culture and pride
reported that ethnicity and race were more
central to their self-concepts and more posi-
tive views of their ethnic group. Parents dis-
cussions about discrimination were unrelated
to centrality or ethnic affirmation, but were
associated with adolescents’ perceptions of
others views about their groups.

Situational and Contextual Influences

on Adolescents’ Ethnic-Racial

Identities

Although studies have primarily focused on
individual-level variation in components of
adolescents’ ethnic-racial identities, scholars
increasingly recognize that characteristics of
the settings adolescents inhabit have important
influences of the course, timing. and content
of adolescents” developing ethnic/racial iden-
tities. Aspects of settings can both support
and challenge adolescents’ emerging ethnic
identities—rendering them more or less salient
and variously challenging and supporting
them. For instance. aggregate characteristics
of others in the settings as well as ambient
setting features (e.g.. posters or curriculum in
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schools that celebrate the contributions of mul-
tiple groups) can shupe adolescents” emerging
ethnie—racial identities m important ways.
The
chuaracteristic to date Is the ethnmic and racial
cparticipagts.
Adolescents in settings in which few other

most commonly  exanuned  setung

compiosition of  other  setting
sronp members are present and adolescents
in setings 1 which their group 1y a clear
majority have both been found to differ from

adolescents in more ethmcally diverse set-

v
tngs i levels of exploration (Lysne & Levy.
1997y and in their positive Teelings about their
cthote group (Umana-Taylor. 2004). Ethme
composition has aiso been Jound o moderate
refatonships between components ol ethnic
identity and self~esteem. Allen et al. (2005
reported that Black adolescents” fess favoruble
views about their ethnic—racial group were
associated with depression when they lived
in mixed neighborhoods or neighborhoods
in which they were in the minority. but such
views were unrelaled to depression among
Bluck adolescents who lived m majortty Black
neighborhoods. Latino students who lived in
mixed or predominantly non-Latino neighbor-
hoods reported more depression if they held
their group in high esteem. but group esteem
was associated with lower depression among
those who lived in majority Latino neighbor-
hoods. White adolescents” school ethnic com-
postlion was more relevant to their depression
than was neighborhood ethpic composition.
Way et al. (in pressi. however. find that ethnic
and racial composition is less relevant for the
development of identities than the social and
political status of the ethnic groups within the
setting. They find that the Chinese American
students. who formed the vast majority of stu-
dentsinthe urban. low-income school they stud-
ied but who alse had the lowest social standing
among thetr Puerto Rican. African American.
and  Dominwean  peers, least
positive feelimgs ubout themseives and their
ethiric group. Way et al. (in press) underscore

reported  the

the importance of examining the “qualitative”

components of a setting {1.e. social status)

w 3

as well as the more quantitave componen, fie.
number ol students from each ethnic ET0Up in 4
schools in studies of ethmie identin developmenpe,

In addition to comparing ethnic—tacial idey,.
tties across adolescents in different (vpey of
settings. studies have begun 1o pay attention 1
the ways in which an individuad adolescenr'
ethnic/racial identities vary across differeny
types of settings and stuations. These studiey
recognize that adolescents. like adults. ure fikely
o carry a portfolio of cthnic—racial identities
that are more or kess likely to emerge at o given
moement. depending on the siuaton they gre
in and the audience they are facing (Ashmore
et ul. 20040 Nagle. 1994, For instance. Huang
{1998

ethmc/racial

docomented sttuational variation in
immi-

erant vouth. who felt more ethnic at home,

identity  among  Asiun
more American af school. and equally ethnic
and American with peers. Similurly. Kiang,
Harter. and Whitesell {2007) documented that
Chinese Americun college students reported that
they were significantly more likely to express
their feelings about their ethnic identities in
the context of other Chinese American peers as
compared to parents or non-Asian peers. and in
the context of parents as compared to non-Asian
peers. They reported feeling significantly more
support for their ethnic identities in contexts
that involved other Chinese American peers or
parents. as compated 10 non-Asian peers. Yip
and colleagues. n a series of daily diary stud-
ies, although ethnic identity 1 generally more
salient among Chinese American high school
and college students with higher affirmation
and achievement, they report greater identity
salience in situations in which they are engaging
in ethnic behaviors (e g speaking Chinese cat-
ing Chinese {ood. readimg Chinese newspapers)
and i situations in which other Chinese people
were present (Yip & Fuligni. 2002: Yip, 20051

A final setung feature that has been exam-
imed in relationship (o adolescents” emerging
ethnic identities concerns the extent to which
adolescents pereeive that they are exposed
to ethnically or racially based discrimina-

tion across the various setings in which they




warticipate. Although perceived discrimina-
won can be construed as a feature of setlings
or a feature of individuals. in that some ado-
scents may simply be inclined to perceive
more discrimination. studies show that per-
«ceiving discrimination plays an important role
in shaping adolescents’ ethnic identities. For
instance, based on ethnographic work with
Chinese and Korean high school swdents, Lee
(1999) describes the ways in which students’
perceptions that non-Asian peers would always
view and treat them differently came to view
- connections with other Asians. and the devel-
opment of panethnic identties, as politically
and psychologically beneficial. In longitudinal
studies with African American high school and
college students, Sellers and colleagues have
documented that those for whom race is more
- central, and those who believe that others hold
more negative views of African Americans, are
; more likely to report experiencing discrirnina-
_ tion. This may be because they are more likely
to interpret ambiguous events as being discrim-
inatory or, in line with theories of race rejec-
tion sensitivity (Mendoza-Denton, Downey,
Purdie. Davis, & Pietrzak, 2002 because their
a priori expectations predispose them 1o actu-
ally being treated unfairly. Using latent growth
curve models, Pahl and Way (2006) showed
significant relationships between growth in
exploration and growth in perceived discrimi-
nation over time among students between 10th
grade and 1 year post high school. Specifically,
increases in discrimination by peers was asso-
ciated with increases in identity exploration,
especially among Black students. In addition,
students who perceived more discrimination by
peers showed less deceleration in their identity
exploration over time compared to their coun-
terparts. Conversely. initial levels of exploration
or affirmation did not predict changes in trajec-
tories of perceived discrimination over time.

Functional Consequences of

Ethnic Identity

The importance of ethnic/racial identities dur-
ing adolescence lies in the potential role that
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they play in shaping adolescents current psy-
chological outcomes and behaviors. and their
views of their future roles and opportunities.
We have already discussed the documemed
importance of ethnic—racial identities in influ-
encing adolescents™ orientations toward their
academics and their actual academic outcomes.
given the powerful stereotypes that exist among
educators. practicioners, and community mem-
bers regarding the academic goals. work habits,
and abilities of students from different eth-
nic backgrounds. Thus, our discussion here
focuses on the consequences of adolescents’
racial-ethnic identities for their overall feelings
about themselves and their general psycholog-
icul well-bemng.

In line with social identity theory, a secure
sense of one’s ethnic identity serves to promote
self-esteem  and  psychological  well-being
during adolescence and throughout adulthood.
Scores of studies have documented correla-
tions between concurrent measures of ethnic
identity and self-esteem or well-being (e.g..
Ethier & Deaux, 1990, 1994: Goodstein &
Ponterotto, 1997: Phinney. 1991: Phinney &
Chavira. 1992; Umaiia-Taylor. Diversi, & Fine,
2002). More specifically. greater ethnic explo-
ration (Umafia-Taylor, 2004), the importance
placed on one’s identity as an ethnic-racial
group member (Ethier & Deaux. 1990, 1994),
having positive views of one’s ethnic group
(Lee & Yoo, 2004). and having reached an
achieved ethnic identity status (Lee & Yoo.
2004; Seaton, Scottham & Sellers. 2006) have
each been associated with higher self-esteem
and greater psychological well-being.

Longitudinal studies. however. indicate that
components of ethnic identity may not be as
critical over the long run as cross-sectional
studies might suggest. For instance. although
Umana-Tavlor and colleagues found contem-
poraneous relationships between ethnic iden-
tity exploration. affirmation. and resolution
vis-a-vis self-esteem among Latino students.
none of these dimensions of ethuic identity
predicted self-esteem over time. either directly
or through psychological resources provided
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For  comng  with discnmmanon thmadia-
Tuvlor Vargas-Chanes. Garcia, & Gonzales-
Bachen, 2008 Whitesell et all (2006, abso
tound weak relationships between  tryjecto-
ries of self-esteem and aicctories of group
exteen among Native American high school

students. Howeser, Pabd and Way 120061

k]

find  thay different  clements of  ethawe

wdentiny - are sigmficantly assoctated with
change over time m seli-esteeis for African
Anerican. Lahno, and Asian American ado-
leseents. Discrepuncey between findings in the
Jongnudingl stodies of cthuie dentity may
be due 10 the Jength of time examined with
those studies that examined shorter periods of
ume e and thus less vartability to predict
change s less Likely 1o tind an association while
those studies exuniining extended periods of
e miore dthely to find sigpificant associa-
tians between components of ethnic dennty
and self-esteent.

Additional research in this area has begun
o unpack the conditions under which adoles-
cents” orieptation toward  their ethnie group
matiers miost i predicting their well-being. For
example. the content of ethnic wdentity appears
to matier most for adolescents who view eth-
ity as central to their self-definition (Sellers.
Chavous. & Cooke. 1998 Yip & Cross. 2004).
Yip 12005 and Yip and Fuligni (2002) found that
Chinese American high school and college stu-
dents reported greater well-being on days when
their Chinese identities were salient to them. but
this was especially true for those who held their
eroup i gh regard. In addition. although hold-
ing cthaicity as central to one’s self-concept und
feeting connected to one's ethiic group may not
b uprerequisite for positive seli-views, a strong
cthnic rdentity permils adolescents to resist and
better mterpret instances of  marginalization,
excluston, and diserimination they encounter
in their duily fives {Downy, Chatman. London.
et al. 2005: Strauss & Cross, 2005), Numerous
studies usmg cross-sectional, fongitudinal, and
daily diary approuches have found that having
anachieved sense of ety and holding posi-

e views of one’s ethnic group attenuaies the

others ise negative coivequences of daly stresg-
ors and of specific experiences with discrimipy,.
von (Kiang., Yip. Gonrzales-Bricken, Witkow,
& Fubgnio 20000 Sellers. Copelund-Lindey.
Martin & Lewis. 20060 Sellers & Shelton. 2403.
Waong, Eccles, & Swneroff, 20034 For inS[’dnCe:
Gireepe et al, (20001 report that an Increase ip
perceived discrimination by peers over time iy
associated with declines in self-esteemn among
adolescent= with lower mitial scores on meg-
sures of ethuie allirmation. Sellers et al. (2006)
tound that more  positive  feelings  toward
Aflncan Amencans were assoctated with more
fuvorable psychological functioning 1 the face
ol racial discrionnation. In addition, there was a
stgnificanty wedker assoclation betaeen racia)
discrimination and psychojogical functioning
among those adolescents who had o greater
awareness that other groups held less fuvoruble

Y

attitudes toward Adrican Americans thun among
thuse who believe others held maore positive
attitudes. Identity components have been found
to buffer relationships between exposure to
discrinination and academic outcomes (Wong,
et al. 2003) and between discrimination and
engagement m viokent behaviors (Caldwell,
Kohn-Wood.

Zimmerman, 2004,

Schmeelk-Cone.  Chavous. &

CONCLUSION

As the amount of material covered i the
previous sections demonstrates. the surge in
research on adolescents {rom ethnic-minority
and immigrant backgrounds has mawred to the
point where rich descriptions can be made
about the lives and patlerns of development
of these teenugers. T is clear that varions in
cultorat background. sociocconomic resources.
and social and structural contexts can some-
times produce significunt differences in family
relatiopships, friendships. academic achieve-
ment. and identity developmoent. These differ-
ences tnclude the frequency and miplications
of parental control. the importance  placed
upon family obligation and cthnic socialization.

educational attainment. and the relevance of
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_ethnic identity for the development of
self. At the same time, substantial similari-
exist across ethnic and immigrant groups in
or aspects of development and adjustment,
ch as the quality of their dyadic relationships
‘) their parents and several characteristics
"ﬁ-leir friendships. As these findings sug-
ot the question is no longer whether ado-
ents from different ethnic and immigrant
toupS differ from one another. Rather, the
estions are in what respects do they differ,
what respects are they similar. and what
dpes the answer 1o these questions tell us about
larger role played by ethnicity and immi-
gration in the fundamental developmental
ocesses of adolescence. As the population
f the United States continues to diversify in
ihe coming decades, there will continue to be
i)p(}rtunities for researchers to address these
verarching questions.
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