80 4. Developments in foreign language teaching...

3. Many specialists see the origins of TPR in the Gouin Series as well as Palmer’s ideas (English
Through Actions). What are their common features? What are the benefits of linking language use to
actions and acting things out as you perform the activity?

4. What do you think about the use of background music in Suggestopedia? Would it disturb you or

help you to concentrate? Would you be irritated by the choice of music if it were different from your
favourite kind?

5. List the most important features of the four alternative methods using the grid below.

Community
The Silent Way | TPR Suggestopedia | Language
Learning

the key to language

the role of the learner

the role of the teacher

teaching props

special techniques

other ideas

Further reading

Bowen, D., H. Madsen, and A, Hilferty, 1985. TESOL. Téchniques and Procedures. Cambridge,
Mass.: Newbury House.

Oller, J. W., and P A. Richard-Amaro (eds.), 1983, Methods that Work. A Smorgasbord of Ideas for
Language Teachers. Boston: Heinle.

Richards, J. C, and T. S. Rodgers, 1986. Approaches and Methods in Language Teaching.
Cambridge: Cambridge University Press.

4.4. Focus on the learner

Focus on the Learner is the title of an influential volume, edited by Oller and
Richards in 1973, which epitomizes ‘post-methods’ trends, The subtitle of the
volume: Pragmatic Perspectives Jor the Language Teacher accurately reflects the pre-
dominant orientation in which the main focus of interest no longer rests on the
teaching aspect, but on the language learners, their capacities, attitudes, strategies,
and needs. ‘Above all, students both young and old have heads’ says Stern
(1973:26). This results from a much more critical, self-confident attitude of the
authors to the source disciplines, especially linguistics, in view of the fact that
foreign language didactics should be regarded as a discipline in its own right, i.e.
an autonomous discipline (Mackey, 1973), governed by its own research priorities.

Mackey states on page 13 of his contribution to the volume:
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..................................................................................................................................

purpose and meaning in a socia] context. It emphasizes the individual in his envi-
ronment. It emphasizes the use of language, not first of all the forms of language,
which are Important certainly, but exclusive emphasis on them constityges an
inadequate educational Opportunity.” Al]l the authors stress that language must be
thought of Primarily as a goo] of interpersonal communication (Spolsky, 1973;

notion that the learner will photographically reproduce anything that is given (o
him, and that if he doesn’y, it jg hardly the business of the teacher or textbook
writer.” The focus Is on what the teacher did and whay Mmaterials were used buy not
on the learning Strategies that the learners are developing. It may be the case,
however, that learning Strategies are fairly independent of the available methods

4.5. Individual factors in foreign language learning

The learner is Now considered (o he the central figure in the language learning
brocess and largely in charge of it. In one and the same set of circumstances, the
process of language learning is bound o produce variaghle effects in differeny indi-
viduals. The factors responsible for these differences include loreign language
aptitude, understood as the individual gift for languages (Stern, 1983), motiva-
tion, which would nowadays be defined as both the sustained and rask commit-
ment of the learner to the learning process. Foreign language aptitude has much
in common with general language aptitude which manifests itself jp the native

1983; Dérnyei, 2005), such as:

* phonetic coding ability involveg the auditory capacity of phonemic discrimi-
nation, coding, assimilating and phonemic memory, essential jn acquiring the
target language phonological System productively and receptively;

® grammatical sensitivity is the ability 1o perceive and become aware of the
grammatical forms, their functions and patterning, and establish relations
between graphemic and phonemic representations;
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we may or may not reach, and environment, especially differential practice. The
role of intelligence in foreign language learning is increasingly recognized nowa-
days in view of the perception of language learning and use as strategic behaviour.

4.6. Individualizing foreign language instruction

This major educational movement in the United States in the early seventies
(Altman, ed., 1972; Disick, 1975) offered an alternative to the idea of a universal
or monolithic teaching method. The main point of individualized foreign instruc-
tion is to systematically take into account individual differences in language
learning, i.e. to deliberately adjust teaching to learner characteristics. Disick
(1975:5) defines individualized instruction as ‘an approach to teaching and learn-
ing that offers choices in four areas: objectives of learning, rate of learning,
method (or style) of learning, and content of learning’, or a combination of two or
more of these. It recognizes the students’ unique talents, interests, and limitations.
As a result of these choices, foreign language programmes promote self-study,
flexible pace of work and choices in the content of learning. The students move
freely about the room and the school, they work in flexible formats, such as on
their own, in pairs or groups and with the entire class. Emphasis is placed on the
personalized contacts of the teacher and the learners to provide tailor-made
instruction suitable to individual interests and requirements. Disick (1975)
describes one of the purposes behind individualized instruction as humanizing
and personalizing classroom relationships, in which he recognizes the importance
of humanistic psychology, especially the influence of Carl Rogers and his view
that an educated man is the person who has learned how to learn, the man who
has learned how to adapt and change. The most important effect of education is
not the body of knowledge but the skills and problem solving abilities. The
assumption that what is taught is in fact learned is far from being true. Several
beliefs lie at the bottom of the philosophy of individualized instruction:
belief in the need to humanize mass instruction,
belief in the rights of learners to communicate their own ideas,
belief in the need to learn how to learn,
= belief in the need for self-discovery and self-actualization,
belief in the value of foreign language learning, which promotes new under-
standing and new insights.
Attributes of individualized instruction include learning packets created by the
teacher with assorted supplementary materials for learning the foreign language
and culture, independent study sessions, elective assignments, and a choice of
course content. Testing and evaluation strategies as well as plentiful individuali-
zed feedback and correction procedures are also especially adjusted to the indi-
vidualized programmes.

Chastain (1976) links individualized instruction with the need to cater to
low-achieving students in the American educational system. In his view, the main

&
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tant theses of Second Language Acquisition Research for the decades to come. It
is of interest to ys here primarily as departure from the method’s tradition and its
emphasis on teaching, The most comprehensive overviews of SLAR can be found
in Ellis ( 1985, 1994) and Larsen-Freeman and Long ( 1991). First of all, like many
authors already mentioned, Selinker makes a distinction between the teaching
perspective and the learning perspective in pbursuing the theory of second lan-
guage learning. The former prescribes what has to be done in order o help the
learner learn, whereas the latter focuses on the internal Structures and processes of
the learning organism. Selinker (1975:117) thinks one is compelled to hypothesize
‘the existence of 3 Separate linguistic System based on the observable output which
results from the learner’s attempted production of the TL norm. This linguistic
system we will cal] ‘interlanguage’ (IL). Data relevant to the identification of IL

forms include (1) utterances in the learner’s native language (NL); (2) IL utter-

* language transfer is the process which leads to fossilizable language items, rules
and subsystems as 3 result of the NL;

5 transfer-of-training results from teaching procedures;

* strategies of second language learning result from the approach of the learner to
the training material;

@ strategies of second language communication are the approach of the learner to
communication with nagjve speakers;

v overgeneralization of T, linguistic material.

Itis assumed that there is a mechanisin of fossilization in the latent psychological

Structure which includes ‘Tlinguistic items, rules, and subsystems which speakers

of a particular N will tend to keep in their 1, relative to a particular TL, no mat-

receives in the T’ (Selinker, 1975:] 18-119). A successful process of second Jan-
guage learning involyes the reorganization of linguistic material from an IL (o
identify with a particular TL..

It is clear from this short account that Selinker sets a research agenda for
Second Language Acquisition Research in which learning is much more signifi-
cant than teaching and it is (o be formally investigated on the basis of the I.] and
L2 utterances. Another such ground-breaking contribution comes from Corder
(1967, 1981), who regards learner language as an idiosyncratic dialect, 4 language

governed by its own rules which are dynamic and reflect the state of the learn-
er’s interim competence. He thinks that teaching does not directly influence
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