Research Questions and
Objectives

The purpose of research o to discaver answers to guestions through the
apptication of systemare procedires, | Beig 193 5)

Introduction

L P, in tha | ad i a - i
The use of resgarch questions is a teglested aspect in the design and conduct of

eovcial research. Thiv is surprising given thar the fund ental purpose ot socil
research 15 1o provide new Knowledze about the soclal werld, w answer ;.‘la:a:*.ll:'.w
pbour wliat the social werld s like and how it works, and 1o find ways to solve
problems and bring about change. In my view, formulating rescarch questions
is thie most erirical and, perhaps, the most difienlr pa rt af any research design. bt
is only through the use of such questons thar cheices abour the fecus and
1 fts boundarics can be clearly delimited,

direction of rescarch can be mads, the
that manapeahility can be achieved and thar a successful curcome ¢
cipated. Establishing research questions also makes it pessible to sclec research

be ann-

strategies and methods with confidence, In other words, o research priject i
| ; - - . T I . o 4 I
breelt cor the fenmdation of fis research guestions. However, geming these questions
clear and precise requires considerable thought and sometimes some preliminary
ifvestigation.

T has chaprer discusses:

thres main types of research gquestions

che funciions of research guestions;

how 1o develop and refine research questions, _ -

che relationship berween reszarch questions and hyvpotheses, 2nd the funcrions

of the larter; B o . . o

o how reszarch quéstions can provide & guide and mamework for toe review of

- -

the literatore; L
the nature &nd range of research cbjestives that can be pursued: and

a the relativnship bevween rescarch objectives and reszarch questions.
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The aim of the chagter is not cnly to argue that research JuCstions are necessary,
but also that good research needs hiph-quality questions, A rare atzempt to des]
with the issue of the quality of research guestions has been undertaken by Camp-
bell et al, (1982). They reviewed articles in five journals in gsychology, organiza-
ticnal behavious and management, taking a wwo-year period for each wumal. A
list of the reszarch questions was compiled and then they surveyed researchers in
the fields covered to see what questions they thought should be asked. Their aim
wis to find gaps in rescarch and 1o establish prorities for future research. The
important thing about their work is that they focused on rescarch questions,

Research Questions

Conventinal wisdom suggests that rescarch showld be guided by one or more
hypotheses. In arder o get started on g research projece, this view advocates that
the researcher should, first, selecs 3 rescarch prablom, second, staze one or more
hypotheses to be tested, and, thicd, measure and correlate the varables related 1o
the concepts in the hypatheses, However, this procedure is anly celevant 1o
quanttatve rescarch conducted within the deductive research strategy. While
there 15 a rale for hypotheses in particular kinds of research, they neither pravide
the foundarian for 3 research design nor are they very wielul for defining the Focus
il direction ol o reseacch projece. In fact, the ricual of formulatmg and wstine
hyputheses can lead to unmecessary and unbelpful sigidities i the way in which
research is conducted. In some kinds of research, it is impassible or unnecessary to
set out with hypatheses. A much more pselul procedure is 1o establish ore or mare
resgarch questions.

Few textbouks on ressarch methods glve much amencion o the formulation aof
ceszarch questions, and some igrare chis vital par of the research process entirely,
Exceprions can be found in some revent 1exis on research methods, for example
Yin (19293), Hednek eral. (1993, Miles and Flibemuan (12894, Creswel] (1994,
L398), Marshall and Rossman (1995}, Blaxter et al. {1996), Mason 11956}, Mou-
man (12978 and Flick (1998). It is ineresting 6 note that these books are
concerned with qualitazive resesrch methods or include a sipnifrcant discussion
af tem,

Neuman, for example, bas regarded research questions as the bridge beoween
the rescarch topic and hypotheses; he has also discussed techrigques for narrowing
2 topie buo & research question. Yin has linked research questions o types of
rescarch designs (or whar he has called Slrateplos): expernnent, sutvey, anchival
analysis, history and case study, Blick has argued for the importance of reszarch
GUESHIONS in-gualitanve research.

A ceneral step, and vne which essentislly detennines success in qualitative ressarch,
but tends o be ignored in most presentations of methods, is how to formulate the
research question(s). The resenrclier is confionted with this problém notoaly at the
beginning, whea the study ar the project is coneeptualized, but i several phases of
the process: i concoptualidng the research design, In entering the fele, in seléoring
the cases and in eollecring deta. (Flick 1992 47)
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¢ resedrch guestions in quandca.

Creswell has offered advice oo how ro fa

tive and gualitstive research (115949 and in -
1953), Contexts Core elements Choices

Mzson set her discussion of reszarch questions m the context of intcllectugl Topleiproblem ’
puzedes that seck some kind of explanation. Thess puzzles take a variery of forms, T
E ¥ Maotivos: [

ve radimons of qualitative rescanch

| Bt

depending on the ontalogica! and epistemalygical positions adopred by the theo- phrsaral :
: 2 T - - -y ) ———
retical and intellecrual wadidons from within which thoy emerge. acadeniie L4 WWRAE quectign,

and social

Regearch e Why quoition,
questions and  b— | How questiog

Intellectual puzzies, then, will conzzin different sers of cntological and epistemclo-

The literao ra:

Understand R
Prmdictie

: [ gead assumpiions znd preseriztions, amd will Suggest distititive types of socal thearies, | .~ abjectives R

J | : expaanation. In (oanelangng yous own istellecroal purzic, ¥ou must cnsuee that you rodels and 1 Desiripthor

! 1 4 aave thought through whar these are, aud be confident that ther are sient— tias resesrel: | Explamaricn
Fa=] is, that your puzzle i ooologiss
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Festricticng:

audionces, Research Thange

| ] i i [ F:II?I':::I_'U':’ / tl:n\tcgie& Evaluashon

[ | _,E [nteliectual purzles then lead to rese: | R o Impac asse s
| i forming the backbone of a research dess d as having much grearer signific- Prradigmrand

ularly in qualitacive rescarch: For her, approaches
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potheses or

{ ance than

) should be clearly fumnelasd {whether oF tor vou tatend o pwdify e or add 1o Fi 1 Y ; o
| l them later 1 intell Jally '.H.Jr!f.".'. |'.i'r, _:u.l foRCarc :'!IT I|"-|.'l1§| i ferng of YOILuE IEun! * ﬂl"..:;ﬁ.-:l-..h quII!S'EIUJ'IS and ﬂbjuclwu&
| " rpismeenological mosinon, and in pracical enmsl, besause oo theocgh rhens that ; :
| : !r'.i twild be cop [k § AL T IS INal you wish (o seszarch with how VU TS POy o * \Wh:l: & TIII.'II‘ ":]I".":“J'“”miﬁ bl.l'." r:"]“r?
I X g about researcling it. They are the vehicles which you will zely POR to move you o Whar sewcial processes hive brought this behaviour o lisus
| It Your sroad research interest o your spesific sesearch fovus and projzer, and # What arc the patterng in the f’r'-lé‘-fiiill'-[llj’i.'w berween these ch actensoess

therelore e Impariance cansst be overataed o What are the consequences of these aeqvires?

) wineh ¥ou as redearcher really
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| = wane 1o duewthe auswers they are 10 formul EREIESian af vour Wl questions ask for cither the ciuses of, or the reasons for, the existence of
§ s il 4% #lp b = = Tad i il i i - v &
|| iwnellectual paeele, (Masar characteristics or regularities i a wrticular |_*.Eu-u;um-mm. They are direcred

| { | | bwaras Liderstanding or explaining the relationships berween EYENLE, Or

wn | i D b ey T ey 1 T e e LT T B the pivera ) e - =
HL I hepe [I.”'."" EXampes zre suhcient toreinf R L L the pivaral social activities and soeis) provesses, For example:
i role played by rescarch questions in social research,

| (11 @ Why do people think and ace this Wity
o Why did these patrerns come 1o be chis wayd o
® Why do the characieristics or social process change, or remain stable?

e Why daes this activicy bave these particalye COUBCQUenCes?

Types of Research Questions

Research questions can ke grouped into three main ovpe . “what! questions, ‘why! ot _
= questions znd how" guesd wve restricred the rescarch questions o “whar', Hoe questiang are concerned with bringing abouy: change, with practical our
[ | 4 “why' and *Gow' 1o maine ficiry and to achicve a 2orrespondence with the comes and intecvention, For exanple;
three main catepories of ubjormve: descripring, expianatonfundersianding and !
change [see figure 310, ' @ Flow can thess characteristics, sacial processes or pattcrns be changed?
' Tiptive aaswer; they are dirscted rowards diecov- e | ilﬁw can they be made to stop changing, or to slow down or speed gt rare
of change? :

ns 11

What questions reauioe 2 des;
ering and deserdiing the characterisucs of and patrerns in some <ol phenom-
enun, for example carczories of ind wals, social grovps of all sizes, and socal it MRS
processes. They mncluce the following nypes of guesriong, g These three tvpes of research questions form a sequence: ‘whar questions
E / = normally precede ‘why" questions, and “why' questions nomally precede “how'
f What types of peopls are --"”'-'-"?ﬁ s _ ) £F e questions, We need'to know whar is Foing on before we can cxplain iz, and w2
[ o “What characteristic knowledze, belicfs, veluss and anituces do they hold? YR 0 mecd to know why something behaves che waE »

ducs before we can be consdent
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about introducing an intervention 1o change iz. However mos: rEstarch projects
wili include only onz or cwa ¥pes of research questions, most commuonly ‘whar
and "Wy’ questipas.

same research may nor proeceed beyondd one or more Swhar queszions. While
there may be a sirong desire e includs ‘why" and possibly "how" Guestions ina
research projeet, the sigmficance of producing good answers o *whar' fuestons
should not be tnderestimated. In some fields, and om some topics, limle res=arch
may have been undertaken anywhere, or recenty, or in the context of interesy.
Before ‘why’ Guestions can be tackicd, & good description of what is KNG OR i3
ceeded. This may bhe an opportunity w0 make an importan: contribition o
snowledge. In addition, some social scientists have argued that good descripg
is al! thar is needed for an adequate understanding of man
comparanve studies, descniprion is the fundamenta) tazk,
tion is a vital part of sucial reEca

ion
¥ topics, Cerzainly, in

In shoer, good deserip-

i
Sore wnters have proposed more than thees ¥pes of rescarch questions. Yin
(1993), for example, has discussed seven types: ‘who', *what', Swhere', *how man v,
Thow meh’, "how ard ‘why'. However, he does ackaowledge that *wha', ‘where!,
*haw many' and ‘how much’ quesnons are differsnt forms of 2 *what' Gueseian.
Blasrer er al have suggested five types of questions: “haw', *wha', "what', tw
and “why”. Similarly, the first nr of their questions can all e ransposed inte
what' guestions; what idividuals' i “whar places’, at ‘what tiree’, in “whar
numbers o quantities” and i “whar ways’,
A differem approach 1o research (uestitn
23-32), They have idensified |

scan be found in Hedrick ¢ al. [1953
our types ol rescarch quesnons
apelicd rescarch: SESCLIPTIVE, NOrmative, corme
Rossman {1995) have classified res

B are relevang o

Anht and mmpace. Maeshall ang
sarch questions as thearetical, as ToCusing on
particular populations and g being site-speeific, These categorics relate o the
eontext in whick they sre examued.

Cruestiogy may be theaiaical ones, which can be resea

of different sites or with differene sangles, Or they may be focnsced oma n
ropalativn oz elass of individy

i These 160 can be spudiad i va tovs places Finadly,
the questions may be neespecilic Becavrs of chie uni

sreanization. (Marskall and Rocman 1935, 37

sched inany oe of 3 gembes

queness of 4 specific prosram ur

Throughout the beok, I shall discuss vnly ch

¢ three (vpes of rescarch QuUEsLHOnE,
‘what', “why and *baw®. The prociss of develn

piog research questons will inevir-
ably produce 2 range ol question wording simular 1o thar discyssed ov Yin (1293,
However, | belicve the discipline of reducing all questions to tese three TYpes
helps 1o make the links berween rescarch questions and research objacives clear

The Purpose of Research Questions

Research questions are needed o define the nzmuse and scope of the rescarch. By

Selecing questions, and PEying atienton 1o their wordizg. it i possitde ro deer-

roine swhare is oo be studied, and, 160 some eyren s 20w ik will be studied. The way 3

2 Why do these peaple s

Researsh Questions  §3

particuiar research question is worded can have g siznificant i
much and wha: kind of research activity will he Tequired,

Let us return to the four research tapics discussed in ol
some possicle research questions for eacl one,

iuence un how

wpter 2 and exzmine

Enveronneanal Worldviows and He
1 To what exsone do students and
Views?

baviony among Stdends and Residenrs

residents hold differen environmental worli-

To what extent 15 cnviranmenially responsible behavious practised?

What &5 the [evel and tvpe of invoelvenent iy cnvironmental movements?

T what extens, and ig what ways, is eaviegnmental behavipar rzlared ro
environmental worldvicws?

5 Tnwhat ways and ro wha- cxtent will en
change over the next five ¥ears?

fo s P

wronmeta) worldviows and behavivur

As thesc are all swhar' questians, the seady will L
seexs to deseribe the distriburions of
these popu!

veonly descristive abjectives, Ir

ewirnmental waorldviews and behavisur in
sons, and the patiern of (e relatioaship betweer thess va rrables
now and in the fulaee.

Age and Erertranaentalivim: A Tesr oy Clinfrcting M Wil ses
L Towhar extenr is age relnied o saviranmenta ] worldview
bebaviogrp

AN pnviranmeneal

2 Lthere ace sipnificins rel

ianships, whar are the forms of
3 Why do theye rilac :ul'.h.'!lip.q Expsrs

these relationshi

These are straightforward PESCATCR Guestiong, rwo fu
why' question. The study wishes o ¢
o explain the,

hat' questions followed by a
stablish the nature of fiees

arships and

wder Differences iy Ervdronmentalism: Tonwarels an Fxplanation
! Toowhae exrenr de women hold pare Favesurahle eaviranmencal amimgdes Than

ment

2 Towhat exient are women more willing than men o COgage in smvaironmentzly
responsible behaviours

.

a

Why do thess pender differences in chvironmenzalise e

» this is a combination of Whitt' ana “why® questions seeking deseriptions of
onships and explanations for them.

Motivaticn far 4'_'J.ru,-'r-::-nms.'y;m,':’;.- Responsihle Bebauionr: The Case of Favtron-
mertal Actiicis

T [ o . - & . H Ty
1 In what range and tvpes of belaviour Jo sovironmentally resporsible indivi-

duals cogage?

responsibly towards the envizonmens?

U hyys - £l 3 3 5

Whe do some g tiese peonls manage 1o susrain this behaviegur?

4 How can the meidence of this :

T¥pe s behavicur be incrensads
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Mow we come to g combinaton o all thees rypes of reszaech quesdons. The sudy
secks todescribe eovironmentzlly respunsible behaviour, and then o explain why
pecple enpase in and manage to sustam that behavicur Then comes the stng n
thi 1ail — haw 1o get more people 1o engage in this behavicar It will be unlikely
that this study zan do anvthing mrore than goint in the direction of possible
answers to this last guestion, vsing the answers 1o quastions 2 and 3. Bue it
cauld also suggest ideas for further research 1o pussue it. (fes the Appendix for
examples of different and more complex scts of research guesions.)

It 15 smportant to recognize that whale it 1s highly desirable to produce a well-
formulared set of research quesiions as part of an integrated research proposal ar
design, this may not always be pussible without some preliminary research being
undertaken. In addition, what is discovered in the process of undertaking the
research is likely to require a review of the rescarch questions from time to thme,
Mo regearch design can completely anticipate how a research project will cvplve,
It may tarn out that sorme rescarch questions cannot be answored because it s not
pessilile to obtam the necessary dara. Whar the rescarcher assumed, or was led 10
believe, abour the availability of or access to the necessary data may turnoous ta be
wrong, Cunsequently, the destgn may recuire some revision, and part of this may
invalyve a change to one or more rescarch questions, Flence, while it 15 necessary to
be as clear as possible abour the wope and dircction of the rescarch ar the
beginning, what the rescarcher learns in the course of undenakiog the cescarch
may necessitare some changes, This & simply the nag wch in any
dirciplisne.

Wesenrch projeas differ i the ex

re of rese

ent 1o which it s possible ta be able w
produse precise research guestiens, This s ceramly tue of exploratory ressarch,
the aim of which can be zo provide informanon po assist in the development of
rescarch questons. It oight alse be arpued that some studies that use qualicanve
ot ¢thoographic rescarch methods involve the rescarcher 1n a learning process. In
these cases, the resenrch guestians may cvolve in the coutse of the rescarch.
Hawever, even this kind of research requires carebul considerarion of scope and
dhirzerion at the besinmng in erder to sasure thar i will be manageable and will
have a high probabilisy of successful completion. The developmental narure of a
research desipn should not be used 85 an excese for avanding the effort required 1o
tormulace appropriate réscarch guestions.

A conmon featuee of the rescarch process bs for the researcher to be deflecred or
distzactad from their origiznal inennions: Many influences may be ar wark:

¢ cncounrermg now 1deas, for sxample in published regearch; o counforence
pajzars of presentations, in previously nofamiliar theary, or in the mediag
discussion with collezgues;

chanping academic fashions;

changing palitical agendas; and, morz particalarly,

legraing thar rakes place during the course of the research, for cxample, from
¢hearvations, from interviews and discuszions, and from working wich daza.

i
It 15 wery casy o iose onds way end o forger oo aeglees the origine] reseasch
questions. Chanmees 10 research gquestions should be made only after carsful

REEﬁE'n:rf

carnsi!:l-;rarj:}n and not by just drifting away from them. Ore way 1c SR
drift is to print the questions in large type and display them in promiven:
;u:h s 1..'1I your rezular work space, or in the front page of vour ficlg
joumnal. They should be read regulary o keep the foces of the rese

L plage,
Z.‘I;JI;JE ;
arch ¢f

o

Developing and Refining Research Questions

The process of developing a ser of cesearch questions can be the most ¢ 12|l
part of any research preject. This is particularly the case when the resc._ﬁ_-h
ir.inut:.-.?c the project, as s the case inmuoch academic and postgraduate rEm:;urlnFr'
the sucial sciences, However, the probion sall exists in research that is u:n‘ 3
stoned by someonc else o prablem-selving or policy-relared PLIpOELS, Drgqrrmm
tions or groups that commission research are very aften vague 2bau i
want done, and usually necd some assistance to cla
ohjcctives.

1Zge
_ t what they
writy the research cuestions and

Tt 1s very rare for 4 roscarcher to commience o progeet with clearly Tormlaned
research guestions already provided, This miglt eccur where a re

sear . rescarcher hag
N g, | e b . S s

pottes @ research progeamens o owhich the research questions have already been
established r

Lot it & researcher s kg up questians poscd in previeus sescacch
However, it is much mare common i the social scieness [or resenrehors t;:
.t[.‘]"l."ll.'l:tt'll A topic o field in which previous reseacch is limited, or in which
previous research has used an approach different from the vre the ree
wanals to use, ar considers to be appropriate,

All researchers have to devise theie own way of developing research (LSTION,
What ! offer here is a provess thar | have used mvself and found o wark
successtully with many postgradoate students, Research questions can be sonul
aved in many ways: from casunl sliservation of possille tegularities; from previons
reseasely from dheary; froe: repatts in the mediag ar from discussions with
u.:u_ll:mguc-s. The source is nor really HIPOCLL, What it is usually |-.L-|;r.:,s-.|1.~.- i5 [
bring some order into a range of boosely connecred ideas about whar should be
tesearched. Neuman {1957: 122) has offered o similir st of technigues.

carcher

I At s ; S ; , "

dn_'ﬁ rife .J'r.-_u.'u suvery question you con think of  Let both the results of yaur
reading and imagination run riot far 4 reasenahle poricd of ame, 2od record every
question that ocours ro vou, Braiv-srorming sessions

L o yous oo or weth others,
may

sumulate the process. Note down questions when they vecnr to you, wher
Ve imd for whatever reason, The list will include al! Linds of uesticns; SOmE
will be secking descriprions, seme explananions, same wil be concerned with
a

cuofl, and 5o o There 1s no need 1o try 10 achieve any order or consiseency it
th_t list; simply record the guestions gs they anse, Oae gyuesting will usaally
sariulate other questions; 1hey should all be recerdsd. This activity may pr-f:dﬂi‘;:
avery loag list, sometimes many scores of guestions. The parpose in Llu.ir-.:.: tliis i
oy 1o expose qll the wleas thar you have oo the tup[c,‘;:-arz icularly those that
may be_mken for granced and which later you wish vou had been t’ully.zwa.ﬂ: af at
=1 dzsizn stage. No question should be censored, even if it may se=m o be
marginal, oumragecus or impraczical.
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2 Review the lisvof guestions  Once vouare sausfied thas you have pretey we
cxhausted all the ideas vou have on the topic. vou should review vour list. There
are a number of strateaies for doing this.

s Group the questions under similar them=s or topics, if such exist in your list.
This is likely to reveal overlaps berween questions which will make it possible
tor climinate swme and to conselidate oihers. Part of this conschdation can be
achieved by developing a single, geacral or abstract question that summarizes a
oup of moce specific guestions. ) '

e Set aside questions that seem 1o be outside your main area(si of interest, thas
dre 100 outrageous, or that szem o take you in directions thas
difficult or too demanding to deal with. You can always review these questions
fater if you decide o change the dircction of the resear<h.

may be oo

3 Separire
begin to identfy those thar appear
conrse, some studies mav be concertied ultmately with unly one oy
far cxample one o nore what® quesiions, or :llx. a ‘why' queston

The wonld

"weburr”, ekt gnd “hone’ guestions Within each group af guestions,

1o be *what', “whv' and *how’ guestons. Of

2 0l (JUACSETIGTL,

good twhat, twiy and *how' quesbons roquires very Sarchul con-

sideratien, as e way & question is-stared minally can be deceptive: "what” acd

Spelay® guestions can begin with "low®, and *how’ guestions can Peggim with “Whar'.
b : . |} - e Y + . ¥ LT k|

For example: "How are enviropmenzal behaviour and eavirenmental worldview
15 the

rotnental Behaviour and environmental worldview? ur

relateds’ This peeds be transposed into a dseripiive question, as: "What
relatioaship berween covi

"Is whit extent, and m whar ways, is enviconmental behaviour relared o envir-
anmental worldview?” The question, 'l low do some peaple manage to beha

an enviranmentally responsible way?® needs to be manspesed ino an explanatory
question: *Why da these poople act responsibly towards the enyironment?’ The
guestion; *What can be done 1o increase the ingidence of environmentally respons-

ston: ‘How can
increased?’

Malee sure each question is worded as clearly and as ‘:!."_'I.P as possible and thar
cach one can b identifed unambiguously 25 a what', ‘why” or *how' guestion.

smplex questions may need 1o be broken down into 2 senss of questons. For
example, the question, “Whar i the incidence of smdent plagiarism?’ would be
berter broken down into ar east two guestions: “What has been the extenr of
decected studemt plagizsism over the past five vears?' and ‘ln what rypes of
plagiarism have stndents engageds’ (sec the Appendixl

ible behaviowr?' needs 1o be cransposed into an miervennon

the incidence of environmentally responsilile behaviour b

3 Lxpose assamprions l.:'r::-_l-. ezch cusstion to see what it zssumes, Many
guestions, particularly Sal S, prsupposs gither questiongs. I 15 import-
ant to expose the "what .,u:m'm thzt muér be-answered before 2 "why' queston
czn be asked, or, pechaps, even formulaed.

‘How® questions may presupposs both ‘what' and, pamticslarly, “why' gues-
tions. A research project may necd to examine 2l chree tvpes of guegiions. Racher
than reducing the number of questions on the list, this pare of the process may add
further guestions.

- O S e E R EEEE|s =%

Reseorch Questions

Figure 3.2 The hourgliss anzlogy

5 Lxamine the spope of the guestions Mow is the time to ot pracucal and ask
yoursel It how many groups of questions, and quesiions within groups; can he
tackled in che graject. A judgement s to be made aboar whas s going to e
manazeable withon the time and with she other resources svailal
frrsvitable tendene oy
plagiariso are

[Here is an

1 e s mchs the guestions for the tope on studens
mple {dee the Appendiz), Therefore, s advisabl
this stage to reduce the project o whiit may appear to be anextremely limited o
evern Trivial ser of quostiens. Such imnocent-locking questions vsually have other
guzsrioas lucking in their shadoes,

A metaphor 1o illusizate the need to marrow the focus of the project at this stage
can be aken from the shape of an hourplass, the 2ocient method of measuring
nme (soe Aeute 3.2)0 At the beginning of the design of & project, our ideas are
usually wide-ranging and seartercd, as represented by the broad rop of the
heurglass. What we need to do is to narrow, consolidare and focus these wdeas
s thar they can casily pass throvgh the peck of the how rh-;': Chice we lave
sclieved this, and the rescarch commences, we are hikely
questions begin ro expand, and by the end af the project they may || IVE W LD
the siee of the base of rhe h-_'uur[_e,Jass. What we must ensure 35 that the siee of the
project at the final stage s still manageable and char 1t can be successiully
campletecl. If the narrowing process is avonded at the desipn seage, the nevistl
expansion durng the course of the rescazch is likely to produce a project that
becomes unmanageable or directionless,

& Séparate ajor and subseliary qeestions . Onee the list of gquestions has been
recuced o what sppears 1o be a manageable ser, further work car be done on
then. Ie may be vseful to separae rh-:: questions into two hroad categorizs, mmor
questipns 2 .-;.ubsm':fr}' questions.! Majer research questians are those thar wil
forra the cure of the research project, the key questions thae are 1o be answered.
They may alse be stated maore abstractly than some of the other -:,'u-z*:Li:ma.
Besearch projects may have only one major research guestion, pecheps a Swhar

Hedrick ez 2], (1993) have seggesiad a simtlar division benween ‘primary” and 'subosdieare’ research
quLesTIons

&7
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Research g,
question. However, most are likely o have 2 combination of major questions: undertaking a coursswork {taught! master’s degree in which thers 5, .
waat questions and a “why' question, or 2 set of ‘what', “why' and ‘how’ thesisfeissertation/project component, Beacause of its limited duraciyy -EIP
questions. About five or six major roscarch questions i probably more than research project is very difficult to design, -
savagh for any project. Subsidiary questions will inclede those that deal with Ia short, the number and nacure of the questions selecred has

(= 5 I : ; ; : i BUT 10 refoce
background information or Issucs that ace presupposcd by one or mare major available resources. This is the stage at which the scope of the croject is det

5 B il b o i o ¢ N s 0
questions tha:, while being necessary, are not absolurely cantral to the project. muned, and bad decisions can produce serious problems larer s
Here is an example of 2 set of major and subsidiary questions.

Major research guestion Influences on the Choice of Research Questions
¢ To what extent is enviconmentally responsitle behaviour practized?

The chuice of resenrch questions and objectives can he subij

mfuenees as thaze affe H thoching o et the sdime

Subsidiary vesearcly quostions : -E:w.-nln;:v*.ln cd: : ['i_-.:_f'l_g he L.1:_uce of the .1c1{1|+..:r:?e].l'. Besearch Tuestigng

e What proportion of residents regularly recycle houschold wasse produces? .::c::z‘ '-'fLIbl:liF'l Thu sa‘ 2 _-'hpe:”_m?‘ ;Jlrimr‘w“:’” Eurosity as well 45 10 acdreg

e What proportivn of residenss aveid buying covironmeatally damaging P l"'.l-'- :J.;_- rm:’l]l?s H“-'f' may _'TI"!-EP”I'H vy the ?-'a_urk of a particular social theoris
products? Sults of previcus rescarch. Tn acditic

, they may be influenced by g

i . ' ) ; 2 . ; variety of audiences. Thie latter iz pacticularhe the waen ; par L T
o What proportion of university students are actively involved in enviconmental : 50 hor tha il ' “r]' pacticularly the case in apphed research where
1 - w4 % r " - - . & ¥ b o, . i
proups? sameon: ather than the reszarcligr sets che agenda, In the end, however, the 1z

of farmulating research questions, and enscring chat they form a1 carsisen

set, lies with the rescarcher (see Tuflvences an the Chnice of Topie' i chaprer 2

In this axample, the subsidiary guestons éan be uied e specify catepories of |

= : alove),
environmental behaviowr and thus focus the srudy
7 s each question necessary? As your st of questions begins to take shape, Research Questions and Hypotheses
you need to subject them to crizical seruting by asking of cach question: *“Why um |

asking this question?' 'ls iy necessary?” "Why do [ wane to koow this?” “Whar will 1 o L5 a commen view that soe
do wiah the results from ¥ ‘How does it relate o ather guestions?® ‘ls it hypotheses. However,
tesearchable? *Can 1 manage all these questions? This process nesds to be

al research should be divecred by one or mone
i some types of research it is impassible or mappropriate
ta set ous with hypatheses. [n e types of rescarch i which hypatheses are
taken very senously and not glossed over quickly. It is very casy to include S eonsidered o be easential, 10 is nat always clear whar the role of these iy pocheses
questions because “thar would be interesting 1o explore’, or 'l woeld really Tike is or where they are to come trom. 1o some rraditons of rezearch, it is cxpected
e know about that', This critical examipation aeeds to be ruthless. that hypotheses will be scated very preciscly, in the aull and i!jnﬂ:“m] formsiil

A common mistake in drafting ressarch guestions is 1o confuse them with : facilitare stacistical testing. In other wraditions, Iy prorhiesis g e shansd ook peid
questions used toelicitisfontaton from respoandents or partzipants, for example ] loasely, and their acceplance or rejscrion is & marter of general evidence and
interview guestons, or questions thar would £U IO 3 questionnaire. Research ! rhetoric rather than ress of sipnificance, In pracrice, hypotheses are drawn from
(ueations are what you wanc the rescarch project to answer. Questions you ask a varicry af sources, such as hunches or ntuitan, pre.viuus research, diseursive
respondents can provide the basis for answering rescarch questions, bur their style argument and carefully formulared cheories, While the Jarer ie advieared in some
and scope are very different A wide vanery of dara may contribute to the traditions (see the discussion of the deductive rescarch strateigy inchapeer 41, theit
answering of any research queston, source is frequently vague and their purpose unclear, :

Many posigraduate students seem o hive o desire to do the definidve plsce of ‘ _ Lundberg's early [1942) rexthaol an social research provides a classical view of
research on their topic. Even if the research is for a Ph.D., and even if the degree is \ the tole of bypotheses, Lle argued that there are four steps in ‘the scentife
hased entirely or almost earirely en a thesis, the reszarch must be limiced and -1 o method: che formulation of 4 wocking hypothesis, the observation and recording
focused in order 1o be manageable, Thera s sust so much thar ons ersen can do L of data, the classification and arganization of the dara collscred, and the produe
within the time hmis prescribed, 2nd this can only make 2 small conribietion w af. tioe of gencralizaziony that apply under given conditions, In thie c:}nn:xz, | undberg
bengwledge. While some studenes mzy bs quite pragmatic abour doing juss whar is i

-defined 3 hyporhesis as *a ren tative generalisacion, the validity of which remains t9
?JG ttfted. In its most elemenrary stages, the hypothesis may be anv hunch, guess
Imagingtive idey ar intuition whatseaver which becames ;he basis for action of !
m‘;cs[ignﬂl_']ﬂ‘ (1542, 1, This wieywr af g h}'_'DUCJlES‘;.,S Siﬂ‘-PlY H‘fql.lj_"E?\. the ragmyroncl
@ have 2 guess ar what they think the dars might reveal, and then prozeed ro 562

necessary toqualify for 2 higher degree, many apoearte have s serong need o be
seen to be making 2 major contmibudon 1o knowledas, This i3 oot only an
unrealistic expectation for 2 fully rescarch-based Ph.D- ot is impossble in research
for any atker kind of postgraduate degree. The problem s most acpee for ssudeats
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it is thic cave. Sa conventonal has this view Yecome that the novice reszarcher
feels compelled o make such guesses, sven if it mzkes no scnse w do-so; one
fecls naked without & hypothesis for = fig lzaf. The fear of not being able o
“arave’ their iy pothesis hangs like the sword of Damacles over the noviee’s head;
puessing the wrang hypothesis, or the wrong version of it, can be regarded as a
disaster. The stress in this tradition af research 1s on having a hypothesis, not
always on where it comes frem, what it might be connected o, and wha purpnse
it serves. It 1S 0L UNCOMIMAn [0 invent such hypotheses afrer the reszarch has beer
G 1|'rlct|:._1.

Come writers conflate Ly pv-th.;y-w. and rescarch questions: “We do research to get
ANGwWeEDs 10 ".IU::"“““l" “.l:'r(' are, o '-.E ¥ T {0 | 5 _.:'H-_ 'J"I"_ t I E:Jﬁ.h
questick that can be .
icles, 4 prediction, ;-.-:[xal':i: an :1rt| »p oven' r}-.,xuh..l. !..d u-l]'.' 1?*.*‘-’2. 1_ﬁ_. h
confusion is further compounded in their view that hypotheses can be deduced
fresmn theories, and that theones can e --xp“'rﬂri as.aserizs of hypothesss. From
this, it is difficalt te know whata ressarch que
o play.

It 15 my veew Lhat r:';r,ulf.r,r:.lr.'.'t- are fonfadive ansieirs o W

Le]

ren 15 and what .‘=|. it s supposed

sIIRrEes,

. But they are
ot appropriate for “what® questions, There s Lirtie point hazardicy puesses at

rosee’ research guestions, They are our host goosses at 1he answ
i aate of affairs, Rescarch will produce an answer tod "J.'1:Lt' (uestion

a possible state of affars Kesearch will produce 2 L : 1

in due course, and no amount of gucssing aliout what w Il be found woof any

wssisrance: it nught even prejudice the answer. Therciare, ‘ul't:li eses should

b |¢‘;.:,:|'1.'1.'|_|. [u: the rale of tentative 3 WeLs 10 ".'\.h]' |.|n_ ].-’_w Gueshians, and

: : - e e At R
particabacly “why' gquestions, While 1t may not always be possible to produce a

a much

hypothesis for such research questions, 10 dio 2015 10 give rescarch

clearer sense of direction; decisions about what data o gather, and how w0
analyse themy are casicr to make. However, s 1':|.p-_~ ant to pefe thar some
traditions of rescarch that are concerned with *why' guestiuns may not o1 gut
with J:&puhﬁ-,_a In j_JfLLJI'u.frl theory, for example, hypotheses are "-r-‘p'-y:d in
IERponse o the paticras i the accumiulaving data, and they will be 122ed 1n a
concinuimg trlal and error process, being refined and, perhaps, discarded along
the way.

& cenrral isspe thar rescarchers confront ar toc stage of formulating reseacch
guestions and nypothases (i  required) 15 whar concepts 1o use and how e define
them. How this is handled will depend laczely on the particular research sitegy
or stratesies, and theories or theorenical perspectives, adepted. This issue will he
introducesd 1 the nexr section and will be discusszd in more hut.-..l i the zarly pan
of chapuor 3.

2 puvag 3 wicom ol this kad of thirkng whilz urc =rraking resarch fo my master's degree badk inthe
19605 The thesis reporsed over Frty hypetiseses, mos o : ¢ wery bocssly connecmed oo
previous rervarch o theory: The - Spgsareh was reported imsach 2 u.:J' that wapoesred that Thad been
._-‘u:.icj by these nyparhoses and hmd o steriarically wsred them. The whale peoformancs wis nothung
e chan & riiad thar] was zeqeired 1o perform by dhec [:1 e at thd deas Whas
1'reabiv oreded was = clezr s af rescarch questions, bat ooee diponiee J‘" need faz
such r:u:-sti:;-r: cone hzd to Bave Bypothesss for fhe seismrch oo be acoeptable. Little seoms 1o have
changed since thenl

1 3= ol &

Research Quesuons

Research Questions and the Literature Review

A licerature revizw is a customary componert of any research report or thesis, Tis
main purposs is o provide a backzround to and cantexst for the reseacch, and to
establish & bridge beoween the project and the current state of knowledge on the
topic. This review may include: .

o background information thar cstablishes the existence of the problem to be
invEstigared;

previous resvarch on the topic, or related tapics;

theory of relevance o the *why question(s);

theoretical perspectivels) as a source of concepts as well as ontological and

epistemologieal assumiptions;

o methodological considerations of relevance te the selection of a sesearch strat
gy ur stratogics, and
# a rovicw andfor elabarstion of the methods to he used.

These compenents of the literature reviews may eou up in vanous places in the
thesis or sesearch repart. The frat may be prare of the ineraductony ehapier; the last
rwo may appear ot 2 methodology and methods chapier; and the foseth may be
part of 2 diseusscon on the choige of researeh steatepy or stratepies. [t is the second
and thied, on previous coscarch and theeey, that aze pamicelarly relevant 1o the
research questions,

A major diderema i oany rssearch project s o establish whar lierasure o
review = wlhat lteritiree is relevane, This can be a :F.n::ni;m and confusing sk,
particularly for novice researchers, 1 have abserved mony soudenrs spending an
excessive amonnt of sime reading sather ainlessly, Some will nor really be satisficd

et they have read ‘everything', bae the problem is to know what 1o include &
‘everything

One solution o this problem i o use the research questions wa puide and
struccure the review of previous research amd relevant theory. Fach guestion can
te wsed to pur 2 boundary zround a body of Literature, be it theery, P-Jb;jg'.-,._-;j
research or reports. The aim of the literatire reveew is to tndicate what the srare o
knawledge ts sl respect to eseh research question, or growp of guesteons.

If hyzocheses are used, they should have some connecmon with this lieraturs
In sone cases it may be possible to derive such an answer from existing theory,
ar it may be necessary o constrect @ new theary for the purpose, As we shall
see, within the dednetive ressarch strategy, the developiment of a theory from
which a h:rpnrhe‘: s or hypotheses can be deduced 15 an cssential part of z2nswer-

ing “why' questions. In the retrodicrive research strateav, the literature raview
may provids

|'

sume assistince i the construction of hypothencal =xplanatory
madals. When the abdrcave research strategy is used for theory peneration,
bypotheses are an integral part of the condnuing process of dera collecton
ard analysis, of ohsarvarion, reflection, hypotheszing and tesing. However

advocates af this strategy u:.u:lil}r argue that research sheold mot begin with
bypothesss,

Ti
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T2 Research Questions and Objectives

Research Objectives

In contrast to the researcher’s personal maotives and goals for undertaking a par-
ticular research prosect, research ebjectives are concerned with the types of know-
ledge to be produced, Social research can have 2 oumber of objectives renging from
relatively simple to very comiplex, and encompassing both basic and applied
research. Rescarch objectivesinclude expioration, deseription, explanation, under-
standing, prediction, change, evalwation, and tmpact gssessment (52 figuse 3.1),
A research project can pursie just one af these objectives og pechaps, 2 number of
them in sequcnce, For example, a study may be purely deseripive, or itmight begin
witlt a descripitive stage and then proceed 1o exprlsnation and then to chasge. Basic
resenrch (ocuses on the firs: five objectves, exploraticrn, descriftion; explanation,
wnderstanding and prediciion, but paruculasly desenpiion, exgignation and serder-
standing. While applicd resesrch may include some of these "basic” objee
particularly concorned with change, evalination and Hepac assesment,

YES, DTS

Types of Cbjectives

Bosic Reseorch

T explore is to arcmpt to devélop an initial, sough description on, possibly, an
endérstanding of some socal phenomenon.

To deseribe s o provide 2 dereiled account or the precise measurement and
repartmg of the characterstics of some pepulation, group or phenomennon,
incheding establishung regulanies.

To excplar is 1o establish the clements, [actors or mechantsns thar are responsible
for peoducing the aare of or regularities in 3 sccial phenomenon,

T sendersrand is 1o establish reasens for particular social action, the occurrence of
an event or the course of a social episode, these ressons being dedved from the
anes ziven by social acrocs,

To predice is to vse some establiched undemstanding or ¢xplanzuon of a phenom-
enon to postulste certam outcomes under pamcuiar ©

I IOnE.

Applied Research

Ta ehange is to intervene inasocial situatan by manipulzong some aspeats of g

or torassist the pardcipants in doing so, preferably on the basis of established
pnderstiznding orexplanarion.

To cwalisre is to moaitor soael intervention programmes o assess whether they
have achieved their desired outcomes, and to assist with problem-solving and
colicy-making.

Resegrs DbJa'-—hEg

To assess social impacts is to identify the likely sozial and cultoral conse quences of
pJa:_'mcd projects, technological change or policy acriens on social sorag u.-g;
social processes andfor people, :

In case you might be wondering why corsparisan 1s not included as 3 tEsearch
e, Dregard i eicher as a form of descripifon orasa technigue for aurj‘.inn
at sxplanation or understanding, i.c. for theary generation or testing. In F;,_E
comparison is one of the best methods for genecating <heory, as is e-.'n:.'en[;:;
grounded theory (Strauss and Corbin 1999). 85 suck, it is not an objective bu it
can be a means for achieving such objectives, Therefare, 4 list of ohjectives shmll.j
nat include statements like "l compare the eoviconrental attitudes of ur IVErsY
students andd logging contractors’. A rescarch project mighs st out to deserdie rI.};
artitudes of cach group, and to try o explam why they hold particular atrizudes,
but a companson of their attitudes can be gart of cither of these chicetives,

Exploration. Lxploratory rescarch is necessary when very linde is known abou
the topic being investigated, or about the context in which the research 1s <o be”
conducted. Perhaps the topic has nover been investigaced before, or never ia that
particalir contest. Basic demogeaphic characteristes of i proup of people, o
somie aspects of their behs

o o social relationships, ey need o be kaown s
arder to design the study. The relevance of partcular research quesiions, o the
feasibility of using certain mechods of daa gothering, may also need o be
expiozed. Essentially, exploratoey reseacch is used 1 per a better idea of wont is
going an-and how ic aughe be resancched,

While exploratory reséareh is usually conducied an thee bezinnng of o reseasch
progect, it may also be necessary ar ather stages to provide inlormation for crinical
deslan decisions, to overcome ap uexpected problem, to beter undersiang an
unaaticipated finding, or to establish which avenues of explanation would be
warthwhile pursuing,

The methods used to conduce exploratery research need to be flexible dnd do ot
need 10 be as rigataus as these used to pursue other nlbyectives. The researcher may
azed o be crzative and resourceful in gaining access to the mformation reguired. In
terms of the pursuic of ather cbjectives in lazer stages of the research, exploratory
eesearch is double-edged. On the oue hand, it may help o establish rapport with
mdi_'m:luals or groups being studied and thus smoorh the way for later ht:i],',i‘s or the
project; on the other hand, it has the potential danger of raising suspicion and
:Li-:i’-ﬂupin,g sesisiance. Therefore the management of explacatory research cannot
o2 taken Lightly, as it may have leap-term conzequences for the projece.

In the contex: af his advocacy of symbalic interactionism, Blumer (1963 zave
exploratory research a mare substantial role. He belioved this was I'J.(;Cl.':iﬂ-ll:} T
counter che éommon tendency to mave stratght snto research withour an adeqaare
u;lder:,t:-_n:iiu-r; ul the secrorof social Life being investigated. He saw the explocatory
phasc 23 being necessary to sharpen the focus of the research: not as an opuonal
exira, but as an essencial part of any sroject.

On Lhc_c-nr_- hand, i i the way by which g esearch schaler can form 4 closs end
Eomprenensve aoquamtance with 2 sphere of social 1ife than s crfamilizr and fecs

wsnown ie i [sic], On the ather hand, iz is o resans of develuping and sharpening
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bis inquery 5o thet Bz problem, his directions af gy, dzta, ﬁrr-_[,-'?-.:a. rfj-._u,_u_s,'
and interpremations anse out of, and mmam croanced i, '.E‘a; E:T‘L.::-'.FLC'-EI liiz u:.cr._
study, Exploration s by & tion 2 fexible procedure @ which the schalar sof s
Frevrn o to another line of nquiry, adops now poinis of ohservation as l'::a srudy
nropresses, maves in nov dirgetions previoasly un:hm:_gi'!t of, and changes his recog-
hition of what are relsvant data as be acquires more infonmdiion znd bcnc_r u.nder:
standing. In these respects; skploratery study -.-';.n‘u:J:s in contrast m:_:-:«:n&-:d ;"::
ciccunscrited procedure demanded by current E\',."!..'I-.'.Eh.' |:n'.|n-»_::.| Ihe t'I:sut:mr'.. rj;
exploratory prosedure does not mean that there is ao direction to the inguiny; ©
means that the focks is amiginaily broad but becomes progressively sharpened as the
inguicy proceeds. The purpose of ex "'r:il-:::r;-‘ Ve -‘;i}]:l.i{s:'l. 15 10 ONE '|.-_-'.'-':-.ni a
clearer anderstanding of heee one's problem i to be pesed, to learn what are tae
appet ficant linssof relation, and to
evolve ont's cancepiual toais in the &
lif=. (Blumer 1969: 40]

1

priste data, so develop deas of waat an sl !
4t of what ofie s l=anucg aboot 1Be-area i

: td srovide as dztatled and acous picturs of th
Exaplaratory rescarch shoald srovide as dztatled and acousite 3 et 40 1;

i i " I = 2 s be able
p"ml.nnn:m:n A5 18 OCCELsaly I l.:n:;E-.E the researcacr § az home il to be able
ta speak about the research problem with some confidence,

]

The preture provides the scholar with 2 secuie beanng %0 he knows il i0c

gacstinns b agky af the CMpIndl arca &g mseamimgiul apS Felevani oo, that the
aroblzm le poses s not artificial, thar 1he kinds of daa he secks are uginlistnor o

[ 1t that leads be e farshiul s s nature
terres of iz crepicical warld, wnd that the leads he tollows are lathiu

(Glusmer 1980: 42)

i ; 0 ¥l xploratisry fescarch 15 1o the
Mumer has left us in no doabr abour how sssenrial exploratory res rch s ot

development of a good rescarch design,

Deseriprion Descripiive rescanon speks Te PrESCAE an accurate account ol r:niu:i
phenomengn, the distnbution ol charactensnics i some popularion, the patterns
of relarionships in some social context, at 3 partcuiar ume, O the changes in
those characteristics over ime (Bulmer 1986; Ba). These Cescniptive accoums can
bie expressed in wards or nunsbers. They can include the charactenistics o_t 3 :1.‘!u.1_'lE
proup or a demuographic salegory, the stages OF SEQUINLEs i social p:‘utl:'s?m_ a:
patterns in social relationsheps. They may invelve the development of sets of
CATCEOIEs ar bypes

lnL p[ﬂl.'ti-:r'."??‘:l’_-:: boundary beoween exploratory ..mi d::é:zr.:;::':','c research 9
blurred. Descriptive research is more Igorous and of u..ln- HarTowsr In U
focus; i should be dirccted by clearly stated recearch quesdons, Fi:r'ﬁ'il.:"--r!'.,- li"-::IT.ﬂ
vypes of reszarch require the use of Concents ans they Wil =2 szruciured by ar least
some theorerical assummprions.

: i oo — N 1 -
Explanstion and understanding  Explanstory rescarch secks 1o account for pat
tefns v observed socizl phcnomena, amitudes, behavions sofial o _u-.-.-.d:_u_i_fu,

: b = iR e §CE. EE T Evplanation is making
social processes ar social structures (Bulmer 1388: 8671 r__n.r.;.;m_.:__]_-: ism Ak '-E
incelligible the events or regulasities that have been abserved and whica L.;m,t.g bs
' : ; i e TP v G ¢
arcountes for by exsting theosics; explanation siminaiss puzzics. lo cxpiam

Reseorch Chiecives T3

some phenomenon is to gree an account of why it behaves In a partdcalar way ar
why particular regularities occur.

Explanations provide intellecrual sadisfaction; they make the obscure plain
to see, Lhis is true of both semantic aod scientific explanation, Semantc expla-
nation is concerned with the meanings of words and phrases, while scientific
cxplanadon seeks the causes for the occurrence of a particular event or regularizy.
However, making samething intelligible is not just a subjective marter.

There is-a difference: borween bavivg an explanacon and segimg i In the case of
samaniic explanation, we do mor bave anic unicss and until we see i, hut n the case
of scientific explanarion cither the having ar the sceing may azcur wizhout the ather
That an explananon is otfen resisted when it s first offered 5 2 commanplace of the
kistary of ssicnce — men |siel have i, but do notses i The reverse s charactenistic of
the sort of explamatinns securting in myths, paramoia, the tooelt ‘seiences’, and the
like. ... They provide a certam aellecesal satisfaction, but it is one onwarcanged by
the actual state of alfaies, These who sccepr chen only see an explanarion, but do not
have one. (Kaplan 1964: 330)

In evervdlay languape, exprlanation refees to all artempts o achieve antelligilil-
ity. 1n shorr, cuplanations produce understanding, ©iovaever, it could be arguoed
that descripeians also provide understanding they give us the details of what &
gonng, o, Detailed deseopoans can bepm w provide the Beginnmps of explana-

rionts. Meventheless, [am going to use the distinction between exfifarmation and
urderstanding that has been discussed by writers such as Taylor {1964} and von
Wreight [1971) aned, subsequently, by Giddens (1979 258), The lattes reparded
them as different ways of i queries i the social sciences.

The difference borween explametion and sonderstanding is a matter of how
itellipibility 15 achieved; le @5 the difference beoween cansal explanation and
reasan explanation. Explasaticns idectily caieies ol events ar regularines, the
factors or mechamsms thar produced them, and worderstarmdig 15 provided by
the reasons or accounts social actors pive for cher actions, The lamer s also
associared with the seeaning of an event or activity in a pacticolar social contex,
eithee that given by social actors or the meaning thar researchers derive from
social dctars” accawies, Feplametions are produced by researchers who loak ac a
phenamendn from the *oorade’, while enderstanding is based on an tins

IS Wert

et view
in which researchers wrmsp the subjective consciousness, the interpresations, of
socrl actors invelved in the condue: {Giddens 19746: 5354

Tk distincr:on berween erkldren {to explaing and versralan (to undersrznd) has
2 lonz history in German scholacship, While some writees (e, Winch 1958) have
argued that cansal sxplananon iz appropriate in the nateral soences and resson
explanation 15 gppropoiate i the homan or sccial sciences, other woirers have
argued cicher coar buth can be vsed incthe socisl sciences (eg Habermes 1872), or
that characterizing the tero ficlds of science a8 being exclusively concerned with
only onc of these is inappropriate (c.g. Giddens 1978}, The position adopred here
iz thar both explaration and arderstanding are approvriate chiectives in the secial
stiznces, bur thar chew produce rather different kinds of intelligibiling.

Hence, warious strategies to achieve explamation or waderstanding, based
on different assurnprions and the use of different logics of enguiry, have besn




E

Wil

g

k=

T8  Research Questions and Okjeaives

advorated in both the natural and social soences. These stategies look in
different places and in terms of differcat factoss or mechanisms for answers
their puzzles. In chapter 4, three of these explanstory strategies {the induciive,
dedrective gnd refroductive), and ane that i used o achizve understanding {the
abductive), will e votlined and compared in terms of their relevance to the desizn
and conduct of social rescarch. For the presene, 2 brief imreduction to them will
have to suffice.

In the mductive research strategy, explanation is achieved by locating a paru-
cular panern withun a known and more general patiem or noowork of relagon-
ships (Kaplan 19%4: 2938, 331. The growsh of knowledge is achicved by
indefinitely filling in and extending the pattems. This Form of explanation i
also known as structural explanation, using nerwork or functional theorigs, Met-
work explanadons have three main forms: they refer to broader patterns of which
the case in point can be scen as a spocidic case they idensify developmental
sequences in social relanonships; or they specify cortam pamteens in the way
interagtion oocurs, Funcuonat explanaoons locare evenis ur patterns of behaviour
ant relationships within a larger social svstem; the phenomenon being invest
gated is explained in terms of the funcions it performs for the larger system
iMeuman 1997: 53-5).

In the deducrive research stratepy, oxpls
deduciive argument to which the phenomenon 1o be explained
The premises of the arguiment will be pither well-eseablished abstrace proposi-
ticaig, o kypothetical propositicns that are 1o be wested. Wkile cach proposition in
the areument may consis: of nothing more than a statement of & relationship
berween two concepts; a ser of such proposttions provides the explonanon by
linking the lower-level concepts, associated with the described parern, to more

ONSIFUSTIHIE A

jation 18 achieved by ¢
the conclusion.

b
%

alstract theoretical convepts:

ke retradiective rescacch strotopy secks to explain a parters by locaring the

causal mechanisin that produces 1t, The panen association between two
conceprs & ustally viewed ac enrailing a direcdon of infleence, and the existence
of o eausal wechanism provides the explanstion for the influence. For examplé,
the explanation of the associstion bétween seligion and cczupation, which was of
concern to Weber {1958) as part of his account of thie rise of capizalisne in Europe,
can be cxplained by the mechanism of the meaning particular seaisl actors gave o
work.”

Thiz rvpe of cansal explanation should nor be confused with more commaon
farins which, while ot fitting neady into aoy of thes2 three rescasch strateges,
comes closest to the deductime strategy. The classical concepuion involves a cause
znd an etfper, and ic based oo four principles:

ternporal order i which the causs must precede the affecy
aszociation which requirés that the two events ozcur together;
the eliminarion of akerostves in order 1o Beable o aim that the effect was
due o the specified canse anc not something ofsz; and
!
* Whike Weker did nor freme his explanadon o (5 way, it i pessiblz o0 recaneitraét his concsrn with
the meaning of work 25 £ camsal mechznism, Tois example will 2e taken up zgain lawe

Resecrsh Ubj%

o mzking senge of the causal relationship in terms of broader theoretical ig
a&‘l'.i'll_T_‘tIﬁ['lhT. 1 Eaiw

Anatker version involves nat just one cause bur 4 sequence or chain of

-,'?rlﬂhi-:s wi'._i:h cumulatively produce the effecr. While ot is normally ox LeSsed ;
d;agmmn_unc form and/for in seatistical models ather than a: A d;ulucﬁ:szrd 4
ment, this view of causal explanation does much the same as g :;E; B
argurcent: they bath inwvolve conpected sequences of relationships ut. u?tm‘
cancepts, which togzther produce an explanation. e
The fourth tescarch stratepy s different from the ather thre
ane that specifically addressos the objcctive of snderstanding, Abdvction s ol
lngic of enquiry in which the researcher, ar lessr initially, ek on :31:: r-:iel::i
}E::—El::h‘:_-:z‘: :;Eli{:[:jj-;:rj;jummd by the people being studied. The inis :

E"r""_"'l'l:sI o

e in that it s the ok

b a bask g g
T . - : |
St life and the way they conceprualize and make serse ofit
ith this knowledpe as un iz e S gt thoad o :
i 1 :n:a an |:!gred::.-|r, .Fl'lt' fescarcher may then proveed 1) rede.
?35*‘*'? ay accounts of the social world e sovial scivanific lanpuage. The objecrve
i b 1 ¥ v : ' )
5 to both deseribe and understand the problem ar hard.
14 T LAY D :
eas explanation s concerned with abstraet pusterns. of relavionshaps i
terislorstending is congerned with the
reasans social actors prve for ther actians. The foeus
explanations that the rescarcher consruers &
can alfer and which can be used by the

scientitic acconnt af their activiey,
b

dedudtive AIRUMSIIS Or cansal S| TCES

15 10r &0 much on the
Al en the explanations social ootors
social reszarcher W construct a social

gl The A . ‘
Prediction The objective of predictron in research 1s 10 make

: claims aboir wh
saonld happen unde ol

reertain conditions. Prediciion nceds to be distineuished from
prophecy; the latter makes claims abour what will happen in the furure whlle the
former makes chims abour whar will happen 1f "
operate under cerrain conditiong (Popper 1961
only in the sense thar, whenever parcicular lyws
s_[,;ﬂltj‘rﬁ-:d}_-:mn:lji_[ir:!nn, the preciceed autcams can be expected, Therefore, the pos-
sibiliry of predictuon is depeadent on the Fl 2t at a parsiculas s
Prediction can be a-:'nicfcd in t:-.ini:::;ahr:ﬁ;:mhsn::ru:’.-hljht - FL--’:M_M,.L.I,' i
ErlE : : Juts ell-catablished paszerns of
dssociation .bﬂ,Lwcc‘ll concepts {as i the indietne research sirartegy); or by shifring
the erphasis in 2 theorencal argument {as in che dedwerive rczu:;:':‘h 5tr:;{r{-g‘-"'- la
the case of established patterns, whenever one part of a relationshup is p]'L:_ir.:.']I[,, it
can l.:-: expecred that the other part will also he present. Forexamgle, if ir has becn
j:nr:sl_sm::tly t:'smbli:-'.hed that juvenile delinguents zome from 'ur-:Ee:I homes, than
3::113:;1: ‘fi:‘:::u::a:; :J1 :‘[-:1(_[,,1; d:.in&l:iﬁrmﬂ I-:::LI:.J trl} r[1c Erll'edlic:jn::n that chey will ke
broken hontes are likaly 10 become LLE.‘IJI":;L:E?;; FETR maehle e
_ Scme writers have argued thar the logic invelved in siplays
B essendally the same; it is just o mar

certiuin laws or mechanisms
: 128), Prediction invelves nme
ar inechanisme aperate under the

tic and prediciion
tar of where the emphasis is pur 2nd what
: - il & o ¥ TP jl aflos et
I:ﬂ be :ai-.-:q 23 given (Popper 1253, 1951; Hempel 19543, This ¢lain: is based on
e ab5:t111pncn that 2 set of propositions thar has been used a5 an explananion of
3o abseeved pattern can also be usad to predicr anathes pattern. For example, 540

&xp 1 ] I - 1 b i :
planation has been construcred o expiain why the soicide rpre i low in 2
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countey in which a pamenlar relymon s oredommans, and if mcligion has Gz
shown in the deductive argursent to be related 10 suicide rates tas DJII"S.h:'l'TE
claimed to have eseablished), taen it is possible 1o predic: that other countries of 2
similar religious composison will have similar suicide rales isc the sisa:rl-'scr ol
Heomans’s 11964} reconstruction of Durkhem’s theory of sutcide 1 chapier 4).

Writers who have advocated the refroduchive research strategy (2.2 Eihum’nur.:
1379) Have argued that prediction 1s only possible in closed systems, perhaps enly
undeér experimental conditions. As social scientises E:a'.'c_tu w:‘u:k_:n_ GpeEn Jrr's.r:'r.ﬁ.s,,
it follows thar predictian is not possible in the social scicnces. "?‘.’h'.?: explanation
iy terms of causal mechanisms is possitle, there is no soope for fregiciaon h_i'.i.'.ll.ﬁ_::
the conditivas under which a mechanism operztes can never be fully estz‘t.l'fs.-r-:l-.ls_
A the natural sciences also operate in open systems, apart ftom armbcally
controlled experiments, the advomates ol this postion also claum that predicion
is not sossible in the natural soences,

Change . Research that adoprs the objective uf change endeavours 1o miervene i
the sacial world to bring about partial er major changes, either in conjuncion with
thie esearch irsell ar as a consequence of the rescarch outcomes. Change can only
e achieved with confidence f the actions taken are bascd on thosc that a well-

exrablished explanation or wnderstandpig would sugges:. However, the process of

- J L [ PRI S - Be o w01 T
inteevention ielf can be usce asa leaming prosess. Knowledge o & phonomeanan

i T Le e T T [ o] H= i
con be devieloped in il and crror process, A8 INTECVERIINN IS CORCLL tn_] in stages
What is learnt [rom vne stage can be used 1w decide what action to take in the nex
stape. The cutcome can be wnderstanding and ex tilzmarion, as well as alange. In
hlnhil - e '

fact, some philosaphors of stience (e, Popper have grgoed s

is triat and ersoe

process 15 the unly way scientific knowledge can Lo advanced; char all n.".'.-.':.,c'n
invalvis the use of *piecemeal technology’ rather than gigantic leaps into un<nown
wrritory. Nevertheless, lels possible to distinguish brween inrervention that h_ua:;i
prinsasily for the purpose of advancing knowlsdge, and intervention ﬂ.u: trigs (0
change the world; berween pusely scientihe cencernsor essennially social or poli-
tical concerns: between basic reseasch and appiicd reseasc] _

The “action rescarch’ tradition has the joint objocnyves ol increasing knowledge
and changing some aspect of the warld ar the same tme. Ir dufiers from mare
conventicnal research in thar the researcher may take the sole of [acifivaror or
resource person ta help a aroup of peaple chanpe their own :'.itl.m:i-.“rrt from the
inside, rather than the researcher adopring the role of cutsids exper: Who [0es €0
bring abour change by ‘extesnal’ intervention (see 2.8, Wimter H.ST' ]‘JF_L‘JI; Mrz\_nrf
1548; Oja and Smulyan 1932; Whyre 19581; Srnnger 'I:.*.iﬁ;_?.u;-::—‘:k;—.rn: 199},

Stme schocks of social theory 16z, enucal theory and femmnise theary) have
argued thar change s the fundamenta olnecove of sodal scence; all ~_Lther
abjectives wust serve that of the emancipation o2 u_:-p::*_.cs-:d £TOUPS. Thezefore,
while the eluective of change may be regarded 25 an add-en stage n :ES'E.li'l.:h.. it
has been reparded by some as belng either the only way to gencrate seizoific
Lnowledge, o the oaly lgytimare form of secial science. . o

Llgnee, interventiog rescarch mmy adopt "eurside’ or *inside” rethods; '}; ‘n_u =
done to = group of community af the researchers inigatve, 07 on {fu:h;r.:_ct
someene =lie, or it may be dons inconjunctian with, or 283 result of the inmiztve

Research Obiectives

afy a group or commonity: In the lateer case, it is directed towards the goals togy
have defined or have been helped to define. This type of research s usvally
eferred to as "participatory action roscarch! (Whyme 19910

Interventicn research can also he done “zop down', thus seeving the nesds of the
powerful, or homom up? by serving the needs of the powerless, Henee, it may be
vicwed loosely as either ‘radical’ oc ‘conservarive’. Radical imrerventionis:
research is croancipatory tesearch that is designed o improve the tonditions of
fe=s powerful scctions of society and o replace oppressive regimes (Habermas
1971, 1987; Fay 1975, 1987; Bhaszkar 197%, 1984}, Some radical imterventionist
sescarch is zlso bottaer up® because it beping with the felt necds of oppressad
people, it helps them w uadecstand the causes of their appression and then it tries
wr bring about change to overcomio iz, A major cxample of ‘radical’ mtervention
research 15 that based on eritical theory (Fay 19875 abermas 1987). Haberaas
bas desenibed chis kind ol researcher as being a “reflecoive paree” who helps 1o
rase consciaustess and Faailitate action.

More conservative versions of intervertion research can be found in felds such
a5 orpanizational change, While some organizational research may be concerned
with producing 2 mere humane warking eoviranmene, and with dhe wellare of
fovess, penerally the ultimate concern i to bron
r productivity and efficiency,

woabour chanpes thar will

J.'L]I:‘."d'.' Broe
Evalugrion  Lradeation research, as well o mepoe assessmsent of various kands,
-1 L']l'.i.'['rn:.'i! I\-'r'l:l.'l I\L:I:l..:!' AT !}:l_l};'.”]['lniu Ri';."\"';.'!1_|r||'|t'|.':'.|[ .“‘lli |:’t|"!|.'|-1'||-|.|:|;|1:||'- I
particular, and wath problem-solving

el decision-makicg e peneal, Fvalostive

:':\I.:.'Irl.'l.'l ﬂi;l:kﬁ YO EXANLNE '.l'.c \.:('.ll'l:il.;l'il,]'."ﬂl.,i:ﬁ 1] |.':.'||: ..'I[‘il]rlT;.“]'l [lt. ]'J;ltTll (N S e o1
aF aenion, 1t sers oot o determine whether o parccular policy ar programme has
rchicved what it set out to achieve, that s, tis extent o whicl e bas been eflective
in achieving cerrain policy of programme goals, Evaluanop eesearch compares
Selyat is' with ‘wlae should be' (Weiss 1972: 6): "The purpose of evaluation
rescarch i3 o messure the effects of o proprom apainse the goals it ser oo w
accomplish as a means of conreibung o subsequent decision miaking abour the
program and improving future programmig (Weiss L8472 &),
Evaluanon research has many uses:

tov eontinaz or dicontings A progranie;
Lew i

ve a progranine’s practices and
toachd or drop speafic programme sceategies and techogues;

tes mstiture similar programmes slsewhere;

ro allozate reseurces amengs: compenng programmes; and

to accepr or reject a programme approach ar theory [Weiss 13720 16-17;
Balmer 1986: 154).

" & ¢ & O

Hupeever, Welss has angued thaz, In practice, ‘evaluation s most oiren cxllec on o
belp with decisions abour improving programs, Gelfne go, live or die decisions,
are reladvely tare’ [1972: 17).

Evzluation research seeks answers o quesilens possd by decision-makers,

not academics. However, as Levine (1587: 30-1) has pointed pue, n providing

e
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decision-makers with analysed informanon, the evsluaton resedrcher has o
accept that these decisions are likely to be made sécording o pootly specifed
personal, polizical and naticnal goals.

In arzuing for ‘respomsive constructivist evaluation’, Guba and Lincoln (1989)
swave shifted the focus from decision-makars to the claims, concerns and ssues of
stalieholders, The lacter include any groups whose sake may be placed in jeo-
pardy by the evaluation. Theis conzern is e adopt an aporoach that will make it
possible to take the concerns of all stakeholcers intg account.

There are 1wo types of evaluation research: formative evaluation, in which
built-in menitoring or continuous feedback is vsed dusing thz implementation
of a palicy as a basis for helping to improve it ard ssziem tipm, which
is conducted after a poliey has been implemented to establish its overall effective-
ness in achieving the aogina! goals

Pawson and Tilley [1937) have icensificd four main perspestives on evaluanion
fesearch: the experimental (Camplbell and Stanley 1963 Cook and Campbell

1979): the pragasane (Weiss 1972, 1976; Wass anc Buguvilas T980); the marwr-
alisie (Guba and Lincola 1982) and the pleraiist (Cronkach 1963, 1982; Rossi
and Freeman 1983), The firs: on the scene i the 1960s, the experimental per-
spective, wsed classical or guasi-capenmental protedurss o iy tu estahlish
whether change is the resuls of the planned intervention. 1 the wake of disap
natic perspective became lesy

puinting results [ram this first phase, the pra
ambilious and advecawed she careful ase of any kind of starrel research, The
naturalisne perspective 1D0K different turn and saw evaluznon as & mEattet G
acgutiation between stakehelders wich different imterprerations (constructions) i
a projramme. The plealisrs called lor greater cepth and hreadih in programme
evaluation Ly examinme the way programmes are conceptualized, dealing with
beth institutional and individual diagnoses of the problem snd fecusing on our-
come cffcctiveness, Pawson and Tilley have added a fifih perspective, realuinic
cvalation, based an scientific realism (see chapter 4), for which they claun

superiority over the other perspectives. They have provided cight rules for the
conduct af evalpation reszarch,
Commonly used tools in both svalugnon rescarch and fmpact assessment itc
bezause of the deficiencies
focus thar the develop-
stal impdcr assesseen hos

nteeds analysis and cost-bensfit ansiysis. Howevern r
in cost-benefit analyiis, due 10 1S DATIOW SCONOILL

mienr of both social fmpact desessnrent ANG eRpTON

occurred.

Imipact assessnient  Impact assessment (A} has been defined as ‘the process of
identifying the fulure cansequences of a current or nroposed acion’ |Becker 1397
2'_1In the casz of spasl impact assszsmezne (51A4, these conisequences are eetated
to ‘iedividuals, o-ganizetions, fsnielicns and zociety gs a wpole' (Becker
1987: 123%. Following the definidon of 5TA in the Unired States by che Inrer
i Pricciples (1994), Burdze and
imipaces. They include

organizational Commitzee oo Guidelines

Vanclav have included culrural as well as sosl

211 secial and culoural conscguenzes 1o human populations of sey public and privat=

acrions thar alzer the weay in which people five, work, play, relite 10 oRe azoliss,

Research o

UrgaNiSe (o mmeet thes: mesds, and generally cope a5 members of &
Impacts avo.rs chatges to nosms, values, and beliels of

and ratonalize thelr copnit 4 ‘ :
enition of themeelves o e v e
1995: 321 ves and their socizry. (Busdae and Vanglye

1 e A e
JJ'ld!"r‘idu}_s 1l .

) Heci-:c:i limited his definition of SIA to future conseauences of prais

proposed actions. The assessment of the consequences of past = Bl
g stk Brils A Past ACTions jy g N
k aluation research. However, because of £

o) o C the particalar cong
the practice of SIA, it is possible to work with 7 broader definition Ht--]--“':u
' aLe o

& COLGe i | r icti ! :
.h ¢ Iumed with assessing or predicting the demiapraphic, soc
institutional, community and “helogical : e

e i .1 aunity snd psychoiogical impacts of resource (e
ane fargo-sclle construction projects, as well as social or econom
programumes. The msks of STA are to:

ECON O
- tevelupmeny
i€ palicics ggd

e assessand predict potential impacts;
e mitigate and monitar these impacts; and
[ig apme H
& audit and dnalyse the intpacts of nast actions

Scoia ALt AssEssne ;
Lunpast assessieent atempis o complament the study-al nataral

sical, sovimon mpae il | lileai
cal, renent mpaces witl informatlon oo !

okl \ e sogiad and socio-tgaaie
TR e i S
i rp. Ct h|L||1 iy b assoviated with a new prajecr, peliy ar programme, Thes
mpact alteravivns n living I inl by
h; _ I:-. ar j| teratizes a0 living condinoes, inchle chmnpes in psycholagical gad
sl T HETRA RGN I8 I S =ih o i P

Lp ]r_ﬂ. IT]_-I (S ...1=.fh:n1|..|:ut;rpnm:-:--.-s...||:d ch;::lgcs|||.t|:r|'-:w'.l-.:.:1:i-.:.-: digrei b
s and connumprion of poods anld aervices, Bulpwer 1986; 1469 I .

Fuor r:.\:.lll'll'l!r:. Ao soad construction scheme may lead o population moves
:Ecnm:lhu ::-.mnu:u!_:‘llifm ol soctal communites, |‘Jh}"i.'|-'|l.!|-'.:-gjl.'iﬂ :-'rn.]:ax- ::m-l .:'I::Jar,;:'
ﬂnf‘{::é.::;:?:Ll:a},;:.lhi:::l;i: I:.f :Llnr.'-jwﬁsuuu‘l[ wc:l__:'-.u't? policy may lead 1o disadvanmges |
m,...,;-’ﬂ“.;d ';x.[um: i 1'.;5-1.&““.:'-[ to benedic. S1A swill endeavour ta idenly the
e npr{]ieﬂ i | such impaces; it can be used to rrade off the benefits of
t g reduced traffic con

pestion and acc o) apainst social ¢ .
."':111 Unportant aspect '.ﬂ. sucial fnfcr assesepnent is htnlsrlrt’i:::::x:_ﬁ::j :.x ]
Efa; ]-:.:l:um r ;.;ruullufx ||:.1:14:'1JLHI't}_un]'l'}"f?r sociery arelikely to ex peri:u;-: as the rosults
A Lonstiuction project. Sorme form of compensation for such losses mich: thien be
bu;-: inte the costing of the project {see also Finsrerbusch 1983 IEIEJES:IL s
s :]r:_.u.;l. :v:yn.,d,hlh h.-aﬁ g:_nwu_a aut of tlw. related and mereasingly sigmificant
P enviz cwmental impact assesswent (E1A), While the larer's primary cons
cern s with the natoral and Biophysica! imeaces of mator sh q:‘--;;! i ar_:, s
now genecally aceepred diie BLA snd 514 are CDJ'I'I"}I".m.""J[j-r\-'y;j':"' 'mel:- I 'Tt‘-f .
must auconmpany the former PR
A narrow definition of EIA is the assessnent of
on th_c enviconment, However, it can be mr.:;;
idenrifying, pradicting and evaluating the bio
l;ql.;fnﬂan health and welfare consequences of
; :
Emat:-;izlnifﬁc,r 'i:::iijlnn?_ate parpose 15 to indicate to decision-makers the lixely
el heir action, ‘anc‘I, thcrgfnr:, to imgrove the gualipy of thefl
ns [ Vathern 1288, Ortolang and Shepherd 19955

the immpace of & plannsd actvity
ived miore ‘.P.':df.l;.' a5 a p:._::-:“sii fot
zeographical, socig-economic @
implementing partizilar activies
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The posicive inflaences of ELA are:

withdrawal of unsound projecs;

lemtimation of sound projects;

sclection of improved locations;
refonnulation of plans, for example land use;
redefmizicn of goals and responsibilities of projecs propone
den 1294: 12-18; Ortolane and Shepherd 1595: 5-9)

@ 0 4 @ 0

3 (van de Gron-

P

Relationships among Research Objectives

tiont, explanation anl Sredie
The four research objectives of expipratioe, description, explmation u...] bred
Yo can betur as a sequence in terms of both the stages and the increasing

vomplexity of research, Ly

15 necessary before .'.tf.lf.:zr.-i:r:-;r OF prediciion can be ~3::{'__.r\1;_d_ }_':_J NOTERan IRy
be necessary o provide cluss abuar the zaner
|‘.|.Ir1:r_'[||..'-.1' |'.I|IC|I'.}ITI|.']|.\.:II'|. The sELuTnce,

s that need 1o be described 132

vang with the descripiran of patterns,

fodoreeed Ly an explenation af why they oc ur, s central i any fosm of 5o

arch. Deseription of what is happenine leada e qurstions o7 pusdes abows why

1 i 5 g of uederstangd "
rappening, andahis calls faran cxplanation or some kind of uaderstanding

- io il T - e o e "..".!... e trim
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They, rogerher with itervention, constitute the main fisl

s of applisd research. As

Research Objecives g3

we have seen, 2 major distinguisking featurs of applied research is thay it has 3
sponsor aadlor cliene, Its goals arc eicher gy by the sponser, or arc the autcome of
negotaton betwesn the spensor and researcher, and jre outcomes have o address
the concerns of the clienr, While it may be possibls to attempt o
Impaa dssessment from an atheorerica) point of view, by b;i[cir:g an only 3
descriptive research base ang side-stepping the objectives of explanation vz sumger
standing. sophisticarcd evaiualion and impact EITEETREnt nead

theories. If relevant thegries are not available, they will jieed
Because applied research i normally dose within severe time and resource cin-
straints, there is pressure 1o take sherr cus oo avoid these essential COMpRacns,
Good applicd ablished cheares, becanse, after all
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Research Objectives and Questions
Euch of the eight research abjee
question. If we tuke some
of research questions
fallows,

wes s related o g pasticular tvpe of rescarch
tmagiary social process a4 a0 g wnple, the theee types
would be associared wirh the cight researel objoctives are as

Explordiion What oiighr be Sappeing?

What peaple are involved In whay we
Whar is happening»

What peapls are tvalved? I
Why is it happening?

Why iz it happening:

What i likely 1o happens
How can it be made g 1

e
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what way?
Urderstanding

Explangtig.
PTE.'{'.I-'J.[Z:..!.FL'.'
Change ¢ thifercnrs
What has hapaepeds Why did i aappen’
Whar have been, ar age lizely
Lrvircnmental COnsCuCnees?
cooirred?

Evaluaria
Assasonieny t0 bey s indivadaal, social and
Why have these LORREYUELCCE
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Reseerch Quesdons and Objeciives

questians. Change 18 the only objective that sequires “how'-mype questions: All the
ather objectives have guestions begiomnp with *what', oe their questions can be
transposed into this form. They are, therefore, cither descripive tn natuce, ar
mvolve caomparisens berween situations in the present, berween a prosent and 2
past sitwation, or between a pressnt sitpztion 2nd a desiced future, To avoid the
confusion that can result from asher guestion wording, for example the pursuit of
the abjectives of descrijrion or explanstion with questions that commence with
*huw', this three-catczory classificadon of guestions should be followsd.,

Conclusion

By way of summary, ler me review the key points that emerge from this discussion
of the role of research questions i social research

Al research projecss are bailt on the §
1

n of research quéstions.
Reseasch guestons define the nature and stops of
Rescarch questions can be grouped into three main
‘e questions.

e The three types of questions lorm & seguénce for the rescarch process; “what'
gquastions- followed by “why' questions followed by “how' questions.

research project.

pes, "what!, "why' and

o Many research objecuves require 'what' quespons, Irs.only the aims of weder
standing and explanation, and passibly cealistron and smpact assessmiens, that
require "why' questians, and the aim of change thar reaquires “how' questions.

|

The imporsnce ol answering “what' questions should nor underesnmared,

The developmental nature of a res

wrch design should not be ased as an excuse
o avoid the effore required 1o formulate appr
e While the process of develaping & ser of rese:

wpridte rosgarch (uestions,

rch guestions can be the most

challenging parc of anv reszarch projecy, techniques dre availabie ta assise the
PrOCees.

o Fesearcl questions are what thie rescarch s designed o answer, not the goes-
tions aszed of respondents or parucipants

e The aim of the lieraiure review 1% (o ndicate whart the state of kaowledae i

with respect to each resesrch question, or groep of qeestions.

s llyporheses are oir best gucsses 2t answerning
nons.

vhy' and, pussibly, “how? gues-

o IT required, dypotheces should be derived from the bHrerdmure rove

O, Pafmios-

=, & theorv mav have to

larly from theory or résearch resulis. Ont rare ac
be gencrazed.

& In some recearch, hyporhzses may emerge, and be tes
darg collection and analysis

n the course of the

Asan aid o the concepron, clarificanion and classilicanon of research ques-
tions, it i useful ro think zbour a research profect in terms of its objectives, These
ohiectivas are ot & Har of the activities the reszarche: is going to carry oyt. Rarher,
they car b= githsr the enalvrical or the praczical eims of a prejoc. .
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Strategies for Answering
Research Questions

it

Evlery ingedry sinst stard susrichere, (Raplan 1964)

Introduction

Having established a set of research gusstions, the next task is to deviee WiYS th
anywer ::mm._'ll-.c approach taken 1o answering research Guestions depends on the
type al question, Answering a ‘what' guestion 15 uselly casier than answenng 4
'wlur‘ or ‘how' question, “What' questions can be dealr with by making appro-
priite {..l'_'leiﬂ:ll"hltii.lrl.s ar measurements, Le. collecting appropriate dara, and then
producing descripions based on thee, 1 lowever, this Process 15 nat as sinple as it
soueds; descriptions of what we believe we have alserved maty ner by, perbaps
caneat be, pure descriprions, The abserver, asan 2ctive participant in the process,
J]ar:_t!;r. make many decisions before a deseription can be produced, and cannor
avord impasing concepts and categories,

Answers to ‘how' questions require a different kind of deseription; a possible
state of affairs has o be described anel ideas abour how to got there have to
ba provided. As we saw in chaprer 3, *how! questions usually require answers
o relared ‘I-.wh.u' and “why' questions, cither in the resesrch being underzaken,
ar i previous research, Unless o good wnderstaading of the nzrure of 1he
phenortenon being myvestigared has already been achieved, and why ir be-
haves the way it 3

L]u-::_s, it is difficuln, vndesicaile and cven dangerows 1o begin 10
propuse any torm of intervention, However, the maonitorimg of Hoiced inrerven-
Oong i ‘safe’ sindations (e ones that will not have echically undesizable or
socially unzeceprable consequences) is one way of Hj:?-cu-.-r;-jng answess W
way' and ‘haw' questions. Action rescarch is such a learning process, 1 will
come back to the ways of znswering ‘what and *how questions later 10
the chap:-:.r. In the meannme, | want to concentrate on liow o answer “why'
questions,

The main pm.h]:m inanswering ‘why' questions s whers 1o ook for the aamwers.
Hlow we deal witk this will derermine where the research process beguisand kow IT




