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This article presents the three-ring conception of giftedness. A detailed process is
presented illustrating how students can be effectively screened for gifted and
talented programs through the three-ring conception approach.
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The system for identifying gifted and talented students described in this article is
based on a broad range of research that has accumulated over the years on the
characteristics of creative and productive individuals (Renzulli, 1986). Essentially,
this research tells us that highly productive people are characterized by three
interlocking clusters of ability, these clusters being above average (though not
necessarily superior) ability, task commitment, and creativity. A graphic
representation of this conception is presented in Figure 1. The following
description of behavioural manifestations of each cluster is a summary of the
major concepts and conclusions emanating from the work of theorists and
researchers who have examined these concepts:

Well Above Average Ability
General ability

e High levels of abstract thinking, verbal and numerical reasoning, spatial
relations, memory, and word fluency.

e Adaptation to the shaping of novel situations encountered in the external
environment.

e The automatization of information processing; rapid accurate, and
selective retrieval of information.

Specific Ability

e The application of various combinations of the above general abilities to
one or more specialized areas of knowledge or areas of human
performance (e.qg., the arts, leadership, administration).

e The capacity for acquiring and making appropriate use of advanced
amounts of formal knowledge, tacit knowledge, technique, logistics, and
strategy in the pursuit of’ particular problems or the manifestation of
specialized areas of performance.

e The capacity to sort out relevant and irrelevant information associated with
a particular problem or areas of study or performance.

Task Commitment

e The capacity for high levels of interest, enthusiasm, fascination, and
involvement in a particular problem. area of study, or form of human
expression.

e The capacity for perseverance. endurance. determination, hard work, and
dedicated practice. Self-confidence. a strong ego and a belief in one’s
ability to carry out important work, freedom from inferiority feelings, drive
to achieve.



e The ability to identify significant problems within specialized reason; the
ability to tune in to major channels of communication and new
developments within given fields. Setting high standards for one’s work;
maintaining an openness to self and external criticism; developing an
aesthetic sense of taste, quality, and excellence about one’s own work and
the work of others.

Creativity

e Fluency, flexibility, and originality of thought.

e Openness to experience; receptive to that which is new and different (even
irrational) in thoughts, actions, and products of oneself and others.

e Curious, speculative, adventurous, and “mentally playful” willing to take
risks in thought and action, even to the point of being uninhibited.
Sensitive to detail, aesthetic characteristics of ideas and things; willing to
act on and react to external stimulation and one’s own ideas and feelings.
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Figure 1. What makes giftedness?

As is always the case with lists of traits such as the above, there is an overlap
among individual items, and an interaction between and among the general
categories and the specific traits. It is important to point out that all the traits
need not be present in any given individual or situation to produce a display of
gifted behaviours. It is for this reason that the three-ring conception of giftedness
emphasizes the interaction among the clusters rather than any single cluster. It
should also be emphasized that the above average ability cluster is a constant in
the identification system described below. In other words, the well above average
ability group represents the target population and the starting point for the
identification process. and it will be students in this category that are selected
through the use of test score and non-test criteria. Task commitment and
creativity, on the other hand, are viewed as developmental goals of the special
program. By providing above average ability students with appropriate
experiences, the programming model (Renzulli. 1977) for which this identification



system was designed serves the purpose of promoting creativity and task
commitment, and in “bringing the rings together” to promote the development of
gifted behaviours.

In the sections that follow, | will outline the specific steps of an identification
system that is designed to translate the three-ring conception of giftedness into a
practical set of procedures for selecting students for special programs. The focal
point of this identification system is a Talent Pool of students that will serve as
the major (but not the only) target group for participation in a wide variety of
supplementary services. The goals of this identification system, as it relates to
the three-ring conception of giftedness are threefold:

e To develop creativity and/or task commitment in Talent Pool students and
other students who may come to our attention through alternate means of
identification.

e To provide learning experiences and support systems that promote the
interaction of creativity, task commitment, and above average ability (i.e.,
bring the “rings” together)

e To provide opportunities, resources, and encouragement for the
development and application of gifted behaviours.

Before listing the steps involved in this identification system, three important
considerations will be discussed. First, Talent Pools will vary in any given school
depending upon the general nature of the total student body. In school with
unusually large numbers of high ability students, it is conceivable that Talent
Pools will extend beyond the 15 percent level that is ordinarily recommended in
schools that reflect the achievement profiles of the general population. Even in
schools where achievement levels are below national norms, there still exists an
upper level group of students who need services above and beyond those which
are provided for the majority of the school population. Some of our most
successful programs have been in inner-city schools that serve disadvantaged
and bilingual youth; and even though these schools were below national norms, a
Talent Pool of approximately 15 percent of higher ability students needing
supplementary services was still identified. Talent Pool size is also a function of
the availability of resources (both human and material). and the extent to which
the general faculty is willing (a) to make modifications in the regular curriculum
for above average ability students, (b) to participate in various kinds of
enrichment and mentoring activities, and (c) to work cooperatively with any and
all personnel who may have special program assignments.

Since teacher nomination plays an important role in this identification system, a
second consideration is the extent of orientation and training that teachers have
had about both the program and procedures for nominating students. In this
regard, we recommend the use of a training activity that is designed to orient
teachers to the behavioural characteristics of superior students (Renzulli & Reis,
pp. 203-2 10).

A third consideration is, of course. the type of program for which students are
being identified. The identification system that follows is based on models that
combine both enrichment and acceleration, whether or not they are carried out in
self-contained or pull-out programs. Regardless of the type of organizational
model used, it is also recommended that a strong component of curriculum



compacting (Renzulli, Smith, & Reis, 1982) be a part of the services offered Talent
Pool students.

For purpose of demonstration, the example that follows will be based oil the
formation of a 15 percent Talent Pool. Larger or smaller Talent Pools can be
formed by simply adjusting the figures used in this example.

Step 1: Test Score Nominations

If we were using nothing but test scores to identify a 15 percent Talent Pool, the
task would be ever so simple! Any child who scores above the 85th percentile
(using local norms) would be a candidate. In this identification system, however,
we have made a commitment to “leave some room” in the Talent Pool for
students whose potentials may not be reflected in standardized tests. Therefore,
we will begin by dividing our Talent Pool in half (see Figure 2), and we will place
all students who score at or above the 92nd percentile (again, using local norms)
in the Talent Pool. This approach guarantees that all traditionally bright
youngsters will automatically be selected, and they will account for
approximately 50 percent of our Talent Pool. This process guarantees admission
to bright underachievers.
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Figure 2. The Renzulli identification system

Any regularly administered standardized test (e.qg., intelligence, achievement,
aptitude) can be used for this purpose, however, we recommend that admission
to the Talent Pool be granted on the basis of any single test or subtest score. This
approach will enable students who are high in verbal or non-verbal ability (but
not necessarily both) to gain admission, as well as students who may excel in one
aptitude (e.qg., spatial, mechanical). Programs that focus on special areas such as
the arts, leadership, and athletics should use non-test criteria as major indicators



of above ability in a particular talent area. In a similar fashion, whenever test
scores are not available, or we have some question as to their validity, the non-
test criteria recommended in the following steps should be used. This approach
(i.e., the elimination or minimization of Step 1) is especially important when
considering primary age students, disadvantaged populations, or culturally
different groups.

Step 2: Teacher Nominations

The teacher should be informed about all students who have gained entrance
through test score nominations so that they will not have to engage in needless
paperwork for students who have already been admitted. Step 2 allows teachers
to nominate students who display characteristics that are not easily determined
by tests (e.g., high levels of creativity, task commitment, unusual interest,
talents. or special areas of superior performance of potential). With the exception
of teachers who are over nominators or under nominators, nominations from
teachers who have received training in this process are accepted into the Talent
Pool on an equal value with test score nominations. That is, we do not refer to
students nominated by test scores as the “truly gifted,” and the students
nominated by teachers as the moderately or potentially gifted. Nor do we make
any distinctions in the opportunities, resources, or services provided, other than
the normal individualization that should be a part of any program that attempts
to meet unique needs and potentials. Thus, for example, if a student gains
entrance on the basis of teacher nomination because he or she has shown
advanced potential for creative writing, we would not expect this student to
compete on an equal basis in mathematics With a student who scored at or
above the 92nd percentile on a math test. Nor should we arrange program
experiences that Would place the student with talents in creative writing in an
advanced math cluster group. Special programs should first and foremost respect
and reflect the individual characteristics that brought students to our attention in
the first place.

A teacher nomination form and rating scales (Renzulli, et al., 1976) are used for
this procedure. The rating scales are not used to eliminate students with lower
ratings. Instead, the scales are used to provide a composite profile of the
nominated students. In cases of teachers who are over nominators, a request is
made that they rank order their nominations for review by a schoolwide
committee. Procedures for dealing with under-nominators or non-nominators will
be described in Step 4.

Step 3: Alternate Pathways

Whereas all schools using this identification system make use of test score and
teacher nominations, alternate pathways are considered to be local options, and
are pursued in varying degrees by individual school districts. Decisions about
which alternative pathways might be used should be made by a local planning
committee, and some consideration should be given to variations in grade level.
For example, self-nomination is more appropriate for students who may be
considering advanced classes at the secondary level.

Alternate pathways generally consist of parent nominations, peer nominations,
tests of creativity, self-nominations, product evaluations and virtually any other
procedure that might lead to initial consideration by a screening committee. The
major difference between alternate pathways on one hand, and test score and
teacher nomination on the other, is that alternate pathways are not automatic. In



other words, students nominated through one or more alternate pathways will be
reviewed by a screening committee, after which a selection decision will be
made. In most cases the screening committee carries out a case study that
includes examination of all previous school records, interviews with students,
teachers, and parents, and the administration of individual assessments that may
be recommended by the committee. In some cases, students that are
recommended on the basis of one or more alternate pathways are placed in the
program on a trial basis.

Step 4: Special Nominations (Safety Valve No. 1)

Special nominations represent the first of two “safety valves” in this identification
system. This procedure involves circulating a list of all students who have been
nominated through one of the procedures in Steps 1 through 3 to all teachers
within the school, and in previous schools if students have matriculated from
another building. This procedure allows previous year teachers to nominate
students who have not been recommended by their present teacher, and it also
allows resource teachers to make recommendations based on their own previous
experience with students who have already been in the Talent Pool, or students
they may have encountered as part of enrichment experiences that might have
been offered in regular classrooms. This step allows for a final review of the total
school population, and is designed to circumvent the opinions of present year
teachers who may not have an appreciation for the abilities, style, or even the
personality of a particular student. One last “sweep” through the population also
helps to pick up students that may have “turned-off” to school or developed
patterns of underachievement as a result of personal or family problems. This
step also helps to overcome the general biases of an under nominator or a non-
nominator. As with the case of alternate pathways, special nominations are not
automatic. Rather, a case study is carried out and the final decision rests with the
screening committee.

Step 5: Notification and Orientation of Parents

A letter of notification and a comprehensive description of the program is
forwarded to the parents of all Talent Pool students indicating that their youngster
has been placed in the Talent Pool for the year. The letter does not indicate that a
child has been certified as “gifted,” but rather explains the nature of the program
and extends an invitation to parents for an orientation meeting. At this meeting a
description of the three-ring conception of giftedness is provided, as well as an
explanation of all program policies, procedures, and activities. Parents are
informed about how admission to the Talent Pool is determined, that it is carried
out on an annual basis, and that additions to Talent Pool membership might take
place during the year as a result of evaluations of student participation and
progress. Parents are also invited to make individual appointments whenever
they feel that additional information about the program in general, or their own
child, is required. A similar orientation session is provided for students, with
emphasis once again being placed on the services and activities being provided.
Students are not told that they are “the gifted,” but through a discussion of the
three-ring conception and the procedures for developing general and specific
potentials, they come to understand that the development of gifted behaviors is
a program goal as well as part of their own responsibility.

Step 6: Action Information Nominations (Safety Valve No. 2)
In spite of our best efforts, this system will occasionally overlook students, who,



for one reason or another, are not selected for Talent Pool membership. To help
overcome this problem, orientation related to spotting unusually favorable “turn-
ons” in the regular curriculum is provided for all teachers. In programs following
the Schoolwide Enrichment Model (Renzulli & Reis, 1983), we also provide a wide
variety of in-class enrichment experiences that might result in recommendations
for special services. This process is facilitated through the use of a teacher
training activity and an instrument called an Action Information Message (Renzulli
& Reis, 1985, pp. 41-42, 398-403).

Action information can best be defined as the dynamic interactions that occur
when a student becomes extremely interested in or excited about a particular
topic, area of study, issue, idea or event that takes place in school or the non-
school environment. It is derived from the concept of performance-based
assessment, and it serves as the second safety valve in this identification system.
The transmission of an action information message does not mean that a student
will automatically revolve into advanced level services, however, it serves as the
basis for a careful review of the situation to determine if such services are
warranted. Action information messages are also used within Talent Pool settings
(i.e., pull-out groups, advanced classes, cluster groups) to make determinations
about the pursuit of individual or small group investigations (Type Ill Enrichment
in the Triad Model).

DISCUSSION

In most identification systems that follow the traditional screening-plus-selection
approach, the “throw aways” have invariably been those students who qualified
for screening on the basis of nontest criteria. Thus, for example, a teacher
nomination is only used as a ticket to take an individual or group ability test, but
in most cases the test score is always the deciding factor. The many and various
“good things” that led to nominations by teachers are totally ignored when it
comes to the final (selection) decision, and the multiple criteria game ends up
being a smoke screen for the same old test-based approach.

The implementation of the identification system described above has helped to
overcome this problem as well as a wide array of other problems traditionally
associated with selecting students for special programs. Generally, students,
parents, teachers, and administrators have expressed high degrees of
satisfaction with this approach (Renzulli, 1988), and the reason for this
satisfaction is plainly evident. By “picking up” that layer of students below the
top few percentile levels usually selected for special programs, and by leaving
some room in the program for students to gain entrance on the basis of nontest
criteria, we have eliminated the justifiable criticisms of those persons who know
that these students are in need of special opportunities, resources, and
encouragement. The research underlying the three-ring conception of giftedness
clearly tells us that such an approach is justified in terms of what we know about
human potential. And by eliminating the endless number of “headaches”
traditionally associated with identification, we have gained an unprecedented
amount of support from teachers and administrators, many of whom, formerly
resented the very existence of special programs.

The Achilles Heel of Change

Even modest changes in the status quo inevitably raise concerns and questions
on the parts of practitioners who might be affected by the proposed changes.
One of the most frequently asked questions about the changes in identification



procedures described above is: “How will this approach ‘square’ with state
guidelines?” Before answering this question, | would like to point out that | have
not expressed dissatisfaction with the restrictiveness of identification guidelines.
The research cited above, and the contributions of leaders in the field such as
Bloom (1985), Gardner (1983), Guilford (1977), Sternberg (1983). Treffinger
(1982), and Torrance (1979) clearly point the need for a reexamination of the
regulations under which most programs are forced to operate. This research is so
supportive of a more flexible approach to identification that the rationale for
change no longer needs to be argued. Guidelines should be our servants, not our
masters. but if we are to gain more control over our own destiny, we must take
concrete steps to bring existing guidelines into title with present day theory and
research.

Fortunately, change is in the wind, and a bold new breed of leadership in gifted
education is emerging in many state departments of education. These persons
have been willing to reexamine present guidelines, and even in the absence of
immediate changes, they have allowed for much more flexibility in the
interpretation of existing regulations. Proposals that only a few years ago were
being rejected because they did not meet strict cut-off score requirements. are
now being accepted and even encouraged.

The Achilles Heel of change is not guidelines, but apathy. If we believe that more
flexibility is desirable, we must mobilize professional personnel who have a stake
in serving high potential youth. Principals, teachers, superintendents and pupil
personnel specialists should be recruited for organized statewide efforts directed
toward guidelines that are more responsive to contemporary research. Carefully
selected research based documents should be brought to the attention of state
boards of education and the education committee of the legislatures. Every effort
should be made to develop reimbursement formulas that are based on total
district enrollment rather than the number of students identified. It has been this
“body count” approach that has forced schools to treat giftedness as an absolute
State of being rather than a developmental concept, and the result has been the
most rigid kinds of test score identification procedures. By getting rid of the body
count approach to identification, we will allow districts greater flexibility in the
types of identification and programming models they might want to consider
(including test-based approaches), and we will provide greater equity for districts
that serve disadvantaged and culturally diverse populations.

To be certain, there will be a little less tidiness in the identification process, but
the trade off for tidiness and administrative expediency will result in many more
flexible approaches to both identifying and serving young people with great
potential. From a research perspective, new data will be yielded, and thus, new
dialogue and controversy will emerge. This is indeed how science goes on
forever, how new ideas and insights are realized, and how a field of study
continues to improve and to revitalize itself.
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NARODNIHO VYZKUMNEHO CENTRA NA
UNIVERZITE PRO NADANE A TALENTOVANE V
CONNECTICUTU

Tento ¢lanek predstavuje trikruhové pojeti nadani. Je prezentovan podrobny proces,
ktery ilustruje, jak mohou byt studenti efektivné provérovani z hlediska nadanych a
talentovanych program@ pomoci trfikruhového pojeti koncepce.

Kli¢ova slova: screening program@ pro nadané, nadany, talentovany, proces
identifikace



Systém identifikace nadanych a talentovanych studentl popsany v tomto ¢lanku je
zaloZen na Siroké skale vyzkumd, které se v pribéhu let nashromazdily o
charakteristikdch kreativnich a produktivnich jedincd (Renzutli, 1986). Tento vyzkum
nam v podstaté rika, ze vysoce produktivni lidé se vyznacuji tfemi vzdjemné
propojenymi shluky schopnosti, pricemz tyto shluky jsou nadprdmérné (i kdyz ne
nutné lepsi) schopnosti, odhodlani k pInéni Ukoll a kreativita. Grafické znadzornéni
této koncepce je uvedeno na obrazku 1. Nasledujici popis projevi chovani kazdého
shluku je souhrnem hlavnich koncepci a zavérd vychazejicich z praci teoretik® a
vyzkumnikd, kteri tyto pojmy zkoumali:

DobFe nadprumérna schopnost

Obecna schopnost

Vysokd Uroven abstraktniho mysleni, verbalniho a numerického uvazovani,
prostorovych vztah(, paméti a plynulosti slov.

Adaptace na utvareni neotrelych situaci ve vnéjsim prostredi.

Automatizace zpracovani informaci; rychlé presné a selektivni vyhledavani informaci.
Specificka schopnost

Aplikace réiznych kombinaci vyse uvedenych obecnych schopnosti na jednu nebo vice
specializovanych oblasti znalosti nebo oblasti lidské vykonnosti (napf. uméni, vedeni,
administrativa).

Schopnost ziskdvat a vhodné vyuzivat pokrocilé mnozstvi formalnich znalosti, tichych
znalosti, techniky, logistiky a strategie pri reseni konkrétnich problémd nebo pri
manifestaci specializovanych oblasti vykonu.

Schopnost tridit relevantni a nepodstatné informace spojené s konkrétnim
problémem nebo oblastmi studia nebo vykonu.

Ukolovy zdvazek

Schopnost vysoké Urovné zdjmu, nadseni, fascinace a zapojeni do konkrétniho
problému. oblast studia nebo forma lidského vyjadreni.

Schopnost vytrvalosti. vytrvalost. odhodlani, tvrdou praci a oddanou

praxi. Sebevédomi. silné ego a vira ve vlastni schopnost vykonavat dllezitou praci,
osvobozeni od pocitl ménécennosti, touha dosdhnout.

Schopnost identifikovat vyznamné problémy v rdmci specializovaného

dlvodu; schopnost naladit se na hlavni komunikacni kanaly a novy vyvoj v danych
oborech. Stanoveni vysokych standardd pro vlastni praci; udrzovani otevienosti vUici
sebe a vnéjsi kritice; rozvijeni estetického smyslu pro vkus, kvalitu a dokonalost
vlastni prace a prace druhych.

Tvorivost

Plynulost, flexibilita a originalita mysleni.
Otevrenost vici zkusenostem; vnimavy k tomu, co je nové a odlisné (dokonce
iracionalni) v myslenkéch, ¢inech a produktech sebe i druhych.

Zvédavy, spekulativni, dobrodruzny a , dusevné hravy“ ochotny riskovat v mysleni a
jednani, dokonce az do té miry, Ze nebudou zdbrany.

Citlivy k detailu, estetické vlastnosti myslenek a véci; ochota jednat a reagovat na
vneéjsi podnéty a vlastni napady a pocity.
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Obrazek 1. Co tvori nadani?

Jako vzdy u seznamU vlastnosti, jako je ten vySe, existuje prekryvani mezi
jednotlivymi polozkami a interakce mezi obecnymi kategoriemi a specifickymi
vlastnostmi a mezi nimi. Je dllezité zdlraznit, Ze vSechny rysy nemusi byt pritomny v
zadném daném jednotlivci nebo situaci, aby se projevilo nadané chovani. Praveé z
tohoto dlvodu trikruhova koncepce nadani zdlraznuje interakci mezi shluky spise
nez jakykoli jednotlivy shluk. Je tfeba také zdUraznit, Ze vyse uvedeny shluk
prdmérnych schopnosti je konstantou v identifika¢nim systému popsaném

nize. Jinymi slovy, skupina vysoce nadpréimérnych schopnosti predstavuje cilovou
populaci a vychozi bod pro proces identifikace. a budou to studenti v této kategorii,
ktefi budou vybrani na zékladé testového skére a netestovych kritérii. Ukolové
nasazeni a kreativita jsou na druhé strané povazovany za rozvojové cile specialniho
programu. Programovaci model (Renzulli. 1977), pro ktery byl tento identifika¢ni
systém navrzen, poskytuje studentlm s nadprlimérnymi schopnostmi odpovidajici
zkusenosti, slouzi k podpore kreativity a odhodlani k pInéni Gkoll a k ,,sblizovani
krouzk(" k podpore rozvoje nadaného chovani. .

V nasledujicich ¢astech nastinim konkrétni kroky identifikacniho systému, ktery ma
prevést trikruhové pojeti nadani do praktického souboru postup@ pro vybér studentd
do specidlnich program(. Ustfednim bodem tohoto identifika¢niho systému je Talent
Pool studentdl, ktery bude slouzit jako hlavni (nikoli vSak jedind) cilova skupina pro
ucast v Siroké skale doplnikovych sluzeb. Cile tohoto identifikacniho systému ve
vztahu k tfikruhovému pojeti nadani jsou troji:

1. Rozvijet kreativitu a/nebo odhodlani k pInéni Ukoll u studentl Talent Pool a
dalsich studentd, kterfi se mohou dostat do nasi pozornosti prostrednictvim
alternativnich zplsob{ identifikace.

2. Poskytovat vzdélavaci zkuSenosti a podplrné systémy, které podporuji
interakci kreativity, oddanosti Ukold a nadpriimérnych schopnosti (tj. spojuji
~prsteny”“ dohromady)



3. Poskytovat prilezitosti, zdroje a povzbuzeni pro rozvoj a aplikaci nadaného
chovani.

Pred uvedenim krok( zahrnutych v tomto identifika¢nim systému budou probrany tri
dilezité avahy. Za prvé, Talent Pools se bude liSit v kazdé dané Skole v zavislosti na
obecné povaze celkového poctu studentl. Ve skolach s neobvykle velkym poctem
studentl s vysokou schopnosti si Ize predstavit, Ze zasoby talentl prekroci
15procentni Uroven, kterd je bézné doporucovana ve Skolach, které odrazeji
vykonnostni profily bézné populace. Dokonce i ve Skolach, kde je Uroven prospéchu
pod narodnimi normami, stale existuje skupina studentl vyssi Grovné, kteri potrebuji
sluzby nad ramec téch, které jsou poskytovany vétsSiné Skolni populace. Nékteré z
nasich nejaspésnéjsich programl byly ve skoladch v centru mésta, které slouzi
znevyhodnéné a bilingvni mlddezi; a prestoze tyto Skoly nedosahovaly nérodnich
norem, stale byla identifikovana skupina talentd priblizné 15 procent studentl s
vyssimi schopnostmi, ktefi potfebuji doplfkové sluzby. Velikost Talent Pool je také
funkci dostupnosti zdrojd (lidskych i materidlnich). a do jaké miry je obecné fakulta
ochotna (a) provést Upravy v bézném vzdéldvacim programu pro studenty s
nadprdmeérnymi schopnostmi, (b) Gcastnit se rdznych druh{ obohacovani a
mentorskych aktivit a (c) spolupracovat s jakymikoli a veskery personal, ktery méze
mit specialni programové ukoly.

Vzhledem k tomu, Ze nominace uciteld hraje v tomto identifikacnim systému
dllezitou roli, je druhym hlediskem rozsah orientace a skoleni, které ucitelé
absolvovali jak o programu, tak o postupech nominace studentd. V tomto ohledu
doporucujeme vyuzit tréninkovou aktivitu, ktera je navrzena tak, aby orientovala
ucitele na behaviordlni charakteristiky nadrazenych studentd (Renzulli & Reis, s. 203-
2 10).

Treti Uvaha je samozrejmé. typ programu, pro ktery jsou studenti

identifikovani. Identifikacni systém, ktery nasleduje, je zalozen na modelech, které
kombinuji jak obohacovani, tak zrychleni, at uz jsou ¢i nejsou provadény v
samostatnych nebo vytahovacich programech. Bez ohledu na typ pouzitého
organizacniho modelu se také doporucuje, aby soucasti sluzeb nabizenych
studentdim Talent Pool byla silna slozka kompaktovani kurikula (Renzulli, Smith, &
Reis, 1982).

Pro Ucely demonstrace, priklad, ktery nasleduje, bude zalozen na oleji, ktery vytvori
15% Talent Pool. Vétsi nebo mensi Talent Pools Ize vytvorit jednoduchym nastavenim
figurek pouzitych v tomto prikladu.

Krok 1: Nominace otestujte skore

Pokud bychom k identifikaci 15procentniho fondu talentd nepouzivali nic jiného nez
skére testl, byl by Ukol tak jednoduchy! Kazdé dité, které dosdhne skére nad 85.
percentilem (s pouzitim mistnich norem), by bylo kandidadtem. V tomto identifikacnim
systému jsme se vSak zavdzali ,nechat urcity prostor” v Talent Pool pro studenty,
jejichz potencidl se nemusi odrazet ve standardizovanych testech. Za¢neme proto
rozdélenim naseho Talent Pool na polovinu (viz obrazek 2) a vSechny studenty, ktefi
dosahnou skdére na uUrovni 92. percentilu nebo vyssi (opét s pouzitim mistnich norem),
zaradime do Talent Pool. Tento pfistup zarucuje, ze vSichni tradi¢né chytri mladici
budou automaticky vybrani a budou tvofit priblizné 50 procent naseho Talent

Pool. Tento proces zarucuje pfijeti pro bystré méné uspésné.



IDENTIFYING GIFTED AND TALENTED CHILDREN

99th
Yeile

7]

T =
£ 8 Test Score
F Nominations
{H = 2 [Automatic, and Based on
E EE Local Morms]
"<

92nd

%ile

| R

Teacher Nominations

B
o 3 =
=
Ew g
E =0 Step 2 [Automatic Except in Cases of Teachers
= % E Whao Are Over or Under Nominators]
£Ee
]
Eoa .
255 | step3 | Alternative Pathways == o
=
Step 4 Special Nominations == ;:;i

Step 5 MNotification of Parents

uopendog [esauas ayl jo %5 | Al@iewposddy jo S1SjSU0Y) |00 UL |E10L

Step &8 | Action Information Nominations

Obrazek 2. ldentifikacni systém Renzulli

K tomuto Ucelu Ize pouzit jakykoli pravidelné zadavany standardizovany test (napf.
inteligence, prospéch, nadani), doporucujeme vsak, aby byl vstup do Talent Pool
udélen na zakladé jakéhokoli jednotlivého testu nebo skdére v subtestu. Tento pfistup
umozni prijeti studentd, kteri maji vysokou verbalni nebo neverbalni schopnost (ale
ne nutné oboji), a také student@im, kteri mohou vynikat v jedné schopnosti (napf.
prostorové, mechanické). Programy, které se zaméruji na specialni oblasti, jako je
uméni, vidcovstvi a atletika, by mély pouzivat netestovaci kritéria jako hlavni
ukazatele vyse uvedenych schopnosti v konkrétni oblasti talentu. Podobnym
zplsobem, kdykoli nejsou k dispozici vysledky testl nebo méme néjaké otazky
ohledné jejich platnosti, méla by se pouzit netestovaci kritéria doporucend v
nasledujicich krocich. Tento pfistup (tj. odstranéni nebo minimalizace kroku 1) je
zvlasté dllezity pri zvazovani zakl primarniho véku, znevyhodnéné populace nebo
kulturné odliSnych skupin.

Krok 2: Nominace uéitelu

Ucitel by mél byt informovan o vsech studentech, ktefi ziskali pfijeti prostfednictvim
nominaci na skére testl, aby se nemuseli zapojovat do zbyte¢ného papirovani pro
studenty, ktefi jiz byli prijati. Krok 2 umoznuje uciteldm nominovat studenty, kteri
vykazuji vlastnosti, které nelze snadno urcit pomoci testd (napr. vysoka Uroven
kreativity, nasazeni pfi pInéni Ukoll, neobvykly zajem, nadani nebo zvlastni oblasti s
vynikajicim vykonem potencidlu). S vyjimkou ucitell, kteri jsou nad nominatory nebo
pod nominatory, jsou nominace od ucitell, kteri prosli Skolenim v tomto procesu,
prijimani do Talent Pool se stejnou hodnotou jako nominace na skére testl. To
znamena, Zze neoznacujeme studenty nominované na zakladé vysledkl testl jako
~skutecné nadané” a studenty nominované uciteli jako stfedné nebo potencialné
nadané. Nedélame zadné rozdily v poskytovanych prilezitostech, zdrojich nebo
sluzbach, kromé bézné individualizace, ktera by méla byt soucasti jakéhokoli
programu, ktery se snazi uspokojit jedinecné potreby a potencidl. Pokud tedy
napriklad student ziska pfrijeti na zdkladé nominace ucitele, protoze prokazal



pokrocily potencidl pro tvlrci psani, neocekavali bychom, Ze tento student bude v
matematice soutézit na stejném zdkladé se studentem, ktery dosahl skére na Urovni
nebo vysSi. 92. percentil v testu z matematiky. Neméli bychom ani organizovat
zkusenosti s programem, které by zaradily studenta s talentem na tv{rci psani do
skupiny pokrocilych matematickych skupin. Specialni programy by mély predevsim
respektovat a reflektovat individualni charakteristiky, které nas studenty predevsim
upozornily.

K tomuto postupu se pouziva nominacni formular ucitele a hodnotici stupnice
(Renzulli, et al., 1976). Hodnotici skaly neslouzi k vylouc¢eni studentl s nizsim
hodnocenim. Misto toho se stupnice pouzivaji k poskytnuti slozeného profilu
nominovanych studentl. V pripadé uciteld, ktefi jsou nad nominatory, se poZaduje,
aby seradili poradi svych nominaci k posouzeni celoskolni komisi. Postupy pro jednani
s nenominujicimi nebo nenominujicimi osobami budou popsany v kroku 4.

Krok 3: Alternativni cesty

Zatimco vSechny skoly pouZivajici tento identifikacni systém vyuzivaji vysledky testl
a nominaci uciteld, alternativni cesty jsou povazovany za mistni moznosti a jednotlivé
Skolni obvody je v rlizné mire sleduji. Rozhodnuti o tom, které alternativni cesty by
mohly byt pouzity, by méla ucinit mistni planovaci komise a méla by byt vénovana
urcitd pozornost odchylkdm na Urovni ro¢niku. Vlastni nominace je napriklad
vhodnéjsi pro studenty, kteri zvazuji kurzy pro pokrocilé na sekundarni trovni.

Alternativni cesty obecné zahrnuji nominace rodi¢d, nominace vrstevnikd, testy
kreativity, sebenominace, hodnoceni produktl a prakticky jakykoli jiny postup, ktery
by mohl vést k po¢atecnimu posouzeni ze strany hodnotici komise. Hlavni rozdil mezi
alternativnimi cestami na jedné strané a skore testu a nominaci uciteld na strané
druhé spociva v tom, zZe alternativni cesty nejsou automatické. Jinymi slovy, studenti
nominovani prostfednictvim jedné nebo vice alternativnich cest budou posouzeni
screeningovou komisi, po které bude ucinéno rozhodnuti o vybéru. Ve vétsiné
pripadd hodnotici komise provede pripadovou studii, kterd zahrnuje provéreni vsech
predchozich skolnich zdznamU, rozhovory se studenty, uciteli a rodic¢i a administraci
individualnich hodnoceni, kterd mze komise doporucit. V nékterych pripadech jsou
studenti, ktefi jsou doporuceni na zakladé jedné nebo vice alternativnich cest,
zalazeni do programu na zkousku.

Krok 4: Specidlni nominace (pojistny ventil ¢. 1)

Specialni nominace predstavuji prvni ze dvou ,pojistnych ventild“ v tomto
identifikac¢nim systému. Tento postup zahrnuje rozeslani seznamu vsech studentd,
ktefi byli nominovani prostrednictvim jednoho z postup( v krocich 1 az 3, véem
uciteldm ve Skole a na predchozich Skolach, pokud studenti imatrikulovali z jiné
budovy. Tento postup umoznuje uciteldim z predchoziho roku nominovat studenty,
kteri nebyli doporuceni jejich souc¢asnym ucitelem, a také umoznuje uciteldm zdrojd
vydavat doporuceni na zakladé jejich vlastnich predchozich zkuSenosti se studenty,
ktefi jiz byli v Talent Pool, nebo se studenty, které mohli mit. setkali se jako soucdst
obohacovacich zkuSenosti, které mohly byt nabizeny v béznych tridach. Tento krok
umoznuje zaverecnou revizi celkové skolni populace a je navrzen tak, aby obesel
nazory soucasnych ucitell, ktefi nemusi ocenovat schopnosti, styl nebo dokonce
osobnost konkrétniho studenta. Posledni ,promet” populaci také pomdaha vyzvednout
studenty, ktefi mozna ,,odbocili“ do Skoly nebo si vytvorili vzorce spatného prospéchu
v dUsledku osobnich nebo rodinnych problém{. Tento krok také pomaha prekonat
obecné predsudky pod nominujiciho nebo nenominujiciho. Stejné jako v pripadé
alternativnich cest nejsou specialni nominace automatické. SpiSe se provede
pripadova studie a konecné rozhodnuti je na screeningové komisi.

Krok 5: Oznameni a orientace rodiéu

Rodi¢lm vsech studentl Talent Pool je zaslan oznamovaci dopis a obsahly popis
programu, v némz je uvedeno, Ze jejich dité bylo zarazeno do Talent Pool pro dany
rok. Dopis neuvadi, ze dité bylo certifikovdno jako ,nadané”, ale spiSe vysvétluje



povahu programu a zve rodice na orienta¢ni schlizku. Na tomto setkani je uveden
popis tfikruhového pojeti nadani a také vysvétleni vSech programovych politik,
postupl a aktivit. Rodice jsou informovani o tom, jak se rozhoduje o pfijeti do Talent
Pool, Ze se provadi na ro¢ni bazi a ze béhem roku muUze dojit k rozsireni ¢lenstvi v
Talent Pool v disledku hodnoceni Gc¢asti a pokroku studentl. Rodice jsou také
vyzyvani, aby si domluvili individuaini schlizky, kdykoli se domnivaiji, Ze jsou nutné
dalsi informace o programu obecné nebo o jejich vliastnim ditéti. Pro studenty je
poskytovéno obdobné orientacni setkani, pricemz ddraz je opét kladen na
poskytované sluzby a aktivity. Studentdim se nerika, Ze jsou ,nadani”, ale
prostrednictvim diskuse o tfikruhové koncepci a postupech pro rozvoj obecnych a
specifickych potenciald dospéji k pochopeni, Ze rozvoj nadaného chovani je cilem
programu i jeho soucasti. z vlastni odpovédnosti.

Krok 6: Nominace informaci o akci (Pojistny ventil €. 2)

Navzdory nasemu nejlepSimu Usili tento systém obcas prehlédne studenty, ktefi z
toho ¢i onoho ddvodu nebyli vybrani pro ¢lenstvi v Talent Pool. K prekondani tohoto
problému je vSem uciteldm poskytovana orientace souvisejici se zjiSténim neobvykle
priznivych ,zapnuti“ v bézném vzdélavacim programu. V programech podle modelu
Skolniho obohacovani (Renzulli & Reis, 1983) také poskytujeme Sirokou skalu
obohacovacich zkuSenosti ve tfidé, které mohou vyustit v doporuceni pro specialni
sluzby. Tento proces je usnadnén pouzivanim aktivity pro vzdélavani ucitell a
nastroje zvaného Action Information Message (Renzulli & Reis, 1985, str. 41-42, 398-
403).

Informace o akci Ize nejlépe definovat jako dynamické interakce, ke kterym dochazi,
kdyz se student extrémné zajima nebo nadchne pro urcité téma, oblast studia,
problém, myslenku nebo udalost, kterd se odehravéa ve skole nebo mimoskolnim
prostredi. Je odvozen z konceptu hodnoceni zalozeného na vykonu a slouzi jako druhy
pojistny ventil v tomto identifikacnim systému. Pfenos informacni zpravy o akci
neznamena, ze se student automaticky zapoji do sluzeb pokrocilé Grovné, ale slouzi
jako zaklad pro peclivé prezkoumani situace, aby se zjistilo, zda jsou takové sluzby
opravnéné. Ak¢ni informacni zpravy se také pouzivaji v ramci nastaveni Talent Pool
(tj. vytahovaci skupiny, pokrocilé tridy, skupiny skupin) k rozhodovani o provadeéni
individualnich nebo malych skupinovych vySetfovani (Obohaceni typu Il v modelu
triady).

DISKUSE

Ve vétsiné identifikacnich systémd, které se ridi tradi¢nim pristupem screening-plus-
selection, byli ,, vyrazeni“ vzdy ti studenti, ktefi se kvalifikovali pro screening na
zdkladé netestovacich kritérii. Tak napriklad nominace ucitele slouzi pouze jako
vstupenka k absolvovani individudlniho nebo skupinového testu schopnosti, ale ve
vétsiné pripadl je vzdy rozhodujicim faktorem skére testu. Mnoho a rizné ,, dobré
véci“, které vedly k nominaci uciteld, jsou zcela ignorovany, pokud jde o konec¢né
(vybérové) rozhodnuti, a hra s vice kritérii se nakonec stane kourovou clonou pro
stejny stary pristup zalozeny na testech.

Implementace vySe popsaného identifikacniho systému pomohla prekonat tento
problém, stejné jako celou radu dalSich problém tradi¢né spojenych s vybérem
studentl do specialnich program@. Obecné studenti, rodice, ucitelé a administratori
vyjadrili vysokou miru spokojenosti s timto pristupem (Renzulli, 1988) a ddvod této
spokojenosti je jasné zrejmy. Tim, ze jsme ,.zvedli” tu vrstvu studentl pod nékolika
hornimi percentilovymi urovnémi obvykle vybranymi pro specidlni programy, a tim,
Ze jsme nechali urcity prostor v programu pro studenty, aby ziskali vstup na zakladé
netestovacich kritérii, jsme eliminovali opravnénou kritiku téchto osob. ktefi védi, ze
tito studenti potrebuji zvlastni prilezitosti, zdroje a povzbuzeni. Vyzkum, ktery je
zdkladem trikruhového pojeti nadani, ndm jasné rika, ze takovy pristup je opravnény
z hlediska toho, co vime o lidském potencialu. A odstranénim nekone¢ného mnozstvi
~bolesti hlavy” tradi¢né spojovanych s identifikaci jsme ziskali bezprecedentni



mnozstvi podpory ze strany ucitelll a administratord, z nichz mnozi drive nesnaseli
samotnou existenci specialnich programd.

Achillova pata zmény

| skromné zmény soucasného stavu nevyhnutelné vyvolavaji obavy a otazky u téch
praktikujicich, kterych by se navrhované zmény mohly tykat. Jedna z nejCastéji
kladenych otdzek ohledné vySe popsanych zmén v identifikacnich procedurach zni:
»Jak bude tento pfistup ,vychdzet’' se statnimi smérnicemi? Pred odpovédi na tuto
otazku bych rad upozornil, ze jsem nevyjadril nespokojenost s restriktivnosti
identifika¢nich smérnic. Vyse citovany vyzkum a prispévky vidcd v oboru jako Bloom
(1985), Gardner (1983), Guilford (1977), Sternberg (1983). Treffinger (1982) a
Torrance (1979) jasné poukazuji na potfebu prezkoumat predpisy, podle kterych je
vétsina program0 nucena fungovat. Tento vyzkum tak podporuje pruznéjsi pristup k
identifikaci, Ze jiz neni tfeba argumentovat zdlvodnénim zmény. Smérnice by méli
byt nasimi sluzebniky, ne nasimi pany. ale mame-li ziskat vétsi kontrolu nad svym
vlastnim osudem, musime podniknout konkrétni kroky k uvedeni stavajicich smérnic
do souladu se soucasnou teorii a vyzkumem.

Nastésti je ve vétru zména a na mnoha statnich ministerstvech Skolstvi se objevuje
odvazny novy druh vedeni ve vzdélavani nadanych. Tyto osoby byly ochotny
prezkoumat stavajici smérnice a dokonce i bez okamzitych zmén umoznily mnohem
vetsi flexibilitu pri vykladu stdvajicich predpist. Navrhy, které byly jesté pred
nékolika lety zamitnuty, protoze nespliovaly prisné pozadavky na hrani¢ni

skére. jsou nyni prijimani a dokonce podporovani.

Achillovou patou zmény nejsou pokyny, ale apatie. Pokud se domnivame, Ze je
zadouci vétsi flexibilita, musime mobilizovat profesionalni personal, ktery ma zajem
slouzit mladym lidem s vysokym potencidlem. Reditelé, u¢itelé, superintendenti a
Zzakovsti personalni specialisté by méli byt najimani pro organizované celostatni Usili
zameérené na smeérnice, které |épe reaguji na soucasny vyzkum. Peclivé vybrané
dokumenty zalozené na vyzkumu by mély byt predlozeny statnim raddm pro
vzdélavani a Skolskému vyboru zdkonodarnych sbord. Mélo by byt vynalozeno
veskeré Gsili na vytvoreni vzorcl Uhrad, které budou zaloZeny spiSe na celkovém
poctu zapsanych v okrese nez na poctu identifikovanych studentl. Pravé tento
pristup ,body count” donutil Skoly povazovat naddani spiSe za absolutni stav byti nez
za vyvojovy koncept, a vysledkem byly nejprisnéjsi druhy postupd identifikace skére
v testech. Tim, Ze se zbavime pfistupu k identifikaci podle poctu tél, umoznime
okrest@im vétsi flexibilitu v typech modell identifikace a programovani, které by
mohly chtit zvazit (véetné pristupl zalozenych na testech), a poskytneme vétsi
spravedlnost pro okresy, které slouzi znevyhodnénym a kulturné rliznorodé populace.

Jisté, v procesu identifikace bude trochu méné poradku, ale kompromis za poradek a
administrativni Gcelnost povede k mnohem flexibilné&jsim pristupdim jak k identifikaci,
tak k obsluze mladych lidi s velkym potencidlem. Z pohledu vyzkumu budou ziskana
nova data, a tak se objevi novy dialog a kontroverze. To je skute¢né zpUsob, jak véda
pokracuje navzdy, jak jsou realizovany nové mysSlenky a poznatky a jak se obor
neustale zlepsuje a revitalizuje.
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