6 Social Origins, Ability and Educationg]

Attainment: Is there a Wastage
of Talent?

If education is to play a major role in increasing social mobility, the
association between individuals’ social origins and their educational
attainment - the OE association within the OED triangle ~ should
weaken. In the previous chapter we showed that if educational attain-
ment is conceptualised and measured in absolute terms, some, albeit
slight, weakening in its association with social class origins would
appear to have occurred in Britain over the last half-century or so.
However, if educational attainment is treated in relative terms, this
weakening no longer shows up. In this chapter we aim to Investigate
the OE association in greater depth. Specifically, we wish to develop
our analyses in the two following ways.

On the one hand, while we retain our concern with social class as the
context of mobility, we recognise that other aspects of individuals’
social origins than their parents’ class may be associated with their
educational attainment. We will therefore report on analyses of educa-
tional inequality in which, in addition to parental class, we also include
parental social status and parental education. Parents’ class position
can serve, on the grounds outlined in Chapter 1, as a good indicator of
the economic resources that they have available in order to promote
their children’s educational success — as, for example, in the ways
referred to at the end of the previous chapter. But, fu

rther, parents’
social status can be seen as

indicating their sociocultural resources, the
kinds of lifestyle and social networks in which they are involved, and
through which information relevant to their children’s education may
be obtained, useful contacts made and, perhaps, influence exerted. And
parents’ education can be taken as an indicator

of their specifically
educational resources:

in particular, of their capacity to create a
favourable home learning environment for their children and to pro-
vide them with informed guidance through the educational system.

In much previous research into social inequalities in educational
attainment the assumption has been made, implicitly if not explicitly,
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what may appear to be inequalities in educational attainment that ar.
socially grounded should rather be understood
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this out of hand ~ the important point is that this component
fixed in some once-and-for-all way but is,
mental modification in its expression, and es
the course of early life.?

From the foregoing, the key issues to be addressed in this chapter
directly derive. To begin with, we examine how far parental class,
status and education, considered separately, are associated with chil-
dren’s educational attainment when their early life cognitive ability is
also included in the analysis, and how far any changes in this regard
are apparent over time — that is, across our birth cohorts. Then, we
turn to the question of how far children who in early life are at the
same level of cognitive ability differ in their eventy
attainment according to their social origins when paren

is not
rather, open to environ-
pecially, it would seem, in

al educational
tal class, status

% For statements of hereditarian views, with reference to Britain, see Saunders
(1996, 2010) and Marks (2014) - both authors being greatly influenced by the
American work of Herrnstein and Murray (1994). The research that calls such
views into question is, first, that in the rapidly developing field of epigenetics
(Jablonka and Lamb, 2013; Carey, 2012), which focuses on how environmental
conditions influence the expression of genes; and, second, that based on the
human genome itself. It has so far proved difficult to pin down the genetic basis of
any large part of variation in cognitive ability, although it is becoming evident
that many different genes are mvolved. For a general review of relevant literature,
see Heckman and Mosso (2014); and for evidence from the 1946 birth cohort of

the effects of various aspects of parenting on the formation of cognitive ability,
see Byford, Kuh and Richards (2012).
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Table 6.1 Effects of cognitive abili
: d
education on the probability of ty and of parental class, statys an

Men Women

Higher Higher
secondary  Degree

Cognitive ability quintile
first, lowest -

second — — I
third h F
reference ref
- . eference
) +
fifth, highest ++ + i 4
++
=
Parental class
Class
- es 6 and 7 reference reference
Cl:\ISS : . o " 1
S5 ns ns
Class 3 " X 4
Class 2 ) 3
Class 1 + '
+
5
Parental status +
+
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secondary

Note (a) +: significant positive effect
. ‘:algniﬁcant and strong positive effect
—: significant negative effect

— = significant and strong negative effect
ns: not significant

Sowurce: Bukodi, Erikson and Goldthorpe (2014)
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~ analyses in the form of cohort-specific “fifths’ — or, in statistical
minologys quintiles.”

' the analyses underlying Table 6.1, our concern is not, we should
ess, with determining the importance of cognitive ability in individ-
¢’ chances of attaining the two educational thresholds as compared
that of their parents’ social class, status and education. Rather, we
concerned with the question of how far, once cognitive ability is
uded in our analyses, these parental attributes are still associated
th children’s educational success, over and above any influence they
y have had on the formation of children’s cognitive ability.
are 6.1 shows statistically significant positive and negative effects

and gives some indication of their relative strength.

Jt can be seen that, as would be expected in the light of previous
research, cognitive ability has a quite consistently significant effect on
the probability of cohort members reaching both of the two thresholds.
Relative to being in the third — that is, the middle — quintile, taken as
the reference category, being in the two lower ability quintiles is
negatively associated with the chances of success, while being in the
two higher quintiles is positively associated.

However, what Table 6.1 further reveals is that effects of parental
class, status and education alike are also significant. Individuals with
parents in Classes 1 and 2, the managerial and professional salariat,
have consistently better chances of reaching the two thresholds, inde-
pendently of their cognitive ability, than do those with parents in
Classes 6 and 7, the broadly defined working class; and the same is
true for those with parents in Class 3, that of ancillary professional and
administrative employees, except in the case of women reaching the
second threshold. The chances of cohort members of Class 4 and Class
§ origins are less consistently differentiated from those of Class 6 and 7
origins, although as regards the first threshold women with parents in
Class 4, that of small employers and own-account workers, are

5 For further details of the tests applied and score construction, see Schoon (2010).
The use of cohort-specific quintiles serves to overcome the problem of ‘Flynn
effects’ (Flynn, 1987): that is, the tendency for scores on cognitive ability tests to
rise steadily and substantially over time — and at a far greater rate than could be
accounted for by changes in gene pools, although possibly as a result of improved
nutrition, better education and generally more stimulating environments. The
statistical model applied — a binary logistic regression model - is fully described in
Bukodi, Erikson and Goldthorpe (2014).
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advantaged, and so too are men with parents in Class 3, that of lower
supervisory and technical employees. The effects of parental status and
education over and above those of cognitive ability are more straight.
forward than those of parental class. The higher parents’ status ang
educational levels, the better their children’s chances of attaining both

educational thresholds.

From Table 6.1 we can then conclude that if the effects of individ-
uals’ social origins on their educational attainment are to be fully
accounted for, parental class, status and education cannot be treated
as interchangeable indicators. Rather, each, as we have suggested,
relates to a different form of parental resources and has to be seen as
having its own independent effects on children’s chances of educational

SLICCESS.6

The further issue that has then to be addressed is that of whether the

analyses underlying Table 6.1 reveal any changes across the cohorts. In

fact, if we consider each cohort separately, the results we obtain show

no changes of a consistent, directional kind. Parental class effects
remain essentially constant, and while, between the 1958 and 1970
cohorts, parental status effects weaken somewhat, parental educa-
tional effects strengthen. Also between these two later cohorts there
is some indication, in line with previous research findings, that the
effects of cognitive ability weaken, although in our results this shows
up in only a rather patchy way. For men, but not for women, being in
the two lower ability quintiles becomes less damaging as regards the
chances of reaching the higher-level secondary threshold but not the

¢ It would in principle be desirable to include parental income in our analyses as
well as parental class, status and education. We do not do so because no data on
parental income are available for members of the 1946 cohort and also because,
as earlier noted, we have serious doubts about the quality of those available for
the 1958 and 1970 cohorts. If, however, for these two cohorts, we do use these
data, what we find (Bukodi, Erikson and Goldthorpe, 2014, Online Appendix 2)
is that when parental income is considered alone, its effects on children’s
educational attainment appear quite sizable but that these effects are then much
reduced once parental class, status and education are also brought into play.
Thus, where in analysing educational inequalities, only parental income is
considered, as is the usual practice among economists, origin effects are likely to
be underestimated and effects attributed to income that are properly those of
parental class, status or education. The use of children’s eligibility for free school
meals as a proxy for parental income is also very questionable, since, apart from
being only a binary measure, it has been shown to have only a quite loose relation
with parental income or family economic conditions more generally (Kounali
et al. 2008; Hobbes and Vignoles, 2010).
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ﬂegree-level threshold. Moreover, in further anglyses, using datal from
: longitudinal study covering children born in Fhe Avon region in
. gz ability effects are found to strengthen in comparison w1_th
| -:}?591;7,0 cohort — although without any overall weakening in social
. effects. It could be that these changes reflect, on the one hal"ld,
Ongmove from selective to comprehensive secondary education during
tthhz I1m96()s and, on the other, the greater pressure on schools du‘ring thj
1990s to replace mixed-ability teaching Wlth forms of setting ;m
streaming. But the extent of the changes is in any event not lafrge. "
The general conclusion to which our findings point is there oref ft a
over the historical period that our data cover, thf’: 1ndeper}den; effects
of parental class, status and education on c.h;if:lren s educationa attil_n—
ment persisted — and persisted, too, in qualifying tbe_ effects of cogn_z‘zrée
ability. We can now move on to the seconq question th_at we rzﬁsel s
that of how far the eventual educationa'l felttam%'n.ent (_)f children :Jiv o1in
early life were at the same level of cognitive ability differs according to
their social origins when parental class, status and education are
idered together.
cofll"scid:iresue tiis question, we allocate members of t'he 1?46, 195 8 and
1970 birth cohorts to three groups in relation to their social origins: the
most advantaged, the least advantaged and an inFermedlate group.
These groups are derived, in the way that is shown in .Table 6.2, from
a division of parental class, status and education each into thre.e levels.
In effect, the most advantaged group are predominantly the cl’{ﬂdren_ of
parents in the managerial and professional salariat or at least in Whlt(?-
collar occupations who have tertiary- or at least secondary—.level quali-
fications, while the least advantaged group are predommantly. the
children of parents in wage-earning, mainly blue-collar occupations
with no qualifications or at best only ones at a secondary level.
Table 6.2 also shows the changing distribution of cohm_’t members
across the groups and, as would be expected in .the light of .the
changing structure of employment and of educational expansion,
the most advantaged group increases in size across the cohorts while
the least advantaged decreases.

7T ious research indicating a weakening in the effects o_f cognitive ab1hty_
?)iltivlzz];viﬁlelsl% 8 and 1970 cohgorrs is Galindo-Rucdgar{d Vignoles (20(;5). Th]ts
research does, however, rely on less direct and more limited measures 07_ sog_laal
origins than does our own. For details of the analyses of the Avon Longitudin
Study data, see Bukodi, Bourne and Berthiduser (2018).
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Table 6.2 Composition of parental groups and distribution across coh,

Level of parental characteristics

1970

1958

Birth cohort
—e— Most advantaged parental group

Least advantaged parental group

intermediate

e

1946

1970

1958

Birth cohort
—e— Most advantaged parental group

—a— Intermediate
Least advantaged parental group

1946
Source: Bukodi, Erikson and Goldthorpe (2014)

ysaybiy
% by cohort gunoy 2
Parental group  class status education p:::;g i;
p B
G
1SaMOo|
Most advantaged 1 1 1
1 2 1 1saybiy ©
1 1 2 qunoy €
2 1 1 ® g 3
g pucoss 3
Intermediate Other combinations of the = i
three levels
wauby
Least advantaged 2 3 3 g —‘E;
3 2 3 5| P ;;
3 3 2 ones 3
3 3 3 159MO|
100 100 100
Level 1: Classes 1 and 2; top third of status scale; degree-level qualification 28828898R8¢82°
Level 2: Classes 3, 4 and 5; middle third of status scale; qualification below =
degree-level qualifications [
Level 3: Classes 6 and 7; bottom third of status scale; no qualifications —
pan 5:
We can then examine the chances of men and women in the three Pugess g
groups attaining the two educational thresholds that we distinguish i
when we hold constant early life cognitive ability. In Figure 6.1 we
show the results we achieve for the higher secondary threshold by ity e
graphing the probabilities of this threshold being reached by men and s
women in each group within each cognitive ability quintile and within é i %
each cohort. P
It is evident, first of all, that, in line with the results we have already -
presented, the probability of reaching the threshold rises quite steeply, -
in each cohort and for both men and women alike, as one moves from = e
the lowest ability quintile to the highest — although together with some - g
tendency, especially among women, for success in this regard to —
increase across the cohorts for those at all ability levels alike. Second, o] 1samor
though, it can also be seen that within each ability quintile the prob- . gttt
ability of reaching the threshold is higher in the group with the most ERBERETANS
advantaged social origins than it is in the intermediate group, and is B

6 tec )al) h €s o)} Of attainin l]I)pC Secor lda Yy or h] he eVCl ()f q“a]lﬁca[l()[l by pare]ltal groups Cognltne
Flgure .1 EStlma ! pi‘O

ability quintile and cohort
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higher in the intermediate group than it is in the group with the Jeger
advantaged social origins. And, third, it can be seen that as one moy
from the lower- to the higher-ability quintiles, the disparities in the.

probabilities of success across the three parental groups clearly

been called ‘the Matthew effect’.®

Thus if, for purposes of illustration, we take men in the 1970 cohort,
Figure 6.1 shows that for those in the bottom ability quintile the
chances of attaining the higher secondary education threshold are ip
general quite low and that differences according to social origins range
only from a 10 per cent probability for those in the least advantaged
group to a 20 per cent probability for those in the most advantaged
group. But for men in the top ability quintile, at the same time as the
chances of success overall become much higher, the absolute differ-
ences between the groups in these chances considerably increase,
ranging now from a little over a 40 per cent probability for those in
the least advantaged group to as high as a 80 per cent probability for
those in the most advantaged.”

Finally, Figure 6.1 also allows us to see the extent of changes across
the cohorts. In the case of men, what is in fact most notable is the
absence of any change of a significant kind: the graphs for the three
cohorts are remarkably similar. In the case of women, the situation is
somewhat different. Among women in the 1946 cohort, the disparities
in the chances of attaining the higher secondary threshold, in relation
to social origins, widen across the ability quintiles to a still greater
extent than among men. For women in the top ability quintile, the

probability of success is only 10 per cent for those in the least advan-
taged parental group, while being 70 per cent for those in the most
advantaged. With the 1958 cohort, the disparities are a good deal
reduced, as the chances of success of women in both the intermediate
and the least advantaged parental groups markedly improve; and some

& After Martthew 25:29, the Parable of the Talents,
shall be given.’
? In the binary logistic regression model underlying Figure 6.1 a term for the

interaction between cognitive ability and the social origins variable was included
and proved to be highly significant.

‘For unto everyone that hath,

Widen,
There is, in other words, an ‘interaction’ between ability and socja|

origins. Ability, one could say, counts for more, the more advantagedrl
an individual’s social origins or, alternatively, social origins count for
more, the higher an individual’s ability — a nice illustration of what hag

covered some equa
ﬁjffering social ori
changes in

attitudes an . men
91::: latest of our cohorts women take up, to a similar extent as >
.
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eduction is apparent between the 1958 and 1970 cohort:?. The
A hat with the 1970 cohort the graphs for women come into a
E rrespondence with those for men. What is thereff)re
- his pattern of change is that, although over the period
e plisation in educational attainment among women-of
gins did indeed occur, this had less t’o do W.1th
the educational system itself than with women’s changu?g
d ambitions in regard to education, with the result that in

iti em affords.
ko Opporlttzmrt;zfir?tsectil}:; sl’:}i{;lre 6.1 do then indicate quite clearly t}:lz'lt a
- fe:; tallznt occurs. Children with high levels of cognitive. abllle,
. d in early life, but who are disadvantaged in their social
35_11_1'335;1'3 not translate their ability into educational attainment to
Oﬂgllf]lfn 1Oike the same extent as do their more advantaged counterparts.
;n ?;t truge that the overall amount of this' wastage will lb;; tindglfnz;
decline insofar as fewer children are coming from souall £C g:hdess
of the kind that we have characterised as least advant_age : ;nde . Ou;
we can — remarkably enough - still echo tll'u_: cqnclusmz reac de cat)ironal
sociological forebears researching mequalm‘es in ;cco;_ ary e !.(1: s
attainment as far back as the 1930s: th_at a ‘striking llscrepzr:h); e
between ‘the amount of good material in the colmmurfl.ty an o
to which the existing machinery of social seleFtloq utilises it’. e
How far, then, do we find any different situation Wheﬁ weh u "o
the educational threshold set at degree level? F.lgure 6.2 has the s e
kind of derivation and format as Figure 6.1, with two excePtno?géient
graph is shown for women in the 1?46 cohm:t since 1;151.1 fieten
numbers attained degree level to permit any reliable ana ymi;, Wit};
again because of small numbers in the earl!er. cohorts, : is En yes o
the 1970 cohort that we can make any estimate f)f the ¢ };anchO]d
cohort members in the bottom ability quintile reaching this ft res;lt as.;
In the case of men, we see in fact much the same pattern of results o
with the higher secondary threshold, although the dl:.ipar;(!;les 015 t
chances of success between those in the .le.ast ac_iva-ntage an ei},at
advantaged parental groups across the ability quintiles are som

i : 115). Their outstanding
19 The quotation comes from Gray and M(_)shmsky (19;55 hl D) e e
work in quantitative sociology was carried out within the epartme iR
Biology at 1.SE under the direction of Lance.lor Hogben — a pioneer, inc lly,

of research into gene—environment interaction.
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ller. There is also some indication of a slight narrowing of the
arities between the 1946 and 1958 cohorts but this tendency then
— appears between the 1958 and 1970 cohorts.
yeauty . In the case of women, however, the results do differ somewhat from
hose found with the higher secondary threshold. With the 1958
hort, the disparities in women’s chances of success across the paren-
| groups are, at all ability levels, relatively small — generally smaller
an those found for men; but with the 1970 cohort, the disparities
uite clearly increase so as to become the same as or, if anything, wider
' han those for men. As can be seen, this comes about because, while
_ omen in the 1970 cohort of all social origins alike have a higher
- probability of attaining the degree-level threshold than women in the
1958 cohort, this greater rate of success is especially marked among
more able women from the most advantaged parental group. Among
these women in the highest ability quintile, over 60 per cent—a higher
proportion than with their male counterparts — attained degree-level
qualifications as compared with only around 25 per cent of those in
this same ability quintile but coming from the least advantaged group.

Overall, then, a wastage of talent is just as evident at the second
educational threshold that we have considered as it is at the first.
Again, it is clear enough that educational potential is not being real-
ised, and on a quite substantial scale.

Results of the kind we have presented do therefore go clearly against
the position of those who, as we earlier noted, would claim ‘the decline
of the social’ in regard to differences in educational attainment: that is,
on the grounds that the educational systems of modern societies are
already sufficiently developed to ensure that such differences as do now
exist predominantly reflect variation in cognitive ability that is itself for
the most part genetically determined. What our findings show is that
even if one discounts the influence of early life family environment on
the formation of cognitive ability — a very large discounting, it might be
thought — children of similar ability szill have very different chances of
educational success depending on their parents’ resources as these are
represented by their class, status and education. There is no evidence at

all of an emergent ‘cognitive meritocracy’. Even if cognitive ability is
taken as in itself meritorious, which may be thought a rather dubious
supposition, its expression in educational attainment proves to be
highly imperfect. And such a situation may be regarded not only as
being, from a normative standpoint, unfair to those who lose out in not
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being able to fully realise their educational potential but also as dam-
aging to society at large through the failure that is involved to make the
best use of available human resources."'

Wasted talent? — 1

Dave

Dave grew up in a working-class family. His parents had only minimal
education. At school he enjoyed sport but little else: ‘I wasn’t academic
but I got by and got what I needed to get a job.” He left school at 16 —
no one in his family or in his school suggested that he might stay on. He
trained as a refrigeration technician and has spent almost all his life in
this kind of work, making in the end ‘good money’ through overtime
and shift working, although at some cost to his personal life. He has
divorced twice.

However, apart from maintaining his sporting interests at a high
level, winning trophies in football, table tennis, snooker and golf — ‘I
always have to win’ — Dave has become an expert scuba diver and is
taking courses on the theory — the physics and physiology - of diving.
In addition, he has developed a strong interest in genealogy and is using
internet sources to research his family history, which he has succeeded
in tracing as far back as the early seventeenth century — ‘rolls and rolls
of paper’. He reads a lot, not fiction but mainly history; he wants to
know ‘what happened’.

" The phrase ‘the decline of the social’ is the subtitle of the book on educational
inequalities by Marks (2014) already cited in note 3 above, and similar views are
to be found in the work of Saunders, also there cited. The idea of a ‘cognitive
meritocracy’ is problematic in that the possession of a high level of cognitive
ability — whatever weight in its formation may be given to genetics or to early life
environment — is essentially a matter of chance, outside of the individual’s
control. So merit, at least if understood with any connotation of moral worth, is
scarcely involved. We would recognise that, in part, educational inequalities do
arise from choice — children of less advantaged social origins tend to make less
ambitious educational choices than do those from more advantaged
backgrounds with the same level of previous performance (Jackson, Erikson and
Goldthorpe, 2007). But, as is generally the case in social life, these are choices
made under constraints.

'—-\;’;;d talent? — 2

| prize pupil in the school and I was the prize prat.” In any case, his
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Harry

Harry’s father was a self-employed carpenter. Harry’s schooling
was not successful, mainly, he believes, because he was made to
write right-handed when he was really a ‘lefty’. From that point
9 just disassociated from education.” He was told that he had an
IQ of 147 but left school with only one O level: *My sister was the

father thought that school work was less important than ‘having a
trade’. On his father’s advice, Harry took up an apprenticeship in
joinery.

After completing his apprenticeship, Harry was employed for
twenty-five years in the same joinery shop but then suffered a serious
industrial accident which meant he could no longer continue in
manual work. While unemployed, he took a course in computing
which he found ‘quite easy’. Through a chance acquaintance, he was
invited to go for an interview for a salesman’s job in a firm manufac-
turing specialised industrial machinery. He got the job and has since
remained with this firm, more recently being given some managerial
responsibilities.

Harry played football and cricket at a high amateur level - ‘T'm very
competitive’ — and has become a community coach. He is also a very
active school governor, being first a parent and then a community
representative. In this connection he has completed several training
courses and is now passionately interested in education.

However, the further question that arises is that of the implications
of our findings for the current political discussion of social mobility
and related policy issues. Up to a point, what we have shown might be
regarded as supportive of the importance that is attached to education
as a driver of mobility. If it is the case that the educational system is
failing children of less advantaged social origins in that many of them
do not have the same educational success as do children from more
advantaged origins of the same level of ability, then the need for further
policy initiatives designed to ensure a greater equality in educational
outcomes, and thus in opportunities in the labour market, would
appear to be underlined. That is to say, there is no basis for supposing
that existing disparities in educational attainment are predominantly
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the result of intergenerational genetic transmission — with the implicy

tion that further educational reform is likely to be subject to diminish;_

ing returns,'?

Nonetheless, we would in fact wish to revert to the argument we
have already advanced: that what can be achieved through educationa|
policy alone in increasing equality of opportunity — and thus reducing
the wastage of talent — in the face of inequality of condition has to be.

recognised as quite limited; and we would see the findings reported in
the present chapter as providing further support for this argumeng,
Too much is in this regard being asked of education, not on account of
the resistance that comes from genetic determinism, but on account of
that which comes from differences in a range of parental resources that
can be deployed in furthering children’s educational success.

Our previous finding that, at least with education being treated in
absolute rather than relative terms, inequalities linked specifically to
class origins have somewhat decreased now in fact requires significant
qualification. When, while controlling for early life cognitive ability,
we bring parental status and parental education into the analysis, in
addition to parental class, we see that these also have independent
effects on children’s educational attainment, and, further, that when
social origins are understood in this more comprehensive way, then
over the period that our research covers, there is little indication that
the influence they exert on children’s absolute levels of educational
attainment has been reduced — despite the almost continuous educa-
tional expansion and reform that has taken place. The liberal expect-
ation that the exigencies of postindustrial society — its very ‘logic’ —
would serve to bring into being an educational system in which
inequality of opportunity was progressively reduced has not been
borne out,

The disconnect between the findings of sociological research and the
consideration of issues of educational inequality in political and policy

' Such an idea did apparently receive some attention during Michael Gove’s time
as Secretary of State for Education {2010-14), when one of his policy advisors,
Dominic Cummings, produced a report in which it was claimed, on the basis of
the work of the behavioural geneticist, Robert Plomin, that up to 70 per cent of
population variance in cognitive ability was genetically determined; and, on this
basis, the cost-effectiveness of preschool programmes for disadvantaged children
was questioned. But although Gove apparently met Plomin to discuss the issues
raised, the report appears to have been otherwise of no great consequence.

since the years of
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encourage them in their school work, en
help with homework and study space,
out-of-school activities and so on. Ther ;
behaviour in these respects is a highly important factor in childrep?
educational performance. But what appears to be seriously neglected j
this regard — and with consequent policy failures —
which, and ways in which, differences in parental beh
differing opportunities that are created and the diff;

arrange educationally releyay
e can be no doubt that parengs

aviour reflect the

that are imposed by parents’ resources, as these are
their class and status positions and their own educatio

What has been aptly called the ‘concerted cul
parenting is far more easily engaged in by parents
ment, with relatively secure, stable and potentially r
social networks involving others in similarly advantaged positions, and
with high levels of education than it is by parents in wage-work, with
relatively insecure and fluctuating incomes, often dependent on over-
time and shift working, with social networks of limited range, and
whose own levels of education are low.

situations approximating to the latter, simply pointing to shortcomings
in the support they give to their children i

n their education and urging
that they become more ‘accountable’ for their behaviour, without a full

recognition of the disadvantaged conditions under which their

conditioned
nal level 4

in salaried employ-
ising incomes, with

5 In the case of parents in

indicates that a very large part of the change that occurred can be attribured to
the shifting ethnic composition of the London student body,
numbers of pupils coming from ethnic minority groups, ofte
disadvantaged areas but in which educational aspirations a
motivation are distinctively high. For research findings and
discussion of the relative importance of school effects on ch
performance, behaviour in school and
and Bremberg (2008).

The Department of Education’s Parenting Early Intervention Programme
(2008-11) and CANparent Programme (2012-14) were of very limited
effectiveness and were discontinued, Subsequently, no comparable programmes
have been centrally funded. See Social Mobility Commission (2017a; 26-7) and

also the discussion of ‘parenting policies” in Stewart and Waldfogel (2017).
¥ The concept of the ‘concerted cultivation’ of children is due ¢
sociologist, Annette Lareau (2003).
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