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If the study of history revolves centrally around time as an independent
variable, the study of childhood and adult development revolves most cen-
trally around life history, the study of time within the human life span.
“Taking time seriously,” as Alwin (1995) puts it. This chapter examines
political orientations as they evolve through the life history from early child-
hood through old age.

Why should we care about the life historics of social and political ori-
encations? At the most basic level, it is because the constant tension between
continuity and change is played out throughout an individual’s life span.
This is a piece of the broader question for psychological theory about the
lasting effects of formative early experiences on aduit behavior. This histor-
ical emphasis contrasts markedly with that of the more ahistorical rational
choice theories drawn from the field of economics, or even the more psy-
chological behavioral decision theories. Both emphasize the appraisal of
available information at decision points in adulehood, even if they less ob-
trusively also incorporate provisions for “preferences” with unexamined or-
igins and inerrial power in adult decision-making, A second motive is also

theoretical but more political, to understand the origins of orientations that

arc politically consequential among adults, whether concerning politics spe-
cifically {see chapters 13 and 14) or intergroup relations {see chapters 15
and 16). Perhaps understanding the trajectory of party identification or
prejudice or basic values through the life cousse will give us leverage on
understanding their antecedents and consequences. A third motive has been
more purely political, often stemming from liberal social scientists’ idealistic
hopes that social and political evils might be prevented by better early so-
cialization experiences. They have thought that tolerance and good citizen-

ship, if taught early, might dampen cthnocentsism (see chapter 15) and

prejudice (see chapter 16), so mass oppression and even genocide (see chap-

ter 20) might thereby be reduced or even avoided.

b Thinking about Time and the Political Life History

From a psychological point of view, there are three general ways of thinking
about time and the political life history. The first concerns the persisting
. effects of early experiences. Early theories about political socialization saw
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dice, national identity, and hostifity roward other countries in children (Har-
ding, Proshansky, Kumer, & Chein, 1969; Lamberr & Klineberg, 1967)
on the lasting stigma associased with minority identity among biacl?,childre};
(Clark & Clark, 1939), and on the youthful origins' of party identification
and ideology {(Hyman, 1.959} or diffuse support for a democratic political
system {Easton & Dennis, 1969; Greenstein, 1965). The lasting influence
of such carly attitudes was largely assumed rather than tested directly, per-
haps sustained by the then-widespread conviction, derived from psyclixoam
alytic and learning theories, that “great oaks from little acorns grow.” This
assumption soon encountered robust cricicism, however (e.g., Marsh, 1971;
Searing, Schwartz, & Lind, 1973; Searing, Wright, & Rabinowirz 1976j
Vaillancourt, 1973), along with considerable research (e.g., Jennings 2,5{ Mar:
kus, 1984; for reviews see D, Sears, 1975, 1990).
A contrasting focus is on “the times.” They may change or stay the
© same, and with them, individuals’ orientations, What happens within in-
+ dividuals’ life histories is inextricably connected to what happens in the
- broader environment, which is a product of “the times.” American children
- reported considerable increases in anxiety during the last half of the twen-
- tieth century {Twenge, 2000). Support for Jim Crow racism dropped pre-
© cipirously during the same period (Schuman, Stech, Bobo, & Kry[s)an
1997). Political systems change with time, and within them party systcm;
change as well (Converse, 1969), as has been shown most dramarically b
"““the abrupr collapse of the Soviet Union and more subtly by the part}irsai
:-realignment of the white South and the Mounrain srates in the United
‘States since the 1960s (Carmines & Stimson, 1989; Marchant-Shapiro &
“Patterson, 1995).
CA third general approach looks for politically distinctive features of
-different life stages. Young children may have difficulty interlinking various
aspects of events {(Newcombe, Drummey, Fox, Lie, & Ottinger-Alberts
2000}, the concreteness of their thinking may delay their appreciation oi’:
“abstract concepts such as Congress or the Supreme Court (Hess & Torney,
_;12521 :n?uii:?; rt:inkufg Zbout-morlal §hoices may progtess in turn through
'Kc,h;ber‘ : o Az:in,l and more principled stages (Adelson, 1972; Tapp &
Kohlberg, 1). Adolescents may be especially vulnerable to “storm and
‘itress ({Kmett, 1999), and drawn to unconventional behavior (Watts, 1999)
and’ political rebellion (Feuer, 1969). Young adults may be espcciaf[ con-
: ned abOLfL’ their own independent identity (Erikson, 1968) and somyewhat
i_n}\_oorcd in ‘Socicty {Arnetr, 2000; Carlsson & Karlsson, 1970) and so
K comgoences ot oy ey BB el o physice coeg
[81). H L5 108 GIC CONSIZEnCY aitll stdDILty Ol their ateitiides (Sears,
-;eéﬁ:[}; ;(;s(c):;;ci lolzldtll;i ipolit}ilcal lge histo-ry also grew out of all the major
5, Syso o ga(\),re, tr : Sc;ugro sometimes ogly implicidy (Merelman,
tems a concern with how people become

those effects as lasting indeed, with research on the origins ot racidl preju”
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especially in mature democracies (Easton & Dennis, 1969; Greenstein,
1965). Hegemonic or Maixist theories gave rise to an interest in how
schools and the media produce a compliant citizenry, especially in the lower
and working classes (Hochschild, 1981). Theories of demacratic pluralism
assumed that stable democracies are built on a foundation of public attach-
ments to political parties, a sense of citizen dury, suppost for “the rules of
the game,” and poiitical rolerance {(Campbel}, Converse, Miller, & Stokes,
1960; Sullivan, Piereson, & Marcus, 1982). Sociological ‘conflict theories
focus on class and other versions of group conscicusness (Miller, Gurin,
Gurin, & Malanchuk, 1981).

Review essays in the previous handbooks of political psychology have
been titled “political socialization” and have focused largely on the child-
hood acquisition of specifically pofitical orientations (Merelman, 1986;
Niemi, 1973). We broaden our scope to the full life span and to a broader
array of political and social orientations. We begin with a discussion of the
acquisition of basic dispositions in preadult life, with particular focus on
moral and cognitive development, cthnic and racial identity, ethnic and
racial prejudices, and basic partisanship. We then consider the later life
history of such dispositions, with particular atrention to their persistence,
as well as suscepribility 1o change in an “impressionable” period lasting up
through early adulthood. Finally we take up applications of these ideas to
the question of political generations and to the case of immigrants to an-

other country.

b Preadult Acquisition

Moral and Cognitive Development

Children construce principles of morality through interactions wich parents,
teachers, siblings, and peers. Researchers have conceptualized morality in
terms of justice (“Do unto others as you would have them do unto you”),
fairness, rights, and interpersonal reciprocity (“Love thy neighbor as thyself”;

see Gilligan, 1982; Kohlberg & Candee, 1984). Two predominant orien- -

tations to the study of moral judgment and moral decision-making by de-

velopmental psychologists have generated most of the empirical research.

over the past four decades. The first model was reflected by the pioncering

stage models of moral developmest, first formulated by Piager (1932/1963) .
and then elaborated by American psychologists, most notably by Kohiberg
(1969, 1984; see also Damon, 1977; Selman, 1980). The stage approach

characterized children’s moral understanding as a series of progressively
more advanced stages of moral thinking and behavior. The second model,
referred to as a social-cognitive domain model, was first formulared by Turiel
(1983, 1998) and expanded on by his colleagues (for reviews, see Smetana,
1995; Tisak, 1995; Turiel, Killen, & Helwig, 1987). The domdin Hgdel
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" characterized moral reasoning as one of several domains of knowledge thac
' emerge in carly social development. We will first discuss the stage model,

which set the foundation for a structural-developmental approach to moral
thinking, and then describe more current work, which has made use of the
~ domain-specific model of social knowledge.

Stage Theories

 Plaget (1932/1965) proposed a two-stage model of moral development in
" which children move from heteronomy, or relying entirely on externatly
~ imposed rules, in early childhood to a more autonomous and flexible moral
“orientation in middle childhood. Elaborating on Piaget’s model, Kohlberg
(1969, 1976) offered a three-stage model of development from early to
“middle childhood, extending the model with three additional stages to ac-
count for moral reasoning into adolescence and adulthood (also see Kohl-
berg, 1984, and Tapp & Kohlberg's 1971 model of legal reasoning). Like
" Piaget, Kohlberg suggested that children in early and middle childhood
“moved from a hereronomous: orientation to one more flexible, although
- Kohlberg oudined rules or goals governing the “flexibility” of the moral
srinciples (e.g., avoid punishment, gain approval). The later stages proposed
by Kohlberg stressed moving from a focus on the utility of laws for societal
. functioning to a recognition that universal ethical principles transcend and
nay. contradict laws. Kohlberg’s methodology for studying moral reasoning
vas novel, as he asked children about moral dilemmas that were concrere,
dranmcic, and engaging, which addressed abstract moral issues (e.g., whether
~husband should steal the medication he cannor afford to save his dying
wife). Studics show thar some children regress in their development or skip
tstage (e.g., Kuhn, 1976; Kurtines & Grief, 1974) and few adolescents
chieve the final stages (Colby & Kohlberg, 1984; Colby, Kohlberg, Gibbs,
& Licberman, 1983). Kohlberg’s theory has been criticized for its inability
(:_dg:monstrate relations between hypothetical reasoning about moral dilem-
mas and acrual moral behavior (Rest, 1983), for being male-centered (Gil-
igaa_l 1977, 1982), and for being culture-specific (e.g., Schweder, 1982).
«In contrast to Kohlberg’s approach, which characterized all forms of
__(_)_rgi-- reasoning as decisions about the value of human life, Damon {1975,
_Z‘Z,___}_9_80) proposed a stage theory of positive justice, which_delineates
hi_}_dreu’s decisions to divide resources or distribute rewards fairly. In studies
_.t_f_i_c Qnited States, Israel, Puerto Rico, and Europe, Damon (1983) found
hat_chlifl‘ren’s positive justice reasoning, demonstrated through their choices
ocations; progiessed tirough six seages in which choices were first based
__-_{7‘_-:-_‘3"_‘511.‘33 and desires (age 4-5), then on equality and reciprocisy of actions
age: 5-9}, and finally on demands of persons and situations (age 8 and
::_Eéf.m)-' Subs.equent research showed that even children as young as 6 years
: “CH!}.WE{g}}q;clevant person and situation factors when the judgment
Teext (s Tamiliar to them (Thorkildsen, 1989). Addressing a criticism of
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Kohlberg's theory, Damon (1977) showed that children’s hypothetical rea-
soning related to their behavior in a real situation {e.g., dividing rewards
on the basis of their pesformance in an activicy).

Also departing from Kohlberg’s focus on reasoning about law violations,
Adelson and colleagues (Adelson, Green, & O'Neil, 1969; Adelson &
O'Neil, 1966} studied children’s thoughts about rule development. Consis-
tent with cognitive-developmental stage theories, Adelson and colleagues
showed that children and adolescents progress from understanding society
in terms of concrete people and events to an understanding based on ab-
stract principles (also see Tapp & Levine, 1972} They examined reasoning
about laws in situarions that involved conflicts between individual auron-
omy and community benefits. This work showed that, with age, children
move from thinking about laws as social control (deciding to increase pun-
ishmenr for laws that are not working) to an increased awareness of the
social benefits of law {suggesting that if a law is not working, the law itself

should be alered).

Contemporary Models of Morality

Contemporary work has departed from the aforemenrioned work in two
ways. Pirst, contemporary researchers have shown that even very young
children are capable of making moral judgments about fairness (unlike Pia-
get's and Kohlberg’s theoties, which found thar young children reasoned in
terms of authority or avoiding punishment} and, second, that children’s
reasoning varies with the context, referred to as a domain-specificity ap-
proach. In the domain maodel, moral reasoning is distinct from, but coor-
dinated with, social-conventional reasoning and personal reasoning (Nucci,
1981; Turiel, 1983, 1998; Turicl, Killen, & Helwig, 1987).

Contrary to Piaget's theorizing, researchers found thac young children
do not merely show a hereronomous orientation toward authority; rather,
their reasoning is complex and context-specific; children consider variables
such as starus, experience, and knowledge as important for determining
when to obey someone (Laupa, 1991, Laupa, Turiel, & Cowan, 1995). In
addition, contrary to Kohlberg’s theorizing (Tapp & Kohlberg, 1971), re-
searchers found that young chitdren believe law violation is acceptable under
certain circumstances. Tor example, Helwig and Jasiobedzka (2001) pre-
sented Canadian children {age 6-11) with real and fictitious laws thart either
had social benefits (mandatory vaccinations), but could infringe on personal

rights, or were unjust (discriminatory) and clearly infringed on personal

rights. Children were provided with examples of law violations and their
reasons (e.g., refigion dictates familial control over education). Rather than
mandating a strict adherence 1o laws, or even only allowing exceptions in
extreme (e.g., life threatening) circumstances, even young children recog-

_nized thar minor infringements on people’s rights (e.g., being forced to
2 peop g g g
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another study, Helwig and Prencipe (1999) asked Canadian children 6 w
i1 years old ro evaluate several vignettes concerning flag burning. Younger
children were mote likely to focus on the functional, as opposed to sym-
bolic, importance of the flag {e.g., marking the location of the country as
opposed to representing shared values) and also to be less responsive to
social context changes that might aleer the meaning of the burning (e.g.,
the country has unfair practices). However, young children were sensitive
to the intentions of the burner and to the potential consequences of the
acts, as they disapproved of accidental and private transgressions than sym-
bolic and public burning.

Turiel and colleagues’ social-cognitive domain model has been a highly

" influential developmental model of reasoning (e.g., Nucci & Lee, 1993;

Smerana, 1995; Turiel, 1983, 1998; Turiel & Davidson, 1986; Turiel, Kil-
len, & Helwig, 1987). By age 3—4, children can differentiate moral rules
and social conventions (Turiel, 1983). By middle childhood, children can
make explicit judgments abour the importance of different kinds of rules
(Nucci & Killen, 1991). Turiel and colleagues’ mode] specifies that children
conceptualize their world in three structured domains or subsystems: (1)
social conventions {e.g., traditions, customs, and rituals; alterable and non-
generalizable acts); (2) morality {e.g., fairness, rights, and equal treatment;

" unalterable and generalizable acts}; and (3} psychological factors {e.g., au-
" tonomy, personal goals, and personal prerogatives; acts of personal choice).
" Evidence for reasoning in these three domains comes from studies in dif-
- ferent cultures (e.g., Brazil, Canada, Germany, India, Israel, Japan, Nigeria,
- Turkey), different sertings (urban, rural), and different socioeconomic status
levels (high, low; see Killen, McGlothlin, & Lee-Kim, 2002, for a recent
" review).

To investigate children’s underlying reasoning and judgment, these re-

- searchers have used individually administered interviews, similar to Piaget’s

and Kohlberg’s, but have improved them by adding closed-ended formats
and more straightforward vignettes (e.g., Helwig, 1998). They have exam-
_i'ncd numerous multifaceted and controversial issues (e.g., abortion, incest,
pornography, drug use; see Killen, Leviton, & Cahill, 1991; Turiel, Hilde-
brandt, & Wainryb, 1985). Recently, Killen and her colleagues (Killen et
al;; 2002) have used the social-cognitive domain model to examine chil-
dren’s evaluarions of intergroup inclusion and exclusion in the context of

“situations that involve stereotypes and fairness considerations. In one study,

Kill_cn and Stangor (2001) evaluated children” and adolescents’ (age 7-13)
decisions whether to exclude an individual from a race-typed after-schiool
peor club-{e.g., “white” maulr club, “black”™ baskerbal]l weam} on the basis of
the individual's race, as well as on exclusion from a gender-typed after-

“school peer club (e.g, ballet for girls, baseball for boys) on the basis of

sender. i i i i
g When the scenario was a straightforward exclusion scenario (e.g.,

faes

decide whether to include child), the vast majority of participants (all grade

siand on a bus because of age) sometimes justified breaking the law. I

0 ie s A
ECVCES) Ieir that 1

as morally wrong to exclude the e. Children
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also were presented with more complex scenarios in which two children
waared to join a group with one opening When presented wirh equally
qualified children, fourth- and seventh-graders picked the child who did
not fit the stereotype, providing equal treatment reasons. When qualifica-
rions differed (e.g., the black child had more experience in playing basketball
than the white child), seventh-graders tended to pick the better-qualified
(stereotypic) child, giving group functioning reasons, whereas fourth-graders
continued to choose the nonstereotypical child. More rescaich is needed to
underseand the prodiversity selections of the children, how group function-
ing, opposed to individual merit, justifications are weighed, and how mem-
bers of traditionally excluded groups respond to such dilemmas (see Killen
et al., 2002).

Future Directions

Future work is needed to investigate how children’s reasoning relates to
their actual behavior. Dor example, contemporary theorizing could be en-
riched by a greater focus on on-line behavior (e.g., unobtrusive observations
of children’s moral-televant behavior on the playground) in addition to the
current focus on repors of retrospective and intended behavior. In addition,
we anticipate that social-cognitive domain researchers will increasingly put
their growing body of findings into action by developing reasoning-based
interventions that improve social relations and tolerance {(Aboud & Levy,
2000; Helwig & Jasiobedzka, 2001}

Development of Ethnic and Racial Identity

In a diverse society, ethnicity and race are important components of people’s
identities and greacly influence social and academic opportunities. In this
section, we consider the development of racial and ethnic identification
among different groups and how this identification relates to the attitudes
children and adolescents develop toward themselves, their group, and other
groups. Although there are distinctions between race and ethnicity (e.g., see
Ocampo, Bernal, 8 Knight, 1993; Quintana, 1998), racial and ethnic iden-
tities appear to have similar implications; thus we will discuss the findings
of research on racial and ethnic identities together,

Racial/ethnic identity and its consequences were brought to public at-
tention by the work of Clark and Clark (1939, 1940), who found that
young U.S. black children preferred white dolls to black dolls {c.g., wanting
to play with them and liking them), suggesting that identification with a
Jow-status ethnic group could reduce one’s self-esteem. Preference for the
race-majority group was replicated in studies with Native Americans (Annis
& Corenblum, 1987) and Bantu in South Africa (Gregor & McPherson,

1966). Subsequent rescarch showed that preference for the majority group

does not necessarily translate into low self-esteem (Cross,” L9917 Spesicer,

P SN B E o e e S S T R
sRbniiGy, VISING CTANIC MUSEUms). 101§ stdge 15 con
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1984). Work by Beuf (1977) with Native American children, for example,
SUEEEsts that minority children’s preferences for the majority group may
have more to do W‘l[h desnmg the majority group’s wealth and power and
less to do with having 2 negative self-concept.

Contemporary Research

Children’s ethnic cognitions seem to begin with an understanding of race,
or the physical features thar differentiate groups (Aboud, 1987). Racial
awareness then leads to ethnic identity (Rotheram & Phinney, 1987). Chil-
dren’s understanding of ethnicity and race also is thoughr to derive from
their families (Knight, Bernal, Garza, Cota, & Ocampo, 1993), naive the-
ories of biclogy (e.g., Hirschfeld, 1995), and the linguistic negative con-
notation of “black” and positive connotation of “white” (e.g., Williams &
Mozland, 1976). Recently, Quintana (1994, 1998) proposed a five-stage
model of ethnic development and found support for it by studying
Mexican-American, African-American, white, Latino, and Quiche and La-
dion Guatemalan children. Quireana’s early childhood stages (stages 0 and
1) integrate findings from other researchers and thus serve as an excellent
organizational framework in which to broadly summarize findings in the
field. In level 0, “integration of affective and perceptual understandings of
ethnicity” (age 3-6), children’s awareness of race is based on observable,
biological features; thus children learn and use terms that are both descrip-
tive and racial {e.g., white, black) before terms that only have racial or ethnic

~ meaning {e.g., African-American, Hispanic; see Alejandro-Wright, 1985;

Quintana, 1994). Also during this stage, children’s affective. differentiation
of races tends to be promainstream culture (e.g., prowhite), probably be-
cause early understanding of race derives from mainstream culture, where
the majority is represented more often and more positively (e.g., Aboud,
1988). In level 1, “literal understanding of ethnicity” (age 6-10), children
understand more subtle aspects of ethnicity (Janguage, customs, food pref-

 erences; Alejandro-Wright, 1985; Bernal et al., 1990).

To understand children’s identity development from middle childhood
to adolescence, we turn to Phinney’s (1989) and Crosss (1978) classic

‘three-stage models of ethnic identity, which are similar to each other and
‘to Quintana’s Jater stages and derive from work on ego-identity theory

(Erikson, 1968; Marcia, 1980). In the first stage, “unexamined ethnic iden-

_cil]‘y”'(l’}_xinne.y) or “preencounter” (Cross), children have not explored their
ethnic identity. Phinney (1989) found thar “abour one “half of “Asian-

ican, Blasl oo 3T XTr oL H :
ican, black, and Hispanic tenthgraders weie in stage 1. Children who

}llzwc not examined their cthnic identity might have negative feelings toward
. I:‘lcllr own group (Cross, 1978; see Phinney, 1989). In the second stage,
ot . N » : . .

.. tthnic identity search” (Phinney) or “encounter and immersion,” young

persons seck out information about their group (e.g., readin

books on

g point
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akin to an “identiry crisis” (Erikson, 1968). Active identity exploration often
begins in high school or college bur may begin in middie school or even
younger as children express identity through joining ethnicity-based peer
eroups {Rotheram-Borus, 1993}, Phinney (1989) found that over one fifth
of Asian-American, black, and Hispanic tenth-graders were in stage 2. Dur-
ing this stage, minority-ethnic and immigrant youth often grapple with
contradictory norms of mainstream and nenmainstream cultures as well as
with the mainstream’s ethnic group stereotypes (Berry, 1980; Phinney,
1990). In fieldwork in central California, Marute-Bianchi {1986) found that
Mexican-descent students seemed to identify more with their ethnic heritage
than Japanese-descent students, presumably because collective group iden-
tity helped combat the relatively negative stereotypes about their group in
thar environment. However, even though in the United States there is seem-
ingly a positive stereotype of Asian Americans as the “model minority,”
Asian Americans also strongly identify with their ethnic group for protection
from mainstream racism (Chan & Hune, 1995). Clashes berween one’s
native ethnicity and mainstream culture can, alternatively, instigate immer-
sion in the mainstrearmn culture. For example, in research with Cambodian
adolescent girls in the United States, Lee (1999) found that some embraced
the mainstream culrure to avoid their native group’s limiting gender roles.
In stage 3, “achicved ethnic identty (Phinney) or “internalization”
(Cross), adolescents have developed positive self-concepts as members of
their group. Phinney (1989) found that about one-fourth of the Asian-
American, black, and Hispanic tenth-graders were in stage 3. With accep-
tance of ane’s own ethnicity, adolescents may develop a greater acceprance
of and respect for other groups. That is, contrary to rraditional views, con-
temporary researchers suggest that having 2 secure ethnic identity can un-
dermine prejudice (Aboud & Doyle, 1993; Gonzales & Cauce, 1993).
Social context is an important variable in children’s acquisition of racial
and ethnic identities. “Enculturation refers 1o the cultural reaching that
parents, families, peers, and the rest of the ethnic community provide to
children during the childhood years” (Bernal & Knight, 1993, p. 3). Parents
were identified as an important variable, beginning with the followup stud-
ies of Clark and Clark’s classic doll study (Beuf, 1977; Spencer & Horowitz,
1973). Beuf (1977) found, f{or example, that Native American children

whose parents were more active in cultural and civil rights were more likely

to prefer a Native American doll to a white doll. Large-scale sociocultural
changes across ethnic communities also can change the very identities that
adolescents are forming. For example, stucturally, linguistically, and cul-
turally differeint Asian groups {Japancse, Chincse, Filipinos, Korean, Asian
Indian) living in the United States came together in the 1960s to forge an
Aslan-American identity and to collectively combat discrimination (Chan
& Hune, 1995; Espiritu, 1992). Context may be particularly relevant for
multiracial or biracial youth as their ethnic/racial identity may vary with
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Acculturation is defined as “the adaptation of ethnic minoerity people

o the deminant culture and its members” (Bernal & Knighe, 1993, p. 3),

or, more broadly, as “encompassing a wide range of behaviors, attitudes and
values that change with contact berween cultures” (Phinney, Romero, Nava,
& Huang, 2001, p. 495}, The definitions lead to two acculturarion mod-
els——a linear model, assuming that individuals must either identify wich
cheir native culture or the mainstream culture (e.g., Rogler, Cortes, & Mal-
gady, 1991}, or the bidirectional model, which assumes that individuals can

have distinct relations with their native and the mainstream cultures, cthereby

allowing for multiculturalism (Berry, Trimble, & Olmedo, 1986; Berry,
1999; Phinney et al., 2001}. A key remammg question is: How do children

- negotiate all the contexts that might be giving them mixed messages? {For

a discussion see Phelan, Davidson, & Yu, 1998.)

Consequences of Group Identification

Contemporary research has shown that greater identification with one’s eth-
nicity is related to a host of positive outcomes, including greater self-estcem
(Phinney & Chavira, 1992), ego-identity (Markstrom & Hunter, 1999),
and school involvement (Taylor, Casten, Flickinger, Roberts, & Fulmore,

- 1994). For example, in a study of African-American eighth- and ninth-

graders, Gonzales and Cauce (1995} found that ethnic pride was positively
related to boys’ and gitls’ confidence as potential clatmg partners and boys’
grade point averages. Cross (1995), discussing blacks in the United States,
views a strong ethnic identity as serving the protective function of filtering

* one’s social worldview so as to be make it less dehumanizing. The protection

comes from accepting that racism exists and affects all blacks, that negative
outcomes are because of a racist system and not the self, and that one can
use various strategics to deal with racism (withdrawal, assertion, avoidance,

~ passivity). Other functions that a strong identity may serve include provid-
- ing purpose, meaning, and affiliation, often expressed in celebration of ac-
-complishments of the black community (Cross, 1995).

Greater ethnic identification can also have potentially negative conse-
quences such as leading to greater separation from the majority group (c.g.,

-+ less intergroup contact and greater conflict when contact does occur), which

tends to occur in the immersion stage when adolescents seek out informa-

_tion about their own group (e.g., Phinney, 1990). Although self-protective,

such behavior can limic children’s social and academic opportunities and
experiences. For this-teason, researchers have explored whether school pet-

rmance. differences herween ree-maiarire-and minarice oreune ars 10 Dart
1ance differences berween race-majerity-and-iminority groups are in part

explained by student ethnic identification. For example, in the United

-States, Fordham and Ogbu (1986, see Cross, 1995) considered whether
school failure of race-minority adolescents is due to the development of an

<t

- oppositional idcntity” (rf:JeLtmg dominant groups " dress, spccch ammdes}
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middle and high school, the students increasingly sought to disidentify with
“acting white,” which included doing well in school. Alrernatively, Spencer
(2001) has shown that African-American youth do not necessarily associate
high achievement with “acting whire.” Drawing on data from sixth-,
seventh-, and cighth-grade African-American youth, Spencer (2001) noted
that “high-achieving African American adolescents are not only failing to
identify with acting whire values, but more than likely have a better un-
derstanding of the irrelevance of the comparison for blacks and in what
seems to be the term’s lack of meaning, even for whites™ (p. 29).

Why might some minority youth shy away from academics, whereas
other minoriry groups might actively pursue it? Chan and Hune (1995)
suggest that “among Asian American children and their families, the reac-
tion to racialized behavior may be intense concentration on school achieve-
ment art the risk of their mental health and personalicy—a reaction thar can
been as adaptive from one perspective and limiting from another” (p. 226).
In addition, work on interpersonal expectancies {e.g., McKown & Wein-
stein, 2002) and on “stereotype threat” (e.g., Steele & Aronson, 1995)
provides a better understanding of why high-performing minority youch
may experience school failure. For example, stereotype threat is a2 social-
psychological threat in situacions in which a stereotype of one’s group ap-
plies {e.g., the threat of being judged as poor in math for girls). Ambady,
Shih, Kim, and Piteinsky (2001) activated children’s Asian or gender iden-
tity and then had them complete part of a standardized math test. Relarive
to a control condition, girls in kindergarten and middle school who were
in the Asian identity activation condition showed facilitated performance,
while the gender identity condition inhibited girls' performance. Thus,
Asian-American girls who are disadvantaged in the math arena because of
the female stereotype can draw on the Asian identity as a self-prorecrive
factor in those situations. These findings suggest that salient negative aca-
demic stereotypes about one’s ethnic or racial group would diminish one’s
academic performance.

Future directions. Stage models have dominated work on ethnic and
racial identity development, Research using these models has illustrated how
most children initially show a preference for the mainstream racial group
but eventually work toward a positive self-concept as members of their own

groups. Although this line of research has tended to focus on nonwhite

ethnic groups, as victims of the racism perpetuated by whites, some aspects
of the models (e.g., immersing oneself in one’s ethniciry, developing a re-
spect for other groups) apply to whites and other mainstream groups. For
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without racism (see also Rowe, Bennett, & Adkinson, 1994),
The stage model approach has shed light on some scemingly contra-

dictory findings. For example, research shows that a strong ethnic identicy
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can lead o both outgroup prejudice and outgroup tolerance. This sceming
diction can be explained by the identity stage children are in (c.g.,
sion vs. internalization), Despite this, a current shortcoming of stage
models is their inability to clearly specify the ages at which children and
adolescents wili be at different stages of the identity process. This will prob-
ably be addressed in future work as researchers expand their study of dif-
ferent racial and ethnic groups and their focus on these groups in different

fmmer

~ contexts {Gonzales & Cauce, 1995).

Another pressing issue for identity researchers is helping educators ad-
dress the ethnic and racial diversicy of their students. The “colorblind”

© practice of ignoring racial and ethnic differences seeks a laudable social

outcome—fair and equal treatment {see Neville, Lilly, Duran, Lee, &
Browne, 2000; Schofield, 1986). Yet a colozblind approach to education is
controversial because race and other characteristics do affect children’s lives
{e.g., Jones, 1997; West, 1992), and some efforts to assimilate immigrants
and ethnic groups into the dominant culture have failed in the short term,
leading to high dropout rates {e.g., Garcia & Hurtado, 1993). Multicultural
educarion, an alternative approach, suggests “a rescructuring aiid transfor-
marion of the total school environment so that it reflects the racial and

** cultural diversity that exists within U.S. society and helps children from
* diverse groups to experience educational equality” (Banks, 1995, p. 329,
“also see Hollins, 1999). Multicultural programs also are controversial be-
" cause they often do not teach the rich nuances of culture, ethnicity, na-
. tionality, and race (Lee, 1999) or may exaggerate differences across groups,

both of which may produce and perpetuate stereotyping among children

S(Bigler, 1999). Schools and communities that wotk collaboratively will
. probably be able to develop the most effective education programs (Banks,
- 1995; Phelan, Davidson, & Yu, 1998}, for example, drawing on the differ-
. ent strengths of colorblind and multicultural programs.

Development of Ethnic and Racial Prejudice

In a racially and ethnically diverse world with limited social and economic

tesources, intergroup conflict seems inevitable. Despite a decline in the re-

porting of racial and ethnic prejudice over the past few decades (e.g., in the
-KU.S.,__see Dovidio & Gaertner, 2000), group disparities and intergroup con-

flict continue to make headlines across the globe. In this section, we review

traditional theories of racial and ethnic prejudice among children and then

highlight contemporary - theories such as- the cognitive-developmental ap-

coach and ¢ avnlir e nles cam N . T
roach .and the evolutionary-approach (also see Aboud;, 198%;- Brown,

1995). Although prejudice is to some degree inevitable because of limited
- resources in the environment and within the person, researchers have made
tremendous strides in understanding how to reduce prejudice, which we
-mention at the end of this section.
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Traditional Theories of Prejudice among Children

An carly theory of explaining prejudice among children evolved from a
psychodynamic framework (e.g., Adorno, Frenkel-Brunswick, Levinson, &
Sanford, 1950; Bettleheim & Janowirz, 1950). For example, Adorno and
colleagues (1930) suggested that parents’ threatening and punishing re-
sponses to their children’s “unconventional” behavior produced an inade-
guare ego, which relied on the use of defense mechanisms. (such as projec-
tion of anger toward outgroups rather than toward parents) ro release the
aggressive and sexual impulses of children’s poorly controlled “ids,” resulting
in the “authoritarian personality.” This work was criticized on theoretical,
conceprual, and methodological grounds. In the 1980s a newer version of
this research showed that authoritarianism is related to prejudice toward a
wide variety of groups, at least in college-age samples (see Altemeyer, 1998).

The traditional soctal-learning approach to prejudice (also referred to
as social reflection theory, Allport, 1954) suggested that children become
gradually more prejudiced with age as they try to imitate and to please their
parents. Research on the link between children’s attitudes and rhose of
others in their environment, however, has not revealed consistent results.
For example, Carlson and Iovini {1985) found a significant relation berween
the racial arritudes of white fathers and their adolescenr sons but not be-
tween the racial atticudes of black fathers and sons. Branch and Newcorbe
(1986) found that as black children get older, their attitudes toward whites
and blacks become more similar to their parents’ attitudes. Aboud and
Doyle (1996b) found that third-grade children’s racial atdtudes were not
strongly related ro their mothers’ atticudes. Studies also have examined
whether children’s racial atcitudes are related to their peers’ artitudes.
Patchen (1983) found that both black and white ninth-graders’ attitudes
and behaviors were not significandy related to their peers’ racial actitudes.
Similarly, Aboud and Doyle (1936b) found that a multiracial group of
third- and fourth-graders perceived their peers to hold actitudes similar to
their own; however, in actuality their peers generally did not report similar
racial atticudes to their own (see also Aboud & Doyle, 1996a). These results
may suggest that children often do not discuss their racial atticudes very
much with their parents and peers. Parents (particularly members of race-
majority groups) also may not discuss prejudice much with their children
(Knight et al,, 1993; Kofkin, Katz, & Downey, 1995). However, when
adults and peers discuss prejudice in ways thar address its cognitive under-
pinnings, prejudice is decreased (Aboud 8 Doyle, 1996a). For cxample,
Aboud and Dayle (19962) found ther low-prejudice white third- and
fourth-graders who discussed their racial attitudes wich a high-prejudice peer
were able to lower their peer’s prejudice by pointing out instances of cross-
race similarity (how members of all groups can be mean sometimes) and
within-race trait variability (how whites exhibit negative and positive trairs).
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Contemporary Theories

* Children’s attitudes toward racial and ethnic groups are influenced not only
S by their social environment but also by their social cognitive skills. Accord-
g to the cognitive-developmental approach as articulated by Aboud (1988)
o and Katz {1976; also see Piager & Weil, 1951), children’s racial/ethnic
 prejudice decreases from early: to mifldle childh‘ood in part because of their
 acquisition of particular cognitive skills (e.g., Bigler & Liben, 1993; Doyle,
‘Beauder, & Aboud, 1988; Kawz & Zalk, 1978). As carly as preschool and
" kindergarten, majority group children exhibit prejudice; examples include
- English Canadians judging French Canadians (Doyle et al., 1988), Euro-
Australians judging Aboriginal Australians (Black-Gueman & Hickson,
" 1996), and Jewish Israelis judging Arabs (for a review, see Bar-Tal, 1996).
Young majority children typically assign more positive and less negative
“ areributes to their own group than to other groups (outgroups) but show a
 decline in prejudice ac around age 7 (Doyle & Aboud, 1995; Doyle et al,,
- 1988; Powlishta, Serbin, Doyle, & White, 1994). Race-minority children
i (e.g., Native American, Beuf, 1977; African-American, Spencer, 1982) have
" shown a bias against their racial group in preschool, but alter age 7, they
" tend ro have more positive attitudes toward their own group (Aboud, 1988).
" These age-related declines in prejudice have been shown to reflect the
“influence of specific cognitive skiils such as classifying others on multiple
“dimensions (e.g., Bigler & Liben, 1992, 1993; Katz, Sohn, & Zalk, 1975),
‘aking on differing perspectives (e.g., Black-Gutman & Hickson, 1996;
‘Doyle & Aboud, 1995), perceiving similarities between different groups
{e.g.» Black-Gumman & Hickson, 1996; Doyle & Aboud, 1995; Doyle et
al,, 1988: Powlishtz et al., 1994), and perceiving differences within the same
~group (e.g., Black-Gurman & Hickson, 1996; Doyle & Aboud, 1995; Karz
~et al., 1975). For example, Doyle and Aboud (1995) found thar between
“ages 6 and 9, white Canadian children developed more positive attitudes of
blacks and more negative artributes of whites, although the number of neg-
s ative ateributions toward blacks and pesitive attributions toward whites did
‘not change. Thus children could conceive of both groups on multiple over-
lapping dimensions. Another cognitive limitation of children worth neting
“is-their limited atrention to stereotype-inconsistent information (e.g., Bigler,
999). Bigler and Liben (1993) showed that when white children were read
stories, they remembered stereotype-consistent more than stereotype-
inconsistent informarion about blacks (see also Martin & Halverson, 1981).
ildren who are skillful in classifying people on multiple dimensions, how-
ver;-have 3 bewer memory for countersicreotypic siotics.
- These cognitive skills that are acquired wirh age vield individual dif-
fetences among late adolescents, and influence prejudice levels (for a review,
ee Levy, 1999). For example, several individual difference constructs (e.g.,
eed for cognition, actributional complexity) are conceptually similar to the
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abilities to classify others on multiple dimensions and to reconcile differing
perspectives, which most children acquire by age 9 or 10 {e.g.. Bigler &
Liben, 1993; Dovle & Aboud, 1995). Thus, with age, people piobably draw
differentially on cognitive skills relevant to prejudice.

Although given minimal attention thus far, evolutionary perspectives
will probably be given increasing treatment in developmental theozizing on
prejudice (e.g., Fishbein, 1996; Hirschfeld, 2001; also see chapter 5). Fish-
bein (1996) argues that evolutionary processes that produce prejudice began
in hunter-gatherer tribes and were incorporated in human’s epigenetic sys-
tems. Hypothesized evolutionary processes include: inclusive fitness, which
leads children to give preferential treatment toward relatives, authority-
bearing systems, which encourage children to aimost blindly accepr whatever
they hear about outgroup members from ingroup authority figures, and
intertribal hostility, which encourages protection of limited resources. Con-
sistent with cognitive-developmental theories, Fishbein argues that identi-
fication with a group is often a precursor w prejudice.

Another evolutionary perspective draws on cognitive developmental
work on children’s competencies in physics, mathematics, and folk biology
(e.g., Hauser & Carey, 1998). Hirschfeld (1995, 2001} argues thar chil-
dren’s thinking about human social aggregates derives from a theorylike
knowledge structure, which is governed by an endogenous preorganized
acquisition device. Children’s theorylike competence, or naive sociology,
helps them decide which group affiliations to weigh more heavily than
others and thus helps children reduce the cognitive demands of equally
weighing all social information in their environment.

Evolutionary approaches have generally been criticized for suggesting
that prejudice is natural and thus should be condened. Yet aspects of evo-
lutionary explanations overlap considerably with cognitive approaches that
suggest that categorizing is inevitable, at [east at some ages, and with soci-
ocultural interpretations that suggest that prejudice grows out of social
forces and limited resources. Evolutionary perspectives cannot be disentan-
gled from these other approaches. For example, the finding that children
and adults see race as a relevant social category for hierarchically organizing
their world could be evidence for the endogenous module or evidence that
children learned the relevant category from their environment. Evolutionary
approaches are probably best thought of as iiluminating potentiai distal
causes of prejudice, whereas these other approaches (cognitive, social learn-
ing) focus on and test more proximal causes of prejudice.

Prejudice-Reduction Interventions

With 2 greater understanding of prejudice among children, there is increas-
ing dialogue between basic and applied researchers of prejudice (see Aboud
& Levy, 1999). Cooperative learning programs have become a popular,
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Slavin & Coopet, 1999). Muldiculural programs also have become ex-
tremely popular in schools, but their effecriveness has been questioned, as

" discussed in the previous section on racial and ethnic identty (also see
' Bigler, 1999). Rescarchers also have developed successful mediation pro-

orams to resolve intercthnic conflicts in schools {Johnson & Johnson, 2000;
SR . . .

also see Coleman & Deutsch, 1995; Deutsch, 1993). Relatively new inter-
vention strategies in schools, such as social-cognitive retraining (e.g., Aboud

& Fenwick, 1999; for a review see Aboud & Levy, 2000) and bilingual

education programs (e.g., Genesee & Gandura, 1999) show promise. Media
interventions such as television programs (e.g., Sesame Street) have been

* pevised to more effectively reduce prejudice among viewers (Graves, 1999).
i Because prejudice is multifaceted, different intervention strategies are prob-
* ably needed to tackle each component of prejudice.

Future divections. Over the past few decades, cognitive-developmentalists

"have shown that age-related cognitive abilities make young children more
* receptive to categorical (prejudice-increasing) information and less receprive
““to individuating (prejudice-reducing) information. However, researchers

from other theoretical traditions have continued to show that children’s
levels of prejudice also reflect social and emotional factors. Because of this,

© contemporary research is moving toward an integrative approach, combin-
.. ing clements of cognitive development and social learning theories (e.g.,
- Aboud & Amaro, 2001). These new avenues can be seen in research on
" dyadic discussion {Aboud & Doyle, 1996a), assertive bystander training in
the face of racial bullying (Aboud & Fenwick, 1999), and exclusion from
social clubs on the basis of racial group membership (Killen et al., 2002).

In doing so, researchers are incorporating theorizing and methodology from
experimental social psychology (e.g., Levy, 1999), such as the identification

2 of individual differences in children’s lay theories relevant to prejudice
{Cameron, Alvarez, Ruble, & Fuligni, 2001; Levy & Dweck, 1999) and

the variables that conuibure to stereotyping in adulthood (see Oskamp,

12000). In future work, developmentalists will probably draw on social psy-
~chology research on implicit and subtle forms of prejudice in college stu-
~dents (see Dovidio & Gaertner, 1986). There is already some evidence of
+implicit prejudice among children (Verna, 1982) and of children expressing

eaker prejudice in nonambiguous situations, compared to ambiguous sit-

uations where their responses cannot easily be attributed 1o prejudice
(Lawrence, 1991; Sagar & Schofield, 1980). Since implicit prejudice assesses
the suength of the internal associations between attributes and a rarger
group, children will probably develop higher levels of implicit prejudice with
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political awareness and action in adulthood. Now we turn to explicidy

political artitudes, first to their acquisition by preadults and then ro their

later life histories. The paradigmatic case of the development of political
P g p

attitudes among preadults has from the beginning been Americans’ party - -
£ P 2 g

identification. in large part that is because party identification turns out to
be by far the strongest and most consistent prediction of Americans’ voring
preferences, and seems to have been so for over a century (e.g,, Campbell
et al., 1960; Miller & Shanks, 19906).

The early conventional wisdom was that “a man is born into his po-
litical party just as he is born into probable future membership in the church
of his parents” (Hyman, 1959, p. 74). The more complex theory developed
in The American Voter {Campbell et al., 1960} is perhaps the most influ-
ential in the study of polirical behavior. It is based on a simple ewo-question
series asked of each survey respondent: “Generally speaking, do you usually
think of yourself as a Republican, a Democrat, an Independent, or what?”
Those giving cither of the first two responses were then asked: “Would you
call yourself a strong (X} or a not very strong (X)?” Those giving the chird
response were asked, “Do you think of yourself as closer to the Republican
party or to the Democrartic party?” Those saying “closer to the Republican
party” were classified as “Independent leaning to the Republicans,” a parallel
classification generated “Independent leaning to the Democrats,” and those
selecting neither were regarded as “pure Independents.” This generated a
simple seven-point scale running from strong Republican through Pure In-
dependent to strong Democrat.

The theory described the direction of party identification as an attitu-
dinal predisposition typically acquired in preadult life, often from the pa-
rental family; as usually acquired without an elaborate accompanying ide-
ology about the refative merits of the two parties; as highly stable over the
life span; and as the most powerful single factor in determining candidate
evaluations and voting choices in partisan elections, and often issue pref-
erences as well. The strength of party identification was thought to increase
through the life cycle as the individual accumulated experience with the
partisan electoral system (Converse, 1969, 1976). Party identification was
originally conceptualized in terms thar grew our of reference group theory,
though more recently there have been efforts to conceptualize it in terms
of social identity theory (Greene, 1999; Miller & Shanks, 1996, p. 127; sce
chapter 15). It is not clear that such a reformulation has so far led to any
very different predictions or empirical findings.

The observation that family transmission was crucial to the development
of party identification was most thoroughly tested by jennings and Niemi
(1974, 1981) in their classic “Michigan socialization study.” They con-
ducted interviews with a national sample of high school seniors and their
parents in 1965, with both samples again in 1973 and 1982, and with the
student cohort along with children of the former students in 1997 (Jen-
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fect, parental rransmission of party identification to their adolescent chil-
dren, and lesser transmission of other political attitudes. Parent-child
similarity of partisanship declined through the offsprings’ early adulthood
“{though not thereafter), as the oflsprings’ own issue preferences played an
increasing role in their party identifications (Beck & Jennings, 1991; Niemi
& Jennings, 1991} '

Phinly families vary considerably in their ability to pass their partisan-
ship on to their offspring. Variations in parent-child relarionships seem not
" to be central in success of transmission; e.g., politics has not been found to
be a central vehicle for rebellion against parents (Jennings & Niemi, 1974;
" Niemi, 1974), even among student protestors (ID. Sears, 1975, pp. 126~

{27). However, the most politicized parents and those with the most stable
attitudes were consistently the most successful at socializing their offspring
even through the latter’s middle age (Beck & Jennings, 1991; Jennings, et
al.. 1999), The main reason seems to be thar such parents are most suc-
i cessful in accurarely communicating their political positions to their children

C(Tedin, 1974, 1980}, In facr offspring usually exaggerate the true level of
2 parent-child political similaricy (Westholm, 1999). Accuracy of perceprion
-~ of parental positions also helps to explain differences in transmission across
“attitude domains: parental attitudes are communicated more clearly in some
~'domains (e.g., hotly contested elections) than others (e.g., political efficacy).
- As indicated earlier, young children’s racial/ethnic attitudes are not as similar
~to their parents’ attitudes, apparently because parents (at least those in the
“racial majority) often do not discuss them with their children. There is also
“evidence that offspring sometimes influence parental attitudes, especially in
“domains in which offspring introduce more “modern” atticudes to families
“(e.g., Glass, Bengison, & Dunham, 1986). And, more generally, parental
“political information has a major effect on the flow of political information
“to offspring (Jennings, 1996).

i The centrality of family transmission was originally proposed in an era
~of more common intact two-parent families than is the case now, with
higher rates of divorce, never-married mothers, and so on. Fven so, the
~extension of the Michigan socialization study to the children of the original
‘students shows quire convincingly that parent-child transmission in those
families shows very much the same pactern as it did in the original families

{Jennings er al., 1999). Indeed in some domains it is even higher, such as
n-political ideology and racial artitudes. Unstable families do take their roll,
however, College students report both less political agreement between di-

reed parents and weaker family tansmission {Hardy, Carrier, & Endersby,
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- The osiginal theory implied that party identification was transmitted
I piecemenl fashion as part of daily life. Bur if the key to successful political
ocialization is clear communication of stable parental attirudes, vivid pofit-
“teal events should be important catalysts because they stimulate heavy in-
ormation flow, and so provide occasions for such communication. Presi-
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denrial elecrions should be one such regular occasion. Consistent with the
catalyst hypothesis, Sears and Valentino (1997) found that the strength of
adolescents’ partisan attitudes increased dramatically from before the begin-
ning to the end of such a campaign, almost to their parents’ fevels. No such
increase occurred in adults’ partisanship, which was already at high levels;
or in artitudes about objects more peripheral to the campaign; or during
the less information-intense year following the campaign. Also consistent
with the catalyst idea, the surge in partisanship was greatest among adoles-
cents most involved in interpersonal political communication (Valentine &
Sears, 1998).

Another example of a vivid and socializing political event was the year-
long controversy over President Bill Clinton’s relationship to the intern
Monica Lewinsky. Parents reported that their adolescent children found the
scandal quite interesting, char it cataiyzed increased conversation about pol-
itics in their families, and gave parents an opportunity to express their own
views to their children about Clinton and about sex, morals, and values in

general (Pew Research Center, 1998). Republicans felt especially successful

in passing on their own views to their children. Although about half the
parents reported being “very upset” by the allegations, the children’s pre-
dominant response was described as being “interested” in what would hap-
pen to the president, and they did not seem to be too disturbed by the
whole affair. Overall parents felt it more likely to help than ro “harm” their
children’s interest in politics.

The mass media are, of course, important for providing contact be-
tween children and the world of politics. Indeed, longer term interest in
politics may be sparked if preadults enter the age of political awareness at
times of heightened activity in the political arena (Danowski & Ruchinskas,
1983}, Children’s first contacr with politics is usually via television, although
their degree of political knowledge seems to be suppressed somewhar by

heavy viewing of entertainment television. It seems better explained by their |

level of exposure to the print media (see the review by Chaffee and Yang,
19903,

b Adult Life History

The original theory of party identification, with its focus on early learning

and later persistence, provided a clear and quite influential paradigm. Is ic
a useful model for thinking about political life histoties more generaliy? To

address this question, we return to the three ways of thinking about time

noted at the outset. Four distinctive models of the political life cycle have
been most common and will be discussed in turn. Two reflect the persisting
effects of early experience: (1) a persistence model, in which the residues of
preadult learning persist through life, perhaps even hardening with time;
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wre p;u'ticlllad}" susccpt.ibic to influence in late adolescence and early adult-
Hood but tend to persist thereafrer. These models are normally contrasted
with one that, loosely speaking, views adults as more responsive to the events
oF their “times,” (3) a ffelong openness model, in which individuals remain
6pen to influence throughout later hfe. A four-th- mo_del, SOI_—H_CWhQ_'E orthog-
onal o the others, picks up onthe idea of distinctive political life stages:
(4) a life cycle medel, in which pe‘ople are att.racted to cerrain attitudes at
'S?eciﬁc life stages, such as radical ideas in their youth and conservatism in

old age (Alwin, 1994; Jennings & Niemi, 1981; D. Sears, 1975).

persistence aver the Life Span

The persistence hypothesis is important from both the psychological and
political points of view. There is the psychological question of the trajectory
“of important political and social attitudes through the life cycle. Is there
enerally a “critical period” in an individual’s life for acquisition of political
attitudes? What is rhe plasticity of those attitudes as the individual ages (see
Alwin, 1993; Alwin, Cohen, & Newcomb, 1991; D. Sears, 1975, 1983,
1990)? From a political perspective, if the most important atritudes are
essentially static after early life, change would occur primarily by replacing
older cohorts with younger ones holding fresher attitudes rather than by
conversion of mature adults to new points of view (see Alwin, 1993). So
widespread persistence would mean that politicat change depends to a con-
siderable degree on cohort replacement. A system in which political loyalties
are essentially static through adulthood would yield a very different politics
from one in which. they are regularly formed anew. on. the .merits of each
circumstance.

Longitudinal Studies

The most straightforward way of assessing persistence, though the most
expensive and difficult to execute well, is to measure a given attitude from
a‘given set of respondents at multiple poines in time. Psychologists tend to
call such studies “longitudinal studies” (e.g., R. Sears, 1975; 1984) while
political scientists and sociologists call them “panel studies” (e.g., Converse
& Markus, 1979). The most extensive work has been done using two
4-year National Election Studies (NES) panel studies done in the 1950s
-and 1970s. Party identification was the most stable attitude measured in
hose studies, indeed almose peifecily seable; with soime cofrection for mea-

CHICHT U

: refiabitity {Converse & Markus, 1979}, Similar conclusions
1ave emerged from other studies in the United States {Green & Palmquist,
"1994; Green & Schickler, 1993; Jennings & Stoker, 1999) and in Canada,
Britain, and Germany (Schickler & Green, 1997).

“Two studies of more specialized populations yield evidence of stability

Ceoss much Jonger pe
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hort of women atending Bennington Coliege during the 1930s. They gen-
erally came from affluenr, po litically conservative families, but many
changed in a liberal direction while attending that politically progressive
Lollcgc Follova studies showed extremely high long—te:m stability of par-
tisanship from college graduation through adulthood: “attitudes, once
formed, can be incredibly stable. . . . The stabiliry coethcient linking a latent
attitude variable over roughly 30 years of the life-span is in the .70 to .80
range” (Alwin, 1993, p. 68; also see Alwin et al., 1991): The long-rerm
Terman gifred children study tested a considerably larger and more herer-
ogencous sample, selected from high-IQ children in California public ele-
mentary schools after World War L. Their party identifications were quite
stable from approximarely age 30 to 67, with a coefficient of .65 corrected
for measurement error (Sears & Funk, 1999},

Variations across Attitude Objects

In longitudina! studies, then, pasty identification became the paradigmatic
case for attitudinal persistence. What about other attitudes? The conven-
tional wisdom is that racial policy atritudes are among the most stable of
whites’ policy attitudes, though less stable than party identification (Con-
verse, 1964; Converse & Markus, 197%; Jennings & Stoker, 1999; Kinder
& Sanders, 1996; Sears, 1983). Basic political ideology has also been found
to be quite stable (Alwin et al., 1991; Jennings & Stoker, 1999; Sears, 1983;
Sears & Funk, 1999). For example, only 13 percent changed from “liberal”
to “conservative,” or vice versa, over the 37-year span of the Terman gifted
children study (Sears & Funk, 1999}. Moral attitudes, such as those roward
abortion and marijuana, have also been found to be highly stable in some
of these studies. On the other hand, attitudes in many domains intensely
debated by political elites seem to show much less stability over time in the
mass public (Converse, 1964; Converse & Markus, 1979; Jennings et al.,
1999; Sears, 1983).

Why do some attitudes persist for so long whereas others seem to be
much more unstable? To start with, their observed stability only reflects the
external outcome of a series of internal collisions between the individual’s
predispositions and externaf pressutes to change. Both can vary a good bit.

In addition, the normal criterion for stability, a high rest-retest correlation,

can be somewhat misieading if the marginal frequencies have changed. The
conclusion thar party identification is highly stable was based on high sta-
bility coefficients during a period in which party divisions remained more
or less constant (Converse, 1976).
would look misieadingly srable by the same criterion. In that period of great
social change the public as a whole became markedly more liberal; presum-
ably, many people shifted to the left but maintained their approximate rank
order (Firebaugh & Davis, 1988; Schuman et al., 1997). Rather than one
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However, some older racial aciiiudes

‘model of the political lite cycle titting all, then, the trajectories of bt ary
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wen individual’s atcitudes and the atditudes of people in the aggregate are
.dev ro vary across atritude objects.

 How can one explain such vanatlons’ One theory looks both to learn-
mg factors, such as the volume and one-sidedness of communication in the
“idividual's microenvironment, or the oppertunity o practice the attirude
“in conversation and behavior, and to cognitive factors, such as the constancy
of meaning of the auitude object and connectedness of attitudes to other
stitudes and values, as Genexal factors that enhance attitude stabiliry (Sears,
1983). Americans’ party identifications and racial attitudes are cases of rel-
atively high levels of information How and thus are presumably sources of
conversation and opportunities for behavioral practice. But many policy
iesutes scarcely come to public attention at all and chus involve considerably
Iower levels of all these contriburors to persistence,

Persistence also should be greater for attitudes toward objects that are
salient in early life than toward those that only become salient later in life,
even if in the samc general domain., Adulthood migration between the
“ielatively racially tolerant North and the more racially conservative South
affected whites’ racial attitudes selectively (Glaser & Gilens, 1997). Region
of origin dominated whites’ adult atcirudes about the issues, such as racial
intermarriage, that were most salient in the civil rights era of the 1950s and
1960s, when they were relatively young. Region of adult residence had a
stronger effect on the issues more salient in their adulthood, such as busing
for school integration or special aid to minorities.

- Another possibility raised by Achen (1975) is that some observed at-
titude instability may simply be due to measurement error. Though he did
not precisely specify the source of the error, he implied. that it resulted
especially from ambiguous survey items. As noted by Converse and Markus
(1979), it is not obvious why the same question-writers systematically did
well in some domains and so badly in others, or why political elites and
more educated citizens show much higher stabilicy on the same presumably
flawed items than does the fufl mass public. Following Achen’s logic, Alwin
__ld_ Krosnick (1991), using scructural equation models to correct for mea-
surement errot, estimated that almose all attitudes measured in the 4-year
NES panel studies were nearly perfectly stable, which seems unlikely. They
oncede that their models make assumptions that may be untenable.

- Zaller Jnd Feldman (1992) offer another interpretation of “measure-
‘ment error”: that a person might give contradictory answers to the same
quemon in two interviews because of “ambivalence.” Different “consider-
ions’ mlght come to miinid each tzme, leadmg to tnstable overall responses

ST LH\-}‘ AT lUt:lbk.,Li OIL1 LlillLlL.llL ‘!LlUbLtb Ul LUllblLlCldLJ.Ullb
mes. This may not help explain differences in stability across attitude
Gb}ects very much, however. For example, abortion is an issue that creates
great deal of ambivalence (Alvarez & Brehm, 1995). Autitudes about it
nevertheless have amone the greatest over-time artitude stablhty of '111 con-

Ilarkus, 1979},
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Other Assessments of Persistence

One problem with longitudinal studies is they tend to be limited to one
historical era, and often to one cohort, which limits their ability to distin-
guish lfevels of stability across the life course from pardcular historical cir-
cumstances. Another rool for assessing persistence that is not so limited to
historical period and cohort is cohort analysis. This requires a series of cross-
sectional surveys conducted at different times with differenc samples but
including the same measures. If each birth cohore, as a whole, does not
maintain the same distribution of opinion as it ages, high levels of attitu-
dinal persistence at the individual level are ualikely. On the other hand,
cohort analysis yields less direct evidence about individual-level stability than
do longitudinal studies.

Moreover, this generality across cohorts and periods creates its own
problems. Any correlations of age with political attitudes potentially reflect
three different confounded effects: cohort (birth cohort), life cycle (age at

measurement), and period {year of measurement). To assess these three ef- -

fects, researchers can exeract only two pieces of informartion from any given
survey—respondent age and year of survey. Age and birth cohort are per-
fectly correlated in any given survey, and age and chronological time are
perfectly correlated across a series of surveys. Therefore, assigning variance
to any one of these three effects is indeterminate, in a strict sense, unless

“stde information” is available from other sources to rule our one of these

potential sources of variance (Mason, Mason, Winsborough, & Poole,

1973). For example, in the “steady state” period of the American party
system from 1952 to 1964, the aggregate diseribucion of party identification

among whites did not change, allowing period effects to be set at zero
{Cassel, 1999; Converse, 1976).

A useful application of cohort analysis has been to explain the reasons
for the greatly increased support for general principles of racial equality
among white Americans since World War II (sce Schuman et al., 1997).
One possible explanation is logically implausible from the outset, that aging
by itself promoted liberalizing change: while each cohort became more lib-
eral as it aged, at any given point age was negatively correlated with racial
conservatism. That leaves two other possibilities: thar individual atdtudes

were highly persistent, so prejudiced older cohorts were gradually replaced

by more tolerant younger cohorts (a cohorr effect); or thar widespread lib-

eralizing individual attitude changes occutred (a period effect). Cohort re- .

placement seems to have been the dominane effect as older, more prejudiced
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also occurred, as all cohorts showed similar linear liberalizing crends over
time (Danigelis & Cutler, 1991; Firebaugh & Davis, 1988). These liber-
alizing trends within cohorts began to slow by the 1980s, especially on
newer racial issues (Steeh & Schuman, 1991; Wilson 1996; for similar

“resuits over a broader range of atmtudes, see Davis, 1992)."
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A third -J_ppro-ach to persisteice ls more opportunistic, using natural ex-
pé;‘ifﬁeﬂfs rhat test the resista'nce to change of at.tinlldles pre.sumably acquirgd
arly. Changes in social location that place Fhe zncﬁwdu:.al in an altered atu-
#rcdinal environment might be expected 0 influence _att1tudes. For example
Mitler and Sears (1 986) found that adulr:s levels of rac.;al tolf:ranc.e were more
scrongly associated with.the lew?l- of racial tolerance in thelrlchlldhood and
young adulthood articudinal environments t.han by thart of their marure adult-
hood environments {also see Glaser & GI'ICHS, 1_997). Migration between
congressional districts dOIr'llnatEEd i)yl opposite parties influenced adults’_votw
ng preferences and party xdcnuﬁcanon, thc?ugllq the changes were consider-
ably greater among, those who m{grated earlier in adulthood (Brown, 1988},
Some direct personal experiences in adulthood might also be expected to pro-
diice change. One common expecration is that the emergence of economic
arerests in adulthood will influence individuals” political artitudes. However,
seensive research has found surprisingly litde evidence of much effect of

idults self-interests, as if sociopolitical attitudes acquired earlier resisted such
“{influences later in adulthood (Sears & Funk, 1991).!

2" The Impressionable Years

fhe “impt‘cssionable years” hypothesis is a variant of the persistence hy-
pothesis, suggesting that adolescents” and young adules” attitudes are weaker
drid mote open to change than they are at later stages {Sears, 1975). At
¢ast. three psychological propositions lie behind this hypothesis. One is a
rimacy notion: youths experience political life as a “fresh encounter,” in
Mannheim's (1952} words, that can seldom be duplicated later. Second,
-attitndes that are subjected to strong information flows and, regularly prac-
ticed, should become stronger with age (Converse, 1969, 1976). Partisan-
hip is a good example, since both election campaigns and the act of voting
ceur often. Third, the young may be especially open to influence because
ey are becoming more aware of the social and political world arcund
-them just at the life stage when they are seeking a sense of self and identity
Erikson, 1968). These three views agree that the period up to one’s late
wenties, roughly, should be the most volatile.

. Stronger Attitudes with Age

One implication is that young adults will simply have weaker attitudes,
tich-as being less likely to say they are “strong” partisans. Indeed cohart
; that each cohort expresses stronger party
entifications as it ages, at least during what Converse (1976) described as
¢ “steady stare era” of roughly constant partisan divisions prior to the
9705 (also see Alwin, 1992, 1993, Claggett, 19813, Such aging effects held
0 {hf United Kingdom as well (Cassel, 1999).
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with age. Data from two 4-year NES panel studies show that all older cohorts
in each study had substantially more stable party identificarions than did the
youngest cohort (Alwin etal., 1991; Sears, 1983). The youngest cohort in the
first study also showed greatly increased stability in the second study, when it
was 16 years older, showing thar the greater stability is an aging rather than a
period effect (Alwin, 1993). The Michigan socialization study cited earlier
also showed that high school seniors showed substandially lower levels of ar-
ritude stability than did their parents. After the students reached their thirties,
though, their attitudes had become as stable as their parents’ artitudes, and in-
deed did not greatly increase in stability as they aged furcher {Jennings & Sto-
ker, 1999; also see Beck & Jennings, 1991; Jennings & Markus, 1984).

A third implication is that such attitudes ought o become more resis-
tant to influence as the individual ages. Three surveys analyzed by Visser
and Krosnick (1998} similarly found increased resistance to influence afrer
early adulthood. Another study assessed atditude change resuiting from
changes at different life stages in one’s social environment, as indexed by
demographic focation (Miller & Sears, 1986). Changes in the youthful en-
vironment seem to have had considerably greater influence on levels of social
tolerance than did changes in adult environments. All this represents several
kinds of evidence for an “impressionable” period in the life cycle, then.

If indeed arsitudes that are weil practiced become stronger with age,
one might expect that the elderly would show the least change of all. Sur-
prisingly enough, there is some evidence that the refationship of age to
attitude stabifity follows an inverted-U pattern. One early study (Sears,
1981) found that racial prejudice among whites in the 197276 NES panel
study was least stable over time for the youngest (under 30) and oldest (over
60) age groups. Moreover, it was a peried of liberalizing racial attitudes,
and the oldest cohort actually changed in a liberal direction the most. These
findings held up with education controlled, and apparenty could not be
explained by greater measurement unreliabilicy in old age. "T'he basic finding
was corroborated in a study of the stability of party identification using
both NES panels, adding corrections for measurement unreliability (Alwin,
1993; Alwin et al., 1991; also see Visser & Krosnick, 1998). Why these
attitudes might become more unstable in old age is unclear, though many
of the ways that people are socially embedded in the society often do change

after retirement age, in terms of their work, residence, family, and other -

social networks. That may destabilize their political atritudes.

Political Generations

The impressionable years hypothesis focuses on the particular susceptibility
to influence of individuals’ attitudes in late adolescence and early adulthood.
But if “the times” exert strong pressures to change, they can influence large

numbers of people at that stage in common, yielding generational effects.

More narrowly, Karl Mannheim (1928/1952) suggested that “generationat
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unies,” or subsets of a yourh cohost, racher than full cohosts, may share
puwcrﬂfl experiencl‘:S that will mark them as distinctive for life, Either way,
producing generational effects requires both that individuals have a partic-
ular psychological openness ac that life stage and evocative political expe-
riences in that historical era.
A number of political generations have been subjected to especially
intensive empirical study. One was composed of the women who were po-
litically socialized before 1920, when they were first eligible to vore in na-
rional efections. Women only gradually began to turn our to vote, inicially
producing a subsrandial gender gap in voting turnout, largest among those
socialized prior to women’s suffrage; that is, in the cohort born before 1906.
No such gender gap held among those socialized well afeer suffrage; that is,
those born after 1925. As the presuffrage cohorts of women were gradually
replaced by postsuffrage cohorts, the gender gap in turnout declined, and
by the late 1980s it had disappeared (Firebaugh & Chen, 1995). Another
- was the “New Deal generation” in the United States. Youthful new voters
. who fist entered the electorate during the 1930s remained substantially
- more Democratic into the 1950s, both in voting behavior and in party
- identification, than were carlier cohorts ar similar ages (Campbell et al.,
- 1960; also see Centers, 1950; Elder, 1974; Butler & Stokes, 1969, for a
" paraliel effect in Great Britain). They alse continue to have more knowledge
‘about the New Deal than did younger Americans, even years later (Jennings,
0 1996).
..... The young protestors in the United States and Furope in the 1960s
~wete a quite self-conscious generational unit. Most evidence indicates that
. their lefr-liberal distinctiveness has persisted since then, especially among
“those who actively engaged in protest. For example, the students in the
« Michigan socialization study who had then been active as protestors con-
- tinued to be considerably more liberal than were college-educated nonpro-
testors at cach of the later three waves of the panel study (Jennings, 1987,
+2000; .also sce Fendrich & Lovoy, 1988; McAdam, 1989; Marwell, Aiken,
& Demerath, 1987; Whalen & Flacks, 1984). Interestingly enough, their
offspring were also strikingly more liberal than the offspring of nonprotes-
ors {Jennings, 2002). Buc even “engaged observers”—those who were at-
ntive to the movements but not very active in them —showed lasting
pol:tlcal eff_ects_yea_rs later (Stewarr, Settles, & Wincer, 1998).
The youth cohort that immediately followed them is another case in
int. A number of issues divided both parties internally in the mid-1960s
o carly 1970s, such as civil rights, conflict over the Vietnam War, and the

ateroate.ccandal Theee | rifes withi :
Watergate scandal. These nal rifts within the partes seemto-have much

'-rE_a_‘i_uccd the strength of partisanship in the generation then entering the
clectorate, Since then the strength of partisan commitment among incoming
youthful cohorts has turned back up, and they now more closely resemble
those.who entered the electorate before thar dealigning period (Miller &
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But in other respects contemporary young people continue to show
unusually low levels of political engagement, in political informarion, news-
paper reading, political interest, and voting turnout. Part of this is a life
cycle effect, as young people have historically been less politically engaged
than marure adults. But it is partly a generational effect as well, surprisingly
so, since education enhances polirical engagement, and recent generarions
have received much more education (e.g., Astin, Parrotr, Korn, & Sax,
1997; Delli Carpini, 2000; Putnam, 2000; Smith, 1999}, Putnam (2000)
has suggested that these ali reflect a decline in “social capital” in recent
generarions, paralieling & broad drop in voluntary socializing and organi-
zational membership. He has implicated the rise of television as disruptive
of such communal activities, though evidence for its role is necessarily some-
what indirect. The generational decline in turnout, the most extensively
analyzed, has otherwise largely resisted extensive efforts at explanation (e.g.,
Highton & Wolfinger, 2001; Miller & Shanks, 1996}.

Finally, a potendally rich line of investigation concerns possible per-
sisting generational effects of political or social traumas. Loewenberg (1971),
for example, suggests that the unusually powerful support for the Nazi
regime among Germans born from 1900 to 1915 can be ascribed in part
to the many traumas they had experienced in early life, including malnu-
trition and starvation, disease, neglect of children, the disappearance of 2
generation of fathers, and hyperinflation. Direct exposure to political vio-
lence in Israel and South Africa has been shown to increase the likelihood
of psychopathology (Slone, Adiri, & Arian, 1998; Slone, Kaminer, & Dur-

rheim, 2000). Even exposure to distal violence, such as the assassination of ~

a popular leader, can have profound emotional effects in the short run
(Raviv, Sadch, Raviv, Silberstein, & Diver, 2000; Wolfenstein & Kliman,
1965), and perhaps long-term political effects as well (Sears, 2002).
Another set of generational effects is reflected in collective memory, de-
fined as “memories of a shared past that are retained by members of a group,
large or small, that experienced it,” especially “shared memeories of societal-
level events” (Schuman & Scotr, 1989, pp. 361-362; also see Halbwachs,
1950/1980). The impressionable years hypothesis would be that people
should especially recall events and changes as important if they happened
in their adolescence or early adufthood. One method of measuring collective
memories asks respondents to cite “national or world changes” thac have
been “especially important” over the last 50 years or so (Schuman & Scott,

1989). The age cohort most likely to select World War II as especially. )

important had been 20, on average, in 1943, and the cohort most likely to
select the Victnam War averaged age 20 in 1968, Ascribing grea
to the assassination of President John F Kennedy peaked among those who
had been in childhood and adolescence in 1963. When asked in 1990
whether the best analogy for the Gulf War crisis was a “Hitler” metaphor

of a voracious dictator or a “Vietnam” metaphor of a Third World quag-
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under 40 were split evenly between the two analogies (Schuman & Rieger,

36923, Even questions abour simple pieces of information, such as whar
- ki » .

resident Roosevelr’s party, can reveal marked generational differences

Robert Jervis {1976) has provided 2 particularly important application

" of this notion of collective memory to the question of how foreign policy

decision-makers “learn from history.” Polirical leaders who have had dra-

" naric and important firsthand experiences in politics when they are in the
“impressionable years” may fater apply such experiences to issues they must
- deal with as marure adults. For example, Harry Truman, confronting the

North Korean invasion of South Korea in 1950, and Lyndon Johnson,

_: facing the Viernam War, both recalled that the buildup to World War 11
- had raught them the danger of not facing up to aggressors ar an early stage.

- Colin Powell and other military leaders who had been young officers in the
- 1960s later applied the lesson of Vietnam to, ameng other things, the Per-
sian Gulf War: don’t go to war halfheartedly, either stay out or go in with
“overwhelming force. The danger of those “lessons” learned early, as with
“any persisting generational effects, is of course that they are long our of dare
by the time the young petson becomes a mature adult, as is expressed in
the saying that the military is always “fighting the last war.”

Lifelong Openness

The application of developmental approaches to political psychology has

- undergone considerable cycling in popularity. A generation ago, Greenstein

(1970, p. 969) felt that “political socialization is a growth stock,” and David

“Sears (1975, p. 94) opined that “résearch output has increased ac a geo-
. metric rate.” A reaction then set in, focused especially on two often overly
enthuslastic assumptions: of a “primacy principle,” that early-acquired pre-
“dispositions had considerable staying power, and a “structuring principle,”

thar they had some special polirical power in aduithood, because what is
learned early is most important (e.g., Searing et al., 1973, 1976). Some

‘developmentally oriented researchers then called for recognition of more

openness to change through the life course than the persistence theory al-
wed for; for example, that “change during adulthood is normal. . . . [Tlhe
life course should be understood as a more integrated and contingent whole”
(_S;"_‘piro,- 1994, p. 204), and that “learning and development are [noc} com-
pleted by adulthood; rather they . . . {constiture] a fifelong process.” (Sigel,
1989, p. viii). Larger external trends in political science also contributed to
greater attention to openness in adulthood, with the growing influence of
onomic theories emphasizing the rational choices made by adults.

- Documenting Change among Mature Adults

he challenges to the persistence view have often provided valuable evi-
—. [T Nyt

tt00 1§ Interprétéd overenthusiasticaily, so some cau-
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tionary flags may be in order. One influential line of work argues chat adules’
partisanship is in fact responsive to “the times,” such as economic conditions
and judgments of incumbent performance (Fiorina, 1981), and candidate
images, issues, or events {Allsop & Weisberg, 1988; Markus, 1983; Niemi
& Jennings, 1991). In one study cited for this purpose, candidare evalua-
tions were shown to influence adule party identification, rather than vice
versa (Rapoport, 1997). However, the sample comprised only young people
newly eligible to vote, nor mature adults. The finding would be more con-
sistent with the impressionable years than the openness hypothesis.

An impressive series of studies collected by Sigel (1989) examines the
political effects of discontinuities within adulthood, such as entering the
workplace, serving in the military, immigrating to a new country, partici-
pating in social movements, entering college, gerring married, or becoming
a parent. Each of these cases, as she notes, incorporates three elements that
potentially can affect political attirudes: crystallization of an individual’'s own
unique identity, assumption of new roles, and coping with the novel and

unanticipated demands of adulthood. However, alt these specific disconti-.

nuities also occur most often in late adolescence and early adulthood, again
suggesting that these findings may fit the impressionable years hypothesis
better than the openness hypathesis. And even the mostly youthful powerful
personal experience of military service in Vietnam was found by the Mich-
igan socialization study to have only “modest” effects on political atricudes
(Jennings & Markus, 1977).

When mature adults encounter major discontinujties in their actituidinal
environments, they sometimes do change their atticudes, as indicared earlier.

Burt relatively few people are exposed to such discontinuities after early

adulthood (Miller & Sears, 1986). For example, migration from an area
dominated by one party to an area dominated by its opponents is almost
three times as likely among young adults as among their elders, and has
much more effect among the young (Brown, 1988). Migration between
North and South has affected white adults’ racial attitudes, but only about
10 percent have engaged in such migration in both directions combined
(Glaser & Gilens, 1997). The microenvironments represented by individ-

uals’ social networks also tend to be politically supportive, and indeed dis-

agreements are underrecognized {Huckfeldt, Beck, Dalton, & Levine,
1995). Observed changes resulting from environmental changes are not very

common, then, and the reason may be both sociological and psychologicai:'
environmental continuity is quite great, and when it breaks down change

may occur, but both are more common in the “impressionable years.”

Political Context as a Moderator

The political context is also critical to how these individual-level processes

play out. Two prominent cases involving the normally quite stable party - :

Childhood and Aduir

“elites on racial issues led to a substantial shift of Southern whites to the
';'Repub!iiﬂn party in the 1980s (Miller ‘& Shanks, 1996). The society-wide
elire rejection of the Southern segregation system led 1o a shift away from
Jim Crow racism atter the civil rights era {Firebaugh & Davis, 1988).

The strengthening of party identification with age should partly be
dependent on the stability of the party system itself. In the United Srares,
intraparty disputes in the period around the early 1970s resulted in redicced
“het strength of partisanship in most cohorts as they aged, contrary to its
usual trajectory. In the more polarized and stable party division since, par-
tisan commitment has resumed its normal strengthening with age (Miller
&. Shanks, 1996). More generally, Converse (1969) found that age was
“sisiciated with stronger party identifications in the marure democratic sys-
: tems of the United States and United Kingdom but considerably less so in
the incerrupted democratic systems in Germany and Iraly and in the im-
imarure electoral system of Mexico. He found that the strength of individ-
“uals’ partisanship in those five countries was well predicted by a model
“including personal partisan experience (years eligible to vote and years
voted), inherired partisan experience {communicated partisanship from par-
ents), a forgetting effect when democracy was interrupted, and a socializa-
tion effect reflecting the defayed enfranchisement of women. Even Russia,
ifi the aftermach of the demise of the Sovier Union, vields evidence of
‘nascent partisanship that is stable across elections and with meaningful un-
“derlying arzitudinal cleavages (Brader & Tucker, 2001; Miller & Klobucar,
2000), Bur later research suggests that the persistence model works well, or
at least best, for parties that are large and/or old, consistent with the notion
that people need visible and stable artitude objects if they are to learn strong
'3'_'attitudcs about them {Converse & Pierce, 1992).

Life Cycle Effects

:Ti_léﬁié questions about the persistence of carly learning, as opposed to the
:ontinuing openness to new experience, by no means exhaust the possible
contriburions of a life-span development approach to political psychology.
As-noted carlier, correlations of attitudes with age can logically reflect either

§ ot a revolutionary ac 20 has no heart; he who is a revolutionary at 40
E\as no head.” The two can be distinguished in cohorr analyses. These show
hat people do not seem necessarily to become more conservarive with age.
Tn'the 1950s, age was positively correlated with Republicanism, when the

ly. came from pre-New-Deal eohort Republican domi-
nce {Crittenden, 1962). In a later era, when the elderly were predomi-
_‘amly from the “New Deal generation,” they tilted toward the Democrats.
hese reflect gencrational rather than life cycle effects (e.g., Abramson,

E983; Alwin, 1992; Glenn, 1974).
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among whites alter World War 1T (e.g., Kluegel, 1990; Schuman et al,
1997). However, as noted earlier, cohort analyses actually show waning
support for Jim Crow racism within coborts of white Americans as they
aged during that period, reflecting a period rather than 2 life cycle effect
(Danigelis & Cutler, 1991; Firebaugh 8¢ Davis, 1988; Sears, 1981). Both
examples provide evidence against any universal conservatizing effect of age.
Indeed, life cycle effects on artitudes have been especially ditficult to pin
down (Alwin, 1993, 1994).

An important further distinction is between psychological and socio-
logical interpretations of life cycle effects. A nice behavioral example con-
cerns the low voting turnout of young people. Some of this is generational
(Putnam, 2000). But age differences in turnout are of long standing, so life
stage is also implicated. A psychological interpretation is thar consistent
turnout, like scrong partisanship, develops through experience with the po-
litical system. A common sociological interpretation is that young people
are distracred from civic duties by the press of various transitions into adult
roles, such as leaving school, leaving home, entering the work force, getting
married, home ownership, and, often, geographic mobility. If so, rurnout
might increase with age merely because young people ultimately evolve past
such obstacles to civic duty. Comparing these two views, Highton and Wol-
finger (2001) found that successfully transitioning into such adult roles had
quite mixed effects on turnout, whereas aging all by itself greatly increased
it: having accomplished all six adult tasks increased voting turnout by only
6 percent, a small fraction of the 37 percent turnout gap between the young

and those over age 60. The authors prefer the more psychological expla-

nation that “pure learning” may be responsible (p. 208).

B The Case of Immigrants

As with many areas of political psychology, the available evidence about
childhood and adult development rests heavily on the American political
experience. It is only a single case, with a highly stable political system,
even compared to other developed democracies such as France, Germany,
the former Soviet Union, or South Africa. Examining people only in a stable

political context risks averestimating the natural continuities within the in- -

dividual life history. As one check, we can look at immigrants, who have
changed from one political system to another.

Adult Development of National and Ethnic Identity

The persistence hypothesis would suggest that identification with an original
nationality group would be stable within immigrants’ life spans and would

be passed on to their children, generating a strong ethnic group conscious-
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ness in politics (Uhlarer, Cain, & Kiewier, 1989; Wolfinger, 1963). On the
“other hand, contemporary immigrants. might follow the trajectory of the
Furopean immigrants of a century ago (Alba, 1990), with cheir original
*pational identity {e.g, “Mexican”) being slowly replaced across generations
: by an American ethnic identity (e.g., “Latino”), which in turn, wich inter-
mmarriage, . residential and occupational integration, and upward mobility,
uleimately might be replaced by identification with the new nation (e.g.,
" “American”), a process more consistent with the impressionable years hy-
.pothests. Another possibility, consistent with the “openness” view, is that
this whole process might occur within a single generation. A mised alter-
“aative would be a more “segmented assimilation,” in which some immigrant
“groups follow the trajecrory of upward mobility and assimilation while oth-
“ers remain poor and with low levels of education, rebuffed by discrimina-
“tion, and rejecting core American values, instead developing a strong ethnic
“identity as an alienated nadionality group on American soil (Falcon, de la
Carza, Garcia, 8 Garcia, 1992; Portes 8 Rumbaut, 2001).

2 Two recent studies test these alternatives. Surveys of Latino adules in
Los Angeles County asked, “How do you primarily think of yourself: just
“gs-an American, both as an American and (ethnicity), or only as an (eth-
‘nicity)?” They tend to pass through three distinct stages (Citrin & Sears,
12003, ch. 3). Noncitizen immigrants tend to identify themselves primarily
‘a5 ethnics and feel a strong sense of ethnic identity. Naturalized immigrants
“overwhelmingly say “both,” and also have a fairly strong sense of ethnic
.identity. Nonimmigrant Latinos are very unlikely to think of themselves
“primarily as ethnic, their sense of ethnic identiry is weaker, and they have
1 Stronger sense_of pride in America. Very similar differences between im-
“migrants and nonimmigrants emerged in a large study of Asian and Latine
indergraduates in California.

- Party ldentification

mmigrants also provide a test of the boundaries of the original theory of
arty identification. They are likely not to be exposed to much family
ransmission because their nonvoting parents often have no partisan pref-

nces. Yet immigrants, arriving with the traditional attitudes and values
(‘;t_l_mi_r_ own culture, appear to gradually assimilate to the norms of the
ominant socicty. Relatively disadvantaged contemporary Latino immi-
grants gradually come (o idenify with the Democratic parey, just as had
hose arriving a century earlier from Europe: the most Demacratic Lacinos
aid.to-be these whe are lower in-income and unionized (Cain ¢t al., 1991;

____la Garza, DeSipio, Garcia, Garcia, & Falcon, 1992; DeSipio & de la
aarza, 1992). And current immigrants, like caslier waves of European im-
Igrants, seem to become more Republican as they become more affuent,
W.he.th.cr that change is intergencrational, as the persistence hypothesis

1
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would suggest, or inmagenerational, as the lifelong openness hyporhesis
waould suggest, is unclear; at least some Latino Republicans have a history
of being ex-Democrats {(Cain er al., 1991).

But immigrants may also import old loyalties and antagonisms from .

their native countries. For example, Republicans in the vigorously anticom-
munist Reagan era commanded majorities among refugees from commu-
nism from Cuba, Vietnam, Korea, and Taiwan, especially among those flee-
ing at the height of communist power. Democrats commanded large
majorities among those from Mexice or Puerto Rico, who tend ro immi-
gratc for economic reasons (Cain et al., 1991; DeSipio & de la Garza,
1992). There is also some evidence that invoivement in a previous political
system tends to foster immigrants’ politicization. Black (1987, Black,
Niemi, & Powell, 1987) found that participation and partisanship in the
Canadian political system were higher among the immigrants who had been
the most interested in politics and polirically active in their home countries,

Immigrants also provide an interesting test case of the hypothesis that

partisanship strengthens with political experience, for which age is usually.

a proxy. Immigrants enter at a variety of different ages, so age does not bear
a uniform relationship to the amount of political experience they have had
with the new political system of the receiving nation. Rather, the strength
of their partisanship should be a function of time since immigration. Indeed
the longer immigrants have lived in the United States, and the more gen-
erations their families have been in the United States, the more likely they
are to develop a party identification and identify as a strong partisan {Cain
et al., 1991; Wong, 2000). Their age does not matter much. Of course,
time in the new nation is not the only important variable. Naturalized
citizens are more likely to acquire a partisan preference, and cirizenship
explains some of the effects of time, as if time doesn’t “count” for as much
until citizenship occurs, consistent with the presumed role of practice in
the development of a parrisan preference.

B Conclusions

In our view, confinuing research on the problems thar originally gave rise
to the field have obtained somewhat surprising levels of support for its initial

suppositions. The importance of studying the early learning of moraliry,
racial and ethnic acticudes and identity, and partisanship now seems evident..

Even proponents of a revisionist view suggest that the findings all “point-
o mudh coniinuily in poliiical-icsponse paticins over the course of an

individual’s life,” norwithstanding che new tasks and roles people later en-

counter, as well as “considerable change in sociopolitical attitudes and be-
haviors” in response to new contingencies (Sigel, 1989, p. 458), and “the

weight of these studies suggests that we should not usually expect dramaric
"evidence of change during aduithood” (Sapiro, 1994, p. 204) This recert’
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esearch nicely documents the g}nditious under which adult change is most
ikely 10 oceur. But in our view there has been something of an over-
“sirection against the early claims of a broad and general persistence of
- trical arcicudes, and the center of graviey of the debace has swung a bit
o far away from recognition of the substantial persistence manifested by

ome predispositions.

iy

A second point we would make is that in recent years new foci of

ttention have arisen—such as the importance of distinguishing moral from
iher domains of reasoning (e.g., social-conventional), the importance of
bgnifi"c (in addirional to social} factors in racial and ethnic attitudes, the
nereasing political importance of ethnic and national identity, the contin-
ing imiportance of antagonisms against ourgroups, and the increasing con-
i over civic education—that require developmental analyses, even if not

6 the exclusion of alternative approaches. These foci point to key mediators
nd moderators of stabilicy and change across the [ife course. Moreover,

ong-term persistence is not merely a matter of internal psychology but also

of & supporrive social and political milieu.

. We close with ruminations about two limitacions of ¢he literarure we

have discussed. One is that it has been to an excessive degree generated

within North America. No doubt this reflects both where the main body
such research has been done and the limits of our own knowledge. It
irows us particularly in assessing how changing political contexts influ-
fice the individual, For cxample, we present no solid estimate of the extent
which the great experiments at society-molding “took” in Maoist China,
fie Soviet Union, Nazi Germany or Islamic Iran. Second, we have reviewed
_good bit of work.on how specifically political events.have influenced
olitical development. Bur these are presumably a subset of the ways thar
nidividuals interact with the events of the larger world. Psychologists have

not generally been sufficiently attentive to those interactions (though see

tewart & Healy, 1989).

: Finally, we noted at the outser that much of the work in this chapter
s been motivated, at least in part, by liberal social scientists seeking re-
rmist solutions to social problems. We should be cautious about normative
mplications of the research described here. On the matters taken up in this
pter, there is typically no one ideal outcome that all will agree to. The
ture of politics—indeed, its primary raison d’étre—is to adjudicate dis-
iites over competing interests and preferences, not to ratify consensus over
tirical ends. Even ethnocentrism and prejudice are often seen as justified
y-those who hold thers; as harshly as they are condemned by their vie-
ng-and-their sympathizers: Swereotypes have thelr benelicent uses as sim-
hers and organizers, as much as they harm their vicrims and limit the
Gcn.al skills and circles of their holders. The merits of assimilation and
:paration of contending groups can be and are legitimately debated. And,
S-often was said in the months after the terrorist attacks on the World
v Cenier, olie inan’y  [erronst s ARomer Tan's  fréedom “nghter.” It
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political psychology can teach us anything, it is that we must all constandy
struggle o balance the natural tendency glorify the familiar and chose
most like us with the need to sympathetically take the perspective of others.
Social scientists may engage that struggle in more intellectual terms than
the ordinary person, but a struggle it remains.

B MNotes

We wish to express our thanks for helpful commenss ro Tom Bradbury, Martin Gilens,
Donald Green, M. Keat Jennings, Melanie Kitlen, Clark McKown, Rodolfo Mendoza-
Denton, Virginia Sapiro, Howard Schuman, and Nicholas Valentino.

1. One other early approach used cthe individual's retrospective judgment to assess
persistence: Did they recall ever changing their party identification {Campbell et al.,
1966)? Such judgments were later shown to be rather unreliable, usually overestimaring
stability {Niemi, Kartz, & Newman, 1980},
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