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Abstract
Parent involvement in treatment is an important component of effective behavior-analytic services. Whether parents are expected
to act as the primary behavior change agent or support treatment in other ways, behavior analysts must provide them with the
resources necessary to encourage lasting behavior change. A critical component of supporting lasting behavior change is the
foundational skills related to instruction delivery. Without these skills, parents will not likely benefit from more advanced
programs and interventions recommended by behavior analysts. Therefore, the purpose of this article is to describe the founda-
tional skills necessary for parents to successfully establish an instructional environment for further program and intervention
delivery. To aid practitioners, a parent-friendly handout is included and discussed.
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Parental involvement has been identified as a key component
in improving treatment outcomes for children receiving
behavior-analytic services (Allen & Warzak, 2000; Hayward
et al., 2009). Multiple research studies have demonstrated the
utility of parent-implemented behavioral strategies (Barton &
Fettig, 2013; Fava et al., 2011), as well as parent-supported
behavioral strategies (Grindle et al., 2012). Parental involve-
ment in treatment has also been considered to distinguish ef-
fective behavioral programming from ineffective behavioral
programming (Hayward et al., 2009). Therefore, whether the
role of a parent is primarily focused on supporting the gener-
alization of skills developed in treatment settings or directly
serving as the primary behavior change agent, they are always
a central figure in creating lasting behavior change.

Coaching parents and providing resources are necessary to
assist parents in effectively participating in behavior-analytic
services (Allen & Warzak, 2000; Barton & Fettig, 2013).
Existing parent-coaching strategies include telehealth

consultation (Tomlinson et al., 2018) and behavioral skills
training (Suberman & Cividini-Motta, 2019), among others
(Barton & Fettig, 2013; Crone & Mehta, 2016; Patterson
et al., 2012). Despite the availability of effective parent-
coaching strategies, variability in the success of parent-
coaching/support strategies persists (Gunning et al., 2020).
Given the persistence of these issues, identifying resources
to improve parent involvement in behavior-analytic services
is important.

Kestner et al. (2019) reviewed effective teacher practices
that they argued were “baseline classroom conditions” neces-
sary for effective behavioral assessment and intervention.
Four basic and necessary skills were identified to help teachers
establish instructional environments and reduce challenging
behavior. Two of the skills were related to instructional design
(i.e., creating appropriate curricula and providing opportuni-
ties for active student responding). The other two skills fo-
cused on instruction delivery (i.e., delivering effective
instruction/transition and providing feedback/reinforcement).
Although these recommended strategies specifically focused
on the classroom setting, the same baseline conditions would
likely be necessary in any setting requiring instruction.

Parents participating in lessons or interventions are not
likely responsible for learning instructional design or creating
interventions. Behavior analysts or teachers should provide
that information. However, to successfully implement pro-
grams or interventions supplied by professionals, parents do
need the skills related to instruction delivery (Helton & Alber-
Morgan, 2018). By helping parents first establish skills related
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to instruction, behavior analysts can help parents build the
foundational skills necessary to effectively implement behav-
ioral interventions and learn advanced parenting skills.

Recommendations for effective components of parent-
delivered instruction come from a variety of sources.
Behavior-analytic research has validated many strategies for
improving parent-delivered instruction, as has research from
related disciplines like clinical psychology. Although some
disciplines may recommend strategies counterproductive to
behavior-analytic methods, many other disciplines recom-
mend strategies that are conceptually consistent with
behavior-analytic intervention and complement common
practices within the field. For example, parent–child interac-
tion therapy (PCIT; Eyberg, 1999; McNeil & Hembree-Kigin,
2011) is an evidence-based parent-training program devel-
oped within the field of clinical psychology that targets a
broad range of behavior problems for children (McNeil &
Hembree-Kigin, 2011). PCIT not only has a long-
established research base supporting its use (Thomas et al.,
2017) but also is very consistent with behavioral principles
(see Peterson et al., 2018).

Identifying and synthesizing parent-delivered instruction
strategies from the plethora of available resources presents
many challenges. Therefore, the purpose of this article is to
review essential strategies for parent-delivered instruction that
are likely to maximize compliance with instruction while min-
imizing the likelihood of challenging behavior. This article
includes a description of the selection and scope of included
strategies, a description of each recommended strategy, rec-
ommendations for how to use the effective instruction guide-
lines, and a conclusion. In addition to the written explanation
of the core components of instruction, resources are provided
for practitioners seeking to implement these strategies right
away (see the Appendix).

Selection and Scope of the Strategies

The particular strategies reviewed in this article were collected
over time from a wide range of sources, including behavior-
analytic research papers, research papers from related disci-
plines (e.g., clinical psychology), and books/manuals. Over
the years, through clinical experience and consultation, the list
of recommendations has been refined and focused. The recom-
mendations provided in this article are not an exhaustive list of
every best-practice strategy related to instruction nor a panacea
for all parenting difficulties. Rather, the strategies outlined in
this article are meant to help practicing behavior analysts iden-
tify, prioritize, and coach foundational skills needed for parents
to deliver and support behavioral interventions.

The conceptual foundations and research supporting each
strategy will be discussed individually. The research for most
of the strategies included in this article was completed with

children between the ages of 2 and 13 years with a range of
behavioral challenges and developmental disabilities. Because
functional skills, abilities, and needs can vary greatly between
clients with relatively similar demographics (e.g., age, diag-
noses, problem behavior), creating a precisely targeted popu-
lation for the strategies is difficult. Therefore, it is recom-
mended that practitioners use their clinical judgment to deter-
mine whether each strategy would fit the idiosyncratic needs
of their clients. After practitioners determine their clients’
needs, the strategies can be selectively targeted when
coaching parents in these skills. The parent resource discussed
later can also be modified in accordance with the individual-
ization of the strategies.

Effective Strategies for Instruction

For the purpose of this article, the basic strategies for effec-
tively presenting instruction are separated into four categories.
The first category includes strategies that should be imple-
mented just before instruction to help establish the appropriate
environment for the instruction. The second category includes
strategies that should be prioritized when delivering instruc-
tion. The third category includes prompting correct
responding to instructions. The fourth and final category in-
cludes process-level considerations and strategies. With the
aim of describing the categories in approachable, parent-
friendly terms, the four categories are labeled as “prior to the
instruction,” “presenting the instruction,” “prompting,” and
“keeping things positive.” By labeling the four categories in
this manner, the full list can be referred to as the “4 Ps” of
parent-delivered instruction. A parent-friendly handout de-
scribing each recommendation is provided and discussed later
in the article.

Prior to the Instruction

To help create an environmental context that supports compli-
ance with instructions, parents should take steps prior to the
presentation of an instruction. Each strategy listed in this section
is primarily focused on increasing the saliency of the instruction
and removing stimuli that may block or overshadow the evoc-
ative features of the instruction (Dinsmoor, 1995). Tomaximize
the effectiveness of the strategies listed in this section, they
should be implemented immediately before the instruction is
placed. The two strategies recommended are to remove
distractors from the environment and increase your proximity.

Remove Distractors From the Environment

Prior to presenting any instruction, parents should be taught to
remove distractors from the environment as best as possible.
Distractors in a home setting might include games, videos,
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and siblings. Although removing every distractor from the
environment prior to instruction may be impossible, removing
as many competing stimuli as feasible will increase the rela-
tive salience of the instruction. By increasing the salience of
the instruction, the likelihood of it controlling the response is
increased (T. Smith, 2001). Behavior analysts working with
parents to improve this facet of their instruction delivery
should help parents prioritize which variables to target and
which strategies to use. For instance, families with multiple
children may experience difficulty managing each child’s be-
havior simultaneously, which may be partly due to each sib-
ling’s behavior blocking the effects of the instruction.
Therefore, a therapist may work with a parent to target one
child’s behavior at a time while distracting any other children
with appealing alternative activities. The parent could then
rotate lessons or instruction time with each of the children.

Increase Your Proximity

Prior to presenting an instruction, parents must adjust their
proximity to maximize the saliency of the instruction. Even
with distractors removed from the environment, an instruction
shouted from another room is not likely as salient as one
presented from directly next to the child (Conroy et al.,
2004). Additionally, a child with a history of noncompliance
receiving intermittent negative reinforcement in the form of
escape from demands will have experienced a greater likeli-
hood of avoidance or escape when parents are not nearby,
thereby weakening the effects of the instruction presented in
isolation from the physical presence of the parent. Therefore,
the physical presence of the parent can add supplemental stim-
uli that converge with the stimulus produced by the instruction
to increase the strength of compliance (Michael et al., 2011).

Behavior analysts coaching parents to increase their prox-
imity must help them determine the appropriate distance. It is
important that safety is prioritized at all times, so parents of
children with aggressive behaviors should implement this
strategy while remaining out of reach of the child. For exam-
ple, a parent presenting a demand to a child who is likely to
attempt to strike them should approach the child before the
instruction but place themselves behind a barrier like a coffee
table to restrict the child’s access to engage in physical aggres-
sion. The other important aspect of selecting the appropriate
distance is preventing the overshadowing of the instruction.
Parents who position themselves distractingly close to the
child in an attempt to intimidate or coerce compliance may,
in fact, unintentionally add stimuli that overshadow the sa-
lience of the instruction.

Presenting the Instruction

To deliver effective instruction, parents should ensure that
each instruction includes critical components that increase

the likelihood of compliance and decrease the likelihood of
challenging behavior. Strategies listed under this section con-
centrate on specific components that should all be combined
when presenting an instruction. The five strategies recom-
mended when presenting the instruction are as follows: look
the child in the eyes, remain quiet and calm, and present clear
instructions.

Look the Child in the Eyes

Attending to stimuli is necessary for those stimuli to affect
behavior. Orienting toward stimuli is a foundational prerequi-
site skill for attending to stimuli (see Taylor & DeQuinzio,
2012, for a review of attending skills). To increase the likeli-
hood that a child attends to an instruction, parents should
attempt to establish eye contact prior to instruction delivery.
By looking at the child in the eyes, the parents are providing
the child the opportunity to reciprocate that eye contact, which
would signal that the child is attending to the parent and would
therefore be a more likely recipient of the instructional stimuli
(Hamlet et al., 1984). When behavior analysts work with fam-
ilies of children who do not have these preattending skills and
may not provide eye contact, those skills should be targeted
first, as they are essential for engaging in instruction
(Stephenson & Hanley, 2010). In addition to establishing at-
tending behaviors, eye contact may have similar properties to
increased proximity in terms of converging stimulus control.

Remain Quiet and Calm

When parents present instructions, their tone of voice can
affect the likelihood of appropriate responding to that instruc-
tion (Conroy et al., 2004; Thomas et al., 2017). This effect
may be due to a number of factors, such as emotional and
aggressive reactions and/or increased escape or avoidance be-
haviors. If parents present instructions in a hostile or aggres-
sivemanner by yelling, snapping, or saying the instruction in a
way that clearly signals their frustration, those stimuli could
act as aversive stimuli. Research suggests that the presentation
of aversive stimuli (positive punishment) could produce the
side effects of emotional and aggressive behaviors and escape/
avoidance behaviors (Newsom et al., 1983). In addition, stim-
uli associated with the frustration of parents could signal at
least two contrasting contingencies likely to affect the future
frequency of noncompliance. The first potential contingency
is that changes in the tone of voice signal impending termina-
tion of the instruction because the parents give up and remove
the instruction when they become upset (see Sick Social Cycle
in Malott & Shane, 2014). The second potential contingency
is that changes in the tone of voice (e.g., yelling) signal that the
parent is more likely to follow through with a demand than
when they use neutral or calm tones, thereby weakening the
effectiveness of neutral and calm tones (Eyberg, 1999;
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McNeil & Hembree-Kigin, 2011), meaning children may
learn that yelling is a signal for compliance, whereas neutral
tones are not.

Behavior analysts working with parents who are learning
baseline skills related to presenting instruction should help
them navigate this challenging strategy. It is unreasonable to
expect that parents never become frustrated or stressed when
working with their children. So, instead of providing overly
simple recommendations like “Do not become emotional,”
behavior analysts should help parents learn strategies to re-
duce their need to present instructions when upset. One strat-
egy may be proactively taking a break from instruction by
asking another caregiver to take over instruction temporarily.
To further help, behavior analysts should clarify that the rec-
ommendation to avoid emotional instructions does not mean
that parents should always avoid showing emotions to their
children. Parental demonstration of emotions in the right con-
text is a healthy and important aspect of the overall parent–
child relationship (Gottman & Gottman, 2013; Hajal & Paley,
2020).

Present Clear Instructions

The importance of clarity of instruction cannot be overstated.
The three crucial aspects of effective instruction all share the
same basic goal: to present instructions in a simple, clear, and
concise manner. The strategies are to give one direction at a
time, present instructions as statements instead of questions,
and make “do” requests instead of “don’t” requests.

Give One Direction at a Time Providing one single and simple
instruction at a time helps control for extraneous variables
related to the complexity of a response. For example, the fol-
lowing instruction could be too complex: “Use the bathroom,
wash your hands, and then find your sister to tell her dinner is
ready.” If a parent presents a multistep instruction and the
child only partially complies, it may be unclear if the failure
to complete the instruction is due to an inability to perform the
task or another cause (Maurice et al., 1996; McNeil &
Hembree-Kigin, 2011). Furthermore, some instructions may
sound like a single instruction, such as “clean up your room,”
but involve a series of steps, such as putting away toys, plac-
ing books on the shelf, hanging up clothes, and making the
bed (McNeil & Hembree-Kigin, 2011, p. 108). Behavior an-
alysts working with parents should help them simplify instruc-
tions and slowly introduce more complex instructions by sys-
tematically increasing the number of directions given at once
(Maurice et al., 1996).

Present Instructions as Statements Instead of Questions There
is an old saying that goes “Don’t ask a question unless you
want an answer.” By presenting instructions in a question
format (e.g., “Can you hand me the phone?”), extraneous

variables are added that will require additional discrimination
by the child. A child hearing an instruction in a question for-
mat must determine whether the verbal message is actually a
question they must answer or instructions they must follow
(Kazdin, 2013, p. 5). Whether by confusion or deviancy, a
child could provide an answer (e.g., “no”) and have technical-
ly been correct in their responding. Thus, instructions should
be presented as statements such as “Hand me the phone”
(Eyberg, 1999; McNeil & Hembree-Kigin, 2011). Behavior
analysts working with parents should provide clear guidelines
about the format of instructions and work with them to prevent
this error.

Make “Do” Requests Instead of “Don’t” Requests Providing a
specific instruction to stop an undesirable behavior may be
effective in the short term, but the behavior that replaces the
undesirable behavior may not be any more appealing.
Therefore, prompting an alternative behavior in place of be-
havior that should be stopped is a clearer and more efficient
way of decreasing the undesirable behavior and replacing it
with a desirable behavior (Adelinis & Hagopian, 1999; Fisher
et al., 1998; Kazdin, 2013, pp. 54–57). For example, a child
may begin to jump down the hallway if told to stop running
but would walk if told to do so specifically. “Do” requests also
simplify the contingency for the child who would otherwise
be responsible for not only engaging in a correct response but
also determining what that response is (Eyberg, 1999; McNeil
& Hembree-Kigin, 2011). In addition, a “don’t” request could
possibly be associated with aversive stimuli that could need-
lessly elicit further undesirable behavior (McNeil & Hembree-
Kigin, 2011). Behavior analysts working with parents should
help them identify desirable behaviors that could replace com-
mon undesirable behaviors.

Prompting

Unfortunately, it is unlikely that every instruction presented
will be followed perfectly each time it is presented. In fact,
research shows that typically developing children who are not
referred to treatment only comply with an average of approx-
imately 60% of demands the first time given (McNeil &
Hembree-Kigin, 2011, pp. 34–35). Therefore, supplemental
stimuli to prompt correct and complete responding are often
required. The two strategies described in this section target
important aspects of prompting a response. These strategies
are to give the child time to begin the task and to adjust guid-
ance as necessary.

Give the Child Time to Begin the Task

Time-delay prompts are effective at teaching a variety of skills
(Walker, 2008). Therefore, parents who present instructions
should be trained to embed a time-delay prompt between the
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presentation of an instruction and any additional prompting.
By inserting a brief time-delay prompt, parents allow the child
the opportunity to begin the task independently and avoid
placing repeated demands (Forehand & McMahon, 1981).
However, establishing the appropriate delay criteria can be
difficult. The desired latency between the instruction and be-
ginning the task is idiosyncratic to the type of task and the
child being presented the instruction. Standard time delays in
time-delay prompts are usually set at 3 or 4 s (Cooper et al.,
2019, p. 407); however, research on compliance with task
instruction lists appropriate latencies between 5 and 180 s
(Danforth, 2001; Stansbury et al., 2012). Therefore, behavior
analysts working with parents should help them identify the
appropriate time criteria for the delay and work with them to
establish a plan to use progressive or constant time-delay strat-
egies (see Walker, 2008). Additionally, behavior analysts
could coach parents to use effective advance notice warnings
(e.g., 2-min warnings). However, advance notice warnings
have shown mixed results and, therefore, require additional
considerations (see Brewer et al., 2014; Wilder et al., 2010).

Adjust Guidance as Necessary

In the event that a child fails to engage in correct responding,
repeating the instruction is likely to be ineffective and can po-
tentially have deleterious effects on the discriminative stimuli
associated with the instruction (Kazdin, 2013, p. 22). As an
alternative to repeating the instruction, parents should be trained
to use appropriate prompting strategies and effectively fade
prompts from use (Miles & Wilder, 2009; Tarbox et al.,
2007). Because research on the comparative prompting proce-
dures is mixed (see Cengher et al., 2018), behavior analysts
should work with parents to identify prompting procedures that
fit the context and are most effective for the individual child.

Keeping Things Positive

Tomaintain a healthy and productive instructional environment
while instructions are presented, steps should be taken to ensure
an encouraging dynamic (Forehand & McMahon, 1981).
Although the strategies listed under this section are not neces-
sarily a part of the instruction delivery, they are crucial aspects
of the overall process that are interwoven with instruction. Each
strategy listed here is focused on increasing the reinforcing
properties of the parent-instructor while they present instruc-
tions. These strategies are to praise more than you demand,
refrain from negative comments, and create choices.

Praise More Than You Demand

Praise is a critical and foundational skill for parents (Eyberg,
1999; McNeil & Hembree-Kigin, 2011). Although praise is a
consequence-based strategy, it is still relevant to instruction

delivery because praise-to-demand ratios have been demon-
strated to affect compliance with demands (Kestner et al.,
2019). To maintain a supportive learning environment and
reinforce desirable behaviors, praise should be delivered at a
ratio of at least 5:1 with corrective feedback (Cook et al.,
2017; Flora, 2000; Kestner et al., 2019). To most effectively
use praise, it should be delivered immediately after a response
and in a behavior-specific format (Sutherland et al., 2000),
which consists of providing a general praise statement follow-
ed by labeling the specific behavior that warranted the praise
(e.g., “Nice job handing over the iPad.”). Many parents likely
struggle with the rate and the content of praise, so behavior
analysts working with parents should help them establish ef-
fective practices. For example, a behavior analyst working
with a parent who has difficulty delivering enough praise
may recommend the use of a timer to prompt praise, or select
a specific behavior to monitor and praise when it is observed.
In addition to helping parents establish effective rates and
content of praise, behavior analysts should be careful to help
parents avoid backhanded compliments that would likely di-
minish the effectiveness of the praise (e.g., “Nice job handing
over the iPad. I wish you had done it the first time I asked.”).

Refrain From Negative Comments

As described in the rationale provided in the Remain Quiet
and Calm section of this article, presenting aversive stimuli
can have the same side effects as positive punishment, which
include emotional and aggressive behaviors, as well as escape/
avoidance behaviors. Negative comments directed toward or
about the child may have aversive properties and should there-
fore be withheld and avoided. In addition, criticism can draw
attention to the undesirable behavior, which can be problem-
atic if the child’s behavior is attention maintained (Eyberg,
1999; McNeil & Hembree-Kigin, 2011). However, refraining
from negative comments should not be confused with provid-
ing error correction, which is an effective and necessary com-
ponent of training skills. The primary difference between cor-
rective feedback and negative comments is that negative com-
ments often pertain to previous behaviors that are no longer
relevant to error correction. Instead of providing immediate
feedback to the child to assist them in improving future per-
formance, negative comments are not aimed at helping the
child improve performance but are likely tied to other rein-
forcers unrelated to the child’s behavior.

Behavior analysts working with parents to provide instruc-
tion should help establish expectations around the use of neg-
ative comments. Parents may benefit from learning that there
are blatant forms of criticism (e.g., “You are being stupid.”),
as well as sarcastic forms (“Nice job . . . finally.”; McNeil &
Hembree-Kigin, 2011). When negative comments are ob-
served, they could be a sign that the parents need a break from
the session or that there is a more systemic problem. If
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behavior analysts observe repeated use of negative comments
that are not resolved by proactive breaks from a session, they
might consider providing explicit coaching on appropriate in-
teractions with the child.

Create Choices

Embedding opportunities for the child to choose aspects of the
task can help improve compliance and decrease challenging
behaviors (Dunlap et al., 1994; Munk & Repp, 1994;
Newman et al., 2002; O’Connor & Daly, 2018; Peterson
et al., 2017; Thomas et al., 2017). By including choices in
instruction, the putative aversive context is altered, which
may produce an abolishing operation by decreasing the rela-
tive aversiveness of a task (R. G. Smith, 2011, p. 310).
Therefore, when appropriate, choice options should be includ-
ed in the course of instruction.

Aspects of tasks that can be amendable to choice options
include the sequence of task completion, the specific method
for completing a task, and in some cases, the task itself. For
example, when two nonsequential tasks are to be completed,
the parent could present both options concurrently and allow
the child to allocate their responding to whichever task they
prefer to complete first. Following the completion of the first
task, the parent could then prompt the completion of the sec-
ond task. However, some children may attempt to bargain or
argue their way out of a task when given choice options. This
could be due to choice overload or other issues with the choice
arrangement (seeMiller et al., 2017). If that occurs, the choice
should be removed, and the parents should instruct task com-
pletion irrespective of the child’s preference. Behavior ana-
lysts working with parents should help them establish oppor-
tunities to build choice into an instructional sequence, and
help them avoid issues related to bargaining.

How to Use the Effective Instruction
Guidelines

The information described in the previous sections has been
simplified and summarized in a parent-friendly handout titled
“The 4 Ps of Parent-Delivered Instruction” (shown in the
Appendix). Taken together, this article and Appendix can be
used as a guide for practitioners in coaching parents to deliver
effective instruction. The review of research and conceptual
foundations of each strategy was meant to help educate prac-
titioners about the strategies so that they can use and modify
them based on the treatment context. Alternatively, the parent-
friendly handout is meant to help guide parents as they use the
strategies.

The complete list of all 12 strategies may be overwhelming
to parents if targeted simultaneously. Therefore, practitioners
recommending these strategies to parents should first evaluate

their baseline skills. If the parent already incorporates compo-
nents of some of the strategies when delivering instruction,
those recommendations could be removed from the handout
to simplify instruction. If parents do require coaching on each
strategy, practitioners should consider selectively introducing
components in subsections instead of introducing all 12 com-
ponents simultaneously. Strategies can be prioritized based on
the parent’s skills, client needs, and context. Practitioners
should use clinical judgment to select an appropriate approach
for introducing this information and coaching the associated
skills.

Although each recommended strategy has extensive re-
search supporting its use, idiosyncratic variables are sure to
influence their effectiveness. In addition, research has not yet
been conducted evaluating the combination of all recom-
mended strategies. Therefore, behavior analysts should work
with families to individualize the included recommendations
to maximize ecological validity and effectiveness with each
individual client. Cultural considerations should be made
when adapting these strategies to fit clients’ needs (see
Helton & Alber-Morgan, 2018).

In addition to the strategies included in this article,
practitioners may wish to also promote the inclusion of
complementary strategies to fit the needs of their individ-
ual clients. This article specifically focused on instruction
delivery and did not include other important instructional
design or consequence-based strategies. To maximize the
effectiveness of any parent-delivered intervention, practi-
tioners should provide coaching on all components of an
intervention. For example, additional information on
consequence-based interventions like reinforcement and
error correction will be helpful (see Marchand-Martella
et al., 2004; Peterson et al., 2003), as will information
about instructional design (see Lipschultz & Wilder,
2017; Munk & Repp, 1994).

Finally, behavior analysts should be careful to provide al-
ternative options to parents if problem behaviors worsen over
time. Although effective instruction delivery may increase the
likelihood of appropriate responding and decrease the likeli-
hood of challenging behaviors, some clients may need more
advanced procedures and require additional assessment.
Therefore, behavior analysts should carefully track the effec-
tiveness of these strategies and provide additional resources
when necessary.

Future research is needed to further improve parent-
delivered instruction. Although each strategy included in this
review is supported by experimental research, the combina-
tion of all the strategies has not yet been evaluated. Research
that evaluates the combination of the recommended strategies,
as well as studies that conduct component analyses of the
package, would be valuable in improving resources and strat-
egies for parents involved with behavior-analytic treatment.
Additionally, further research on coaching materials, such as
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handouts, will help improve the support strategies for
coaching parents to deliver behavioral interventions.

Conclusion

Parents have an essential role in creating and maintain-
ing behavior change for their children—the clients of
behavior analysts. To create lasting behavior change in
their clients where it truly matters, behavior analysts
must equip parents with the skills and resources needed
to support that change. The purpose of this article was
to describe strategies and create resources related to the
essential skills needed for effective parent-delivered in-
struction. To that end, a synthesized list of 12 founda-
tional components of effective parent-delivered instruc-
tion was provided that pulled from a variety of sources
within and beyond behavior analysis. A parent-friendly
handout summarizing each strategy was included. Taken
together, it is hoped this review along with the included
resources will aid practitioners in helping parents sup-
port behavior change in their children.
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Appendix

The 4 Ps of Parent-Delivered Instruction

Prior to the Instruction

& Remove Distractors From the Environment1, 2, 3

– Loud and/or busy environments can prevent your mes-
sage from getting through. Helpful examples include
removing/blocking access to a toy, asking a sibling to
leave the area, or stopping the task you are engaging in.

& Increase Your Proximity4, 5, 6

– Distance matters. Get close to the child, but not so close
that your presence may be intimidating or provoke
aggression.

Presenting the Instruction

& Look the Child in the Eyes1, 2, 6, 7

– Eye contact helps establish compliance by assuring that
you have the child’s attention and that they have yours.

& Remain Quiet and Calm4, 8, 9, 10

– Showing emotion to your child is helpful and necessary in
the appropriate context, but showing them that you are
upset by yelling or snapping at them during a moment
that you are attempting to gain compliance may be coun-
terproductive. Children with behavioral challenges may
be especially reactive to any perceived emotional re-
sponse from parents. Remaining quiet and calm helps
avoid an escalation of behaviors from the child.

& Give One Direction at a Time1, 2, 3, 10

– Directions should be simple, clear, and concise.
Explanations and logic can be used after compliance
tasks are completed and should not be used for bargaining
or any other reason during the direction. Over time, the
number of directions/tasks can be slowly increased.

& Present Instructions as Statements Instead of
Questions1, 2, 9, 10, 11

– Don’t ask a question unless you want an answer. The in-
struction “Do you want to clean your area?” can lead to an
answer “No!” whereas the instruction “Please clean your
area” does not lead to an opportunity for an unwanted but
technically appropriate response of “No.” This does not
mean you shouldn’t give choices (described below).

& Make“Do”Requests Insteadof“Don’t”Requests9, 10, 11, 12

– If the child is engaging in an inappropriate behavior, find
an alternative behavior that they can do instead. This can
often be a “positive opposite,” meaning the appropriate
alternative behavior is incompatible with the undesirable
behavior. For instance, if the child is running around the
roomwhen they should be at the table working, instead of
saying “Stop running,” you should say, “Have a seat at
the table and begin your work.”

Prompting

& Give the Child Time to Begin the Task1, 2, 3, 13

– The amount of time that it takes to begin a task can vary
with each task and each child. Providing an appropriate
amount of time to allow the child to begin the task with-
out further assistance is a critical step in helping your
child develop independent skills. Therefore, when
presenting an instruction, a time window should be
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given to the child before additional guidance is pro-
vided. In some cases, it may also be helpful to
provide advance notice if transitioning from one ac-
tivity to another (e.g., “I need you to get started on
the laundry in 2 minutes.”).

& Adjust Guidance as Necessary11, 14, 15, 16

– If your child does not begin complying with the
demand, do not repeat the instruction over and over
again. That can appear as nagging and cause the
instructions to lose their salience. Instead, you
should provide the minimum guidance necessary to
complete the task successfully.

Keeping Things Positive

& Praise More Than You Demand9, 10, 17, 18

– The more challenging a child’s behavior, the more you
should praise and reinforce other appropriate behaviors.
Praise/encouragement should be delivered at least five
times for every one corrective statement or demand
placed.

& Refrain From Negative Comments9, 10, 11

– Talking about the problem behavior to the child or around
the child may increase the likelihood of that behavior.
Although corrective feedback should be provided when
appropriate, extra comments irrelevant to assisting the
child should be avoided.

& Create Choices19, 20

– Giving a child the opportunity to control some aspect
of the task helps increase the likelihood of compli-
ance and completion of complex tasks. When options
exist that would not interfere with the completion of
the task, present them to the child and allow them to
choose how they will complete the task. However, it
is important to note that this strategy is not permitting
the child to bargain or argue their way out of com-
pleting a task.
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