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Vyukové metody

Zpusoby zdmeérného usporadani ¢innosti ucitele i zaku,
které smeéruji ke stanovenym cilim. (skatkovs, 2007, s. 181)

* Tradi¢ni pfedmét zajmu Skolni pedagogiky

* Nepreberné mnozstvi pokusu o klasifikaci
vyucovacich metod dle rtznych kritérii




Klasifikace vyukovych metod
(dle Skalkove)

Metody slovni (vypravéni, vysvetlovani, prednaska,
prace s textem, rozhovor)

Metody nazorné-demonstracni (pozorovani,
predvadeéni, prace s obrazem, projekce)

Metody dovednostné praktické (napodobovani,
manipulovani, laborovani a experimentovani,
pracovni, grafické a vytvarné cinnosti)

Dalsi déleni vyukovych metod viz Skalkova (2007, s.
181-218).



Organizacni formy

Zpusoby organizace ¢innosti ucitele i Zaku, v nichz se
realizuji procesy vyucovani a uceni. (skalkova, 2007, s. 181)

e vyuka individualni - vyuka jednoho zaka jednim ucitelem

e vyuka individualizovand — préace je prizpisobena kazdému
zakovi dle jeho moznosti

* vyuka skupinova - rozdéleni zaki do mensich Utvaru
(skupin)

e vyuka hromadna (frontalni, kolektivni) - jednotna prace
zaku ve velké skupiné s dominantnim postavenim ucitele

e Dalsi déleni organizacnich forem viz Skalkova (2007, s.
219-248).



Hodnoceni kvality vyuky

V anglosaskych zemich je pedagogika Uzce propojena s
pedagogickou psychologii.

Ustfedni koncepty stfedoevropské didaktiky jsou zde
upozadény, pripadné se vubec nepouzivaji.

Napf. pojem vyukova metoda je sl masgiant
pouzivan pro konkrétni postup pfri | Rk T
jednotlivych vyucovacich hodinach. [T omonncdy i
Nadrazeny pojem je ,strategie® — | / ﬁ
stfedem zajmu jsou efektivni T
vzdélavaci, vyukové aj. strategie.
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(Pasch et al., 1998, s. 193)



Efektivni vyukove strategie

1. Zapojovani rodic¢u do vzdélavani — uceni zakl se zlepsuje, kdyzZ se Skolam
dari ziskat rodice k aktivni spolupraci na intelektualnim rozvoji svych déti.

2. Hodnocené domaci ukoly — Zaci se vice nauci, kdyz ucitelé zadavaji domaci
ukoly a peclivé hodnoti kvalitu jejich vypracovani (slovné, znamkou nebo
obojim).

3. Efektivni vyuziti ¢asu pri vyuce — Cas vyhrazeny pro vyuku by mél byt
ucitelem maximalné vyuzivan a zaci aktivné zapojovani do uceni.

4. Primé vyucovani (direct teaching) — pfimé vyucovani maze byt velmi
efektivnim postupem, protoze se zaméruje na klicové oblasti uciva a
pouziva systematické postupy.

5. Orientace Zaku v ucivu — kdyz se zakiim ukdZou vztahy mezi minulym a
budoucim ucivem, zvysuje se ucinnost jejich uceni.



Efektivni vyukove strategie

6. Vyucovani ucebnim strategiim — pokud jsou zakiim poskytnuty pfrilezZitosti
podilet se na volbé ucebnich cill a jsou vedeni k poznavani riiznych
zpusobu, jak se ucit, zlepsSuji se jejich vysledky.

7. Individualni vyucovani (tutoring) — vyucovani (doucovani) jednoho zaka
nebo malé skupiny zaktu s podobnymi schopnostmi a vzdélavacimi
potfebami muize byt velmi efektivni.

8. Zvladajici uceni (mastery learning) — optimalni uceni nastava, kdyz zak
postupuje v uCivu dale az poté, kdy dobre zvladl predchazejici krok.

9. Kooperativni uéeni — kdyz zaci pri vyuce spolupracuji v malych skupinach,
muUze to vyznamné zlepsit vysledky jejich uceni.

10. Adaptivni vzdélavani — ruzné vyukové techniky, které prizptsobuiji
vyucovani potrebam jednotlivych zakul, zvysuji jejich uspésnost pfi uceni.

Podrobnéji viz Stary (2011).



Prime vs. neprimeé vyucovani

Can Be Both Direct and

Direct Instruction Indirect Instruction Indirect Instruction
Lecture Concept formation Hands-on activities
Modeling Inductive reasoning Individual projects
Graphic organizers Deductive reasoning Cooperative learning

(discussions, projects, etc.)

Teacher-led Problem-based Group learning
discussion instruction (discussions, projects, etc.)
Debriefings Discovery learning Peer tutoring

https://slideplayer.com/slide/5662998/



Odcizené vs. utajené poznavani
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ABSTRACT KEYWORDS
The paper argues that what is left behind in the current era of accountability is Case studies; course content;
the educational content. The authors present shedding the content as the learning; teaching;

great challenge of teaching and leaming in today’s schools. They turn to the ~ educational practices
tradition of Bildung and outline the theoretical background for the content-

focused approach to (research on) teaching and learning. Their approach is

based on analyses of authentic (real-life) teaching and learning situations. The

paper highlights how didactic case studies can be used to generalize the

findings across individual cases. Within the multiple case studies, 44 didactic

case studies were reanalysed to identify didactic formalisms, i.e. problems in

the semantic and logical structure of educational content, which corrupt the

quality of instruction. Two specific types of didactic formalism are described in

detail; stolen cognition and concealed cognition. Stolen cognition prevents

cognitive activation of students when the teacher over-reduces the space

allowed for the students’ cognitive work with the content, concealed cognition

are instances of purposeless cognitive activation of students due to their

being disconnected from the content.

1. Introduction

The current ‘age of accountability’ (Aasebg, Midtsundstad, & Willbergh, 2017; Hopmann, 2008;
Winter, 2017) brings about a new culture of learning in schools that is characterized by delivering
teaching and learning in standardized ways, trying to reach objectives at expected levels and
governing schools on the basis of student achievements. An ‘ideal’ school system then is such
where outcome-based educational policy has been adopted and competency standards and (high-
stake) testing have been implemented. However, something important seems to be lacking in this
image—and we argue that it is the focus on the subject matter of teaching and learning (which we
refer to in this text as educational content). Shedding the content could be the phrase to aptly name
the grand challenge of the ‘new’ culture of learning.

Various reasons could be found that are responsible for shedding the content of school education in
decades after the PISA shock (e.g. Bank, 2012; Hopmann, Brinek, & Retz, 2007). In school systems where
testing is the prevalent instrument for managing schools and teaching, new generation of curricula are
often implemented: prescribed, narrow and target-oriented. These curricula rest typically on explicit
descriptors that standardize the content to be taught as well as the ways in which it is to be worked on.
This trend towards instrumentalism is characterized by stronger orientation to measure learning success
(and making teachers accountable for it), which stands ‘in contrast to the traditional curriculum approach
based on content and its mastery’ (cf. Hillen, 2015, p. 74 with reference to Karseth, 2008).
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Utajené poznavani: Skolni vyuka z
pohledu zZakl nema zadnou védomou
souvislost s oborovym jednanim,
myslenim a jazykem, resp. symbolikou
oboru.

Odcizené poznavani: skolni vyuka je
jazykové i obsahove odtrzena od
zakovského usuzovani, zakovskych
zkusenosti a ¢innosti, takze zaci ve
vyuce jen mechanicky reprodukuji
poznatky, ale neuci se oboroveé myslet.

(Janik et al., 2018, s. 8-14)
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