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DiSMANTLING THE Human/ANimar
Divioe IN Epucation

THE CASE FOR CRITICAL HUMANE EpUcATION

Sarah Rose Olson

Western education systems are often based on neo-colonial, patriar-
chal, and humanist ideologies. In response to this, critical schol-
ars and educators have developed innovative educational approaches
that challenge Western education’s problematic practices. The goal in
doing so is to open schools to the possibilities of empowerment and social
justice through education. Inspired by these efforts, I am proposing the
adoption of a framework I call Critical Humane Education.!

Critical Humane Education (CHE) is a proposed educational praxis
born from the merging of two important fields of schooling: Humane
Education (HE) and Critical Pedagogy (CP). Humane Education encour-

ages students to think critically about their relationships with animals,
er people, and the environment, whereas Critical Pedagogy pushes
dents to note the political nature of education and to seek social
through education. Thus, as a combination of these two, Criti-
mane Education would, in practice, serve as a political means of
g the patriarchal, colonial, anthropocentric systems currently
B edication. Tt is time to move away from these systems
minated Westernized classrooms since the Enlightenment
: nd in the way of all students’ success. When left undetcrrcdj
in education allow for racism, sexism, and other forms of

k their way into classrooms.
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Such barriers restrict students’ academic success, their carce; .,
nities, and their own ideas of self-worth and community. Critica| j,,, ',, ¢
Education, 1 argue, would provide the t0ols mdfd S L mebonm wg,,,
into political actors able to dismantle the patriarch A-colonial by,
animal divide upon which much of Western CdU(’:a[l(m 18 based Disr
ing this divide and Western conceptions of bumanity would aid s,
liberating themselves and their communities from the oppressive o,
that keep them from fully thriving in the classroom and beyond

The Critical Humane Education framework I propose places animg
studies in conversation with other fields of critical scholarship 454 Duts
forth an educational praxis through which interspecies justice ca, “

sought. Animal studies is strengthened and enriched when it engage,
with other disciplines, as proven by the widely popular merging of fer,,.
' nism and Critical Animal Studies in Carol J. Adams’ work on the sexi,
' connected to animal exploitation, and A. Breeze Harper’s outstandin,
work on the racialization of food spacés. Critical Humane Educaiicr:
- aims to bring these advances in animal studies into classrooms so tha
students become exposed to animal studies reaching its full potentizl
through interdisciplinary exploration.

. Critical Humane Education is intended to be multi-dimensional and
interdisciplinary in practice. It not only aims to address the speciesist
human/animal divide itself but also the specific struggles that stem from
}, alocwty-mdc a'dlfcrcncc to this notion. CHE recognizes that although
: combatmg Speciesism is a necessary step in seeking social justice, disman-
| tling 'gggcigsiqm‘alone will not bring about liberation for all. Racism wil
end W‘d‘ the inng of speciesism, and so combined with curricula
g to erode speciesism must come curricula addressing the lived

€s of racism and other oppressions.

animal” at the forefront of its goals and lesson plans
!tUdem;; to come to know “the animal” in 1¢"
to the Very systems of power that hold hostag®
Ofeducational systems, students, and za\niﬂ{a l\
al” exists outside a simple species dff““'
als are governed by racism, sexisi™
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cJassism, speciesism, ableism, and queerphobia, Such power systems

(0 define who is humanized and who is animalizeq Thus w};(?;}li;ms o
or covertly, Eurocentric society at large and the educatior; tha; T overtly
within it works to dehumanize students of marginalizeq identities by push,
ing them towards the concept of “the animal” Ip turn, animal; alphuesld_
firmly as an oppressed group: they represent the ultimate idea of “lesser
than” allowing unchecked violence towards animals, In coming to knéw
«the animal” as something other than a category of “lesser than,” students

can begin to dismantle the process by which dehumanization and oppres-
sion across species lines is made possible.

takes place

UNDERSTANDING PATRIARCHAL-COLONIAL
BINARIES AND THOUGHT

To implement a resistance to oppressive structures into teaching practices, it
must be understood how these systems emerge and how they sustain them-
selves. Re-conceptualizing both the animal and education means break-
ing away from the dualistic norms to which most Western formal educa-
tion systems are currently bound. These dualisms—human/animal, man/
woman, white/people of color (POC), civilization/nature—keep students
from reaching their full potential when their education does not allow them
to see the world and their place within it holistically, but rather as binary.
Teachers and their curricula are often informed by these dualisms, causing
the binaries to be reproduced and reinforced by formal education systems.
In turn students, their parents, and the worlds we all navigate, are steeped
~in these dualisms as well. When these binaries become fixed within the
1ds of young students, they are taught which side of the binaries they fall

d of equal importance, who falls on the other side and why. This is a
complexities of identity as well as the

15 process that neglects the
1ips we create based on these identities. ;‘
Simist scholar gg{‘&nﬂ\w?rrgp_attributes the process of ot.hir;
e conceptual frameworks. “A conceptual framework,
«is a set of basic beliefs, values, attitudes and assump-
pe how one views oneself and one’s world'.” A conceptl.n'xl
. cially constructed lens through which we perceive




ourselves and others, It is affected by such factors as race, clag, -
tional orientation, nationality and religious backgroup,] » g
framework becomes oppressive when it “explains, Justifie ang
tains™ unequal power structures.? Oppressive conceptyy] f‘r‘arr;«-jiw
are not merely a set of individual beliefs, but are rathey Swmm!; r,
constructed views through which we come to learn our world, (: hau:,ii'"
ing an oppressive conceptual framework must mean challenging 5 hg.
framework, not simply sets of beliefs and ideas as they trickle -

T fopyy
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individuals.

Warren argues that oppressive conceptual frameworks are bag
among other elements—value dualisms: “disjunctive pairs seen

Cd()n;

as ()pp(j_
sitional rather than complementary and exclusive rather than inclygjye »

Greta Gaard expands upon Warren’s work on value dualisms to lustrase
how “the rﬁany systems of oppression are mutually reinforcing™ Hey,
' Gaard stresses the similarities between interconnected forms of human
oppression (racism, classism, sexism) and animal oppression (speciesisy
and naturism). Gaard notes that Just as Western culture devalues certzy
genders, races, classes, and other identities, it too devalues nature and
animals. Furthermore, Gaard argues that these devaluations mutually
reinforce one another.’ Gaard draws upon the work of Val Plumwood
to further illustrate the value dualisms that constitute much of Western
patriarchal-colonial thought. Introducing Plumwood’s “master model.’
Gaard defines the latter as “the identity that is at the core of Western
culture and that has initiated, perpetuated, and benefited from Western
culture’s alienation from and domination of nature.” According to Plum:
wood the master model continuously reproduces “dualized structures 0
otherness and negation” which consist of the following binaries:

Culture/nature reason/nature
male/female mind/body (nature)
master/slave reason/matter (physicality)
~ rationality/animality (nature) reason/emotion (nature)
‘universal/particular human/nature (nonhuman) )
- civilized/primitive (nature) production/reproduction (naturé
- public/private subject/object

self/other®
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To this list Gaard adds white/nonwhite, financially
ishedand heterosexual/queer,” in order to further decolonjze critical t}

The dualisms serve two purposes, as Gaard explains, i"irst"’ufht
create difference between both elements in a dualism so a5 to mi ;t ]";
one’s superiority over the other based on “the ful] humanity anci r‘:; ,‘n
that the self possesses but the other supposedly lacks,”0 Secondly the‘g:mi
rior category of each pair is linked to the superior category of e\”ery ét}?ecr-
pair. We see “associations between reason and heterosexuality, for exam.-
ple, or between reason and whiteness as defined in opposition to emotions
and nonwhite persons; or associations between women, nonwhite persons,
animals and the erotic.”!' The dualisms thus mutually reinforce power on‘
one side, and devaluation and subjugation on the other.

Such an understanding of oppressive conceptual frameworks, with their
reliance on binaries, is crucial in critiquing the formal Western education
system. Whether intentionally or not, these structures work their way into

cmpowered/impover.

curricula, ultimately molding students’ minds to see the world through a
wg{m Such a lens inhibits students from critically thinking about
processes of Othering that lead to many of the inequalities and injustices
that occur both in the classroom and society at large. Of particular concern
here is the fact that “each of these oppressed identity groups, each charac-
teristic of the other, is seen as ‘closer to nature’ in the dualism and ideolo-
 gies of Western culture.”? This system represents a measure of humanity
through which power and privilege is granted within Western society;
e, educational systems must move away from oppressive definitions
nanity itself. Otherwise, certain actors, including students of margin-

*idexmnes, will inevitably continue to be left out of the equation.

IC STANDARDS OF HUMANITY AND EDUCATION

argues: “One of the
e institutions it has
at the core of
al frame-

tudies scholar Maneesha Deckha

ives of Western thought and th
ism and the idea that human beings are
aral order.”'® Given the oppressive conceptual
< related institutions exist within,

e “human” extends. To whom

one
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does Western thought grant humanity? As one learns to see the Worlg
through a lens of Western thought, one comes to learn who is alloy.q I;
exist as central to society and who is pushed to the margins.

“Although there have been countless ways of expressing humay, tiy.
ity throughout history,” Aph and Syl Ko argue, “the model we tak, for
humankind is that devised by colonial Western Europe.” This mode] (f
the human centers the Western, white male and his “ideal female coun.
terpart: the white, Western female.”'* Developed throughout the Enlight_
enment period, this Eurocentric notion of humanity laid the founda,,
upon which modern education and European identity have been hyj)
As the Western white male centered himself as the marker of humani,
he, too, centered his way of knowing. “This particular ethno-cultury
way of knowing the world was universalized as the only way of being”
argues Michael Baker. “Consequentially,” notes Baker, “knowledges
and experiences of all those who are not White, heterosexual, European
men were and are excluded, unless they are willing and able to accultur-
ate.”” Baker argues that in centering his way of knowing, the Western

white man justified marking all other ways of knowing as inferior.
Furthermore, “the ways in which the West has learned to understand
itself are tied to systems of knowledge and disciplinary practices of which
modern education [. . ] is a central institution.”’® If students come 10
learn about themselves through modern education grounded in Western
- thought, how are they coming to view the world? Students learn to see
the world through an oppressive binary lens, in which certain actors
- are granted humanity and central interest in society, while others arc
margmahzed The world becomes categorized by those who are deemed
human and those deemed sub-human/nonhuman. Linda Tuhiwai Smith
cxplalns that our concepts of ¢ ‘what counts as human inform v1ol€rlt

§

structural bmanes have real 1rnphcat10ns for those individuals who " d
~ themselves on the dehumanized side of the binary.

In veducatlon then, these conceptualizations of who counts p
L n» -reproduce this oppressive binary model of humanity throus”
ocentric curricula. Through such curricula, students are give! it _1}
s to the power structures and violent histories from which 3
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parratives about humanity emerge. Westernize
means to be civilized and progressive are taken
- unchallenged norm when taught in the clas
teacher—studcnt constellation that grants the teg
their students when it comes to passing down kn

for granted, bt:(:umin;;
Sroom, €specially in 5
cher an authority gyer
owledge. Little i done
‘hese notions lie, or who
ity. Many students then

. €nge an educatio
inherently bolsters certain actors, while pushing others tow ; thall)t
ards sub-

human status.® This has a significant impact on their lives outside th
classroom, in a world where it is important for students to be :1belet te
recognize and challenge unjust power dynamics sufficiently, ;
If we educate our students through a dualistic worldview that places
the human on the high end of the spectrum and those less like “the
human” on the other, then to whom do those “less human” individu-
als fall closer conceptually? The animal. It is this mutually reinforcing

Joses within these definitions of civilized humap
Jack the critical awareness necessary to chall

om)mw/siv__fj_}_fggwn‘, with speciesist assumptions at its roots, that always

allows us to come to learn that the Western white male is most human

;agd subsequently most important. Thus, we are teaching the human/
- animal divide, which in turn further divides humans.
~ The human/animal divide does not merely act as a species divide, but
- as a sliding scale upon which all persons/beings are measured. “What
s ‘human Others’ from the Ideal Human and what distinguishes
uman Others from each other is their ranking on the human-—animal
argue Aph and Syl Ko."* On this scale, what is human co

as much by what it is—supposedly Western, white. men—as it
1.20 Thus, on the scale of humanity, opposite

‘the (necessarily) nebulous notion
ul itioning of the animal

» 5 e b
"2 The power of this “nebulous” pos
It, therefore, serves as

e who the white

ity to apply across species boundaries.
that Western thought can place upon anyon
om oppressing/conquering. |
tends across all aspects of identity to €
ma s.” Here, humanity isn’t simply me
 or Homo sapiens gpecies status but how

mes to be

]

t is not: the anima

reate a “‘massive

asured by physi®
you are white
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and kow you are Homo sapiens.** Therefore, if you are unable ¢, .. Xist i

a state of being in which whiteness is simultaneously paired with cisgend

maleness, heterosexuality, able-bodiedness, “legal citizenship” Statys

Christianity, and high socio-economic status then you do not meet the
qualifications of the ideally constructed form of humanity. This g

Statyg
pushes disabled, POC, queer, trans and/or non-binary, undocumenteg
non-Christian, and low-income individuals and communities further
from humanity and closer to conceptual animality.?*

This process of dehumanization perpetuates the deeply oppressive
injustices that plague our classrooms and societies. Not directly tack-
ling this divide allows all forms of marginalization and oppression to
continue. Precisely because teachers are also part of the human—animal
sliding scale, the knowledge that educators accumulate often reflects
unjust power relations. In teaching, this translates into educators pushing
certain ways of knowing aside in the classroom in favor of Eurocentric
knowledge. This not only teaches students to come to know themselves
and the world around them in a very narrow way, but also acts as a form
of epistemological violence.*

Discrediting these other ways of knowing through Eurocentric stan-
dards of teaching also discredits marginalized students and their commu-

| nities. That discrediting teaches white students that it is permissible to
perpetuate the human/animal divide and that world history is centered
upon them. This undoubtedly shapes the ways in which students come
to know the world and how they treat others, with teachers acting not
only as bystanders but as active participants in this process. Thus, it is an
educator’s responsibility to undo human-centered learning facilitation

by conveying knowledges produced by those who are animalized. Let us
now explore to what extent principles from Humane Education as well
as Ciritical Pedagogy can help us do this.

MERGING HUMANE EDpUCATION AND CRITICAL PEDAGOGY:
CRITICAL HUMANE EDUCATION

- Drawing from the existing fields of Humane Education and Critical Peda-
gogy lets educators promote a teaching and learning practice through
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which the patriarchal-colonial binaries plaguing formal education can he
challenged. In order to understand the importance of merging thes(arz e
fields, they must first be explored individually. Sk

Humane Education serves to provide students with the tools needed
to actively participate in society through a holistic, empathy-hased
education. The focus is on what the individual can do to better their
community and relationships with people, animals, and the environ-
ment. The Institute for Humane Education (IHE) views Humane Educa-
tion as encompassing four main elements:

(1) Providing accurate information about the issues of our
time so that people have the information they need to
understand the consequences of their decisions as citi-
zens; (2) fostering curiosity, creativity, and critical think-
ing so that people can evaluate information and solve
problems; (3) instilling reverence, respect, and respon-
sibility so that people have the motivation to face chal-
lenges and act with integrity; (4) offering positive choices
that benefit oneself, other people, the animals, and the
earth so that people are empowered to create a more

humane world.?

The Institute hopes to inspire young people to recognize their power

as informed global citizens and to equip students with the knowledge
Helena Pedersen describes

ose of IHE: as an “inno-

udents in their devel-

necessary to become critical problem solvers.
Humane Education’s goals in similar terms to th
vative teaching and learning process that supports st . .
opment of empathy, responsibility, critical thinking and act.lve citizen-
ship.” Pedersen stresses the role that education plays in fostering respect

or “th ' i ion a
for “the other” in order to challenge violence and oppress pg.
| on allows students to draw connections

all beings.® Humane Educati e
- between all kinds of social justice movements in such a way that inspires

indivi ' ir life choices can
utions” and “individual action, s0 that their life

the world.””

mong
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Critical Pedagogy emerged with a similarly socially conscious goal |
address the political nature of education. CP makes explicit that “c(,.,,
IS not a natural, ahistorical phenomenon but that it should be undersy,,, (,
its sociohistorical and political context.” The goal of CP is to influenc, .
ety in “the interest of justice, equality, democracy and human fre Ld()m
Critical Pedagogy equips students with politically relevant knowle >dge thy
allows them to become responsible citizens and activists.? Accordmg s
Gert Biesta, “Critical pedagogy starts from a dissatisfaction with ‘what j¢
and wants to bring education into action against injustice.”*” Critica] Pey, .
gogy, therefore, is an educational practice meant to produce social change
It inspires critical reflexivity, a means through which students can begin t,
understand their own situations and the larger systems of injustice that shape
their lives. Critical Pedagogy is also critical of the role that education jtsls
plays in (re)producing oppressive and marginalizing social structures ® [t i
critical of classroom narratives that uphold systems of oppression. It oper-
ates as a means of exposure; an educational praxis through which studenss
can begin to uncover the social fabrics by which they are held.

Both Humane Education and Critical Pedagogy aim to create active

' citizenship and combat violence, though how they do so differs: Humane

Education is more focused on individualistic attempts to foster sustainable,
equitable, and compassionate relétionships. In contrast, Critical Peda-

l

gogy has a more systematic outlook through which students are encour-
aged to challenge oppressive systéfhs of power..

In order to truly critique and begin to dismantle the human/animal
divide through education, students must be educated through a holis
tic, political, non-anthropocentric schooling that is critical of not only
violent relationships but also the oppressive systems that enable them
Here, Humane Education offers a comprehensive worldview in which all
actors are considered and compassionate living is encouraged. Criticzlll
Pedagogy offers an education that dismantles structural violence and
dedicated to social justice and liberation. Both support active citizenship:
which is imperative to challenging patriarchal-colonial binaries outside
of the classroom as well as in it.

- Humane Education is committed to “independent research & :
investigation, so that students may determine for themselves what 1s

10
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in Iirlucatwn

. &wwng, rather than aCCCpting at faCC valie
o 88 Cirisicat : alue the
s given 10 them.™ Critical Pedagogy ingjsts ¢, ed
e 1 * * ¢ : : # 4 ( atic
W B s socichisioric,| N | Ucation shoyld he
< . . 7 a C : " |
 (he two produce an education in which onext. Combineg,
1 at the historical context from which problematic ney; Proggs
W, ; e : matic notions of
ity arise. Where HE is too individualistic i
1o opt for systemic change, CP makes up
petworks of injustice. Where CP is too
_.‘. B eroecics ; ; : promote 2
_ ethic o pecies justice, HE brings a more inclusive educ
‘ ‘ ; L T a-
tion to the table. Combined to create critical human, education, the two
allow students to engage in compassionate, dignified relationships with
“thc other” while simultaneously stripping away the systems that enable

+

othering in the first place.
- Thus, the goal of Critical Humane Education is to ultimately
mbine the commitment to liberation from oppressive social struc-

mformatiun that

students are given th

human.
ns Inspi
cale to tryly Inspire students

for this in jts critiques of larger

human-centric to

res that Critical Pedagogy promotes with the crucial understand-
of the interconnectedness of all forms of life that is taught through
ane Education. Both focus heavily on the role that students play as
med citizens. Critical Humane Education would foster this focus in
mpt to encourage politically engaged scholarship and citizenship
its students and educators. A combination of both approaches
ve to aim to move away from problematic methods of seeking
e that rely on extending the reach of humanity in order to

each of justice.

words, instead of moving
increasingly further to the
Critical Humane Education sh
-practiced attempt at foste
ional philosophy suited to do aw
ity altogether and to reimagin
arate from or opposite 1© the a

those on the far end of the human—
left, thus granting them more
ould acknowledge and do
ring social justice. It is a
ay with toxic notions of
e the human in such
nimal and thus less
ile acknowlcdging

erence over assimilation.
5ot insight as to wh

ing the boundaries of hum

y social justice
aﬂil)’ cannot
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produce true liberation. They argue that when activists do so, (), v {
o recognize “that the basic building blocks they have used 1 Srucyy,
their campaigns are actually products of the very same system },,.,
trying to fight.” Ko and Ko claim that such activist framework, ,,,,, »
the ¢ ‘conceptual tools and activist theories from the Eurocentric gy, -
that they are attempting to dismantle. Furthermore, they argue (},, even
attempts by social justice movements (o “begin to disrupt the Moder,
imperialistic understanding of humanity” are bound to fail because
leave “the foundation untouched,” and thus “the dismantling can ney,., },,:.
complete.” They continue by arguing that we must go beyond the ial.

. . . L g L1 = 1
ized categorization of marginalized people and “subvert their anc,
134

f

the human/animal divide.
Inspired by, and convinced of the urgency of, these arguments,
Critical Humane Education framework does not accept the commoy|,
held notion that granting the label of humanity to a greater s {;f
humans will bring about more equitable treatment of all people. Instead
in practice, CHE would help students recognize that a social justice
plan rooted in oppressive logic cannot produce a just outcome. CHE
curricula would aid students in disrupting the human/animal divide,
Any attempts by politically engaged citizens to do away with systemic
injustices must be rooted in the dismantling of this divide. If the basis
of the problem is left intact, then vulnerable groups will remain vulner-
able, as those in power can go back to this foundation at their leisure as
it best suits them. ;

Critical Humane Education curricula would enable students 10
recognize the human/animal divide as the epistemological foundation
for all oppressions. An adaptation of the CHE framework with
curricula design is necessary because neither HE nor CP alone is suited
to tackle this speciesist divide. CP is still very much rooted in the idea th#

“the humanizing practice is a practice of liberation that puts person in
ession of their original freedom.”” Given its preoccupation with "'

izing practice” of cultural assimilation and striving for equali?

“than difference and emancipation, CP alone is not prepar® 4

y from humanist anti-violence discourses. However, P“‘“ .
ol discourses that center a rcconccptuahzdtl“"

12
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. W mhm‘ and an interconnectedness of life, Cp ;

ft standards of humanity it engages with.
NAWW of both approaches can dray, o, HE’s tagk

15 able ¢4 erode the

of Comin
, Wm about animals and the environment in ways that exiss .
Outsice
llthlc theoretical category of “the animg] ~ A Critical Hum
ane

, curriculum would stress both the individ ual agency and inger-

| Mﬂd dynamics of all animals. Through CHE practices, students
mu come to learn about animals not as 2 broad category of other-
: IIM but as actors and communities with their own needs, preferences,
lived realities. Coming to learn about animals in this way works

5‘Inm-conccptllah2£ the notion of “animality” in a positive light that is
1 as being in opposition to humanity, but rather its own diverse
: CHE teaches students that (re)learning animality and
, may from reliance on problematic humanist discourses must
d beyond individual action. Students are taught to look at not only
current conceptions of humanity/animality play out in systemic
structures, but also how re-conceptions of these notions could
(positively) on a larger structural level.
cautions us that a move away from humanist anti-violence
inay cause discomfort, especially among marginalized groups
5. “Obviously, it can be very unsettling for vulnerable
s to destabilize the boundary and the corollary belief in

1ess that is said to be at the root of Western knowledge

| ; : s “[TThis is especially so for human groups
ha explains. “[T]his is espec »% Despite the fact that

“has been historically denied. ired (if insuf

‘that “this might be preciscly what it rall:flit
R , amplify vulneradt 1
of violence that amp “ideally human”

< the
wﬁh CHE, &Pmauy lhos:;fztlland cogmlam Oﬁ’hc
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have a duty as citizens of privilege to disrupt the systems (), ,,”(”’
them disproportionate power. This means being aware of the f, .
it may be easier/less painful to immediately re-conceptualize nnm I
and humanity from the position of whiteness given that anim, wlity 3"1;;.‘
never been used to disempower white people on a basis of race alon
There are ways in which educators of all backgrounds can and g} oy]
engage with the project of disrupting the human/animal divide Withip
their classrooms, but this should be done differently, depending , zh;.
composition of the classroom and the educator’s background. Thjs the
type of contextual approach to education that Critical Humane E g, 2.

i

tion aims to promote.
Ultimately, this approach not only liberates us as teachers ang our

individual students but more so impacts our complete social netyorj
with a variety of other humans and animals navigating them. As Deckha
argues, this must be done in order to put an end to Eurocentric logics of
domination and the process of subhumanization and related violences,
Doing so in a compassionate, contextual, critical, and self-reflective way
will be the challenge for educators engaging with CHE. Nonetheless, |
believe this process of beginning to dismantle the human/animal divide
in the classroom can and must be encouraged.

AvoIDING HARMFUL COMPARISONS

'Among the most harmful practices that privileged vegan educators art
/ guilty of is that of insensitive comparisons between human and anime!
| suffering. Many vegan campaigns, classroom curricula, and conferenc

talks include a comparison between situations of human and anim?
g  suffering. The most widespread examples of problematic comparis®™
| mclude mentions of sexual violence, the holocaust, and chattel s slavery
] as tools to explain animal cruelty. These comparisons become P“’
~ lematic when they are used insensitively and perhaps even casuat)
ﬂﬂ:ea purely utilizing human suffering to evoke a shock response \“t
spectacle and controversy) with a pretense of inspiring ¢ emp™t

Its
,amuml Approaching comparisons in such a way often 1¢ sul

14
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(rejtraumatizing the audience and possibly counte
including animals in an anti-speciesist ethjcs.

A commitment to destabilizing the framewor
sion is based does not entitle educators—or anyo
propriate and triggering comparisons between di
sion. Whereas we can agree that oppression stems from the Eurocentri
conceptualization of the human/animal divide, this in no wa "‘tl,‘lc
us license to make comparisons between the experiences of human:rf;
animal oppression. What must be made clear is that CHE is proposed
as a means of tackling the logic of domination that upholds the human/
animal divide—a logic that is rooted in virulent notions of humanity in
which the Western white man and his counterparts will always dvins

We regularly see such disrespectful comparisons arise among the
predominantly white mainstream animal rights community. Activists
openly compare animal agriculture and abuse to human rights atroci-
ties. éppropriating violent histories is not only problematic because it
re-traumatizes affected individuals when mentioning them, but also

racts the actya] goal of

k upon which oppres-
ne else—to make inap-
flerent forms of oppres-

because in drawing such comparisons we further use the human victims
of these crimes as props to bolster an animal rights agenda.?’ Further-
more, when white vegan educators make comparisons between the way
we use animals and chattel slavery when speaking to a black audience, it
is, argues Christopher Sebastian McJetters, “nothing short of emotional
blackmail. And emotional blackmail is one of ‘the master’s tools’, as
Audre Lorde is famously quoted as saying.” McJetters further argues that
this becomes “a pattern whereby blackness is used and commodified at
~ different times and by different groups to further an agenda without
ffering any type of real solidarity on black issues.” '
ph and Syl Ko argue that “not only are these types of comp‘ans.ons
ctior s absurd—even worse, these simplistic charactcrlzajltfo.ns
/s in which these struggles and these wounded subjecthues
anoiher.” Ko and Ko argue that when making connections -
7‘ ‘and animal oppressions we should move away “from |
¢ center “the literal, physical bodies of the oppressed” and -
h of these oppressions conceptually.” Instead of
; Ko;ﬁld Ko say, they encourage us to note the
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\ common source that holds oppressions intact. They argue t},,, Whe,
we do the opposite we miss the point, that “what makes the Phys (“i
violation of these bodies possible is their citizenship of the spac, f 1) ’
other or the ‘sub-human.””** Ko and Ko claim that if we rely op, Physic,
comparisons rather than getting to the conceptual base of Oppressjy,
behavior “we risk reproducing the oppressive framework in o, oWy
liberation movements.”*’

In dismantling the oppressive conceptual linkages between Wester,
notions of animality and various forms of oppression, Critical Humap,
Education should act as a tool through which students can begin to under.
stand the different aspects of their identities. Although CHE shoyq not
make disingenuous comparisons between experiences of oppression,
rejection of Eurocentric binary logic can act as a tool for students strug.
gling to make sense of their oppressed identities. At the same time, CHE

. should encourage students to reflect upon their own identity aspects tha

" make them powerful in certain situations. Thus, CHE fosters confidence,
courage, and solidarity that not only includes the liberation of oppressed
humans but also that of animals and the environment.

REAL LIFE APPLICATIONS FOR
CriTicAL HUMANE EDUCATION

Critical Humane Education should then actively work to reimaginc
how animals are portrayed in the classroom in ways that are beneficial
| to disrupting }}5:/ human/animal divide. It should ensure that the W&
animals are represented in the classroom does not allow them to becont
reproduced as a category of justified violence and subordination outside
1‘ the classroom. This means rejecting practices of dissection, resou™
- management, and anthropocentric narratives of animals that rely O:
- animals being positioned as resources, as disposable, and as backgr e
- to human life. ’
~ Concretely, this includes that schools reject the use of animals (d‘
| °) or their body parts for educational purposes in science tl“
7in°l"d°3 a rejection of “class pets” trapped in cages g

ity
children who are supposedly learning a lesson in rt‘*P"“"b

bt
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11 ‘ ca ton

care, and empathy. Rejecting the idea of

. animals as req ;
also includes a vegan cafeteria, resources i}

an 5 tri
s av ! and class trips that refrain from vy
places that imprison animals, such as circuses '

» aquaria and zoos,

1 i Learn-
e materials should also not promote the exploitation of animal l
. . ; 3 . als, espe-

cially in children’s education, where many stories and fairy tal : }i)(
ales, other

media and even toys include speciesist themes, when critical en a
. : g
with these might not always be possible. i

en

isit,ing

Fu.rther, anir‘nals should be taught as having their own individual
agencies, collective power, and importance rather than as a monolithic
category. By re-conceptualizing animals in schools, students learn to see
them as important actors in their own right, and move away from view-
ing “the animal” as a category of insult, degradation, and subjugation
that human individuals and communities can be pushed into.

Discussions of animality and human-based oppressions can easily
fall into the same oppressive logic that CHE stands in opposition to.
Educators must be thoughtful and deliberate in the ways in which they
address these topics. Being open to critique and feedback from students
is immensely important. Educators should always learn and grow
alongside their students. Dismantling the human/animal divide means
dismantling hierarchies of knowledge; all knowledge brought to the
table, whether student or teacher based, should be considered and taken
seriously in the classroom. .

I believe that a Critical Humane Education will look different 1.n
different educational institutions. The CHE framework is deeply C(?mrTllt-
ted to ecofeminist tenets of contextuality, positionality, and subjective
knowledge. Depending on the composure of the classroom spaf: an:}: Z};‘i
positionality of the educator, CHE practices would likely mant c?st v
selves in different ways. And this 1s encouraged. Lesson pla.ns 1‘nsp1re
by CHE that have bt globl bt alospecily 00 S ITL
bound to be most productive © e gf)al e g }:10 11:23 sixch ka :va\x'
students. A Critical Humane groncnr ?hould ~be ;iacugla and can relat;‘
~ that students see themselves represented in the cur
to the subject matter on a personal lev
- lan implemente
t J ' ’jv'dio;tl‘ec:isg:, IéHE shr:)uld be molded to rep

el. There can be no one specific

d across school districts. At the

resent the specific
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classroom setting in which it is being taught, making it app| icable ,
disciplines and age groups. r

I do not expect Critical Humane Education to act as 5 solutigy, toyy
human/animal divide or the political issues that stem frop, it. Rat},,):'
education should be used to address the ideologies in which our 50 !
is rooted and it should address these ideologies as they pertajy,
tion. My hope is that, through CHE, education will continye o eygl,
new ideologies, hopefully those that are more fair and just o, the hmarj‘.
est possible scale.

I do expect Critical Humane Education to act as a too] fo; liberati,
in the hands of students as they go about their inherently politica] lives
Given that education is inherently political, we need to equip students with
an education committed to the politics of liberation, re-conceptualizatio,
holistic worldviews, and representation of the intrinsic agency of all bejng;
With such an education in hand, students can begin to see the \x'orid
outside the narrow and oppressive Eurocentric lens through which it i

/

1y

too often sculpted, and begin to recognize and critically address oppres
sive Western binaries and logic as they appear in their everyday lives,
Although there is no strict curriculum for Critical Humane Educa-
tion, lesson plans should be structured around the following goals of an
education: 1) that looks at the world systematically; 2) is able to iden-
tify and be critical of oppressive pedagogy; 3) that promotes a holistic
worldview in which the individual and collective agency of all species
is recognized; 4) that encourages politically engaged citizenship; 5) tha!
represents all students and their communities; 6) that is rooted in po
colonial and queer feminist theory and practice; and 7) is always open
reassessment, critique, and self-reflection. In abiding by these guideli“ef'
I believe Critical Humane Education has the power to liberate stude"®
in and out of the classroom, and promote a world in which interspec™
 Justice might be possible,
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