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Cile v CJ *

max. 600 znaki v¢. mezer)

Cilem vyzkumu bylo popsat, jaké podoby nabyva moc ve $kolnich tfidach na druhém stupni ¢eskych
zakladnich $kol, v nichZ vybrani studenti ucitelstvi realizuji svoji dlouhodobou ucitelskou praxi.
Zajimali jsme se o to, jakym zplsobem se mocenské vztahy utvareji, jakym zplsobem se na jejich
podobé vybrani studenti uditelstvi i jejich Zaci podileji a jak podobu moci ve tfidé obé strany
reflektuji.

Cilev AJ *

(max. 600 znakt v¢. mezer)

The aim of the project is to describe in detail how power is negotiated, used, and perceived by
student teachers and their pupils on the level of lower secondary schools (ISCED 2A) whom the
student teachers teach during their one semester long teaching practice.

Teoreticka vychodiska v CJ *

(max. 1000 znakti v¢. mezer)

Moc lze charakterizovat jako potencidl ovliviiovat postoje a jednani druhych osob, takze do znac¢né
miry ptedstavuje jddrovou oblast vyukového procesu. Zaroven je fenomén moci reciprocni, coz
znamena, ze moci ucitel disponuje jen tehdy, pokud mu ji Zaci skutecné pftipisuji. Moc tedy odpovida
interakénimu charakteru vyukového procesu a skrze ni mizeme porozumét tomu, co se mezi uditeli a
zaky ve Skolni tfidé odehrava.

Teoreticka vychodiska v AJ *

(max. 1000 znakt v¢. mezer)

Power can be defined as a potential to affect attitudes and acts of others and as such it presents a
core area of the teaching process to a considerable extent. Simultaneously, the phenomenon of
power is characterised by its reciprocity, which means that a teacher has the power only when their
students really attribute it to them. This is the reason why power responds to the interactive
character of the teaching process and taking this into account, the process between teachers and
pupils in a class could be better understood.



Metodologie v CJ *

Uchopit komplexni fenomén moci jsme se pokusili skrze smiSeny vyzkumny design. Polozili jsme si
zakladni vyzkumnou otdzku: Jak probiha proces vyjednavani moci mezi studenty ucitelstvi a jejich
Zaky ve vyucovani na druhém stupni ceské zakladni skoly v prlibéhu dlouhodobé pedagogické praxe?
Kvalitativni ¢ast je postavena na videozaznamech vyuky osmi student( uditelstvi v pridbéhu jednoho
semestru, na polostrukturovanych rozhovorech s témito studenty a na denicich, které si psali v
pribéhu praxe. Kvantitativni data vnasi do nasi studie vysledky dotazniku Baze moci: verze pro
studenty ucitelstvi distribuované zZakim v osmi tfidach studentd ucitelstvi z naseho vyzkumného
vzorku.

Metodologie v AJ *

To deal with complex phenomenon of power, a design of mixed methods research was applied. The
main research question was: How does a process of power negotiation take place between student
teachers and their students in classes in Czech lower secondary schools during their long-term
teaching practice? The qualitative part was based on video-studies of eight student teachers’
teaching in the course of one semester, on semi-structured interviews with these student teachers,
and on reflective diaries that were written by these student teachers during their teaching practice.
Quantitative data bring results of the Power Bases: Version for Student Teachers questionnaire into
our study. This questionnaire was distributed to the students from eight classes where the student
teachers from our research sample were teaching

Zavéry v CJ *

Studenti v nasem vzorku postupné prechazeji z poslucharny za katedru. Soucdsti tohoto prechodu
jsou pribéhy prvnich zkusenosti s uplatiiovanim moci ve Skolni tfidé. Pfestoze se jednotlivé baze moci
prekryvaji, vysledky strukturujeme do ptibéhové linky bazi moci. Nejprve popisujeme moc legitimni,
jez je ilustrovdna na vstupu studenta ucitelstvi do nové role ucitele. S legitimni moci Uzce souvisi moc
donucovaci, nebot donucovani predpoklada legitimitu toho, kdo donucuje. Na donucovani nahlizime
skrze takzvané miniscéndre. Protikladem k donucovani je moc odménovaci. Ukazujeme podoby
odménovaci moci a situace odmeénovani. Moc postavenou na didaktickych dovednostech a
odbornych znalostech odkryva kapitola vénovana expertni moci. Moc referencni je postavena na
vztahu studenta ucitelstvi se zaky.

Zavéry v AJ *

The students in our sample gradually proceed from faculty to their teacher’s desk in their classrooms.
Firstly, legitimate power is described. This kind of power is illustrated on an entry of a student
teacher into their new role of being a teacher. The legitimate power is closely related to coercive
power because coercion assumes legitimacy of the individual who coerces. The coercion is viewed
through its typical forms in a school class, which can be described with a relatively established
communication structures mini-scenarios. A contradiction to the coercion is reward power, whose
forms make the other side of the coin. Forms of reward power and situations of reward are



presented. The power based on teaching skills and knowledge of the school subject is a focus of the
chapter devoted to expert power. Reference power is built on the relationship of a student teacher
with their students.
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