“What effect has “They Say' had on my students’ writing! They
are finally entering the Burkian Parlor of the university. This
book uncovers the rhetorical conventions that transcend dis-
ciplinary boundaries, so that even freshmen, newcomers to the
academy, are immediately able to join in the conversation.”
—Margaret Weaver, Missouri State University

“It’s the anti-composition text: Fun, creative, humorous, bril-

liant, effective.”
—Perry Cumbie, Durham Technical Community College

“This book explains in clear detail what skilled writers take for
granted.” —John Hyman, American University

“The ability to engage with the thoughts of others is one of the
most important skills taught in any college-level writing course,
and this book does as good a job teaching that skill as any text [
have ever encountered.” —William Smith, Weatherford College

“Students find this book tremendously helpful—they report
that it has ‘demystified’ academic writing for them.”
—Karen Gocsik, University of California at San Diego

“Tlove “They Say /T Say, and more importantly, so do my students.”
—Catherine Hayter, Saddleback College

““They Say [ | Say’ reveals the language of academic writing in a
way that students seem to understand and incorporate more easily
than they do with other writing books. Instead of a list of don'ts,
the book provides a catalog of do’s, which is always more effective.”

—Amy Lea Clemons, Francis Marion University

“This book makes the implicit rules of academic writing explicit
for students. It’s the book I really wish I'd had when I was an

undergraduate.”
—Steven Bailey, Central Michigan University
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impossible can demonstrate your sophistication as a writer. In
an academic culture that values complex thought, forthrightly
declaring that you have mixed feclings can be impressive, espe-
cially after having ruled out the one-dimensional positions on
your issue taken by others in the conversation. Ultimately,
then, how ambivalent you end up being comes down to a judg-
ment call based on different readers’ responses to your drafts,
on your knowledge of your audience, and on the challenges of
your particular argument and situation.

Exercises

L. Read one of the essays in the hack of this book or on
theysayiblog.com, identifying those places where the author
agrees with others, disagrees, or both.

2. Write an essay responding in some way to the essay that
you worked with in the preceding exercise. You'll want to
summarize and/or quote some of the author’s ideas and make
clear whether you're agreeing, disagreeing, or hoth agreeing
and disagreeing with what he or she says. Remember that
there are templates in this book that can help you get started;
see Chapters 1--3 for templates thar will help you represent
other people’s ideas and Chapter 4 for templares that will
get you started with your response.
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“AND YET”
Distinguishing What You Say
from What They Say

‘"_@f—

IF GOOD ACADEMIC WRITING involves putting yourself into

i i : : ers be
dialogue wich others, it is extremely important that readers

i 2551 WL
able to tell at every point when you are expressing your o

i 3 ’ is chapter
view and when vou are stating someone else’s. This chap

takes up the problem of moving from what they say to what
you say without confusing readers about who is saying what.

DETERMINE WHO 1S SAYING WHAT
IN THE TEXTS YOU READ

Refore examining how to signal who is saying what in your
Jet’s look at how to recognize such signals when

writin ;
then g rrant skill

they appear in the texts you read—an especially impq o
when it comes to the challenging works assigned in school
Frequently, when students have trouble understanding diffi-

. Tiar
cult texts, it is not just because the texts contain unfamilia;

s et
ideas or words, but because the texts rely on subtle clues to &
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readers know when a particular view should be attributed to
the writer or to someone else. Especially with texts that pres-
ent a rrue dialogue of perspectives, readers need to be alert to
the often subtle markers that indicate whose voice the writer
is speaking in.

Consider how the social critic and educator Gregory Mant-
stos uses these “voice markers,” as they might be called, to
distinguish the different perspectives in his essay on America’s
class inequalities.

“We are all middle-class,” or sa it would seem. Our national con-
sciousness, as shaped in large part by the media and our political
ieadership, provides us with & picture of ourselves as a nation of
prosperity and opportunity with an ever expanding middle-class
life-style. As a result, our class differences are muted and our col-
lective character is homogenized.

Yet class divisions are real and arguably the most significant
factor in determining both our very being in the world and the
nature of the sociery we live in,

GreGory ManTsios, “Rewards and Qpportunities:
The Politics and Economics of Class in the U.S."

Although Mantsios makes ir look easy, he is actually making
several sophisticated rhetorical moves here that help him dis-
tinguish the common view he opposes from his own position,

In the opening sentence, for instance, the phrase “or so it
would seem” shows that Manrsios does not necessarily agree
with the view he is describing, since writers normally don’t pres-
ent views they themselves hold as ones that only “seem” to be
true. Mantsios also places this opening view in quotation marks
to signal that it is not his own. He then further distances
hiroself from the belief being summarized in the opening
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paragraph by attriburing it to “our national cc.)nsciousnesst ai
shaped in large part by the media and our political leadersh?p,

and then further artributing to this “consciousness” a negative,
undesirable “result”: one in which “our class differences” get
smuted” and “our collective character” gets “homogenized,”
stripped of its diversity and distinctness. Hence, even hefore
Manssios has declared his own posirion in the second para-
eraph, readers can get a pretty solid sense of where he probably
stands.

Furthermore, the second paragraph opens with the word
“yer,” indicating that Mantsios is now shifting to his own vie'%w
{as opposed to the common view he has thus far been ‘descnb-
ing). Even the parallelism he sets up between f.he f;.rst, and
second paragraphs—berween the first paragraph’s claim th'at
class differences do not exist and the second paragraph’s claim
that they do—helps throw into sharp relief the differgjnces
between the two voices. Finally, Mantsios’s use of a direct,
authoritative, declarative tone in the second paragraph also
suggests a switch in voice. Although he does not use the words
“1 say” or “I argue,” he clearly identifies the view he holds by
presénting it not as one that merely seems to be true or tlr}ut
others tell us is true, but as a view that is true or, as Mantsios
puts it, “real.” . .

Paying attention to these voice markers is an 1mporta.nt
aspect of reading comprehension. Readers who fail to notice
these markers often take an author’s summaries of what some-
one else believes to be an expression of what the author himself
ar herself believes. Thus when we teach Mantsios’s essay, some
students invariably come away thinking that the statement “we
are all middle-class” is Mantsios's own position rather than the
perspective he is opposing, failing to see that in writi.ng these
words Mantsios acts as a kind of ventriloquist, mimicking what
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others say rather th
thinking,

To see how important such voice mar

the Mantsios passage looks like if we remove them.

We are all middle-class

opportunity with an ever expanding middle-class life-style. . . .
Class divisions are real and arguably

in determining hoth our very being in the world
the sociery we live in,

In contrast to the careful del

ineation between voices in Mant-
sios’s original

text, this unmarked version leaves it hard to rell
where his voice begins and the voices of others end. With the
markers removed, readers cannor tell that “We are all middle-
class” represents a view the author opposes, and that “Cl
divisions are real” represents what the author
Indeed, without the markers, especial
well miss the fact that the second par
divisions are real” contradices t
“We are all middle-class.”

ass
himself believes,
ty the “yet,” readers might
agraph’s claim that “Class
he first paragraph’s claim that

TEMPLATES FOR SIGNALING WHO IS SAYING WHAT
IN YOUR OWN WRITING

To avoid confusion in your own writing, make sure that at every

point your readers can clearly refl whe is saying what. To do so,

you can use as voice-identifying devices many of the templates
presented in previous chapters.
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Although X makes the best possible case for universal,
" d.
government-funded heqlth care, | am net persuaded

is that
L4 Mg view, hOWeVEI, o ItFGIU to what X has a gUed, IS 1
]

» Adding to X's argument, | would point out that
» According to both Xand¥, . .
» Politicians, X argues, should

» Most athletes will tell you that .

“I”
BUT I'VE BEEN TOLD NOT TO USE

irst-person
Notice that the first three templates above use tb: ﬁlr: tE o
e e .
1% or “we.” as do many of the templates in this book, ihereby
' . oiding the
tradicting the common advice about axmdmi e
con ding the
i ic writing. Although you may
academic writing. : e
P4 that . subjective, self-indulgent
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told that the “I” w ineuleent
pinions rather than well-grounded arguments,d we b ove
¥ j 1 orted—-or jus
ing “T" can be just as well supp
thar texts using : . i
s, well-supported 2
i e s those that don’t. For us, ‘
self-indulgent—as . ‘ : edara
nents are grounded in persuasive reasons and evidence,
1 f=
articuls ns.
the use or nonuse of any particular pronfju e
if vou consistently avoid the first p
Furthermore, if y e
your wriring, you will probably have troub m : the
move addressed in this chapter: differentiating your v LWh o
L l i jews in the Tirs
those of others, or even offering your owsn v1fews e
i ; T you w
' ake our word for it. See to
t don't just take ou yoursell how
place. I ite d in this book,
freely the first person is used by the writers quote

i i 5€8.
and by the writers assigned in your course
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Nevertheless, certain occasions may warrant avoiding the
first person and writing, for exarple, that “she is correct” instead
of “I think that she is correct.” Since it can be monotonous to read
an unvarying series of “I” statements (“] helieve . . . [ think . . .
Largue”), it is a good idea to mix first-person assertions with ones
like the following.

» X is right that certain_common patterns can he found in the

* The evidence shows that

*  X's assertion that ... does not fit the facts.

> Anyone familiar with ____ should agree that )

One might even follow Mantsios’s lead, as in the following
template.

* But ____  orereal, ond are arguably the most significant
factor in

On the whole, however, academic writing today, even in the
sciences and social sciences, makes use of the first person fairly
liberatly.

ANOTHER TRICK FOR IDENTIEYING
WHO IS SPEAKING

To alert readers about whose perspective you are describing at
any given moment, you don’t always have to use overt voice
markers like “X argues” followed by a sumtnary of the argu-
ment. Instead, you can alert readers about whose voice you're
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speaking in by embedding a reference to X's argument in your
own sentences. Hence, instead of writing:

Liberals believe that cultural differences need to be respected. 1

have a problem with this view, however.

you might write:

I have a problem with what liberals call cultiral diffevences.

There is a major problem with the liberal dectrine of so-called

cultural differences.

. H . . s qve
You can also embed references to something you yourself ha
opreviously said. So instead of writing two cumbersome sen-

tences like:

4 [ P — L
Eazlier in this chapter we coined the term “voice markers.” We

would argue that such markers are extremely fmportant for reading

comprehension.

you might write:

H - = vy =9 1 $1 I i( : .hr
We would argue that “voice markers,” s we identified them earlier,

are extretnely important for reading comprehension.

Embedded references like these allow you to economize your
train of thought and refer to other perspectives withoue any

major interruption.
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TEMPLATES FOR EMBEDDING VOICE MARKERS

. .
X overlooks what | consider an important point about cultyral
differences. -

* My own view is that what X insists is g is in fact
o ~ 7

* | wholeheartedly endorse what X calls

» These conclusions, which X discusses in add weight

to the argument that _

. When writers fail to use voice-marking devices like the ones
discussed in this chapter, their summaries of others’ views tend o
become confused with their own ideas—and vice versa. When
readers. cannot tell if you are summarizing your own views or
i:ndqrsmg a certain phrase or label, they have to stop and think:
Wait. I thought the author disagreed with this claim. Has sh '
actually been asserting this view all along?” or “Hmmm I th(;us hi
she would have objected to this kind of phrase. Is sh‘e actufll
endorsing it?” Getting in the habit of using voice markers wif{
keep you from confusing your readers and help alert you to similar
markers in the challenging texts you read.

Exercises

1. To see how one writer signals when she is asserting her
own views and when she s summarizing those of someone
else, read the following passage by the social historian Julie
Charlip. As you do so, identify those spots where Charli
refers to the views of others and the signal phrases she usep
to distinguish her views from theirs. L S
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Marx and Engels wrote: “Society as a whole is more and more split-
ting up into two great hostile camps, nto two great classes directly
facing each other—the bourgeoisie and the prolerariat” (10). If
only that were true, things might be more simple. But in late
rwentieth-century America, it seems that society is splitting more
and more into a plethora of class factions—the working class,
the working poor, lower-middle class, upper-middle class, lower
uppets, and upper uppers. 1 find myself not knowing what class
I'm from.

In my days as a newspaper reporter, [ ence asked a sociology pro-
fessor what he thought about the reported shrinking of the middle
class. Oh, it's not the middle class that’s disappearing, he said, but
the working class. His definition: if you carn thirty thousand dollars
a year working in an assembly plant, come home from work, open a
heet and warch the game, you are working ciass; if you earn twenty
thousand dollars a year as a school teacher, come home from work
1o a glass of whire wine and PBS, you are middle class.

How do we define class? Is it an issue of values, lifestyle, taste!?
Is it the kind of work you do, your relationship to the means of
preduction? fs it a martet of how much money you earn! Are we
allowed to choose? In this land of supposed classiessness, where
we don't have the tradition of English society to keep us in our
places, how do we know where we really belong? The average
American will tell you he or she is “middle class.” 't sure that’s
what my father would tel} you. Bur [ always felt that we were in
some no man’s land, suspended between classes, sharing similari-
ties with some and recognizing sharp, exclusionary differences
from others. What class do 1 come from! What class am [ in
now! As an historian, | seek the answers these questions in

the specificity of my past.
Juie CHagrLp, A Reat Class Act: Searching
for Identity in the ‘Classless’ Society”
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Z. Study a piece of your own writing to see how many perspec-
tives you account for and how well you distinguish your
own voice from those you are summarizing. Consider the
following questions: -

a. How many perspectives do you engage?

b. What other perspectives might you include?

¢. How do you distinguish your views from the other views
yOu summarize!?

d. Do you use clear voice-signaling phrases?

e. What options are available to you for clasifying who is
saving what? 7

f. Which of these options are best suited for this particular
text!

If you find that you do not include multiple views or clearly

distinguish between others’ views and your own, revise your
rext to do so.
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Planting a Naysayer in Your Text

%

Tue wriTER Jane Tompkins describes a partern that repeats
itself whenever she writes a book or an article. For the first
couple of weeks when she sits down to write, things go relatively
well. But then in the middle of the night, several weeks into the
writing process, she’ll wake up in a cold sweat, suddenly real-
izing that she has overlooked some major criticism that readers
will surely make against her ideas. Her first thought, invariably,
is that she will have to give up on the project, or that she will
have to throw out what she’s wrirten thus far and start over.
Then she realizes that “this moment of doubt and panic is where
my text really begins.” She then revises what she’s written in a
way that incorporates the criticisms she’s anticipated, and her
text becomes stronger and more interesting as a sesult.

This little story contains an important lesson for all writers,
experienced and inexperienced alike. 1t suggests that even though
most of us are upsert at the idea of someone criticizing our work,
such criticisms can actually work to our advantage. Although it’s
naturally tempting to ignore criticism of our ideas, doing so may
in fact be a big mistake, since our writing improves when we not
only listen to these objections but give them an explicit hearing
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in our writing. Indeed, no single device more quickly improves a
piece of writing than planting a naysayer in the text—-saying, for
example, thar “although some readers may object” to something
in your argument, you “would reply that 2

ANTICIPATE OBJECTIONS

But wait, you say. Isn’t the advice to incorporate critical views
a recipe for destroying your credibility and undermining your
argument? Here you are, trying to say something that will hold
up, and we want you to tell readers all the negative things
someone might say against vou?

Exactly, We are urging you to tell readers what others
might say against you, but our point is that doing so will actu-
ally enkance your credibility, not undermine it. As we argue

throughout this book, writing well does not mean piling up

uncontroversial truths in a vacuum; it means engaping others
in a dialogue or debate—nort only by opening youf text with
a summary of what others have said, as we suggest in Chapter 1
but also by imagining whar others might say against your argu—’
ment as it unfolds. Once you see writing as an act of entering
a conversation, you should also see how opposing arguments
can work for you rather than against you.

Paradoxically, the more you give voice to your critics' objec-
tions, the more you tend to disarm those critics, especially if you
go on to answer their objections in convincing ways. When you
entertain a counterargument, you make a kind of preernptive
strike, identifying problems with your argument before oth-
ers can point them out for you. Furthermore, by entertaining
counterarguments, you show respect for your readers, treating
them not as gullible dupes who will believe anything you say
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but as independent, critical thinkers who are aware that your
view is not the only one in town. In addition, by imagining
what others might say against your claims, you come across as
4 penerous, broad-minded person who is confident enough to
open himself or herself to debate—like the writer in the figure
on the following page.

Conversely, if you don't entertain counterarguments, you may
very likely come across as closed-minded, as if you think your
beliefs are beyond dispute. You might also leave important ques-
tions hanging and concerns about your arguments unaddressed.
Finally, if you fail to plant a naysayer in your text, you may
find that you have very little to say. Our own stucents often say
that entertaining counterarguments makes it easier to generate
enough text to meet their assignment’s page-length requirements.

Planting a naysayer in your fext is a relatively simple move,
as you can see by looking at the following passage from a book
by the writer Kim Chemin. Having spent some thirty pages
complaining about the pressure on American women to be
thin, Chernin inserts a whole chapter entitled “The Skeptic,”

opening it as follows.

At this poinst | would like to raise certain objections that have been
inspired by the skeptic in me. She feels that I have been ignoring
some of the most common assumptions we all make abourt our bod-
ies and these she wishes to see addressed. For example: “You know
perfectly well,” she says to me, “thar you feel better when you lose
weight. You buy new clothes. You look at yourself more eagerly in
the mirror. When someone invites you to a party you don’t stop
and ask yourself whether you want to go. You feel sexier. Admit

it. You like yourself better.”
Kim Creenin, The Obsession:

Reflections on the Tyranny of Slenderness
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OH. NOl THEY'RE GONNA
SAY THAT I'VE MISREPRESENTED
X'S WORKI

"YOU WILL PRORABLY OBJECT THAT | HAVE
MISREPRESENTED X'S WORK HERE, AND | CONCEDE
THAT X NEVER SAYS _________ INSOMANY
WORDS, NEVER THELESS. ...

30
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The remainder of Chernin’s chapter consists of her answers
to this inner skeptic. In the face of the skeptic’s challenge to
her hook’s ceniral premise {that the pressure to diet seriously
harms women'’s lives), Chernin responds neither by repressing
the skeptic’s critical voice nor by giving in to it and relinquish-
ing her own position. [nstead, she embraces that voice and
writes it into her text, Note too that instead of dispatching
this naysaying voice quickly, as many of us would be tempted
to do, Chernin stays with it and devotes a full paragraph to
it. By borrowing some of Chernin’s language, we can come up

with templates for entertaining virtually any objection.

TEMPLATES FOR ENTERTAINING OBJECTIONS

» At this point | would like to raise some objections that have been
inspired by the skeptic in me. She feels that | have been ignoring
the complexities of the situation.

» Yet some readers may challenge my view by insisting that

» Of course, many will probably disagree on the grounds that

Note that the objections in the above templates are
artributed not to any specific person or group, but to “skep-
tics,” “readers,” or “many.” This kind of nameless, faceless
naysayer is perfectly appropriate in many cases. But the ideas

that motivate arguments and objections often can and, where
possible, should-—be ascribed to a specific ideology or school
of thought (for example, liberals, Christian fundamentalists,
neopragmatists) rather than to anonymous anybodies. In other
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words, naysayers can be labeled, and you can add precision and
impact to your writing by identifying what those labels are.

TEMPLATES FOR NAMING YOUR NAYSAYERS

» Here many feminists would probably object that gender does
influence language.

> But social Darwinists would certainly toke Issue with the argu-
ment that

* Biologisis, of course, may want to question whether _

* Nevertheless, both followers and critics of Malcolm X will prob-
ably suggest otherwise and argue that _

To be sure, some people dislike such labels and may even
resent having labels applied ro themselves. Some feel that
labels put individuals in boxes, stereotyping them and glossing
over what makes each of us unique. And i’s true that labels
can be used inappropriately, in ways that ignore individuality
and promote stereotypes. But since the life of ideas, includ-
ing many of our most private thoughts, is conducted through
groups and types rather than solitary individuals, intellectual
exchange requires labels to give definition and serve as a
convenient shorthand. If you categorically reject all labels,
you give up an important resource and even mislead readers
by presenting yourself and others as having no connection to
anyone else. You also miss an opportunity to generalize the
importance and relevance of your work to some larger con-
versation. When you attribure a Position you are summarizing
to liberalism, say, or historical materialism, your argument is
no longer just abour your own solitary views but abour the
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itself, as the singer-songwriter Joe Jackson does in the follow-
ing excerpt from a New York Times article complaining about

the restrictions on public smoking in New York City bars and
restaurants,

he is in.

Iike a couple of cigarettes or a cigar with a drink, and like many

other people, [ only smoke i bars or nighrelubs, Now [ car’t go to
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thought a grear ciry was a place where all kinds of minorities could
thrive. . . . “Smoking kills,” they say, As an occasional smaker
with otherwise healthy hahits, I'll take my chances. Health con-
sciousness is important, but so are pleasure and freedom of choice,

Jos Jackson, “Want to Smoke? Go ro Hamburg”
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tions in your writing, you stay with them for sever - :
\ : 5 SEriOUsly ssible, W
ren paragraphs and take them as seriously as pos '\X/
5o, wnend ary sing views
Iso recommend that you read your summary of opposing "
o in th s of someone w
e shoes of s
i ider's eve: put yourself in ¢ :
with an outsider’s ey one e
disagrees with you and ask if such a reader wouli ¥ gh
elf de i ou have
himself in your summary. Would that reader think y

Jackson could have begun his second paragraph, in which
he shifts from his own voice to that of his imagined nay-
sayer, more formally, as follows: “Of course anti-smokers will
object thar since we smokers are in the minerity, we should
simply stop complaining and quietly make the sacrifices we are
being called on to make for the targer social good.” Or “Anti-
smokers might insist, however, that the smoking minority
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taken his views seriously, as beliefs that reasonable people might
hold? Or would he detect a mocking tone or an oversimplifica-
tion of his views?

There will always be certain objections, to be sure, that you
believe do not deserve to be represented, just as there will be
objections that seem so unworthy of respect that they inspire
ridicule. Remember, however, that if you do choose ro mock a
view that you oppase, you are likely to alienate those readers
who don’t already agree with you—likely the very readers you
want to reach. Also be aware that in mocking another’s view
you may contribute to a hostile argument culture in which
someone may ridicule you in return.

ANSWER OBJECTIONS

Do be aware that when you represent objections successfully,
you still need to be able to answer those objections persuasively.
After all, when you write objections into a text, you take the
risk that readers will find those objections more convincing
than the argument you yourself are advancing. In the edito-
rial quoted above, for example, Joe Jackson takes the risk that
readers will identify more with the anti-smoking view he sum-
marizes than with the pra-smoking position he endorses.

This is precisely whar Benjamin Franklin describes hap-
pening to himself in The Autobiography of Benjamin Franklin
{1793), when he recalls being converted to Deism (a religion
that exalts reason over spirituality) by reading anti-Deist books.
When he encountered the views of Deists being negatively
summarized by authors who opposed them, Franklin explains,
he ended up finding the Deist position more persuasive.
To avoid having this kind of unintentional reverse effect on

36

Planting a Naysayer in Your Text

readers, you need to do your best to malke sure that any counter-
=y

y WL
lrgun’lt‘nts YOU aLl(lreSS are not more L.UllVHlCng tllall OLIT C
¢

claims. It is good 1o address objections in your wiiting, but only
if you are able to overcome them. B
One surefire way to fail to overcome an ob]e?tlfm is to -
miss it out of hand—saying, for example, “Tbat 5 just wrong.
The difference between such a response {which offers no sup-
porting reasons whatsoever) and the pres of nuanced reipﬁnfzs
we're promoting in this book is the (.i1fference between bullying
your readers and genuinely persuading the.m. o t
Often the best way to overcome an ob]ectlon. is n(?t to try
but to agree with part of it while chal-
lenging only the part you dispute. In other v‘\lfords,b mna::\:\:e?;
ing counterarguments, it is often best to say yes,‘ it y
and no,” treating the counterview as an OPPOTIUAILY L0 See pp. 59-62

H for more on
revise and refine your own position. Rather than build 2 70050

it is a difference.
, it is often

to refute it completely

your argument into an impenetrable fortress
best to make concessions while still standing
Kim Chernin does in the following response to the“cll)unt.er;
argument quoted above. While in the voice of theh s epnycze
Chernin writes: “Admit it. You like yourself betrer when you'v
lost weight.” In respanse, Chernin replies as follaws.

your ground, as

Can 1 deny these things? No woman who has managed to lose
weight would wish to argue with this. Most peaple feel better about

tion,
themselves when they become slender. And yet, upon reflec

i ious is well-
it seems to me that there is something precarious about this

being. After all, 98 percent of peaple who lose weight gain it”bac?(.
Indeed, 90 percent of those who have dieted “successfudly” gain

t ey f e, wg C =
b'lLk mofe han [h ever l()S[. 1 hﬁn, Of Course, an ne lU]lg T
<

hear to ook at ourselves in the mirror.
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-In this way, Chernin shows how you can use a counterview to
improve and refine your overall argument by making a conces-
ston. Even as she concedes that osing weight feels éond in the
short run, she argues that in the long run the we@ﬁt always
returns, making the dieter far more miserable. 7 K

TEMPLATES FOR MAKING CONCESSIONS
WHILE STILL STANDING YOUR GROUND

Although ! grant that the boolk is poorly organized, | still maintain
that it raises an important issue.

Proponents of X are right to argue that
exaggerate when they claim that _

_ . Butthey

* While it is true that __

_..__, it does not necessarily folt
that ’ -

On the one hand, | agree with X that
other hand, I still insist that

__.. But on the

'l-'emplates like these show that answering naysayers’ ohjec-
t1’(ms does not have to be an all-or-nothing affair in which ou
either definitively refute your critics or théy definitively reglte
you. Often the most productive engagements among differin
views end with a combined vision that incorporates- clementg
of each one. A S
.But what if you've tried out all the possible answers you can
think of to an objection you've anticipated and you still have
a nagging feeling that the objection is more convincing than
your argument irself? In that case, the best remedy is to go
back and make some fundamental revisions o your argurﬁent,

g8

Planting @ Naysayer in Your Text

even reversing your position complerely if need be. Although
finding out late in the game that you aren't fully convinced by
your own argument can be painful, it can actually make your
final text more intetlectually honest, challenging, and serious.
After alt, the goal of writing is not to keep proving that what-
ever you initially said is right, but to stretch the limits of your
thinking. So if planting a strong naysayer in your text forces
you to change your mind, that's not a bad thing. Some would
argue that that is what the academic world is all about.

Exercises

1. Read the following passage by the cultural critic Eric
Schlosser. As you'll see, he hasn't planted any naysayers
i this text. Do it for him. Insert a brief paragraph stating
an objection to his argument and then responding to the

objection as he might.

The United Stares must declare an end ro the war on drugs. This
war has filled the nation’s prisons with poor drug addicts and small-
time drug dealers. 1t has created a multibiliion-dollar klack market,
enriched organized crime groups and promoted the corruption of
government officials throughout the world, And it has not sternmed
the widespread use of illegal drugs. By any rational measure, this
wat has been a total failure.

We must devetop public policies on substance abuse that are
guided not by moral righteousness ot potitical expediency but by
common sense. The United States should immediately decriminal-
ize the cultivation and possession of small amounts of marijuana for
personal use. Marijuana should ne longer be classified as a Sched-

ule | narcotic, and those who seek ro use marijuana as medicine
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should no longer face criminal sanctions. We must shift our entire
approach to drug abuse from the criminal justice system to the
public health system. Congress should appoint an independeﬁt
commission to study the harm-reduction policies that have been
adopted in Switzerland, Spain, Portugal, and the Netherlands. The
commission should recommend policies for the Uniced States based
on one important criterion: what works.

In a nation where pharmaceutical companies advertise powerful
antidepressants on billboards and where alcahol companies run amus-
ing beer ads duting the Super Bowl, the idea of a “drug-free saciety”
is absurd. Like the rest of American society, our drug policy would
greatly benefit from less punishment and maore compassion.

Eric ScHLosser, “A People’s Democratic Platform”

- Look over something you've written that makes an argu-
ment. Check to see if you've anticipated and responded to
any objections. If not, revise your text to do so. If so, have
you anticipated all the likely objections? Who if anyone
have you attributed the objections to? Have you represented
the objections fairly? Have you answered them well enough
or do you think you now need to qualify your own argu—,
ment? Could you use any of the language suggested in this
chapter? Does the introduction of a naysayer strengthen your
argument! Why, or why not!
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“50 WHAT? WHO CARES?”
Saying Why It Matters

%

BASERALL IS THE NATIONAL PASTIME. Bernini was the best
sculptor of the baroque period. All writing is conversational.
So what? Who cares? Why does any of this matrer?

How many times have you had reason to ask these ques-
tions? Regardless of how interesting a topic may he to you as a
writer, readers always need to know what is at stake in a text
and why they should care. All too often, hawever, these ques-
tions are Jeft unanswered—mainly because writers and speakers
assume that audiences will know the answers already or will
figure them out on their own. As a result, students come away
from lectures feeling like outsiders to what they've just heard,
just as many of us feel left hanging after tatks we've attended.
The problem is not necessarily that the speakers lack a clear,
well-focused thesis or that the thesis is inadequately supported
with evidence. Instead, the problem is that the speakers don't
address the crucial question of why their arguments matter.

Thar this question is so often left unaddressed is unfortunate
since the speakers generally could offer interesting, engaging
answers. When pressed, for instance, most academics will tell
you thar their lectures and articles matter because they address
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