The Quontdative
Reseanch Fyper

In a quantitative paper, numerical data are collected to answer a sociological

question. Because quantitative research depends on specific techniques of -

data collection and analysis, this chapter (unlike the previous three chapters}

may be most useful to students who have taken or are taking an introductory

research methods and an elementary statistics course,
Most quantitative papers are based on’

deductive reasoning}-that is, the in-
vestigator, starting with a theory or with previous research, €xpects a certain
answer to her or his research question. The investigator develops one or more

e ey e . . 0
papers are-based onpinductive reasomng} The investigator, unsure of the an-

swer but with some idea_of what 0 Took for, sets out to explore a particular
topic. Here the purpose 8¢scription rather than prediction. No matter which
approach is taken, the data collected can be rmﬁmﬁmerically.

The sample quantitative research paper that appears at the end of this
chapter illustrates both types of logic. The student writer, Shannon Prior, uses
the deductive approach in examining: (1) the refationship between race/
ethnicity and gender stereotyping, and (2) the relative frequency of the gen-
der stereotype, objectification, vis-a-vis other forms. But she uses the inductive
approach in examining which race/ethnic group will be stereotyped the most
and in what way. Basing her expectation on previous research, Shannon an-
ticipated that women from all race/ethnic groups would be portrayed stereo-
typically in magazine advertisements. She also estimated that the gender
stexeotype, objectification, would be the most common form for all three growups
ol women. However, her review of the literature did not suggest which
racial/ethnic group would be gender-stereotyped most or which gender
stereotype, other than objectification, would occur most frequently. Therefore,
she was unable to make an educated guess as to the rate of occurrence of the
six forms of gender stereotyping for each of the three groups of women.

Like most quantitative research papers, Shannon’s is written in journal
rather than essay format (see the section “Developing an Argument: Logic
and Structure” in Chapter 1 for more information on these two formats) and

C{j\i}:hypotheses with the aim of predicting the resulis. However, some quantitative
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is divided into four major sections, and within the Methods section, two to
three minor subsections. Briefly, the issues that should be covered in each
section and subsection of a quantitative research paper include:

1. Review of the Literature. After a review of the relevant theory and liter-
ature, what sociological question do you feel needs to be addressed?
What, if any, expectations (htypotheses) do you have about the answer?

2. Methods.

Sample. How did you select your sample?
Measures. What measures did you use?
Procedure. What method did you use in trying to answer your quesiion?

. Results. What patterns of numerical data did you find?

. Discussion. Do the data support or refute your hypotheses? What do

your data mean? How do they relate to theory and/or previous empir-
ical research?

B L

Although the length of the four major sections is about equal for published
papers utilizing sophisticated methods and analyses, the intreduction and dis-
cussion sections for student papers are generally slightly longer than the other
two sections. However, the relative length of the sections will depend on the
amount of detail required by your instructor for describing your methods and
results. With the exception of the Review of the Literature, which requires no
heading, you should identily the other major and minor sections with a head-
ing. The major headings should be in all capital letters, left-justified, and
bolded; the minor headings should be lefi-justified and italicized and have
only the first letter capitalized. In addition to these major sections and subsec-
tions, other important compenents of your paper include the title, abstract,
references, and appendix (which are discussed later in the chapter).

Since journal styles vary, ask your instructor which professional or schol-
arly journal format you should use. For example, the advice given in this
chapter is based on the American Sociological Association Style Guide (2007)
<http://www.asanet.org/>; however, many journals used by sociologists fol-
low the procedures described in the Publication Manual of the American Psycho-
logical Association {(2001) <http://www.apa.org/>. Both of these publications
are available in the reference section of your library as well as available for
purchase through the Web sites of each professional organization. It may be
sufficient te simply follow the style used by the journal your instructor rec-
ommends. Before starting your paper, examine recent articles from the
recommended journal. (If none is recommended, use the American Sociological
Review, the top-tier journal published by the American Sociological Associa-
tion). Download to a storage device, email, or photocopy one or two sample
journal articles {(as discussed in Chapter 4) to use as a model of format and
tone. Your paper should not only look professional but sound professional as
well. Scientific communication uses a formal prose style.

We have arranged the topics covered in this chapter according to the steps
you should follow in writing your quantitative research paper. For example,
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although the title and the abstract go at the beginning ol YOUr paper, you
should write them during the final stages so that they describe your entire
study. Therefore, we cover these components toward the end of the chapter.

REVIEWING THE LITERATURE

Once you decide on a topic, use the reference sources listed in Chapter 4
(such as CSA Sociological Abstracts and Google Scholar) to search for similar em-
pirical studies of the topic. Also gather books and articles on the theory vou
plan to use as a framework for your study. Read and take notes as you would
for a textual analysis paper or an article critique (see Chapter 5). That is, the

purpose of the literature review is not simply to discuss what has been done
on your topic but to determine what has been done well. Rather than accept .. ...

the existing research at face value, students writing a quantitative research

paper are trying to develop a justification for doing additional research. To dg

this, a student needs to find a weakness in the logic and/or methods of previ-
ous studies, Alternatively, a student might look for gaps in what is known.
After reviewing what has been done, it should become evident what has not

been done or what has not been done well. By finding an area of research

that has been understudied or one that has not been adequately studied, you
will be able to justify new data collection. You will also be able to make a con-
tribution to the literature. Thus, the purpose of the literature review is to
provide a context for the formulation of your hypotheses.

In writing your review of the literature, provide enough background ma-
terial to place the hypotheses in their proper setting. Begin your review with
a summary of the theory (or theories) from which your question is derived,
specifying its major tenets and focusing on one or two aspects (or major con-
cepts) that you would like 1o test, Next, discuss each relevant study, summa-
rizing in a few sentences the theoretical approach, major hypotheses,
operational definitions (measures), and conclusions drawn in each one. It is
often helpful to arrange the studies in chronological order. How do these
studies fit together? Do they form a pattern or are they inconsistent? Do they
fail to account for an important variable? What direction do they suggest for
future research?

STATING THE PROBLEM AND CHOOSING A QUESTION

The statement of the problem reveals the gaps or contradictory findings that
you found after reviewing the chosen theory and relevant literature. Its pur-
pose is to point out theoretical inconsistencies in need of resolution, method-
ological problems apparent in the empirical literature, and/or the logical next
step that research in this area should take. For example, you may want
to concentrate on a different interpretation of a theory not adequately
tested, set up a critical test of two rival theories, extend the theory to a new
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population or substantive area, use a new operational definition of a concept,
correct the faulty methodology of a previous study, use a different design or
method, or include more variables in order to look for possible interactions.
For some class assignments a simple replication of a published study may be
sufficient. Be sure to check with your instructor. However, unless your study
is an exact replication of an earlier study, you must explain how your
study differs from previous works, how your study will extend their findings,
and what your study will contribute.

Following from the review of the literature, the statement of the problem
should suggest questions that need to be answered (for example, “Is educa-
tion always related to occupational attainment?”). These questions can be re-
fined and developed into hypotheses {for example, “If ethnicity is heid
constant, an increase in education will be associated with an increase in oc-
cupational attainment”). Most quantitative papers examine more than one
hypothesis.

STATING YOUR HYPOTHESES

A hypothesis in a quantitative paper is the counterpart of the thesis in a li-
brary research paper. Bach is a forma! statement expressing the relationship
you expect to find between two or more of your variables. Your literature re-
view and statement of the problem show the logic that led to the develop-
ment of your hypotheses. They serve as a sort of preliminary evidence. If
your reasoning is sound, the numerical data you collect will provide further
support for each of your hypotheses.

Each hypothesis should be stated in such a way that it can he unambigu-
ously confirmed or rejected by the results. Each should also be stated in such
a way as to make clear the type (causal or correlational) and direction (pos-
itive or negative) of the expected relationships. That is, does any particular
hypothesis postulate that one variable causes the other, or does it simply
state that the two variables are correlated? If the relationship is believed to be
correlational rather than causal, are the variables expected to be related pos-
itively (as X increases, Y increases) or negatively (as X increases, ¥ de-
creases)? Explain how the independent and dependent variables will be
operationally defined, that is, the manner in which the variables will be
measured. For example, occupational attainment may be operationally de-
fined as whether the job involves the supervision of other workers. (In corre-
lational studies where there is no assumption about the causal order of the
variables, no distinction is made between the independent and dependent
variables.) Be sure to specily your unit of analysis, for example, individuals,
groups, institutions, or countries.

As we explained earlier, if your study is purely descriptive you will not
have specific hypotheses. You may simply have questions that suggest them-
selves as interesting problems in need of further investigation. In this case,
you should explain why you feel an exploration of these topics is important.
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For some tapics, a descriptive study is often an important first step toward the
formulation of a good deductive study.

DEVELOPING A METHODS AND ANALYSIS PLAN

Once you have drafted the review of the literature and stated your hypothe-
ses, you are ready to proceed with the development of a methods and analy-
sis plan. Collecting and analyzing quantitative data can be time-consuming
tasks. Unanticipated problems or events may interfere. Start early in the term
and apportion enough time for these and other tasks, Conducting a sound in-
vestigation is crucial to writing a good quantitative research paper. Therefore,
it is niecessary to consider in advance all the decisions you must make in col-
lecting your data. Drawing up a methods and analysis plan will greatly im-

prove the quality of your paper and will make the writing process go more. -

smoothly. Although it is beyond the scope of this book to discuss the multi-
tude of methodological and statisticai factors that need to be considered in
conducting a good quantitative study, we do address those issues important
to writing a good report of your study. These tips should be useful to both the
novice and the more experienced student. However, if you are currently tak-
ing a research methods or statistics course, or have taken one or both in the
past, you might want to consult your text(s) for further details,

You will be limited to certain merhods depending on the hypothesis you
are testing or the kind of research question you are trying to answer. For ex-
ample, if you are interested in the mortality (death) rates of upper- versus
lower-class men, you obviously would have to use archival sources rather
than a survey. Your choice of method will also be influenced by your assign-
ment and by time and cost constraints. However, the four most common
methods are archival sources, structured observation, experiment, and survey.

Archtval sources are records of preexisting data. Although some of these
data are obtained from surveys—the census, for example—we include them
as archival because the resulis are published in tables available in govern-
ment documents and books. Most of these data consist of official records of
‘rates,” such as birth, death, marriage, divorce, crime, suicide, and accident
rates. For example, you may want to examine the change in divorce rates
from 1977 to 2007, the crime rates in arban versus rural areas, or the sui-
cide rates of males versus females. For statistics about the United States,
two excellent government publications are the Annual Statistical Abstract of
the United States {available online at <http://www.census.gov/prod/www/
statistical-abstract.html>) and the Historical Statistics of the United States: Colp-
nial Times to 1970 (available online at <http://www2.census.gov/prod2/
statcomp/documents/CT1970p1-01.pdf>), which are also available in most
college and university libraries.

Structured observation can be conducted in a laborator'y or in the “field”
(real-world settings). Structured field observation, unlike ethnographic field
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research, is guided by set hypotheses or specific measurement objectives.
Structured observation, whether it is done in a laboratory or in the field, can
often involve simple counting, such as counting the occurrence of certain be-
havicrs or counting the number of people in different situations, For in-
stance, you may want to observe the frequency with which men as compared
to women make supportive statements during group discussions, or count
the number of students who attend political rallies on versus off campus.

There are many different experimental designs, but the basic model involves
two groups—an experimental group and a control group. Both groups are
treated exactly the same except for the independent variable(s), which is {are)
manipulated. Although we usually think of experiments as conducted in a
laboratory, experiments can also be conducted in everyday settings (called
“field experiments”). For example, you may want to examine whether people
in a shopping mall are more likely to come to the aid of a well-dressed victim
or a shabbily dressed victim. You could manipulate the situation so that in
half the cases your confederate (accomplice) comes to the mall wearing a suit
and in the other hall wearing dirty jeans and a torn T-shirt.

The survey method includes both gquestionnaires and inte;views. The logic of
the survey is to replicate the experimental method artificially, although with-
out the same degree of control, by comparing two or more groups. The groups
can be based on response scores (for example, those who score high or low on
a particular attitude measure) or on demographic characteristics (for example,
Catholics and Protestants, blacks and whites, young and old, or high and low
socioeconomic status). If you are interested in the different responses of males
and females to a series of questions, your independent variable would be gen-
der of respondent. In a survey, unlike an experiment, the independent variable
is not manipulated. Instead, the researcher focuses on response differences that
result from the naturally existing differences in the respondents.

Whichever method you choose, be sure that your proposed research is in
line with the guidelines set forth by the Institutional Review Board or Office
for the Protection of Human Subjects on your campus (ask your instructor
for derails). You may need to get approval for your project from this commit-
tee before vou collect your data.

Once you have decided on a method, draw up a plan for data collection and
analysis 1o show your instructor. A methods and analysis plan ensures, before
You collect the data, that your study will actually provide a test of your hypothe-
ses. Further, it guarantees that you will be able to make sense of your data and
analyze them successfully. Many students waste time and effort collecting large
amounts of data only to discover later that the data do not provide a test of
their hypotheses. Or, they find that they don’t know how to go about analyz-
ing the data. A methods and analysis plan can prevent these problems.

When you write your methods and analysis plan, address those issues rel-
evant t¢o vour type of study:

1. What population will you sample? How will you select your sample? If
you are conducting a field study, either a structured field observation or field
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ex.pe.rimem, what setting will you choose? Do you anticipate any problemns in
saning access to the respondents or the field setting? How many observa-
tons will you need to make? With the exception of an archival study, no
matter which type of method you decide to use to collect your data, you ieed

to specily how many respondentis (of each type) you will need to question or.

observe. Describe relevant characteristics of the sample, such as the number
of respondents of each racefethnicity, class, and gender.

It you are doing an archival study, documents, rather than People, consti-
tute your sample. For example, in the sample student paper at the en’d of this

chapter, the sample is magazine advertisements, Just as with human samples

you mast describe the important characteristics of your archival sample, ..

Shannon's sample included advertisements in women’s Mmagazines targeted

I (= I / n g n A nerican !Ilspa][]( d
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2. What measures will you use? That is, how will you operationalize your

variables? (To operationalize your vartables means to define the specific

operations, methods, or procedures you will use to measure your variables.)

are interested in is traditional gender role attitudes, you might operationgl]
define this as an affirmative answer (either “strongly agree” or “agree”) tg
-the statement “It goes against nature to place women in Positions of author-
ity ove.r men.” On the other hand, liberal gender role altitudes would be
operationally defined as g negative answer (either “strongly disagree”
“disagree”) to the same statement. ’ .
How.long will the questionnaire or survey take to answer? If you plan on
conducting an interview or survey, will you use closed-ended questions (also
known as ”ﬁxed-response”) Or open-ended questions? Closed-ended questions

answer essay exams. What will be the possible range of the response scale (for

example, a five-point Likert Response Scale) for the closed-ended questions?
If you plan to do-a structured observation, whether it i in a field or lab'o-

ratory setting, what exactly will you look for? How long should each obser-

If you plan to conduct an archival study, you will need to g0 to the library
to find out the types of data that are available to you. Further, you will need
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If you plan to conduct an interview or survey, vou will need to develop a
questionnaire. Even when conducting an experiment in the laboratory or in
the field, you generally will want 1o interview respondents or have them
complete a questionnaire at the conclusion of the experiment. Although it is
beyond the scope of this book to discuss all the details of creating a sound in-
strument, there are general guidelines that you should consider in order to
facilitate the writing of your report. Instructors often expect you to include a
copy of your instrument in the appendix to your paper. It is best to include
your instrument in your methods and analysis plan and to have it approved
by your instructor before you collect your data.

In developing your measures, it is best to begin by locking at those devel-
oped by other researchers. Scales exist that have already been shown to be
valid and reliable. Many of these scales are reproduced in the appendixes of
books or journal articles; others appear in Measures of Social Psychological
Attitudes by John Robinson and Philip Shaver of the Survey Research Center
at the University of Michigan's Inustitute for Survey Research, If you use an
existing scale, be sure to refer to the name of the scale and its originator in
the body of your paper (for example, “Rosenberg’s Self-Esteem Scale was ad-
minjstered to respondents”) and to include the source of the scale in your list
of references. '

However, you might want to construct some original questions to use in
conjunction with an existing scale or to modify existing questions to better
suit the purpose of your study. In constructing your own questions, try to
avoid the following pitfalis:

+ Avoid using ambiguous terms or slang. Define the terms you use. For ex-
ample, in the questionnaire on student dating, the term “date” is defined
in question *7 (see Figure 6-1). Since dating patterns have changed over
the years, there might have been some confusion as to what was meant
by this term had this point not been clarified.

+ Avoid “double-barreled” questions. Questions that contain “and” or “or”
(such as “Do you feel that physical attractiveness or attitude similarity
are important characteristics in a dating partner?”) make it impossible
to know whether the respondent views one or both characteristics as
important.

+ Avoid biased questions that lead the respondent to answer in a socially
desirable way. For example, rather than asking, “Have you ever had a
date?” You might ask the question, “Have you dated in the last year?” Re-
spondents may be reluctant to say that they have never dated. However,
they may feel comfortable saying they have not dated recently.

With regard to other aspects of your instrument, consider the following;

+ Ifitis not necessary to know your respondent’s name, do not ask for it.
Anonymeous questionnaires, that is, those that don't ask for a respon-
dent’s name, are more likely to yield honest answers.
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Figure 6-1 EXAMPLE OF A QUESTIONNAIRE

Questichnaire #
Student Dating Questionnaire

The foillowing questionnaire is anonymous. Your answers will be heid in the
strictest confidence.

Please circle your answers to the following questions.
1. What is your gender?

a. male

b. female

Using the five-point scale {where 1 = not at al important and 5 = extremely

imptortant), please rate how important each characteristic is io Youin a dating
partner. : :

Not at All Extremely
Important important
2. Physical Attractiveness 1 2 3 a4 5
3. Personality 1 2 3 4 5
4. Sense of Humor 1 2 3 4 5
5. Potentiai Occupational Success i 2 3 4 5
6. Attituda Similarity 1 2 3 4 5

7. Have you dated in the last year (that is, gone out with semeone of the
oppqm_tg sex, or of the same sex, for purely social purposes with the
possibility of developing a romantic invelvement)?

a. yes

b. no

8. What is your sexual orientation?
a. heterosexua!
b. homosexual
C. bisexual
d. prefer noi to answer

_Thank you for taking the time to complete this guestionnaire. Your cooperation
Is greatly appreciated!
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+ Provide adequate instructions about how to answer the questions. For
example, the instructions (“rate how important each date characteristic
Is 10 you ) let respondents know they are being asked for their own opin-
ion, not the opinion they believe to be held by their peer group.

+ Number each question in the questionnaire, Space questions out on the
page so that they are easy to read.

+ Be careful about the order in which questions are listed. Put easy ques-
ttons first and difficult or sensitive questions last,

+ Show respect for your respondents. Thank them for their cooperation
and retain the confidentiality of their responses, that is, do not reveal any
information that could be used to identify them, including their names,
if the questionnaire was not anonymous.

Alternatively, your assignment may allow you to use not only existing
measures developed by other researchers, but their data as well. This is called
secondary data analysis. Many large universities subscribe to the quantirative
data library service provided by the Interuniversity Consortium for Political
and Social Research (ICPSR). One of the most commonly used data sets pro-
vided by the ICPSR is the General Social Survey (GSS) collected by the Na-
tional Opinion Research Center (NORC). Check with your instructor about
this data library. 1f ICPSR serves your university, and if its use is acceptable for
the purposes of your assignment, your task for the methods and analysis plan
would involve the selection of an appropriate database, and, within that, the
selection of specific questions to be used in your analysis.

3. How will you get the data into an analyzable form? For example, have you
assigned an appropriate numerical equivalent (low = 1, high = 2) to each of
the response categories of closed-ended questions? Have you developed a
coding scheme for open-ended questions? For example, your coding scheme
could involve counting the number of respondents who made some refer-
ence to social mobility in response to an open-ended question, or counting
the number of times different types of respondents mentioned themes of
alienation. Remember that in a quantitative paper, you must be able to rep-
resent all responses numerically,

If you are an advanced student planning on forming an attitude index or
scale from a set of closed-ended questions, will the response scores of any of
your questions need to be reversed? That is, belore adding together the re-
sponse scores of several questions to form a single scale, will the response
scores of negatively worded questions be reversed so as to bring them in the
same direction as positively worded questions? Will you leave the index as a
continuous variable or will you divide it at the median so as to compare high
and low scorers?

4. How will you analyze the data? Depending on your hypotheses and the
level of statistical knowledge required for your assignment, there are different
ways to do this. If you haven't taken a statistics course, the two simplest ways
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to analyze your data would be to calculate percentages or averages on each
variable, independently of other variables. Independent percentages or aver-
ages are adequate for reporting the results of a descriptive study.

However, in testing hypotheses it is usually necessary to look at the rela-

tionship between two variables. The complexity of calculating percentages or

averages increases when you examine the relationship between two vari-
ables, because the variables must be examined jointly. Some common meth-
ods of doing this include constructing a cross-tabulation table {see Table 1 in
the sample quantitative paper), a table of means {see Figure 6-2), and a cor-

relation matrix (not showny). In each type of table, one variable is designated :

as the row variable and the other as the column variable.

Although constructing a correlation matrix is most feasible for advanced
students, beginning students may be able to calculate a cross-tabulation table
or table of means (averages). For example, in Table I of the sample paper
Shannon wuses race/ethnicity as the column variable and type of gender

stereotype as the row variable, In preparing the table, Shannon first sorted”

the magazine advertisements into three piles based on the race/ethnicity of
the women (African American, Hispanic, and white). Separately for each pile,
she counted the number of times each of the six gender stereotypes was
found. She repeated this procedure for each pile, producing a set of frequen-
cies to be used in calculating the percentages. Notice at the top of each col-
umn in Table 1 that Shannon specifies the number of advertisements
analyzed for each of the three racial/ethnic groups: Alrican American (N =
10), Hispanic (N = 10), and white (N = 10). This lets the reader know that
the denominator used in calculating the percentages for each pile is 10. For
example, Shannon found that out of the 10 magazine advertisements featur-
ing African American women, 4 used the gender stereotype objeciification
(4/10 = 40%). At the bottom of each column, Shannon includes the total
percentage so that the reader knows how to read the table {for example, 10%
+10% + 10% + 20% + 10% + 40% = 100%, indicating that the column
variable is the independent variable).

In Figure 6-2, we present a table based on a calculation of IMeans or aver-

ages instead of percentages to show the relationship between two variables

(gender and desired date characteristics). We use date characteristic as the row
variable and gender as the column variable, We designate in parentheses the
number of male and female respondents. In preparing this table, we sorted the
questionnaires into two piles: one for males and one for females, Then, sepa-
rately for each pile, we added together the numerical scores given by every re-
spondent for each date characteristic. We divided each sum by the number of
students in the pile. For example, the responses of the 15 males in pile 1 for
the date characteristic “physical attractiveness” summed 1069 (5+4+4+5
+4+s+4+5+5+s+4+5+5+4+5=69).Wedivided69bythe
number of the respondents in the pile to obtain the average score for males
(69 + 15 = 4.6). We repeated this procedure for each date characteristic. We
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Figure 6-2 SAMPLE TABLE OF MEANS

Table 1. Mean Level of Importance of Five Date Characteristics by Gender

Males Females

(N =15) (N =15}
Physical Attractiveness 4.6 3.1
Perscnality 3.0 3.9
Sense of Humor ' 2.5 3.2
Potential Occupational Success 1.4 4.5
Attitude Similarity 2.2 2.4

then did all the same calculations for females. The table reports the mean level
of importance of each date characteristic for males and females separately. The
results show that males {mean = 4.6) place a greater importance on physical
attractiveness than do females (mean = 3.1), while females (mean = 4.5)
place greater importance on potential occupational success than do males
{mean = 1.4).

Try to make a mock table for analyzing and presenting vour results. That

-is, try to specify which variable you will use as your row variable and which

variable as your column variable. Which variables will you use to sort re-
spondents into piles? Determine whether the nurgbers in the cells will be
percentages or averages.

If you are required to carry out more sophisticated statistical analyses of
your data, determine the level of measurement of your variables (nominal,
ordinal, interval, or ratio). This will allow you to decide which statistical tests
can be appropriately calculated. Computer software packages that calculate
social science statistics, such as SPSS and SAS, are available. Check with your
instructor.

Don't proceed with your data collection or analysis until your instructor
has approved your methods and analysis plan and answered your questions.
Once you complete your data collection and analysis, you are ready to begin
writing the other sections of your paper.

WRITING THE OTHER SECTIONS
OF YOUR PAPER

THE METHODS SECTION

The methods section directly follows the review of the literature. It should
contain three subparts: sample, measures, and procedure. Each subpart
should be labeled with an italicized heading at the left margin; capitalize only
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the first letter. (See pages 167 and 169 of Shannon’s paper for examples of -

these headings.) Begin the methods section by describing your sample.

Describing Your Sample

Specify the population studied. Discuss in detail how you selected your
sample from this population. Did you randomly select respondents-—that is,

give every mermber of the population an equal chance of being included in
the sample—or did you select whomever you could ge1? If respondents were

randomly selected, describe the steps you took to ensure randomness (for ex. -

ample, tossing a coin or systematically selecting every fifth respondent). If
you are a more advanced student, did you stratify your sample on any partic-
ular variable?

Describe all the relevant characteristics of your sample (for example, age,

gender, race). If you had to eliminate any subjects because of incomplete data -
or for other reasons, state the number and the reason. Specily the final over-

all sample size and the size of each group.

Describing Your Measures

It you obtained your data trom secondary sources, describe where the
original data came from and how they were measured. If vou did a structured
observation, describe the behaviors, types of people, situations, and so on,
that you observed.

If you used a questionnaire or interview, state whether you used closed-
ended or open-ended questions, questions newly developed by you, or ques-
tions adapted from previous research. If you used existing scales or indexes,
include information about their validity and reliability, if available. “Validity”
refers 1o the extent to which the questions actually measure what they are
supposed to measure, “Reliability” refers to the stability of measurements
taken at different times.

In the body of the paper, quote the actual question(s) used to opera-
tionally define each variable. If several questions were used, as in the con-
struction of an index or a scale, give a sample of the questions and include

the others in a table or an appendix. For example: “Gender role attitudes =

were measured by agreement-disagreement with 20 statements, such as
‘The woman’s place is in the home’ and ‘I would vote for a woman presi-
dential candidate’ (see Appendix A).” If the questions were closed-ended,
state the range of the response scale and describe the anchor points. For ex-
ample, you might state that you used “a five-point Likert Response Scale
ranging from (1) not at all to (5} extremely.” If you averaged several ques-
tions together to form an index, state what the high and low scores on the
index signify. For example: “A high score on the gender role index indicates
liberal gender role attitudes; a low score indicates conservative attitudes.” If

the questions were open-ended, describe the coding scheme that you used
to code the data.
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Bescribing Your Procedure

Identify the method you used. Describe when l(tin.le qf day, d‘ay‘ of week,
date), where (the geographic location, type of 1.ns.tltut1on, .bu1'ld1ng), _alﬁd
under what circumstances the study took placz. Thl‘s information is espedially
i if the study was conducted in a field setting. .
1m}I)fO ;E)af E:cl)ntducted :n experiment, be sure to also specify the design.. lefusg
the procedure by which the independent variable(s) was (were) -mampumte.
and the instructions given to respondents in each group. Specify any ath-
tional precautions taken to control extraneous varia?les or to exclude bias
from your sample. For example, did you randomly a551gn r?spondents 10 €X-
perimental conditions? (Random assignment to groups 1s.d1fferent fr_om ran-
dorn selection.) If you employed confederates (accomplices}, desirll;_te tho
they were, what they did, and whether or not they were kept “blind” to

i e hypotheses.
(18%3;?21;:‘2: ?Ileﬂ’}lr{i))d you chose, summarize each step you t?ok in coliecting
your data. A good rule of thumb is to describe your methods in enough detail

that another researcher could replicate vour study.

THE RESULTS SECTION

Discuss how you examined the relationship between your variables. D%d
you count the number of people who gave each type of response, or did
you average the scores of several people? If you calculated p'ercent:ages or
took averages, state the number of people used as the denominator in your
Cfﬂg‘l ;aot;m}llive a large amount of data to report, consider displaying it inha
table or figure. Put each table or figure on a separate page at the end of the
paper, just after the list of references. Each table should be numbereddcor}stelc-
utively. The word “Table” and the number should l:‘)e boldedl and en. Wn af
period and be followed by an indented descriptive title, T i.le line c0I=151st1ng.0
the table number and descriptive title should be flush xlmth the.Iett margin,
and it should be followed by a double rule, as shown in our Figure 6-3. A

Figure 6-3 SAMPLE TABLE OF PERCENTAGES

Table 1. Gender Role Attitudes by Gender of Respondent

Gender of Respondent

Maie Female
Gender Role Aftitudes (N = 100) (N =100)
Liberal 55% ?2%
Traditional 122% o

TOTAL
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good title allows the reader 10 tell what is in the table without having to refer
to the text. For figures, the number and descriptive title should also be flush
with the left margin and bold, but they should be positioned below the graph
or diagram, as shown in Figure 6-4. Figures should also be numbered consec-

utively. In the body of the paper, refer to each table or figure by number;

then explain it. Remember that the numbers presented in the table never
speak for themselves.

Another way to present your results is to use graphs or charts. You can use
one of the many computer graphics programs that are available. The best
known of these programs for the advanced student are SPSS {formerly known
as the Statistical Package for the Social Sciences) and the SAS (Statistical
Analysis System), which can also be used to perform statistical analyses. Pro-
grams such as Microsoft’s Excel can be most useful for the less advanced stu-
dent. Often visual aids can dramatically illusirate the relationships between
variables. Whether you should use a bar chart, a line graph, or a causal model

will depend on the type of data that you have and the analyses you perform.

Ask your instructor for suggestions on the best way 1o present your results.

If your assignment reguired statistical analyses, state the statistical tests
performed; their critical vaiues, degrees of freedom, and significance levels;
and the direction of the results. For example: “The relationship between
gender role attitudes and gender of respondent is reported in Table 1. The re-
sults of a chi-square lest indicate that a significantly greater proportion of fe-
males (85%) than males (55%) hold liberal gender role attitudes (x2 = 24.24,

d.f. =100, p <.01).” In the discussion section, you will take this explanation
a step further.

THE DISCUSSION SECTION

In the discussion section you should tie your results back in to yvour hypothe-
ses. Did the data support any of your hypotheses? Remember that the statis-
tical significance of your findings does not indicate the theoretical,
substantive, or practical significance of your findings. The Jatter is a judgment

you must make in the discussion section. What does a relationship between

X and ¥ mean in the larger theoretical context? How do your findings com-

Figure 6-4 SAMPLE FIGURE

Gender role attitudes

< Income\
Education —

Figure 1, Measurement Model of Gender Role Attitudes
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pare with previous research? That is, are your findings consistent or inc.onsis-
tent with those found by other researchers? What has the study cc.:ntn.bute'd
to the existing body of literature on this topic? What are th.e practical impli-
cations of your findings, if any? What ethical issues were raised? .

What is the internal and external validity of your study? That is, to what
extent does your study provide an adequate test of your h_ypotheses? To what
other populations can your findings be generalized? Discuss any method-
ological or design flaws, particularly if your hypotheses are.not supportec.l.
Make suggestions for improving future research. If the study'/ is methodologi-
cally sound, how can you account for your unexpected findings? Do the data
supportt an alternative theory?

What conclusions can you draw? What direction should further research

on this topic take?

THE TITLE

Now that you've completed the main sections of your paper, you will be able
1o come up with a good descriptive title, It should be short (rarely _over 1‘2
words) and include the theoretical perspective taken and/or the n}ajor vari-
ables examined {both independent and dependent, where appropriate). (See
Part 3 for guidelines on formatting a title page.)

THE ABSTRACT

The abstract, usually about 100 to 200 words in length, is a very brief sum-
mary of your paper. It describes the problem, methqu, samgle, resul'fs, and
conclusions of your study and should contain only ideas or information al-
ready discussed in the body of the paper. The abstra}ct goes on a separate (}.:a-
beled) page right after the title page. For a heading, type ABE}TRACT {in
capital letters) and left-justify it. Triple-space between the heading and the
body of the abstract. Indent the first line. (See page 163. of the sa.mp1§ paper
for an example of an abstract.) Although almost always included in a journal
article, an abstract may not be required by your instructor.

THE LIST OF REFERENCES

I no specific journal style is required, follow the guidelir}es given in Chapter 3
for formatting your list of references. Include in your list only those sources
you actually cite in the body of your paper. The list of references should appear
on a separate page at the end of your paper (see page 179 for an example).

THE APPENDIX

The appendixes (also called appendices) are optional. Some instructm:s may
want you to include your questionnaire, observation checklist, instructions to

|
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;es;;londents, raw data, statistical calculations, or other items in an appendix
‘ T
Sce;c_: t'appt.fndlx should be numbered or Jettered {see Part 3) and givei ad ‘
iptive title. The appendixes, when included, go after the list of references -

SUGGESTED READINGS

Babbie, Earl R. 2007. The Practice
. bbWads*v'vorth Publishing Co.
abble, Earl R. 2008. The Basics of Social -
. Hes
Wadsworth Poblshing f al Research. 4th ed, Belmont, CA: Thomson-
Babbie, Farl R., Fred Halley, and Jeanne §.
6th ed. Thousand Oaks, CA: Sage Publi

of Social Research. 11th ed. Belmont, CA: Thomson

Zaino. 2007. Adventures i ! B
] . 17 Social Rese e
cations, Inc. i

A SAMPLE STUDENT PAPER

aZl[leb, [egal’dIESS Of IZhEII race or e[hnlCIt
;haIHIO S assl nment IE(]UII(i‘d }le] fo eview .hf E cra C -
S]g” a S“]dy, a“d consiruc measures hUWE €Y S]l(i 01 iy la o S]I![l;]ale
» Vi ’ d
Iather tllan COHECI tlle data. S}]e 11 ].leed th 5SS ”]L]}alf d raw (ia! 1 }-
( C 1
‘ a1 A
peIldIX B [Hot ShOWn , SO thal her IllSII'uCEOI‘ COLl]d Ve“fy that S]le Iabula[ed

Y.
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the results correctly}. Because Shannon wrote this paper for a class in writing
rather than in research methods, the purpose of the assignment was to
demoustrate critical thinking about a sociological topic all the way from the
formulation of a research question and/or hypothesis to the analysis, inter-
pretation, and discussion of findings. Thus, there was less emphasis on the
mechanics of collecting data than on the logic behind the entire research and
writing process. If your assignment entails the collection of data, it would be
prudent to share your methods and analysis plan with your instructor be-
forehand, to ensure you're on the right track.

Shannon reviewed the relevant literature on stereotyping in magazine ad-
vertisements and developed her main hypotheses to address questions raised
by this review. Shannon went beyond other studies by locking at gender
stereotypes of African American and Hispanic worern, in addition to white
women, in magazine advertisements. Thus, this work is located within an
ongoing discussion but also contains something original, both of which are
important considerations in designing sociolegical research.

The paper follows a journal article format and is based on simulated guan-
titative results from an archival study. Notice that it contains the major and
minor sections discussed in this chapter: title page, abstract, review of the lit-
erature, methods (including subsections on the sample, measures, and proce-
dure), results, and discussion. Shannon also provides a table that presents
important results in an easily read format. Her Hst of references appears to-
ward the end of the paper, but it should have been placed just before her
table and appendixes. Qur comments on the facing pages detail other impor-
tant features of the paper as well as ways in which it could be improved.
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\@ R COMMENTS = ~

STEREOTYPES OF AFRIGAN AMERICAN, HISPANIC, AND WHITE WOMERN

Because of the length of her Paper, Shannon includes a title bage (as sug- IN MAGAZINE ADVERTISEMENTS

gested in Part 3). Shannon correctly begins numbering the pages of her paper
after the title page,

Shannon produces 1 descriptive title that appropriately identifies the de-
pendent variable (stereotypes) and the independent variable {race/ethnicity),

title is ambiguous. 1t does not identify the kinds of stereotypes investigated,
whether these stereotypes are racial/ethnic stereotypes, class stereotypes, or
gender stereotypes, Since Shannon’s Paper is on gender stereotypes, this topic
of gender stereotypes should be specified in the title,

Shannan Prior
Sociology 301

Dr. Giarrusso
December 18, 2006




Shannon includes an abstrgct or brief summary of her Papet. In less than 200 |
 words she describes the purpose of the baper, the methods, and the results. Be. -

cause Shannon follows the ASA Swyle Guide (2007), she left-justifies, bolds, and. '
capitalizes all the letters of the heading. However, she begins the fourth sentence
with a nomber; instead, she should write it out, “One hundred and twenty ad:
vertisements. . . ” Also, she could strengthen her abstract with the addition of 5
concluding sentence, such as “Two explanations that could account for the pres-
ent findings are ‘the beauty myth’ and old fashioned economics.”
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ABSTRACT

Research by Lindner (2004) indicates that women have been
cansistently stereotyped in magazine advertisements since the 1950s.
However, her research does not address how women of different races are
stereotyped. A content analysis of African American, Hispanic, and White
women’s magazine advertisements is conducted to compare the stereotypes
of each group. 120 advertisements are analyzed using the coding categories
relative size, function ranking, licensed withdrawal, body display, location,
and objectification. The results show that all groups of women are
stereotyped. Advertisements of white women are slightly more likely than
advertisements of other wormmen to contain licensed withdrawal and body

display. Objectification cccurs most frequently in all groups.




Appropriately, Shannon begins the review of the literature section on asep-
arate page without a heading. At the outset of the paper, she provides a state-
ment of the problem: advertisers often use stereotypes to sell products. Thig -

paragraph creates a context for the rest of the paper, explaining why it is im-
portant to study the use of stereotyping by advertisers. However, at this point it
is still unclear whether Shannon will be focusing on gender stereotypes or
racial/ethnic stereotypes,

Shammeon provides a concise description of a relevant empirical journal artji-
ce that includes key information about the: (1) independent variable
(race/ethnicity), (2) dependent variable (types of roles in which minorities

were cast), (3) method (archival), {4) sample (four types of magazines—

business, women’s, general interest, and technical), and (5) results. Impor-
tantly, she ends the paragraph with a critique of the article, setting the stage for

her study to make a contribution to the literature. However, her description of . . ..

the study would be stronger if she indicated the gender of the individuals

studied in the advertisements—it is unclear whether the study by Taylor, Lee;

and Stern is based on males and/or females. Also, this s the first time Shannon
suggests she is interested in studying gender role stereotypes rather than
racial/ethnic stereotypes. The paper should have prepared the reader before-
hand to expect this emphasis. Moreover, the reader still doesn’t know at this
point whether Sharmon studied the stercotyping of one or both genders.

Again, Shannon provides a concise description of an empirical journal arti-
cle. Without using the actual terms, she specifies the independent variable
(time), dependent variable (gender role stereotypes), methed (archival), sam-
ple (mainstream magazines), and resuits (stereotypes remain stable over time).
Once more, her critique of the study (the findings cannot be generalized to mi-

nority wormen) shows critical thinking skills. Further, she is careful to give the .

operational definitions of the gender role stereotypes that are studied (for ex-
ample, objectification s “when the woman’s sole purpose is 10 be looked at™),
However, because Shannon uses the ASA publication style, she should not in-
clude Lindner’s first name in her citation,
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The power of advertising is clear. The fact that companiss annually
expend over $200 billion on advertising is a testament to its power and
prevalence in our society (Kilbourne 1999). Advertising not only sells
products, it also sells images (Baker 2005). Tco often these images are
stereotypes of women and minorities. These portrayals, good or bad,
influence our perceptions of the people in our society. For these reasons,
the study of minorities and women in advertising is the focus of this
research.

Taylor, Lee, and Stern {1995} explore the portrayal of minorities in
magazines by conducting & content analysis of four types of magazines
{business, women's, general interest, and technical). The researchers
analyze the types of roles (major, minor, background, etc.) minorities are
cast in and the types of products they are selling. The authors conclude that
some stereotypes sltill persist. African Americans are over-represented in
minor or background roles. Asian Americans are consistently represented as
tech-savvy workaholics while Hispanic Americans are either non-existent or
somewhere in the background. Although the study includes women's
magazines in their content analysis, they do not provide a specific analysis
of gender role stersotypes.

To gain a better understanding of gender portrayals in advertising, |
consulted Katharina Lindner’s (2004) longitudinal study of women in 7ime
and Yogue magazine advertisements. The study utilizes Goffman's frame
analysis and coding scheme, which is designed to detect subtle messages in
advertising. Lindner finds that 78% of the advertisements portray women
stergotypically. The study finds decreases over time in certain categories of
sterectypes. For instance, the feminine fouch category in which the woman
depicted is touching her hair, face, or clothing in an unnatural manner or
stroking an object declines throughout the years. However, Lindner was
surprised to find that the other types of sterectypes measured remain
relatively stable over time. Overall, abfectification, when the woman’s sole
purpose is to be locked at, occurs most frequently. Although this study

provides insight into gender portrayals, it only includes publications directed
toward a mainstream, predominantly White audience. Therefore, the resulis

do not apply to minority women.




THE QUANTITATIVE RESEARCH PAPER

167

/OUR COMMENTS

Shannon provides another succinct description of an empirical journal arti-
cle, clarifying how the dependent variable in this article differs from the other
articles she reviews. It appears that the Baker article is not as relevant to her

topic as the previous article by Lindner; however, there may not have beenan-

other article that more closely related to her topic. Notably, Shannon shows
the limitations of the article in addressing her research question, thereby
adding to her argument for the need to study gender stereotypes among
women from different race/ethnic groups. Because Shannon uses the ASA
publication style, she should not have included Baker's first name or middle
jnitial in her citation.

This reference to the source being cited is correct according to ASA Style Guide.

This paragraph ties all the studies reviewed together leading to the conclu-
sion that a study of gender stereotypes among African American, Hispanic, and
white women in corresponding women's magazines will make a contribution
to the literature. A common error is capitalizing the word “white.” According
to the ASA Style Guide, the words “black” or “white” should not be capitalized;
however, it is appropriate to capitalize the words “African American,” “Asian,”
and “Hispanic” because these names represent groups with a common geo-
graphic location or language.

The final paragraph in the review of the literature section is where most re-

searchers propose their hypotheses. Appropriately, Shannon offers two hy- . o
potheses, each about the frequency with which she expects various gender

stereotypes will be found; she is able to provide “educated guesses” about the
likelihood of these findings because there is adequate literature on this aspect
of her research in the literature. These hypotheses constitute the deductive
component of her research. Conversely, the inductive component of her re-
search deals with “which race/ethnic group will be stereotyped most fre-
quently” and “what ways.” Because there is not enough literature on these
topics for her to render hypotheses, she poses these as research questions.

Shannon divides her paper into four major sections. She indicates the begin-
ning of the second section with the heading, METHODS, all in capitals,
bolded, and left-justified. She then goes on to divide this major section into
several subsections: sample, measures, and procedure.

in contrast to Lindner’s siudy, Christina N. Baker (2005) studies the
portrayal of African American and White women’s sexuality in advertising.
She conducted a content analysis of African American and White-oriented
men's and women's magazines to compare the portrayais of African
American and White women’s sexuality. Included in her study is an analysis
of the role of women and the authority of the women in relation to the men.
In women’s magazines, Baker finds that African American women are more
iikely to be pertrayed as independent compared to White women. White
women are more likely to be portrayed as “partners” or have their faces
hidden, signifying subordination. However, the results are not generalizable
because Baker only includes advertisements that display women in a sexual
manner.

Wt is clear from the previous research that White and mincrity women
are stereotyped in magazine advertisements. These stereotypes are not
simply images, they are powerful messages that “depict for us not
necessarily how we actually behave as men and women but how we think
men and women behave” (Garnick 1979:7). Therefore, | wish to further
explare the types and frequencies of gender stereotypes in magazine
advertisements. | contribute to the literature by examining and comparing
the stereotypes of African American, Hispanic, and White women in African
American, Hispanic, and White oriented women’s magazines.

Based on the literature reviewed, | hypothesize that all groups of
women will be stereotyped. Based specifically on Lindner’s (2004) study, |
hypothesize that objectification will occur most frequently out of all the
sterectype categories. Due to the lack of research on the topic, | explore
rather than hypothesize which raciai group will be stereotyped most

frequently and in what ways.

METHODS

Sample

A content analysis is conducted to examine and compare the
portrayals of African American, Hispanic, and White women in magazine
advertisements. Since minority women are underrepresented in mainstream

magazine advertising, | anatyze African American and Hispanic-oriented

2
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The word “amount” is used incorrectly here because “women” is a count
noun. The correct term is “number.” .

Although for most research studies, the sample refers to people, in an
archival study, the sample refers to existing documents. Importantly, Shannon
specifies how she selected her sample {(magazines): she purposefully chose
magazines that would provide her with a close-to-equal representation of
women from each race/ethnic group. Moreover, she shows her critical thinking
skills by selecting the January and June issues to control for possible seasonal
biases in the advertisements.

Again showing her critical thinking skills, Shanmon integrates the coding

schemes of different researchers in examining her hypotheses and answering

her rescarch questions. She also provides an operational definition of each type
of stereotype to be investigated in an appendix at the end of her paper. While
many students believe they will impress their instructor by developing new
measures, it is best to use existing measures unless your instructor tells you
otherwise. Better to use “tried and true” measures, especially if they are based

on classic studies Iike those of Goffman, than risk using inadequate or inap- -

propriate measures. Because Shannon includes more than one appendix, she
assigns a letter to cach one (as suggested in Part 3), designating the first one as
Appendix A.

Shannon provides further specification about how the advertisements are se-
lected and coded. To her credit, she trained two coders to examine the data and
made sure that there was high interrater reliability before having the coders an-

alyze the rest of the advertisements. The fourth sentence of the paragraph begins

incorrectly with a number. Shannon could have eliminated this error by putting
a semi-colon at the end of the previous sentence and joining them to make one
sentence or by writing out the number in words: “Twenty-five percent.”

Shannon uses the major heading, RESULTS, to delineate another major sec-
tion. She refers the reader to Table 1 for the results and then goes on to explain
the content of the table. Although Shannon uses the word “significant,” she
does not mean the term “statistically significant,” which means that the differ-
ences found could not be attributable to chance. To avoid any possible ambi-
guity here, Shannon should have substituted the word “noteworthy” or
“noticeable” when she was revising her final draft.
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magazines in addition to a mainstream or White-oriented magazines. | do s0
in the hope of obtaining a close o equal amount of Black, Hispanic, and
White women. | chose Redbook for White women, Latina for Hispanic
women and Essence for Black women. All of the magazines contain similar
topic matter including sections on beauty, fashion, sex, and health, The
sample of advertisements is taken from the January and June issues
published in 2005. 1 chose a winter and summer month to control for any
bias that one season might create. For example, summer monihs would

most likely contain more advertisements with body display.

Meastires

Goffman’s {1997) coding scheme categories reiaiive size, function
ranking, and licensed withdrawal are used to analyze the advertisements. In
addition, Umiker-Sebeak’s (1996) category focation, Lindner's (2004)
category objectification, and Kang's (1997) category body display are used.
See Appendix A for the full iist of the categories including their operational

definitions.

Procedure

Only full-page advertisements containing at least one woman with or
without one or more men were coded. At least one weman in the
advertisement had to appear to be Black, Hispanic, or White. Other minority
wamen were excluded from this study due to the lack of a comparable
magazine that targets them. Two coders were trained to use the coding
scheme and were not informed of the exact purpose of the study. 25% of
the sample was analyzed by each coder, The results were compared and

inconsistencies were resoived. Each coder then analyzed half of the sample.

RESULTS

Tabie 1 displays the percentage of each gender stereotype by
race/ethnicity. | found that African American, Hispanic, and White women
are all consistently stereotyped. There were significant differences in the

frequencies of stereotypes based on race with the exception of the
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Shannen explains how she derived the percentages presented in the table. She

also Provides the raw data from which she construcied the percentages in an ap-
pendix :at the end of the paper (not shown); she distinguishes between the two
appendixes by assigning the second appendix a different letter (“Appendix B”)

Here Shannon provides further description about how she obtained the per-
centages presented in the last column of Table 1, and she talks about how the
g'ender stereotypes differ in their frequency. Shannon could have avoided be-
gmn.ing the fourth sentence with a number {13.3%) by combining it with the
previous sentence. In that case, she would need to be very careful to avoid a

common grammar error of run-on or comma splice sentence, A correct version”

would be-"Locatfan occurred in 13.3% of the advertisements, while 13.39% of
the advertisements contained the stereotype lcensed withdrawal 7

' Stludents need to be careful about the use of the word “significant” in quan-
titative papers. Although Shannon does not use the word “statistically signifi-
cant,” the reader may not be sure whether she understands the difference A
better way to note the differences in occurrence among the types of genc‘ier

stercotypes when statistical tests were not calculated would be to say that
“large differences” were found.

Shannon should avoid beginning ihe sentence with a number (0%).

Shannon uses the rriajor headin o divi
g, DISCUSSION, to divide her i
last major section. prperimothe

To avoid the confusion of the reference to “we,” Shannon should have omit-

t it h [ ¥ 51 g t stat €nt t W het €r ac [« eqa o of Vv
Cli er I) revisin lle CIT tto h a knOW] d d -
o g T N - ad €r

Be careful about using the pronoun “this” (“This was consistent with Lind-
ner's . . ") when it is not clear what it refers to: Hypothesis? Category?
Women? Note as effective examples that Shannon writes “these Teasons” alfc.l
“This hypothesis” in sentences before the ambiguous “This” here.,
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categories location and objfectification. | also found particular categories of
stereotypes to be more prevalent than others among all women tested.,

‘o obtain percentages of the stereotypes for each group of women, |
took the total number of times the stereotype occurred within that race and
divided it by the total number of women in that group. To calculate the
average percentage of stereotype categories, | added up the percentages of
each category and divided it by three. See Appendix B for the raw data.

t averaged the percentages for the three race groups to determine
which categories occurred most frequently overall. The categories relative
size and function ranking occcurred the least among all of the categories at
6.7%. Location occurred in 10% of the advertisements. 13.3% of the
advertisements contained the stereotype licensed withdrawal. Body display
occurred in 23.3% of the sample. Objectification was the most freguent
stereotype, occurring in 40% of the advertisements.

There were significant differences among the women in the categories
relative size, function ranking, licensed withdrawal, and body display.

0% of the advertisements of White women contained refative size or
function ranking. In contrast, 10% of advertisements depicting African
American women and 10% depicting Hispanic women contained relative
size and function ranking. Advertisements depicting White women contained
more instances of ficensed withdrawal (20%) and body display (30%)
compared to African American (10% and 20%, respectively} and Hispanic

(10% and 20%, respectively) women.

DISCUSSION

Whether we acknowledge it or not, advertising permeates almost every
aspect of our lives. The images in advertisements define and solidify gender
rcles {(Baker 2008). For these reasons | studied the stereotypes of African
American, Hispanic, and White women in magazine advertisements. |
hypothesized that each group of women would be sterectyped. This
hypothesis was supperied by my findings. African American, Hispanic, and
White women were stereotyped in almost every category tested. This was
consisient with Lindner's (2004) study, which found that 78% of the

advertisements examined in Time and Vogue contained sterectypes of
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As with most sociologists, Shannon begins the discussion section by reiter-
ating the reason for her study and reminding the reader of the hypotheses she

set out to examine. She goes on to conclude that the data supported her first hy-
pothesis. Moreover, she ties her first finding back to the literature she reviewed

at the beginning of her Paper by indicating whether or not her results were
consistent with those of other researchers, She is careful to state that the study
by Taylor et al. was not similar enough to make a meaningful comparison.

Shannon follows the same strategy in discussing the results for her second

hypothesis. Because she already cited all the authors of the Taylor article, she
now refers to this article using the “et al.” convention,

These two paragraphs are very strong because they provide an interpretation
of the results. The purpose of the discussion section is to give meaning to the
numbers that were presented in the results section, rather than simply repeat

the findings that were reported. Shannon explains how her findings support
the idea of a beauty myth.
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women. This finding was also supported by Baker’s (2005) study which
found that African American and White women were stereotyped in White
and African American men’s and women’s magazine advertisements.
Although Taylor et al. {1995) found minorities to be sterectyped in magazine
advertisementis, they did not specifically examine stereotypes of women.
Theretare, aur findings could. not be confirmed or denied by their study.

My secand hypothesis, that objectification would be the most prevalent
stereotype, was supported by my data. Objectification occurred in 40% of
the advertisemenis analyzed, more than any other category. This finding
was consistent with Lindner's (2004) study, which also found objectification
to be the most common sterectype in Time and Vogue magazine
advertisements. Since Baker (20058) and Tayior el al. (1995) did not use
objectification in their content analysis, their studies could not substantiate
or deny my second hypothesis.

The prevalence of objectification can be interpreted as a reaction
against the econamic and sacial freedoms enjoyed by the modern woman.
in Nasmi Wolf's (1991) book, The Beauty Myth, she argues that the beauty
myth, the unattainable image of women perpetuated by the mass media, is &
tool of patriarchy. As women have become stronger materiaily they have
been weakened psychologically by the beauty myth (Wolf 1991). This
unrealistic ideal of beauty keeps women mentally and physicalily
preoccupied with their bodies (Wolf 1991). This theory was supported by
the frequent occurrence of objectification in advertisements., Objectification,
which occurs when a woman is depicted for the sole purpose of being
looked at, fully acquaints women with the ideal they must strive to attain.

Wolf's theory was also supported by the fow occurrence of function
ranking and relative size. Function ranking occurs when the man in the
advertisement plays a dominant role as a boss or. instructor. Relafive size
accurs when the man in the advertisement is larger or takes up more space
than the womar. Both of these stereotypes display more traditional gender
roles in which the woman is subordinate to the man. Since the women's
mevement, these gender roles are considered to be outdated and
unacceptable to today’s woman. Hence the emargence of the modern
beauty myth and the prevalence of mora subtle forms of stereotypes like
objectification. However, the requirement of a man and woman to be

5




| OUR COMMENTS;,

This is another strong paragraph because Shannon postulates yet anothe
possible explanation of her findings. The two explanations are mutualiy excl .
sive, that is, only one of them can be correct. Also, a
Lasn’s credentials as founder of Adbusters effectivel
the borrowed explanation cited here.

telling the reader abour
¥ supports the credibility of

A comma is necessary after “profitable” in order to clarify the meaning of this

?entenc-e. Without the comma, a reader might think “profitable” referred to.
“‘advertisers.”

Here Shannon explains the implications of her findings and gives some con-
crete ways to counter the pernicious effect of gender stereotyping in advertising. .

Shannon proposes several interesting ways to extend her work in future re-

search. Any one of these ideas would produce an interesti
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depicted together could aiso account for the low occurrence of function
ranking and relative size.

The high ocecurrence of objectification can also be explained by
economics. Kalle Lasn, the founder of Adbusters magazine, argues that
advertising starts a vicious cycle. It belsters our insecurities by bombarding
us with unattainable images of beauty and then it “offers us a variety of
ways to huy our way back to security” (Lasn 1999:17). For Lasn, the beauty
myth does not discriminate based on gender. He argues that because it is
more profitable advertisers launch their psychological assault on both men
and women,

Although my study was not perfect, the results suggest that women
should be aware of the images they are absorbing. Women can resist the
psychological assauit of the beauty myth by being conscious of the subtle
messages conveyed in advertisements. We must-also teach our children to
be media literate and aware of damaging stereotypes perpetrated by the
media. In addition, we can take action by writing letters {0 advertisers and
magazine editors expressing our disapproval of the stereotypes conveyed in
their advertisements and magazines.

For the future, it would be interesting to focus on the racial stereotypes
present in women's magazines. it would also be interesting to study the
stereotypes of men in men’s magazines. If stereotypes like objectification
are also high, it would mean the beauty myth is less about gender and more
about money. | would also like to study stereotypes in teen magazines. It

would also be interesting fo expose feens to popular advertisements and

than test their perceptions of themselves and the cpposite sex.
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~_|OUR COMMENTS,

According to the ASA Siyle Guide, Shannon puts the table on a separate page at
the end of her paper; however, she should have put it after the References. By
giving the table a descriptive title, the reader can understand what's in the Table 1. Type of Gender Stereotype by Race/Ethnicity of Women in Magazine
table without having to read the text. Shannon includes the sarple size of each Advertisements
race/ethnic group and gives the total percent for each column; this indicates Race/Ethnicity
that race/ethnicity is the independent variable and that the type of gender African
stereotype is the dependent variable. Type of Gender American  Hispanic Whils Average of
Stereotype (N = 10) (N =10} (N=10) Three Groups
Relative Size 10% 10% 0% 6.7%
Function Rank 10% 10% 0% 6.7%
Licensed Withdrawa! 10% 10% 20% 13.3%
Body Display 20% 20% 30% 23.3%
L.ocation 10% 10% 10% 10%
Cbjectification 40% 40% 40% A0%
Total 100% 100% 100%
In line with the ASA Style Guide, Shannon should have put the appendix on a
separate page after the References, However, at least she provides the appendix
with a descriptive title. APPENDIX A

Operationai Definitions of Coding Categories

1. Relative Size. In advartisements with both men and women
present, the man is larger than the woman and maore space in the
ad is used by him,

2. Function Ranking. When both men and women are depicted, the
man plays a dominant part as a superior or instructor.

3. tLicensed Withdrawal. The woman is mentally not present. Her
gaze is off in the distance or she is smiling or laughing, covering
her face or mouth.

4. Body Display. The woman depicted is wearing revealing clothing or
no clothing at all. )

5. Location. The woman is depicted in a domestic or unidentifiable
environment. Examples would be a kitchen, bedroom, bathroom,
or a setting that does nat lend itselfl to any purposeful activities.

6. Objectification. Occurs when being fooked at is the major purpose
of the woman depicted.
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In an ethmographic field research project, your data come from observing or inter-

acting with people in everyday social settings, which are known as “the fiéld.”™™

The data are gathered when a researcher visits the setting (allowing him or her
to conduct MVational Tesearch}, takes part in the setting’s activities (called
participaut observation), and sometimes inferviews participants in the setting.
wEthnographic research is one type of qualitative method used by sociolo-
gists, as well as by their colleagues in fields such as anthropology, education,
social work, journalism, nursing, and management. Other qualitative meth-
ods include narrative analysis, comparative historical methods, ethnomethod-
ology, and conversational analysis.! These are likely to be assigned with very
specific instructions from your instructos.

What makes a research method “qualitative” is a subject of considerable
lively debate among sociologists. Some suggest that qualitaiive methods are
defined by what they are not: they do not involve counting or measuring the
social phenomenon of interest. Others argue that qualitative methods take a
distinctive approach: to exploring the social world, setting out to represent as
accurately as possible the process of social life from the point of view of the par-
ticipants (or “members”) in the setting {or “field”) being investigated. Since a
scientific hypothesis is an explanation of social processes proposed by some-
one outside the research setting, the qualitative researcher who adopts an
ethnographic approach generally does not engage in the testing of hypothe-
ses. (The kind of fieldwork in which sociologists do use fieldwork to test hy-
potheses about what happens in social settings or why it happens—wwhich we
refer to as “structured field observation” or as a “field experiment”—is dis-
cussed in Chapter 6.) The following list of goals and methods defines the spe-
cific type of qualitative research—ethnographic field research--that we
describe in this chapter.

'For more information on the range and nature of research methods considered “qualitative,”
see Denzin, Norman ¥, and Yvonna $. Lincoln. 2005, The Sage Handbook of Qualitative Research. 3rd
ed. Thousand Oaks, CA: Sage Publications; or Merriam, Sharon B. 2002. Qualitative Research in
Practice: Examples for Discussion and Analysis. San Francisco, CA: Jossey-Bass.
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GOALS AND METHODS OF
ETHNCGRAPHIC FIELD RESEARCH

The ethnographic researcher usually conducts research by closely observing
what people are doing, by talking with them informally, and often by partic-
ipating in activities with them. If interviews are conducted, the ethnographer
uses open-ended questions that encourage respondents to answer in their
own ways and with their own words. The choice of methods used in ethno-
graphic research depends on the characteristics of the setting and its inhabi-
tants and on the personal style of the researcher.

Unlike most deductive researchers, then, the ethnographic field researcher
does not use a predesigned research instrument, such as a written question-
naire. And unlike the structured fieldwork and field experiments described in
Chapter 6, ethnographic field research rarely involves quantitative measure-
ment, While predesigned and quantitative methods are useful for measuring
some aspects of the social world, they do not convey the intricate and subtle
transactions that the ethnographer seeks to understand.

Reports based on ethnographic field research—called ethnographies—
often produce new theoretical insights, but they are most distinctive for
their vivid descriptions of actual social scenes and transactions. In other
words, even after collecting data, the ethnographer typically does not at-
tempt to propose a hypothesis about wiy something happens in the social
world. Instead, ethnographic research attempts to uncover what happens in
a social setting, kow social relationships are conducted, and what those
events and relationships mean to those involved. Assignments involving
these methods may require you to connect these descriptions to specific
congepts covered in the class.

In doing ethnographic research, your sociological imagination is exercised
by the opportunity to see society’s institutions, such as the police, the judicial
system, and the health care system, as they are enacted by specific individu-
als in everyday settings. Because it takes sociology out of the classroom and
into the “real world,” and because it allows you to view the world through
the eyes of people often very different from yourself, an ethnographic field
research project can be especially challenging and exciting.

ASKING AN APPROPRIATE QUESTION

Often the goal of your research project—whether to explore unfamiliar set-
tings or to see a familiar environment through a sociological lens—will be
specified by your instructor, who may ask you to do one of the following:

1. Look at social interaction in your everyday life—among family mem-
bers, friends, fellow students, or coworkers, for example—in new ways. The
goals are to describe patterns and processes that often pass unnoticed in your
daily interactions and to use your sociological imagination to relate these
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personal patterns and processes to specific course concepts. This kind of
project might ask you, for instance, to talk to fellow students about their re-
lationships with friends; to observe how those in your dorm, apartment, or
family deal with odd behavior: or to watch how individuals attempt to pre-
sent a certain impression of themselves to others.

2. Visit a setting selected by your instructor, in which social activities of
special concern in your course occur, and investigate how those present carry
out routine activities and make decisions. Examples of this kind of assign-
inent are going on a police ride-along, observing small-group interactions, or
interviewing a mental health professional.

In some classes, however, you may have to develop your own question to
address through ethnographic research, or you may simply be assigned to
visit a setting of your choice and describe what it is like. If so, remember that,
unlike much other sociological research, the goal of ethnographic field re-
search is not to determine what causes some social event or relationship.

Therefore, avoid devising a research question thar asks why something

happens in your research setting. Instead, concentrate on asking what (for
example, “What does a police officer do during his or her time on the job?")
or how (such as, “How do those sharing an elevator ride deal with one an-
other in the limited space available?”}. In the sample student paper at the end
of this chapter, the author addresses this question: “How do students act in
academic settings?”

REVIEWING THE LITERATURE

In a deductive research process, a review of refevant research done on the
same topic is used to develop a hypothesis for testing through data collection.
However, because the kind of fieldwork we are describing here does not in-
volve hypothesis testing, instructors assigning ethnographic research projects
often do not require that you use a swunmary of relevant research literature
for that purpose. Nevertheless, your instructor, in order to encourage you to

become familiar with work already done on the question you are investigat-.

ing, may prefer that you conduct an overview of relevant research on your
subject. Or you may find a literature review uscful in getting a feel for ethno-
graphic research, perhaps as you choose a setting or a question for your re-
search or understand the issues of concern to those you will be observing in
the field. In this case, use the guidelines for library research in Chapter 4 to
get an overview of the sociological literature relevant to VOur project.
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COLLECTING YOUR DATA
UNDERSTAND THE ASSIGNMENT

It’s important that you understand the instructions you've been given for
completing the assignment. Where are you supposed to go? What are you to
look for? Is there a specific question you should address?

The most common mistake that students make in conducting an ethno-
graphic research project is to focus so intently on describing a setting that
they neglect to discuss it from a sociological perspective. Be sure you are
clear on whether the assignment requires you to provide a detailed account
of interaction in the observed setting, to demonstrate your ability to apply
course concepts to what you see, or both. Ask the instructor for any neces-
sary clarification.

PLAN AHEAD

1. Begin early in the quarter or semester. Field data cannot always be col-
lected predictably or on short notice. Furthermore, you may h‘ave to return
to your field setiing several times to get the additional information or under-
standing. that you need.

2. Make arrangements to interview and/or observe, While the prospect of
getting permission may make you nervous at first, you wi}l find that most
people are receptive to showing or telling you about their lives. You can as-
sure them that, if they prefer, their identities will not be known to anyone
besides you and your instructor. Be sure to follow the procedures estainsped
by your college’s Office for the Protection of Research Subjects or Institu-
tional Review Board, which might require you to submit your research plan
for approval or to obtain written permission from those you observe or inter-
view. Consult your instructor for details,

When scheduling your observation or interview, allow plenty of time.
Unanticipated events may occur, your subject may begin to talk at Ie'ngth
about some particularly interesting topic, or you may think of additlo_nal
guestions on the spot. Also, you will need to allow time to record, transcribe,
or elaborate on notes immediately after the contact. '

3. Plan how you will record your data (a summary of recording options
follows later in this chapter). In interview situations, it is best to electronically
record or to make notes during the interview. Likewise, notes made while
observing are more reliable than those made after you’'ve left your ﬁeld ‘set—
ting. The data collection methods you choose will depend on the situation,
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g‘(::rr personal style, and the ethical constraints of the situation But, what
over apzll‘oach you tf';tke, be prepared ahead of time with adequate s£1p li :
as blank recording tape, batteries, baper, and pencils, as appropriatg .

LOOK AND LISTEN

,

ra - .
ce/ethnicity, gender, and/or educational leve]? Your sensitivity to thege 50

f;?in dyr;ar}ilic.s WiH. be.helpful in managing the interaction Successfully. In
§ ol the interviewing process, follow these guidelines: .

v .
Ore t an you lla e 1o LISICII Cal‘efuﬂ to the respondent S

2. Ask open-ended questions. Avoid leading questions that define the re-

“yes” or “no” answers,

the defensive, making them feel forced to justify their actio
Also, respondents’ answers to "how” questions are usuall
abc-)ut real events, providing you with the concrete exam :
scribe in detail what 8oes on in the setting.

4. Pon't overwhelm your interviewee with multiple questions

ns or lifestyle.
more specific
ples you need to de-

5.

v fl;:ouragel the respondent to he fairly specific about the details of
did it et E?Iiper;ences: Exactly who was involved? What happened? When
€ place? Remember however, thar robi ’

“ * : ing sh
ample, “Could you tell me more about that?IZ) E e gentle (for ex-

» Ot an interrogation,
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6. Relax, allow your natural curiosity about your subject to direct you,
and Jisten.

RECORD YOUR DATA

Since the final paper you produce will be only as good as your recorded data,
it is crucial that you record observations or interview responses accurately, in
detail, as soon as possible after the event. Otherwise, you will inevitably for-
get or distort what was said or done.

In observational research, take notes on what you see or hear as it happens.
If that is impossible or bothers those you are observing, then write notes on
what you observed as soon as possible afterward. You may even want to take
perfodic note-taking breaks away from the setting during your observation to
jot down a few words or phrases that will trigger your memory later. A
camera, or even your cell phone, makes it possible to easily create a video
record of the setting; however, your obligation as a researcher to respect the
privacy of all subjects would require you to get the written agreement of
everyone involved in order to use their video images. Check with your in-
structor on any questions regarding these ethical issues.

If you are interviewing, it is best to electronically record the conversation
{(with the interviewee’s permission), The most effective way to record is to
use an audiotape recorder with a microphone. Tn a pinch, though, it is also
possible to record it as a voice message by using a cell phone to call vourself.
Don't be shy about asking permission to tape or take notes during the inter-
view. People are often agreeable once they understand your interest in accu-
rately representing what they say.

If subjects seem reluctant to let you tape, don't force the issue. Just listen
to their responses and reconstruct the interview in writing as soon as you can
afterward. Don’t editorialize in your reporting of what was said. Likewise,
don't edit your interview to make responses seem more sensible or because
something seems “inconsequential.” If you edit or editorialize, you may leave
out something significant. Report all the respondent’s comments, keeping
them in their original order. And be sure to include all your questions, as well
as the answers to them.

If you do tape-record an interview, it wilt be helpful to transcribe it into
written form. There are special dictation machines that make transcription
easier. Or, at the least, you should listen carefully to the interview and take
notes on both your questicns and the responses.

In all cases, make your notes specific. Describe in detail what vou observed,
did, and/or heard. Like a good reporter or a novelist, give the specifics of
who, what, when, and where. Include concrete details about the physical set-
ting, what went on, and your reactions: How did you feel about the people

with whom you were involved? Remember that in ethnographic field re-
search, you are the research instrument; it is through your own thoughts and
feelings, your interactions, and your relations that you learn about the people
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and seitings you are studying. For that reason, your personal reactions are es-

pedially important.
You may be required to submit the originals, or a typed version, of your
field notes as an appendix to your paper {see page 218 of Part 3). Or you

might choose to include your notes in an appendix, in order to give your -
structor a better appreciation of what happened in your setting or interview . -

(and of how hard you worked to gather your data!}. Even il you will not be
submitting your notes, keep them legible and organized. Be sure, for exam-

ple, to date every entry. The quatity of your paper relies on the quality of

your field notes and interview notes or transcript; the more clear data you
have available, the stronger your paper will be,
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EXAMPLE OF OBSERVATIONAL
FIELD NOTES

The following sample observational field notes will give you an idea of their
general format and content. The example is excerpted from the notes written
up by Gloria Fong, an undergraduate student in a class on the sociology of
student and campus culture at a large university. The assignment asked par-
ticipants to investigate aspects of student life. The field notes were in prepa-
ration for Gloria’s paper, which is presented later in this chapter. Her
observations focused on the non-academic activities in which students en-
gage while in lecture and seminar classes.
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Gloria is careful to identify where and when her observations took place.

Unlike your paper, which should be double-spaced, it is usually acceptable

to single-space your field notes. Be sure to leave wide mar
notes, as described later in the chapter.

It’s perfectly normal to be nervous about beginning observations

familiz?r .environment. Generally, though, people being observed are friendly
and willing to talk about their experiences.

(‘“rlo.ria describes the seiting. Elsewhere in her field notes she includes de-
scriptions of all students in the seminar room. The Set-up {urns out to be sig-
nificant: by noting the seating arrangement, she eventually realizes that

students sitting a certain distance from the instructor are more likely to engage

in non-academic activities.

Remember that your notes are not a formal treatise. Describe gestures
:sounds, even smells, through whatever means necessary, to bring the setting 01"
interactions alive. This will help vou to remember and to analyze what hap-
pened. It will also bring the field notes alive for your instructor. P

B . .
e carcful not to make assumpitions. It’s obvious that the two students Jook

up at the instructor. But we don’t know why: Is it to keep from getting caught, - .

out of interest in what the instructor is saying, or some other reason?

Wherever possible, make a note of direct quotations right away. Otherwise
paraphrase as accurately as possible. ’

}%s with the seminar setting, Gloria carefully describes the academic setting in
which her observations took place. We really get a sense of the large size of the
room and the distance between students and between students and instructor.
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gins for making "

even ina -

EXCERPTS FROM GLORIA'S FIELD NOTES

SEMINAR FIELD NOTES, May 11, I-3 p.m.

| entered the seminar room through the one and oniy door. | was
nervous about observing, even though | usuaily aitend this class anyway. In
the middle of the small room is a large rectangular table with sixteen chairs
around it, seven on each Iong.side of the tabie and two individual chairs at
each end of the table. The room is cramped, to say the least. There are
fifteen studants and one professor. The students sit around the table, and
the professor sits at the head of the table, the seat facing opposite the door.
A wall of windows is behind the professor, and the other three walls are
blackboards.

Two femaies are each sitting seven seats away from the professor,
directly across the table from each other, ane on the left and one on the right
side of the table. The female on the right side of the table {female A} is a
Hispanic femate, wearing a white t-shirt and biack pants. She has black hair
pulled back with a black elastic into a ponytail. The female on the left side of
the table (female B) is a Caucasian female, wearing a tan sweatshirt and blus
jeans. She has long, dark brown hair, and it hangs loosely around her face.

During the seminar meeting, these two females pass back and forth
female A's copy of a newspaper clipping and female B's open notebook, !
can see that the two students are doing the campus newspaper’s daily
crossword puzzle together, even though they are across the table from each
other. They signal ta each other when they need help, and take furns filling
in the blanks of the crossword puzzle. They both fock up at the professor
periodically to see where he is in the room so they do not get caught.
Neither of them seems to notice that they are being very obvious with their
passing the crossworg puzzle and notebooks back and forih acress the
table. When | asked them about it later, female A said, “We're not trying to
disrespect the professor, but we just get bored and it's & chalienge to try to

finish the puzzle. We help each other out.”

LECTURE FIELD NOTES, 5/13, 2-3:30 p.m.
{ walked into the large lecture hall through the left set of doors. There

are three main sections of seats, a left, right, and middle section. The right
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It is important to scparate out what is obvious (the exact words
ments or gestures that anyone in the same setting would be abie 1o se
and what s assumed (what we conclude based on those observation

is careful to document the exact things she observed thar led her to
that the student was intermittently sleep
tempting to take notes.

s). Gloria
conclude
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Or move-
€ or hear) -~

ing and that he was nonetheless gt~

and left sections each consist of fourteen rows of seats with three seats
across each row. The middle section cansists of thirteen rows of seats with
eight seats across each row. There are no windows in the room, and the
ceilings are much higher than in the seminar room. The professor stands at
the front corner of the lecture hall, behind & lectern. Behind the professor is
a large movie screen with a picture of lecture notes projected upon it. The
class is not full at all, and only the first five rows and the last two rows of the
room have students in the seats.

One student | observed was an Asian male in a black t-shirt and black
pants, wearing a red baseball cap backwards, sitting alone in the last row of
the lecture hall. The student is hunched over his desk, with his elbows an
the desk, his arms supporting his head, and his eyas are closed. His
notebook is open on the desk, supporting his arms and head, and he has a
black pen uncapped in his right hand. He opens his eyes wide and shakes
his head from side to side, He looks te the front of the room when his eyes
are open and then looks down at his notebook and begins o write. He writes
in his notebook for ten minutes and then rests his head on his arms and
closes his eyes again. Five minutes pass and his whole body hunches over
the desk. He drops his pen on the floor and does not pick it up. His body
moves up and down in rhythm with his breathing. My assumption is that this
male student is attempting to take notes, but falls asleep in lecture instead.
He is trying to pay attention, but just keeps falling asleep in between his

frantic note taking sessions.
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EXAMPLE OF INTERVIEW NOTES

Following is a brief excerpt from the interview notes that Gloria Fong (GF).

took while researching her paper on college student and campus culture (see

pp. 199-213). Although she could have asked for permission to make an

electronic recording of the interview, this is an example of the type of notes

jotted down during or immediately after speaking with one of the students
{51) she had observed.

GF: What do you think of attending class?
51 It’s okay. Sometimes kind of boring.

GF: How do you deal with it?

51 ttry really hard to take notes but then | just space out. But |
don’t want to skip lecture because then | might miss something .
that is on the final. | stop by and get a newspaper every time |
come to this class. | rip out the crossword and put It in my
notebook before 1 waik in. | just can’t take notes the whole time
80 | need something else to do to pass the time.

The interview excerpt iHlustrates how Gloria’s attempt to speak directly to a
pa.rticipant in the process she observed paid off. Being able to convey the
voices of actual actors in a social scene makes her paper much richer and
more graphic.

Gloria's’ inquiries are phrased as “what” and “how” questions, which typ-
ically elicit more useful information from interview subjects than “why”
questions do. If she had asked, “Why don’t you pay altention in class?” the
student might have felt too defensive to share her thoughts about classroom
behaviors, Also, her questions are open-ended rather than phrased, so they
cannot be answered with a “ves” or “no.” She might have gotten more spe-

cific responses, though, if she had been able to focus her guestions. For ex- '

ample, “What do you think of attending class?” is a broad inquiry, to which -
the reply *fvas very general, She might have learned even more if she had
asked specifically what the subject thought of a particular aspect of attending

a C(-)Ilege class, such as “What do you do during class besides listening and
taking notes on what the instructor says?”

ORGANIZING YOUR DATA

The observations and answers you collect in your fieldwork are the data on
which your paper will be based. In this step of your research process, you use
the material you have collected to analyze the setting and/or to answer the
question that your instructor assigned or that you formulated. In order to do
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that, you will need to identify, sort, and order and re-order segments of your
notes, either electronically or on hard copy. This is an exciting process; as you
work with your notes, you will notice that the setting you have learned
about in a personal way reveals interesting information about the nature of
social life.

ANSWERING AN ASSIGNED QUESTION

If your instructor asked a specific question in your paper assignment, now is
the time to consider how what you saw, heard, and experienced addresses
that question. Here are some guidelines:*

1. Go through your notes and make a mark by every comment, observa-
tion, or response that seems relevant to the question being asked. Some re-
searchers prefer to do this kind of review in the margins of a printout; others
do it on screen (as described in Warren and Karner 2005). Either way, don't
be too discriminating at this point. Better to include too much at this stage
than too little. Use a relevant word {or “code”} in the margin to highlight
what is important about that section: of the data.

2. Extract these relevant pieces of data so that you can review them to-
gether and put them in categories. You can do this by copying them by hand
onto separate note cards; by photocopying your original notes and cutting
and pasting the relevant excerpts onto the cards; or by electronically blocking
and copying the identified sections into a separate file. Whatever approach
you take, you should be able to see the bits of data side by side, much as you
would for materials in a library research paper (see Chapter 4).

3. Now consider what the information on each card or segment says in re-
sponse to the question asked in the assignment. What does it tell you about
the setting you observed and/or the people you interviewed?

4. Look for patterns among your data excerpts. Move them around {on
cards or electronically) to illustrate to yourself how the information fits to-
gether, For instance, you might stack together cards or put together blocks of
data to which you assigned the same code because they contain examples of
the same kind of behavior. Or you might arrange data sections to reflect
stages in a process.

Course materials and the paper assignment itself may be useful in helping
you notice the patterns in your data. Recall concepts covered in the class that
are relevant to your project. Review carefully just what the assignment directs
you to look at. Then consider how your data illustrate those concepts or teach
you something about the social relations you observed.

Gloria Fong, the student author of the sample ethnographic paper that
appears at the end of this chapter, was asked by her instructor to observe
and write about some aspect of college student life, Several class readings,

* These guidelines assume you will be doing this sorting on hard copy. If you have the time and
resources, the coding and sorting process can also be done electronically, with a program such as
The Bthnograph <http://www.qualisresearch.com/>.

i
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including the classic work by Horowitz {1987) that she cites, focused on how
college students do and don't feel engaged in their studies. In organizing her
data, she might have listed the different roles that Horowitz noticed that stu-
dents take, then stacked in separate piles (or moved to separate electronic

files) the excerpss from her data that illustrated them. Or, looking for stages, - - -

she could have arranged her description of students in the “back of the class”
as they selected their seats, began their non-academic activities, and moved
from one activity to another.

ANSWERING A BROADER QUESTION

Perhaps you were simply assigned (or chose as your project) to participate in
and describe a sodial setting. Tt will still be useful to sort out excerpts from
your notes as described in the preceding section, but you will probably
have more freedom to establish the categories in which you will organize

your observations. R —

Regin by carefully rereading your field notes to refresh your memory about
the events. Then start to look for patterns in your notes. As in the case of an

assigned question, you might use course concepts to organize this search. Bet- -
ter yet, you might try to find the categories and terms used by people you ob-

served, asking vourself how they understand and describe their activities.

For example, if you were taking a course in deviant behavior, your text
would probably spend considerable space defining “deviance” in terms of
breaking social norms. But in ethnographic research, you would find that the
people you observe don’t talk about “deviance” or “norms.” Thus, rather
than looking in your notes for examples of what your text would define as
“deviance,” it would be more enlightening to pinpoint what specific behav-
iors your subjects perceive as odd or disruptive and to note the ways in which
they categorize and describe those who exhibit disliked behavior (such as re-
ferring to them as “weird” or as “different from us”). Similarly, a course in

stratification may present sophisticated ways of measuring socioeconomic
status; but, since the most interesting and valuable findings from your ethno- ..
graphic field research concern the ways in which the people you observe per-—-

ceive their own position in relation to society, vou might look through' your
notes for all the ways they compare themselves to other groups.
Some of the most common themes ethnographers look for include the

ways members characterize their group; the ways they distinguish between . ...

insiders and outsiders; the special language they develop to describe their
shared activities and values; their patterns of interaction; the ways they teach
new members the ropes; the ways they identify and respond to behavior they
don’t like; and the ways in which members experience their setting through
the course of an event, a workday, or any other unit of experience. You may
find some or all of these reflected in your notes, and yvou may find interesting
thernes not listed here. You may choose to focus on one area or on several re-
lated themes.
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As you begin to identily themes that run through ybur field notes, you can
proceed to sort the excerpts, either electronically or on hard copy, as de-
scribed in the preceding section.

WRITING YOUR PAPER

Because ethnographic field research does not involve hypothesis testing, the
essay format discussed in Chapter 1 is more appropriate than the journal for-
rmat for this type of paper. Simply modify the essay format skightly: in place of
the three (or more) “claims” or “points” relevant to a paper that proposes and
supports a thesis, substitute the themes or concepts that yvou identified in
your field notes. These will serve as the body of your paper. Remember that
you are responsible for demonstrating, through effective use of your data,
why your description of the setting is believable. Be sure to describe your re-
search methods—where you went, how long you stayed, with whom vou
spoke, and so on-—and to include as evidence the most illustrative excerpts
from your field notes.

If the question you are addressing was assigned, you can use one of two
approaches to present a written repoxt on your observations:

One approach is to describe what happened or what was said, chronologi-
cally, and comment on how course concepts apply to the things you describe,
as you report them in the order in which they occurred. This strategy re-
quires you to be especially careful to avoid spending too much time on de-
scribing “what happened next.”

Another approach is to organize your paper around concepts, defining and
indicating the importance of each and using your data to illustrate them. In
this case, you can follow the essay format, taking for each of your main
points a selected concept or group of concepts.

Unless your assignment specifically requires one approach, either can be
successful. If vou are uncertain about which approach to take or which may
be preferred, discuss your plans with your instructor. In either case, return
to course concepts and themes frequently. Ask yourself how the events or
comments you are describing reflect or illustrate sociological ideas. This will
help you avoid the common mistakes of focusing too much on description or
making overly psychological interpretations of those whom you observe
or interview.

If your assignment doesn’t specify a particular question for you to answer
or a specific setting for you to analyze according to course concepts, then you
can simply organize the themes you discovered in your notes in the essay for-
mat. You might choose three points to make about one of the themes that
vou founrd most interesting or revealing. Or, you might develop your paper
around three different themes,

Whichever format you use, it is important for your paper to incorporate
the reactions you experienced in your research and recorded in your notes.
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Inevitably, those engaged in ethnographic field research encounter people,
events, and experiences that fascinate, surprise, confuse, or even upset them,

It is a challenge to make effective use of such reactions without getting side-
tracked into self-analysis. A good way t0 make your personal reactions rele-

vant is to ask vourself what they illuminate aboui the setting. Describe in -

your paper how your own feelings and thoughts helped you better under-
stand the people you studied and their interactions.

When writing your paper, you may quote your field notes directly. When
you do, punctuate and cite them as you would any other source. O1, you may
choose to summarize an incident or a response in an anecdotal way 1o illus-

trate a point. As long as they are relevant to your assignment, use your col-™

lected data in as many ways as you can; they make up the empirical basis for
your discussion.

SUGGESTED READINGS

Denzin, Norman K. and Yvonna S. Lincoln. 2005. Handbook of Qualitative Research. 3rd
ed. Thousand Qaks, CA: Sage Publications.

Emerson, Robert M., Rachel I. Fretz, and Linda L. Shaw. 1995. Writing Fieldnotes,
Chicago, 1L: University of Chicago Press.

Merriam, Sharon B. 2002. Qualitative Research in Practice: Examples for Discussion and
Analysis. San Francisco, CA: Jossey-Bass.

Warren, Carol A.B, and Tracy X. Karner. 2005. Discovering Qualitative Methods: Field Re-
search, Interviews, and Analysis. Los Angeles, CA: Roxbury Publishing Company.
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A SAMPLE STUDENT PAPER

The following sample ethnographic field research paper was written by
Gloria Fong for a class on the sociology of student and campus culture. She
describes in her paper how she came to focus her research on the non-
academic activities in which students engage in classroom settings. She ob-
served students’ activities both in a large lecture hall and in a small seminar
room, noting where the students sat and what they did besides listening to
the lecture. :

Gloria used her original data to answer three research questions. Her find-
ings are illustrated by specific observations, which she summarized in her
field notes. Sometimes her field notes and interview notes are quoted di-
rectly, and sometimes they are incorporated into the text of her paper.

Gloria’s paper demonstrates that she is a capable and diligent student. Her
creative brainstorming resulted in an attempt to fill a hole in the research lit-
erature on higher education. Although research has been done on students’
academic activities and on their out-of-class activities, litile is known about
their non-academic activities in the classroom settings that Gloria explored.
She is a good example of a student whose basically good writing could be
made even better by applying a closer eye to such details as grammar and
punctuation.
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Because of the length of Gloria’s paper, she has included a title page (as rec---

ommended in Part 3).
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NON-ACADEMIC ACTIVITIES IN ACADEMIC SETTINGS

Gloria Fong

Sociology 197-A: Sociology of
Student and Campus Culture

Professor Richlin-Klonsky

June 2004
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Gloria's first paragraph introduces her research guestion: In what non-
academic activities do students engage in a college classroom? Then she shows
how it fits into existing research literature in higher education, such as the
studies on student involvement by Astin and by Horowitz, and indicates its
significance. Despite the length of time it’s been since these studies were pub-
lished, Gloria’s use of them is acceptable because they are considered classics
and because they were key readings for the class. You should be sure to look
for recent relevant research whenever possible.

Gloria’s writing would be more straightforward if she would use fewer de-
scriptors, such as adverbs like “really,” “actuaily,” and “certainly.”

Gloria includes a description of how her research question was selected, be-
cause she feels that the roundabout way it occurred to her says something
about the question she’s studying. It also iliustrates how the research question
may emerge from personal experience.

Gloria’s informal narrative style (teling about her walk home and how the
question came to her “in a flash”) was acceptable for this assignment, which
was meant to lead to a preliminary research report. It might not be appropriate
for more formal research papers.
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INTRODUCTION

Researchers in higher education have been interested in the ways that
students either are or aren’t involved in their college experience (Astin
1993; Horowitz 1987). There seems to be quite a lot of research about the
academic activities of students in the classroom and about the non-
academic activities of students.outside of the classroom. But there is not
much about the non-academic activities of students in academic seftings.
No one seems to have really researched in depth what students actually do
in class, even though it is certainly a part of student and campus culture.
Such data could certainly help improve the quality of the college
experience, particularly by helping faculty understand how things look from

the students’ point of view.

RESEARCH DESIGN AND METHODS

| originally was interested in studying fashion on campus, but because
there were already so many students in the class studying that, | was
assigned to study something about academics. | spent a while trying to
figure out what aspect of academics | wanted to look at most. Then in class
the professor suggested that semebody look at where students sit in
classrooms. Then another student in the class suggested that | look at how
students do the daily crossword puzzle all the time during classes. As | was
walking home after class, | started thinking back to all of the lecturas and
seminars | have been in during my four years in coliege. And | realized that
the back of the class is usually more interesting than the front of the room
because of the non-academic activities that take place in the back of the
room. And so it came to me in a fiash that | should just combine the two
topics suggested to me in class and explore where people sit in classrooms
and what pecple do depending on where they sit in class. The amount of
time that it took me to string the suggested topics together to make my own
topic shows how strongly people tend to separate the two realities of
academics and non-academics.

[ became an ethnographer to investigate, (1) whether there is a front-
of-the room culture and a back-of-the-room culture, (2) whether students
from one racial or economic background are more likely than others to sit in

1
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Although making only one visit to each kind of academic setting (lecture and

seminar) does not produce enough data to draw any conclusions about them, it
was sufficient for this preliminary study.

Gloria included her interview notes and field notes as an appendix to her
paper (as suggested in Part 3), which will allow her instructor and any other
readers to review the deiailed data she collected. (However, due to space limi-
tations, Appendix A is not included at the end of her paper.)

In this introducticn to this section, Gloria clearly identifies her major find-
ings and organizes them around her research guestions. This will serve as'a”
road map for someone reading her findings.

Be careful to use the correct form of pronouns. The object of a preposition
{“to”} should be “whom” rather than “who.”

It is not unusual that in the course of qualitative research, new insights lead

to additional questions.

Gloria quotes her field notes directly to illustrate the distribution of students
in the classroom.
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the front or the back of the classroom; (3) whether there is a difference
between what students do in the back of the room in large lectures and
what students do who sit in the back of the room in small seminars. | made
various obiservations and inscrigtions during one three-hour seminar |
attended and one two-hour iecture | attended. | sat in the back of the
classrooms and tock notes on what students were doing and | also asked a
few of the students | had observed some quick questions after each class
was over. | recorded smafl notes to myself while in the ciasses | chose to
attend. | then took the inscriptions | made in the classroom back home and
turnad them into formal field notes, which | {ater reviewed for themes and

patterns {see Appendix A}.

FINDINGS

In reviewing my field notes, | found answears to my three questions.
First, there are definitely separate areas in the front and back of the lecture
hall which can be seen either from where people are sitting or from who is
talking to who. Second, social factors such as race, ethnicity, gender, and
class standing did not seem to affect who sat in the back of a class versus
who sat in the front of a class, Third, non-academic activities take place in
both overali settings {lecture hali or seminar room).

Even though it wasn’t part of my criginal questicns, | also learned
something about why students bother going to class when they are doing so
many other things besides tistening to the lecture. This was a question that

came to my mind while | was doing my research.

Is there a back of ihe room culture?
The “front” and “back” areas in the lacture hall were easy to see

because they were physically separatad,

There are three main sections of seats, a left, right, and middle section.
The right and left sections each consist of fourteen rows of seats with
three seats across each row. The middle section consists of thirteen
rows of seats with eight seats across each row. . . .The class is not full
at all, and cnly the first five rows and the last two rows of the room
have students in the seats,
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The middle of the room was basically a no-man's land. When it
comes to interactions, it seemed that only those who sat in the front of
the class spoke with and/or interacted with the students in the front of
the class. And furthermore, only those who sat in the back of the class
spoke with and/or interacted with the students in the back. The non-
academic activities that { ohserved in the back of the class were:
sleeping, eating, talking, doing the crossword puzzie from the school
newspaper, doodling, and listening to music. And with the exception of
listening to music, all of the non-academic activities were low-tech. | did
not observe anyone text messaging on their cell phones, playing with

Watch out for accurate capitalization. All proper names (“Game Boys” and gameboys or other portable video game devices, playing with their paim

“Palm Pilots”) need to be capitalized. pilots, tatking on their cell phenes, or any other types of high-tech, non-

academic activities in the back of the room.

. . In the seminar room, there was no space for the “front” and “back” o
Gloria’s notes do a good job of setting the scene for the reader. We can easily

visualize the setting she was observing. be physically separated.

in the middle of the room is a large rectangular table with sixteen chairs
around it, seven on each long side of the table and two individual chalrs
at each end of the table. The room is cramped, to say the least. There
are fifteen students and one professor. The studenis sit around the
table, and the professor sits at the head of the table.

Before | observed the classes, | thought for sure that there would be
less of a “back of the room” culture in a seminar room because of its size. |

was surprised to find so many people doing the same types of non-academic

activities in both academic settings. The back of t_he roem in the seminar
was just as active with non-academic activities as the back of the lecture
hafl. It is interesting to note that even though there were anly 15 people in
the seminar, there was stili definitely a “back of the class” area. All the
people sitting four seats or closer to the professor sat quistly and wrote
down notes on their notebooks. They did not look at other people in the
class and only {ooked up at the professor or the board when he was writing
things down. All the people sitting five seats or more away from the
professor felt that they were far enough away from him o be able to do
other things besides take notes. This was the “back of the class” area for

the seminar room.
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Sociologists are always interested in the role of social factors in the type of.
experience under study. This conclusion was made possible by Gloria’s de-
tailed field notes, which included descriptions of social characteristics of the
students she observed, and by her interviews, in which she asked students
about their class standings (first year, sophomore, and so on).

This kind of unexpected finding is not unusual for qualitative research and
makes it especially interesting.
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Are students of certain social characteristics more likely to be in the,ggck of
the room?

There is no one type of person who sits in the back of the room and
engages in non-academic activities. All races, ethnicities, genders, and
class standings are represented in the back of the room. Students’ social
characteristics did not appear to play a role in how involved they are in the

academic part of what goes on in the classrooms.

Do non-academic activities take place in both lecture halls and seminar
rooms?

Before | observed the classes, | thought for sure that there would be
less of a “back of the room” culture in a seminar room because of its
size. | was surprisad to find so many people doing the same types of
non-academic activities in both academic settings. The back of the room
in the seminar was just as active with non-academic activities as the

back of the lecture hall.

Two females are each sitting seven seats away from the professor,
directly across the table from each other, one on the left and one on
the right side of the table. During the seminar meeating, these two
femnales pass back and farth female A's copy of a newspaper clipping
and female B’s open notebook. | can see that the two students are
doing the campus newspaper’s daily crossword puzzle together, even
though they are across the table from each other. They signal to each
gther when they need help, and take turns filling in blanks of the
crossword puzzie. They both lock up at the professor periodically to see
where he is in the room so they do not get caught. Neither of them
seems to notice that they are being very obvious with their passing the
crossword puzzle and notebooks back and forth across the table.

But because the professor was very close to them, students in the
seminar setting did check on where he was looking and what he was doing

far more often than the peopie in large lecture halls checked.

Why do studenis engage in non-academic activities while in class?
This wasn't one of my original research questions, but after observing
students engaged in non-academic activities during class, | became curious

about why they bothered te attend class at all. Two of my interview subjects

4
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Gloria tries to highlight the different types of students in Horowitz’s typol-

ogy. However, capitalizing an entire word is the written equivalent of yelling.

Gloria neglects to point out one difference between her observations and
Horowitz’s analysis, which suggests that “outsiders” and “college men and
women” were of different racial and ethnic groups and different social classes.
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indicated that they wanted fo be sure that they den’t miss something that

may be on a test. As one student put it:

{ try really hard to take notes but then | just space out. But | don’t want
to skip lecture because then | might miss something that is on the
final,

There also seems to be a sfrong norm among students that one has to
go to class to feel like, and appear as, a “good student.” Being a “good
student” means you attend all of your classes. One of the students |

interviewed said, “i feel like | have to come to lecture, so | come.”

DISCUSSION AND IMPLICATIONS

in my study, there were distinct groups in the front and in the back of
the classroom.This is like the “OUTSIDERS” and the "COLLEGE MEN AND
WOMEN" that Horowitz (1987) described in higher education. She describes
college men and women as those students for whom “classes and books
exist [only] as a price one has to pay for college life. . . .but no real college
man or woman ever expects to live in the classroom” (1987:12). The
outsiders are “studious, polite, and respectful of authority. . . .hardworking
students {who] sought the approval of their teachers, not of their peers”
(1987:14).

The findings are relevant to campus policy and programming because
they could lead to some changes in campus policy and programming that
are aimed at decreasing the amount of non-academic activities in the back
of classrooms directly. However, while there are obvicusly a lot of non-
academic activities occurring in leciures and seminars, | do not feal that
there is really any reason to try and stop them, ahd really no way to stop
them, because there is already an established culture of students sitting in
the back of the room sleeping, eating, reading, etc. | feel that nc matter
what rules and regulations are put in place to stop them, there will always
be students in the back of the class doing other things besides taking notes.
This is because there wil! always be students who are just showing up to

class to appear as a “good student,” but not to take notes.
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Instead, | would suggest that classes not be scheduled earlier than
11:00 a.m. to cut down on the amount of sleeping in class. Classes should
also not be longer than two hours so students do not get bored and fidgety.
Ciasses should not be scheduled around mealtimes so that people will not
have to eat in class or fall asleep in class from being too tired frem not
eating. Also, | think online classes, video classes, or other types of distance
learning should be considered for large lectures.

My findings could also be used to help foster a betier understanding
hetween students and faculty and therefore better relationships between the

two, which would facilitate students’ academic and personal development.
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Appropriately, Gloria started her References on a separate page.

Gloria should have included her interview and/or field notes in her list of = -
references. Since the format was not specified in the assignment, she should
have discussed the required information and preferred format with her instruc-
tor. Here is one possibility:

Fong, Gloria. May 11, 2004. Field notes, observations of seminar room,
California.
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