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Unit 2   SOLE and the Future of Learning 

Task 1 Predictions made in 1900… when 2000 was the distant future 

A) Look at the pictures below. What predictions does it make? Have any of them 

come true? 

Riding on water                                                    Roofed city 

 

(https://mymodernmet.com/germany-year-2000-future-predictions/) 

B) Can you think of any technological developments of the last ten years that your 

grandparents´ generation probably never even dreamed of? 

 

C) Read the text Future in the past. Which expression in bold means: 

were at the point of 

was planning to 

was almost certain to 

was/were going to (to describe a future prediction) (x2) 

probably would 

probably wouldn´t 

 

Future in the past 

When centuries turn, people invariably turn to the future, and the year 1900 was no 

exception. Following the great inventions of the 1800s, the 20th century was bound to be 

a time of further technological achievement. In 1900 the Wright Brothers were about to 

make the first powered aeroplane flight, and the horse was unlikely to rule the roads for 

much longer because Henry Ford was going to turn the automobile into a mass-market 

product. 1900 was the year that engineer John Elfreth Watkins was to write an article 

entitled ´What may happen in the next hundred years´. The article predicted that in the 

year 2000, people would send colour photographs and moving images using electrical 

signals and that trains were likely to travel 240 kilometres per hour. It also said, given the 

increasing use of electrical power, farmers in the year 2000 were going to grow fruit and 

vegetables under electrical lights. Watkins also said that the letters C, Q and X were 

bound to be dropped from the alphabet because they were unnecessary, and that in cities, 

bridges and underground tunnels would separate all vehicle transport from pedestrians. 
(Lansford, L. et al, Keynote. National Geographic Learning, 2019.) 
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D) Complete the sentences. Use these words. Some have more than one possible 

answer.  

bound     going     just about      never going     unlikely 

 

1. For years, I thought I was ______________ to get a job in computing but I ended up 

doing something completely different. 

2. I really loved being near my friends and family, so I was ______________ to move 

abroad. 

3. I reckoned that if I kept studying and doing my school work, I was _____________ to 

find a subject I really loved eventually. 

4. I was _________________ ever to have a career as a singer, so I decided I´d better get 

an education and find a steady job. 

5. I was _________________ to catch up on some work when my friend phoned and 

asked me to go out. 

 

E) Pronunciation (Track 68) 

How would you read the sentence to emphasise that an intention was changed? 

How would you read it to emphasise that an intention was followed through? 

I wanted to study biology. 

 

Practise saying these sentences. First, you thought you were going to be a teacher 

and you were right, then you though you were going to be a teacher but you 

became a mechanic. (Track 69) 

I always thought I was going to be a teacher. 

 

Task 2   Read the text to find out more about SOLE approach 

Getting Started With Self-Organized Learning Environments 

Tips for creating a more student-centred and collaborative classroom. By Jacquelyn O'Malley, April 25, 2017 

 

Sugata Mitra, promoter of the self-organized learning environment (SOLE) concept, challenges 

teachers to become the ultimate facilitators of learning and to reimagine our classrooms as spaces for 

discovery where students are given the tools to succeed as we stand back and “watch the learning 

happen.” 

This past year, I began teaching a new project-based elective for middle school students called 3D 

Storytelling, which combines humanities and STEAM objectives. Students use the design process to 

create their own pop-up books. Before they begin, they must build a foundation of knowledge of both 

storytelling and paper engineering. Many students have seen a pop-up book before, but few, if any, 

have asked themselves, “How can I make this?” To build the foundation of knowledge, my supervisor 

encouraged me to adopt SOLE as my main approach. I was intrigued yet nervous. I wanted to 

empower students to take more responsibility for their own learning, yet so much about the approach 

went against my teaching instincts. What would it look like if I were to hand over the majority of my 

55-minute class period to my students? To my surprise, my journey with SOLE has exceeded my 

expectations and greatly impacted my practices. SOLE is an effective method for fostering student-

centred learning for middle school students—and can work well for all grade levels. 

https://www.edutopia.org/profile/jacquelyn-omalley
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1. Use SOLE to Introduce New Concepts 

SOLE is not meant to be the only method of teaching in a classroom. Consider it a tool for introducing 

and generating interest in a new topic, as well as broadening your students’ understanding of a familiar 

topic. SOLE practitioners recommend that you use it about once a week for the first three weeks after 

you introduce it. To prepare your SOLE session, formulate a “big question” related to your topic that 

will lead your students to an intended outcome. Crafting the big question is the most challenging piece 

of the SOLE puzzle; it’s important that it be a question that cannot be answered through an internet 

search. For example: 

• Weak Big Question: What is the design process? 

• Strong Big Question: How can I use the design process to create ____? 

Post your big question on the board and spend no more than two minutes explaining it. Tell students 

they have the majority of the period to work in small groups to come up with an answer, and that they 

will share out their answers at the end of class. It’s helpful to make a timer available so students can 

manage their time appropriately. 

2. Allow Group Flexibility 

In SOLE, students can choose their research groups. And groups are fluid, which means students can 

switch groups throughout the period, moving to a group that is more aligned with their interests. 

Initially, the idea of group fluidity did not come naturally for me or for the students. I noticed that 

some of them formed certain groups simply because they already knew one another. But because 

groups are formulated on common interests, it’s important that students feel comfortable working with 

those they don’t know as well. It’s useful to set up frequent “getting to know you” activities. As 

students became more familiar with each other, their curiosity began to trump their desire to be with 

friends. I watched students move from one group to another because they either wanted to remove 

themselves from a potentially distracting situation or were more interested in another group’s direction 

of research. 

 

3. Make Sure Resources Are Available to Students 

I provide links to several websites and tutorials I’ve found that relate to the big questions I ask my 

students to explore. This not only saves time but provides students with a starting point for their 

research. Through formative assessment, I was surprised to learn that my students don’t all prefer 

technology when it comes to research and self-teaching. For that reason, I always provide an array of 

options for their research. My classroom research library contains books, textbooks, articles, and 

model texts. 

 

4. Self-Evaluation Exit Tickets 

My main objective for starting with SOLE was to foster an environment for student self-management 

and self-reliance. At the beginning of the marking period, students themselves came up with “Habits 

of a Self-Managing Student.” I wrote these habits on an anchor chart and displayed them in the 

classroom as a reminder. At the end of each SOLE session, students grade their own self-managing 

behaviours on exit tickets—and they are surprisingly accurate. Based on their self-evaluations, 

students set personal goals for themselves for our next SOLE session. 

 

5. Resist the Urge to Problem-Solve 

Students will be shocked and a bit frustrated the first time you answer a question with “I don’t know.” 

Although it’s hard, try to resist sharing your knowledge and ideas. Students can turn to one another for 

help. You can also ask them where they think they could find their answer and guide them through the 

research process. Adopting SOLE may seem overwhelming, but with persistence and patience you 

will quickly begin to see the benefits in both your students and your teaching practice. 
(https://www.edutopia.org/blog/getting-started-self-organized-learning-environments-jacquelyn-omalley) 

 


