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INTRODUCTION TO THEORETICAL PART
      People learn foreign languages to be able to communicate with people of different nations, or simply with the rest of the world.

      English has been the language of international business and science. It has become the language of multi-cultural world, people from all over the world can find a common way to communicate.

      English, together with German, French, Russian and Spanish, is the most frequent language taught at our schools. So school is usually the first place where children get in touch with foreign language. At primary schools children get only some basic knowledge. But primary school is the very first and important step in learning.

      We learn languages to be able to communicate with foreigners. Probably most young learners study English because it is on the school curriculum. Some young learners, especially at the age of 14 and 15 when they have to decide the next part of their education, want to study English because they think it offers a chance for advancement in their lives. Some of them are able to imagine their future and a lot of them have got their dreams. They will need English for jobs, travelling or other specific purposes. 

      Important thing in teaching English is motivation. Young learners need a lot of motivation. They need some changes of activity – the activities which are exciting and stimulate their curiosity, they need to be involved in something active, they need to be appreciated by the teacher, an important person for them. 

For teenagers, the teacher may not be the leader, but rather the potential enemy. At this age, getting the level of challange right is vital. Where this level is too low the students may be bored and not satisfied, where it is too high they may become discouraged and de-motivated. 

It is the teacher´s task, to put language teaching into an interesting way for the students.

      Teaching vocabulary goes together with teaching grammar and they make one inseparable unit of a language – without knowledge of vocabulary one cannot make sentences and thus learn grammar, and without grammar one cannot learn to speak. But the amount of time spent on vocabulary learning must be in balance with learning other aspects of English.

In classes where is not much time spent on grammar, students fail to learn how words are used in sentences; only the general meaning of a word is learned. 

In the best classes, neither vocabulary nor grammar is neglected. 

      Especially adult learners believed that all they needed was a large number of words. They thought they could use and speak English language by learning a certain number of English words. To know English words, we must also learn how the words work together in English sentences.

      Teaching holidays – Halloween, Christmas, Valentine´s Day and Easter means that there will be taught not only vocabularies connected with these holidays but also some cultural aspects and habits. Young learners can compare these feasts with those which are celebrated in the Czech Republic.

      At these days the main topic at all primary schools is the new school curriculum – RVP and ŠVP.

Teaching vocabulary – holidays is a very useful and interesting topic and it can be connected with other school subjects as Czech, German, Humanities, Civics, Music and also Art.

1. TEACHING VOCABULARY – HOLIDAYS (Halloween, Christmas, Valentine´s Day, Easter)
1.1. What Is Vocabulary?

      Vocabulary, which every student learns in a foreign language, can be defined as words, or better as items, because a new item of vocabulary may be more than a single word, for example, post office and sister-in-law, which are made of two or three words but they express a single idea.

      Vocabulary according to the Macmillan English Dictionary for Advanced Learners (2002) can be defined as “all the words that a person knows” or “a list of words and their meanings, especially in a book for learning a foreign language.”

Another interesting definition can be found on the Internet web sites www.en.wikipedia.org: “A vocabulary is a set of words known to a person or other entity, or that are part of a specific language. The vocabulary of a person is defined either as the set of all words that are understood by that person or the set of all words likely to be used by that person when constructing new sentences.”

Josef Hladký in his Glossary Of Linguistic Terms defines a word as “the smallest unit of grammar that can stand alone as a complete utterance, separated by spaces in written language and potentially by pauses in speech.”

      We can conclude that vocabulary is generally needed for expressing the meaning, for example, our wishes, thoughts or the complexity of our feelings or simply the meaning of a word, for example a tree x a Christmas tree, an egg x an Easter egg.
Vocabulary is the basis of each language and we cannot use words and phrases to communicate effectively without knowing their meanings – otherwise we are not able to choose and put words and phrases together correctly and create sentences, which undoubtebly convey certain meaning. And to convey meaning means to communicate effectively.

      Simply, without knowing vocabulary it would be impossible to make ourselves understood and communication among people would never be reached. So vocabulary is an essential part of language, and also a very important element in the process of teaching and learning a language. 

1.2. What Does Teaching Vocabulary – Holidays Involve?

      Vocabulary has always had a great influence on each language; both vocabulary and language have in general undergone a lot of significant changes throughout the centuries, influencing each other simultaneously. It is necessary to agree with Jeremy Harmer (The Practice Of English Language Teaching, 1991:154):

 “Part of the problem in teaching vocabulary lies in the fact that whilst there is a consensus about what grammatical structures should be taught at what levels the same is hardly true of vocabulary. It is true, of course, that syllabuses include word lists, but there is no guarantee that the list for one beginners´ syllabus will be similar to the list for a different set of beginners.”

In other words before we start to teach a vocabulary item, for example, Halloween, Christmas, Valentine´s Day and Easter, we have to make clear for ourselves what exactly the subject matter of these holidays is, what is included in it, and what is involved in knowing and using the new words in each holiday.

The teacher has to select what words to teach and make a list of words for each holiday to be manageable for young learners.

      Further on to agree with Jeremy Harmer (The Practice Of English Language Teaching, 1991:154) it is necessary to state that one of the most common principle of vocabulary selection is to teach concrete words and gradually teach abstract words. 

Words like 'Christmas present', 'Easter rabbit', 'heart' or 'pumpkin' have figured in young learners syllabuses. These words are easily explained and young learners can see the real things which the words represent. Words like 'charity', 'peace', 'love', 'fear' are more difficult to explain especially for young learners because we cannot use pictures or real things for help.

      Other principles of vocabulary selection are according to Jeremy Harmer frequency and coverage. Teaching vocabulary that is connected with the topics as Halloween, Christmas, Valentine´s Day and Easter can be a bit difficult because these words are used once a year. 

We can use for example, 'to give a present' in every day English but 'to give a Christmas present' we undoubtebly use only at Christmas. Another example can be 'trick or treat' – this expression is used only during Halloween.

Teaching vocabulary – Halloween, Christmas, Valentine´s Day, Easter also involves some new aspects of culture and habits and it can be very interesting for young learners.

      It is necessary to say that there are a lot of words that have the same meaning in both native and foreign languages and young learners can imagine and remember these words easily, for example, 'snowman', or 'Easter basket'. On the other hand, there are still lots of totally different words and expressions that actually do not exist in mother tongue at all, for example, words connected with Halloween because this holiday is not celebrated in our country and for young learners it can be difficult to understand.

      My teaching experience proves that acquiring the vocabularies connected with holidays, may not be so effort demanding, particularly if we take into consideration the fact that if young learners pay enough attention to what is going on in the lesson and the lesson is not boring for them, namely when the teacher is explaining new vocabularies and other language items, then the skill of remembering and using new words connected with some holidays can be fairly easily acquired by practice, usually, in the form of crosswords, games, pictures and some other activities. It can be easier especially with young learners because according to my experience young learners like all kind of feasts and holidays and they like to learn new things. 

1.3. What Do Young Learners Need To Know?

      According to Jeremy Harmer (The Practice Of English LanguageTeaching, 1991:156) there are four basic aspects that students need to know to learn new vocabulary items:

· Meaning

· Word use

· Word formation

· Word grammar

Meaning

      “The first thing to realise about vocabulary items is that they frequently have more than one meaning” Jeremy Harmer (The Practice Of Language Teaching, 1991:156).

The word 'present' as a noun, for example, can mean some gift you give to somebody at Christmas or birthday but according to learners´ dictionaries the word 'present' can also be an adjective 'the present day' or a verb 'He will present his new book next week.'
Further on to agree with Jeremy Harmer (The Practice Of Language Teaching,1991:156) that "students need to know about meaning in context and about sense relations".

Word Use

      “What a word means can be changed, stretched or limited by how it is used and this is something students need to know about” Jeremy Harmer (The Practice Of English Language Teaching, 1991:156). 

Word meaning can be stretched through metaphor and idiom. For example, the verb 'to blow' describes moving of wind or air ('The wind was blowing hard.') and metaphorical use can be for example, 'to blow somebody a kiss' that means to kiss hand and pretend to blow the kiss to someone.

Fixed phrases such as 'raining cats and dogs' or 'my house is my castle' has become idioms.

Word meaning can also depend on collocation – that is when words co-occur, or are used together. We can say 'to make decorations' or 'to make Christmas pudding', but we cannot say 'to make homework'.

As Jeremy Harmer (The Practice Of English Language Teaching, 1991:157) says: “Students need to recognise metaphorical language use and they need to know how words collocate. They also need to understand what stylistic and topical contexts words and expressions occur in.”

Word Formation

      Students have to know things about word formation and how to change words to be compatible with different grammatical contexts. For example, 'build' has the participles 'building' and 'built'. The word 'building' can also be a noun that expresses 'a house'.

Word formation is also connected with suffixes and prefixes. For example, the word 'happy'. If we add the prefix 'un-', we create a new word 'unhappy' but this word make the opposite meaning.

Another important thing is to know the spelling and the sound of the word. 

According to Jeremy Harmer (The Practice Of English Language Teaching, 1991:157): “Word formation, then, means knowing how words are written and spoken and knowing how they can change their form.”

Word Grammar

      There are differences between countable and uncountable nouns. According to the grammar rule countable nouns can be singular and plural. We can say 'one angel' or 'two angels'. Uncountable nouns can only be singular, for example, 'weather' we cannot say 'two weathers'.

These differences are the same with verbs, for example, 'angel' can collocate with plural verbs whereas 'weather' can only use singular verb form. 

      To sum up, Jeremy Harmer necessarily mentions that knowing a word does not mean only to understand one of its meaning.

According to Jeremy Harmer (The Practice Of English Language Teaching, 1991:158) we can summarise 'knowing a word' in the following table:

1.4. How Do Young Learners Remember Words?

      The main point of it is that young learners do not have to only learn words connected with holidays, but they have to remember them for such a long time because as it was said holidays – Halloween, Christmas, Valentine´s Day and Easter are taught once a year. 

As Scott Thornbury (How To Teach Vocabulary, 2004:23) said  “ in fact, learning is remembering. Unlike the learning of grammar, which is essentially a rule-based system, vocabulary knowledge is largely a question of accumulating individual items. There are few short cuts in the form of generative rules: it is essentially a question of memory.”

      According to Scott Thornbury (How To Teach Vocabulary, 2004:23), the scientists differentiate memory into three terms:

· Short-term store (STS) – the brain is able to hold some information for very short time. For example, a young learner is able to repeat a word that he / she have just heard from his / her teacher.

· Working memory – it can be understand as a kind of “work bench”, where a young learner first places information, studies and moves the information for later usage. For example, a young learner can hear a phrase 'trick or treat', he / she already knows the terms 'trick' or 'treat' as simple words and now he / she has to compare these three expressions in his / her working memory and decide whether they have the same or different meaning.

· Long-term memory – to compare working memory, where the capacity is limited with long-term memory, where the capacity is wide and its contents are lasted over time. 

      According to the scientific researches and also Scott Thornburry (How To Teach Vocabulary, 2004:24), here are some principles of word learning:

· Repetition: Memorising new words through repetition. Here is very important to encounter with a word for example in reading. 

· Retrieval: Another kind of repetition and very important here is 'the retrieval practice effect'. For example to use the word in written sentences.

· Spacing: To teach young learners a new set of words, for example, it is better to present three or four items, go back and test them and  then present more, and so on.

· Pacing: Young learners have different learning styles and strategies and they need different time for learning new words. They should be given the possibility to pace the activities they like by teacher.

· Use: The most important thing is to put words to use, especially the young learners prefer some interesting way. 

· Cognitive depth: The word is better remembered if the learner makes more decisions about a word and for example is able to use a word in a sentence. 

· Personal organising: It is better for young learner to read new words aloud or to make up his / her own sentences containing new words and read them aloud.

· Imaging: One of the best way how to remember new words is to see them in pictures or by using real things. Even for abstract words it is better for young learners if they associate them with some mental image. 

· Mnemonics: The best-known technique is called 'the keyword technique'. As “imaging” suggests, the visual mnemonics are the best.

· Motivation: To want to learn new vocabulary items does not mean that the words will be easy remembered. If young learners spend more time on practicing, they will remember new words better. The teacher has to motivate young learners a lot. 

· Attention / arousal: Words that are connected to strong emotional response, may be more easily recalled and remembered.

· Affective depth: As in "the preceding point, this is connected to affective (emotional) information is stored along with cognitive (intellectual) data, and may be very important in how words are stored and recalled".

2. HOW TO PRESENT VOCABULARY?

2.1. Presenting Vocabulary – Meaning

     According to Ruth Gairns and Stuart Redman (Working With Words, 1991:73) there are some traditional ways and techniques used in the presentation of new vocabulary:

a) Visual techniques

· Visuals – these are for example, photographs, flashcards, blackboard drawings, pictures, wallcharts and realia; they are very useful for more concrete words (present, broom, flower). It can have limits because not all words can be drawn.

· Mime and gesture – this technique is very useful for teaching action verbs. It can be memorable and fun for young learners.

b) Verbal techniques

· Use of illustrative situations (oral or written) – this technique is helpful when the words are more abstract. For example, to show the meaning of 'I don´t mind', the teacher may encourage students to use it in different contexts.  For example, 'Would you like orange juice or mineral water?' and the answers could be 'Orange juice, please' or 'Mineral water, please' or 'I don´t mind'.

· Use of synonymy and definition – synonymy is more often used with advanced students. Using the words students already know can be effective for getting meaning across.

Definition has to be clear. To make definition of words can be difficult, especially at beginner and elementary levels.

· Contrasts and opposites – we can present the meaning of for example, 'small' by contrasting it with 'big'.

· Scales – if students know 'big' and 'small', for example, other steps could be to teach 'short' and 'long' or 'high' or 'tiny'.

· Examples of the type – to show the meaning of hyperonyms for example, 'fruit' it can be better for young learners to make examples – an apple, an orange, a banana are all fruit.

c) Translation – it has been the most widespread activity used for presenting the meaning of a word in classes. It is the most direct way to present new words but not every word has a direct translation.

2.2. How To Highlight The Form

      The spoken and written form of a word is also very important. According to Scott Thornbury (How To Teach Vocabulary, 2004:85), "there are some ways of highlighting the spoken form of the word":

· Listening drills

· Oral drills

· Boardwork

Listening drills – a drill is repetition of words of language. The teacher does the repetition and the learners listen to the pronunciation of the words. This could be completed with some visual things.

Oral drills – it would be good for young learners to repeat the new word in chorus and individually.

Boardwork – using the board to show the word´s pronunciation is also possible. A lot of teachers use symbols, for example a small box or a dot, to show where the word stress is placed. For learners is also very important using the phonemic transcription.

2.3. How To Involve The Learners

      "The learners need to be actively involved in the learning of new words", Scott Thornbury (How To Teach Vocabulary, 2004:87). The first technique is elicitation. The teacher presents the meaning of a word item, for example by showing a picture, and asks learners to find the form:

                    T: (showing picture of an Easter egg) What´s this?

                    S: An egg.

                    T: Not exactly.

                    S: An Easter egg?

                    T: Good.

Or the second technique is to show form first and this is typical for vocabulary work based on the text:

                    T: What´s an Easter egg?

                    S: Like a decorated egg?

                    S: Could it be chocolate egg?

                    T: Yes.

      Another important way how to involve learners could be personalisation. The learners try to use the new word that is somehow connected with them personally. For example, the teacher can ask learners to write a sentence which is connected withe the new word or asks them to draw and write an association network with the new word.

      Other way that can involve young learners is peer teaching. This means that learners teach vocabulary each other. One way is an information gap activity. In this activity the vocabulary is said between learners in pairs or groups and learners must work with it in and fill the information gap.

      In conclusion, the teacher should not limit the number of words that can be learned to only a few words; standard way is to present the meaning of a word and then its form; translation is a good way of presenting meaning but it does not mean it is the most memorable activity; models, phonemic script and repetition is important for the spoken form; and what is very important, learners should be a part of the presentation.

3. HOW TO TRAIN GOOD VOCABULARY LEARNERS

      Vocabulary can be presented and explained, or used in different activities. The teacher can help learners how to learn vocabulary but each learner has to find his / her individual way of learning vocabulary. This does not mean that the teacher is not important. The teacher can motivate learners to study vocabulary and help them with some ways how to learn it. 

According to Scott Thornbury (How To Teach Vocabulary, 2004:145) there are some ways or techniques how to train vocabulary learners:

· Using mnemonics – the mnemonic technique is the keyword technique. The best mnemonics are visual elements and those that can be connected with the learner himself / herself. 

· Word cards – it is probably better  than the keyword technique. Learners can be learned to prepare and use the word cards. On one side of a card the word is written in English and on the other side it is written in mother tongue translation. Learners can use these cards for word games and activities.

· Guessing from context – sometimes learners come across unknown words in reading or listening. At this time they have to be able to guess the meaning of the word or words. Guessing from context is very useful for learners.

· Coping strategies for production – this technique is useful for speaking or writing. Sometimes we use strategies to get round the problem of the word we do not know. We use words and phrases like a sort of, a kind of, thing, etc. Other ways that are used, for example, paraphrasing, describing, using gesture and mime or using the L1 word etc.

· Using dictionaries – can be very effective. Dictionary training should be an important part of any syllabus. The learners should not be afraid of using dictionaries and the teacher should make the dictionary a normal and useful part of language study and practice. 

· Spelling rules – spelling in English can be problematic especially for young learners. At the beginning it can be difficult for them to understand that there are more than one way of spelling a sound, and pronouncing a letter. For example, the [ i: ] sound can be spelt in different words - he, tea, three. It can be more effective to teach and practise spelling rules deductively – learners study the rule first and then it is practised. Or inductively – learners study examples and discover the rules afterwards. 

· Keeping records – it is very important and useful for learners to keep vocabulary notebooks. It could be good if learners find their own way how to record vocabulary but it also needs some system. 

· Motivation – it is very important for all learners. Every student will be more successful and feel more comfortable in studying if he / she is motivated. 

4. TESTING VOCABULARY – HOLIDAYS

4.1. Why Test Vocabulary?

      Testing vocabulary is very important and it helps to find out how effective the teaching has been. Testing is a good feedback for learners and teachers. It can be useful for young learners to know about the test beforehand, they are motivated and prepare more seriously for the test. 

Testing can be – informal (progress tests) or formal (end-of-course achievement tests).

4.2. What To Test?

      According to Scott Thornbury (How To Teach Vocabulary, 2004:142) "good tests have a positive backwash effect – for example, they encourage good learning strategies."
Vocabulary tests are divided into:

· Recognition

· Production

     Some vocabulary tests are also divided:

· Out of context

· In context

4.3. Types Of Tests

      According to Scott Thornbury (How To Teach Vocabulary, 2004:132) there are some types of tests:

· Multiple choice test – it is easy to score and easy to prepare. There are different ways of how to use these tests – for example, with isolated words or in texts. There are some negative sides of these types of tests, for example, the learners eliminate the right answer; there is always chance of get the answer right; the learners recognise the word only but they are not able to produce it.

· Gap-fill test – in this type of test the learners are able to produce the word rather than recognise it. One example of this test is the cloze test. In it, the gaps are regularly spaced.                                           

                             For example:

                          In Britain and the U.S. it is thought that (1) ________ 

                                  Christmas (also known as Santa Claus) brings 

                                  (2) _________ for children.

                         This type could be difficult to score because there are usually

                         more than one possible correct answer. For better control, it can

                         be useful to write for example, the first letter of the word.           

                                   In Britain and the U.S. it is thought that (1) F________

                                   Christmas (also known as Santa Claus) brings

                                   (2) p_________ for children. 

4.4. Measuring And Assessing Word Knowledge

      According to Scott Thornbury (How To Teach Vocabulary, 2004:135) "vocabulary knowledge can be assessed:"
· Qualitatively – for example, to use assessment scales

· Quantitatively – there are three aspects:

· lexical density – how many words are in content in a text

· lexical variety – how many different words are in a text

· lexical sophistication – how many infrequent words are in a text

INTRODUCTION TO PRACTICAL PART

      Being a primary school teacher, I teach children and teenagers between the ages of eleventh and fifteenth years. It means that I teach pupils from the sixth to the ninth grade. From the next school year we will teach English from the third grade at our school. Concerning the ages of the pupils in each grade, the amount of vocabulary (and grammar) that is taught to them has to be adequate and has to respect their mental and character qualities and learning abilities. 

All my classes are heterogeneous groups – there are pupils of mixed abilities (from strong to the very weakest), interests and aspirations, and consequently there are pupils of different levels of knowledge. Two of my classes are very large (27 pupils and 24 pupils) and it is very difficult to work with them. There are also two pupils with very special needs in my classes and I have to prepare special copies for them. In this sense most of the time the pupils' knowledge of English and their performance is restricted to a basic level. Thus I have different demands on my pupils. 

With respect to all the above mentioned facts, I tend to choose a reasonable amount of activities and additional exercises to practise vocabulary connected with holidays and feasts, some cultural facts and corresponding grammar. 

      In this part of my thesis I will demonstrate my teaching vocabulary and cultural facts that are connected with holidays – Halloween, Christmas, Valentine's Day and Easter. I have been teaching from old Project English II. and III. coursebooks by Tom Hutchinson and from the new Project English II. by Tom Hutchinson. In the teacher's book there are suggested procedures for each lesson, which I find helpful, but it does not mean that I always follow them step by step. As every group of pupils is different, the procedures are a kind of guidelines to me and, of course, I frequently change or adjust them. Also in these coursebooks there is not much said about these holidays, so it is better to prepare special lessons about these topics. I also teach Art in one class and I try to connect some English and Art lessons together. It can be ideal for the new school curriculum – RVP and ŠVP.

      The following lessons took place in class 7B of this school year. It is a mixed-ability class of fifteen pupils – five of them are strong pupils, five of them are quite good but their performance is always unbalanced, partly due to their abilities, character qualities and interests, but mainly due to the fact that they do not prepare for class regularly. The rest of the pupils are rather weak. 

      To describe the lessons, I divided each lesson into several steps. The first step is always a warm-up step, the last one is an ending – the – lesson step. The number of the steps in between varies according to what I focused on in a particular lesson and how much time each activity took. At the very end there are my comments and evaluation of the lesson.

Lesson – Halloween

Step One – Context and Warm-up

The lesson started with the introduction of the topic and asking pupils if they know anything about Halloween. This was done mainly in the Czech language because it could be easier and more comfortable for pupils to answer. I wanted to make the purpose and aim of the lesson clear right from the beginning. 

There were a few options that I could follow. The optional activities were to ask 'What do you know about Halloween?' and after answering this questions, put some notes on the blackboard or ask some concrete questions, for example:

1) What is Halloween?

2) When is Halloween celebrated?
3) What is typical for Halloween?
4) Where is Halloween celebrated?
5) Do we celebrate Halloween in the Czech Republic?
It is better if pupils work in pairs or small groups. I chose activity based on concrete questions and the pupils were asked to answer these questions first in their exercise-books. Then we checked and corrected their answers and the pupils wrote the right answers on the blackboard. 

The most difficult questions were number 2 and number 3.

Step Two – Introduction of the New Vocabulary

I made use of the picture copies that I had brought not only to revise but also pre-teach the new vocabulary. I used some other pictures and prompts in the classroom as well, some of the pictures were painted by the pupils in Art lesson (app. 1). I started to point at the pictures and objects saying 'A pumpkin. This is a pumpkin.' or 'A witch. This is a witch.' My pupils repeated and practised pronunciation.

Step Three – Cultural Note on Halloween

This is reading activity. I prepared copies with some basic cultural facts about Halloween for each pupil (app. 2). Their first task was to go through the text and underline the words they do not understand. Then we wrote them on the blackboard and I showed the meaning of the words using mime and gestures. The pupils tried to guess the meaning. The most difficult words were 'to wander', 'to scatter - scattering', 'to hollow out – hollowing out' and 'to ward off'.

The second task was to read the text. First I read the text out loud and then I asked volunteers to read it again. At the end of this activity pupils wrote the new words they have learnt to their vocabulary books. Some of the pupils still could not get the meaning of the words, so I asked other pupils to translate the words. 

Step Four – The Same or Different?

This activity was based on Halloween vocabulary and revision of the grammar – There is / There are. I divided my pupils into pairs and gave each of them the worksheet A or B (app. 3). Their task was to find out which of the pictures are the same and which are different by describing each picture and asking questions without showing the pictures to their partner. 

For example: A: Is there one ghost in picture one?

                      B: No, there is not one ghost in picture one. There are two ghosts.

or

                      A: Are there two pumpkins in picture four?

                      B: Yes, there are. / Yes, there are two pumpkins in picture four.          
During the activity, pupils made a list of the numbers of the pictures and next to each number they wrote 'S' (same) or 'D' (different). At the end of the activity they compared their answers and checked if they were correct. At the very beginning of this activity I demonstrated it with one of my pupil using different pictures and it was very useful. It is also very useful for weaker pupils to write one example of the sentence on the blackboard.

Step Five – Revision of Halloween Vocabulary

At the beginning of this activity I asked pupils to say the words which are connected with Halloween to find out how many words they can remember.

I prepared a copy for each pupil. The task was to match the word with the right definition (app. 4).

For example: Halloween – a large, orange vegetable associated with 

                                          Halloween. (noun)

                    Pumpkin – a holiday celebrated on October 31 in which people

                                     Dress in scary costumes. (noun)
To make this activity more difficult I prepared some copies using Jumbled words (Anagrams) – the pupils had to put in the correct order the letters of the written words and match the right definition (app. 5). 

For example: _ _ _ _ _ _ _  (s o t u m e c) – to cut with a large knife. (verb)

                      _ _   _ _ _ _ _  (o t   v e c a r) – scary clothing or disguise worn on

                                                                        Halloween. (noun)

I used the activity with anagrams only for the best pupils. To make this activity more interesting for pupils I said that the first five pupils will be marked if the task is correct. They were motivated and they tried their best. Finally, I asked volunteers to read the word with the definition out loud to check the right answer. Then the pupils sticked the copies into their vocabulary books.

Step Six – End of the Lesson

At the end of the lesson I prepared  a Halloween rhyme. I prepared a copy for each pupil and to make it more interesting I used pictures instead of the underlined words (app. 6). 

The rhyme was:    A big, fat spider,

                             A witch's hat,

                             A pumpkin face,

                             A vampire bat,

                             A ghost, a monster,

                             Red and green,

                             A happy, spooky Halloween!

First I asked the pupils what words the pictures mean and then I asked them to read the rhyme out loud. 

I summarised the whole lesson, asked if there were any questions. Then I assigned homework – the pupils were asked to learn the Halloween rhyme and the new vocabulary.

Comments and Evaluation

The lesson went off quite well without any serious problems because it included simple tasks and activities. The pupils enjoyed 'The Same or Different' activity very much and they like to compete and be the first to match the words with the definitions. The class is heterogeneous, that is why I prepared the copy for weaker ones and the copy for the best pupils in the class. 

There were some pronunciation problems when we were reading the text about Halloween  because the words 'to wander', 'to scatter', 'to hollow out' and 'to ward off'  the pupils did not know before. So I used mime and gestures to show the meaning of these words, then I pronounced the words and the pupils repeated after me. 

This lesson is mostly a vocabulary lesson and I tried to integrate reading but also some grammar elements into it. Reading is based on cultural facts and grammar is revision for pupils because they are familier with 'There is / There are'  from the previous class. The main aim is to teach and introduce to pupils the new holiday which is celebrated in Britain and the USA but not in the Czech Republic.

After the lesson the class 7B decided to have 'A Halloween Party' at school. They made invitation cards for their parents and masks in Art lesson. They prepared the programme for the party: 

1) The Halloween rhyme

2) Bobbing for apples

3) Trick or treat game (app. 7)

4) Disco

I asked my older pupils from 9A class to prepare the cards for 'Trick or treat game' and parents to bring sweets, cakes, fruit and drinks for the party. The party lasted about two hours and we all enjoyed it. For school it is necessary to cooperate with parents.

Lesson 1 – Christmas

Before we started this lesson I asked my pupils to bring some things which are needed for Christmas. One boy brought a Christmas tree, the others brought Christmas decorations or Christmas sweets and cakes. We also prepared small cards with the pupils names and put them into the hat. The pupils chose one card but they did not say the name and their task was to prepare or buy a Christmas present for the secret person. There were two rules – not to say the name and not to invest more than 50 CZK to the present. In this case I was sure that everybody will get one present.

Step One – Warm-up

The lesson started with the introduction of the topic and asking pupils what they know about Christmas in Britain or the USA. We were talking about it immediately because the pupils knew some facts. I wrote some notes on the blackboard. All pupils knew for example, Santa Claus, some of them knew special Christmas pudding and they knew reindeer, etc. 

The second question was 'What are the differences between Christmas in Britain and in the Czech Republic and what is the same?'  The pupils worked in groups of three. I wrote three columns on the blackboard:

                                                Christmas

Britain                                     Czech Republic                             Same         

and then the groups answered the question and I wrote the notes on the blackboard.

Step Two – Introduction of the New Vocabulary

First I introduced the words which are connected with Christmas tree. I put the Christmas tree in front of the class and I said 'A Christmas tree. This is a Christmas tree.'  Then I showed all the Christmas decorations and I used the same method to introduce the words. The pupils were coming to the blackboard, they repeated the words and decorated the Christmas tree with the decorations. Then they put all their presents under our Christmas tree. To introduce the words like 'Santa Claus', 'turkey' or 'stocking' I used pictures.

Step Three – Crossword

For this activity I had to prepare a crossword (app. 8) and I tried to find words which are connected with Christmas time. Each of the pupil received one copy and they were asked to fill it. Then we checked the crossword and the pupils wrote their answers on the blackboard. 

The second activity was – I divided the pupils into groups of five and their task was to prepare their own crossword. Then each group drew and wrote the crossword on the blackboard and the others had to complete it.

Step Four – Cultural Note on Christmas

This was reading activity. I prepared a copy with some basic cultural facts about Christmas for each pupil (app. 9). Their first task was to go through the text and underline the words they did not understand. The most difficult word was 'the mantelpiece' and I tried to explain this word by drawing it on the blackboard.

Their second task was to read the text, I read it first and then I asked volunteers to read it out loud. At the end of this activity pupils wrote the new word they have learnt from the text  into their vocabulary books.

The third activity I prepared for pairs. Each pair got an envelope and their task was to put each stripe to the right column – Czech Christmas and American Christmas (app. 10). Then we checked their answers by reading each column.

Step Five – Find Someone Who…

For this activity I prepared a copy of the task sheet for each pupil (app.11). This activity was mostly speaking and grammar activity. It was based on Past simple tense. First we did some revision of past simple tense – affirmative and question, regular and irregular verbs and I wrote some examples on the blackboard. Then I gave the pupils five minutes to fill their copies, there were two rules – speak only in English and use the same name only twice. Students had to walk around the room and ask each other questions to fill in the names of their classmates in the blank spaces. I was walking round the class and listening to their English. When the pupils finished they had to sit down. Then I started to ask the questions, for example, 'Who got books as a present, Radek?' and Radek's answer was, for example, 'Michaela.'  I asked all the questions from the copy.

Step Six – Christmas carols

For the end of the lesson I prepared two songs – Jingle Bells and We Wish You A Merry Christmas (app. 12). Most of the pupils knew these two songs from the previous classes. First we read the text to revise it, then I played the CD to listen to the songs first and then we sang them together round the Christmas tree. 

Step Seven – End of the Lesson

I summarised the whole lesson, asked if there were any questions. Then I assigned homework – the pupils were asked to bring some old things and clothes that can be used for dressing up the snowman for the next lesson. Then I gave them their Christmas presents.

Lesson 2 – Christmas

During the previous lesson I decided to prepare one special lesson. The pupils were asked to bring some things needed for the snowman. This lesson took place after Christmas when we came back to school in January. I took the pupils outside and divided them into three groups of five. Each group was asked to build a snowman. Then we started to dress them up. Each snowman had different clothes and we revised a lot of vocabulary, like 'a pot', 'a scarf', 'a carrot', etc. After that we dressed the snowmen up, each group had to describe their snowman.

For example, the first group described the snowman:

'Our snowman is wearing a black hat, a green tie, green mittens and black glasses. Our snowman has got a nose of carrot and mouth of coal. Our snowman is holding a broom in his left hand.' 

In this activity they revised vocabulary, colours, verb have / has got and present continuous tense.

Comments and Evaluation

The lessons went off quite well without any serious problems, especially Lesson 2. It was something new for the pupils. The activities were not difficult and the pupils liked to decorate their Christmas tree and build snowmen. 

The biggest problem was the time in Lesson 1. We spent a lot of time on decorating the Christmas tree and we did not manage to sing the Christmas carols. After this experience I decided to divide Lesson 1 into two lessons. It could be better to practise step 1, 2  and 3 in the first lesson and step 4, 5 and  6 in the second one. There will be more time for each activity.

In Art lesson the pupils made Christmas cards for their teachers and parents or friends. I wrote a Christmas message on the blackboard and the pupils used their own ideas to make Christmas cards.

Lesson - Valentine's Day

Step One – Warm-up

The lesson began with the introduction of the topic and I asked pupils what they know about Valentine's Day and if it is celebrated in their families. We were talking about it, the pupils spoke in English and in Czech. They knew for example the date when Valentine's Day is celebrated and that people send each other Valentine's cards, but they do not write their names inside. They also knew some words connected with Valentine's Day, for example, 'a heart', 'a rose', 'love', 'kiss', etc. Most of the pupils said that they do not celebrate Valentine's Day but some pupils said that usually father brings some flowers or chocolate to mother on Valentine's Day.

Step Two – Introduction of the New Vocabulary

This activity was mostly revision for the pupils. They knew a lot of words that can be connected with Valentine's Day, so they were saying the words and I wrote them on the blackboard. Then I distributed the dictionaries to the pairs and asked them to find other words they do not know but they can be connected with this holiday. They found, for example, 'to hug', 'an arrow', 'a secret', etc. Then the pupils wrote the new words into their vocabulary books.

Step Three - 'Relaxing' Activity

The children wished to play a game and we all agreed on the Vocabulary King. I used the words connected with Valentine's Day. We played two rounds. In the second round I asked a volunteer to take my place and thus be the 'caller'.

Step Four – Reading

This was reading activity. I prepared a copy with some cultural and historical facts about Valentine's Day for each pupil (app. 13). This text was more difficult to read and understand because there were some new words. I divided the pupils into pairs and their first task was to go through the text and find the words they did not understand. The most difficult words were 'the Christians', 'the Roman Emperor' and 'prison'. I asked them to find the meaning in the dictionaries.

Then I read the text out loud for the pupils. Their second task was to read in pairs. I was walking round the class, listening and correcting their pronunciation. Then I asked some volunteers to read the text out loud.

Step Five – Find the Differences

At the beginning of this activity I divided the pupils into pairs. I gave each partner a copy of one of the pictures, A or B (app. 14). The task was to find the differences between the pictures by asking questions (there are 10 differences in each picture). They also had to note down what differences they found. They also revised the grammar as have / has got, there is / are, present continuous tense.

Step Six – Mixed-up sentences

This activity was revision of Valentine's Day and Halloween. I divided the pupils into two groups. Each group got three or four copies (app. 15). Their task was to divide the sentences into Valentine's Day and Halloween. The first group had to complete Valentine's Day and the second group Halloween. They also had to write the sentences as the paragraph. When they finished it we checked the sentences. Each group read the paragraph. There was not any problem with this activity, only in reading I had to correct pronunciation in - 'careful', 'a message', 'sheets' and 'receives'.

Step Seven – End of the Lesson

I summarised the whole lesson, asked if there were any questions. Then I assigned homework – the pupils were asked to learn the new vocabulary and read the text about Valentine's Day.

Comments and Evaluation

This lesson did not go as well as Halloween or Christmas lessons. It was because the pupils do not like this holiday much. This holiday is not usually celebrated in the Czech Republic and most of them do not see it in their families. Another reason, why they do not like to talk about love and Valentine's Day much, is that they are too shy at their age. That is why we played the game, it helped me to concentrate them more for the following activity.

Lesson – Easter

Step One – Warm-up

The lesson started with the introduction of the topic and asking pupils what are the Easter customs celebrated in the Czech Republic. Most of them celebrate Easter because they live in small villages, where the customs are still kept. Some of them spend Easter Monday with their parents by visiting the zoo or castles.

Then we talked about Easter in Britain and America. I told them my experience from the USA, where I spent also Easter time during my visit.

Step Two – Introduction of the New Vocabulary

I started this activity by introducing the new vocabulary that is connected with Easter. I brought, for example, 'decorated Easter egg', 'a chocolate bunny and chocolate chicken' or 'a willow cane' etc. I started to show the things saying 'A decorated Easter egg. This is a decorated Easter egg.' or 'A chocolate bunny. This is a chocolate bunny.'  My pupils repeated and practised pronunciation. Then I gave each pupil one copy with Easter crossword for simple revision (app. 16). They completed, we checked orally, sometimes I had to correct pronunciation.

Other vocabularies what I wanted to introduce and they are connected with spring were flowers. I used pictures that the pupils painted in Art lesson (app.17A,B). Then I gave each pupil one copy (app. 18) and their task was to find all the flowers on the right in the crossword on the left. After they finished we checked the hidden words and a volunteer wrote it on the blackboard.

Step Three – Reading

This activity was based on reading about spring and Easter in Britain and America. I gave one copy to each pupil and their first task was to underline the unknown words from the text (app. 19). They could work in pairs. Most of them underlined 'meadows', 'changeable', 'equinox', 'dyed', 'confectionary' and 'yard'. Then we wrote the words on the blackboard and I tried to explain the meaning of the words using mime, gestures, drawings and examples.

Then I divided the pupils into four groups and each group had to prepare reading of one paragraph. They helped each other with reading and pronunciation and I was walking round the class and helped if they had some problems. After they had finished each group read the paragraph out loud. All groups decided that one pupil read one sentence. If there were more sentences better pupils read for example two sentences. After reading the pupils were asked to write new vocabulary from the text into their vocabulary books.

Step Four – A Treasure Hunt

I found this exercise in the magazine called Friendship (XXX., 8, FLP 1997). I prepared one copy for each pupil (app. 20). We read the assignment first and I asked pupils if they understand the task. Then I asked volunteers to translate into Czech to help the weakest pupils. Then we revised vocabulary of the house – rooms, furniture and other things connected with the house and also some prepositions as – in, behind, on, to, next, etc. I said the rules – they had to work by themselves, they had to complete all the words and find the hidden words. If they finish, they have to bring the copy, I check it and give them the mark. 

Then we checked the answers on the blackboard because three of the weakest pupils were unable to complete the words. I asked them what was the most difficult for them in this exercise and they agreed on to understand the clues.

Step Five – End of the Lesson

I summarised the whole lesson, asked if there were any questions. Then I assigned homework – the pupils were asked to complete two more crosswords but they had to use the Internet for this homework. I wrote them the Internet addresses where to find the crosswords – 

www.kidsdomain.com/holiday/easter/word/hard.gif (app.21) and 

www.kidsdomain.com/holiday/easter/word/cross2.gif (app. 22) and their task was to complete the crosswords, print and bring them to the next lesson.

Comments and Evaluation

This lesson was focused most on vocabulary. The pupils learnt a lot of new words but there was also lot of revision for them, such as vocabulary connected with the house or the prepositions. The lesson went off quite well without any serious problems because it did not include difficult tasks and activities. The weakest pupils had some problems with reading and completing 'The Treasure Hunt' exercise. The pupils enjoyed most of the activities.

CONCLUSION

      In my bachelor's thesis I focused on vocabulary teaching – Halloween, Christmas, Valentine's Day and Easter.

      In the theoretical part I studied and discussed various aspects influencing the effectiveness of the teaching and learning process. In other words, the theoretical part summarises the organisation of vocabulary teaching and presents some factors influencing successful language learning. This part gives only a narrow look into the field of vocabulary teaching in the form of a basic theoretical background. In particular, I looked into the principles of presentation, practice and testing.

The area of teaching vocabulary is huge, so further and much deeper investigation is required to cover all the aspects and to find the place and importance of vocabulary in teaching and learning a language.

      The practical part allows the reader to look at the teaching vocabulary – holidays in practice and see how their principles work.

My teaching experience proves that the teacher can deliver to his / her students a great input of information and that large numbers of students are able to learn vocabulary without much difficulty if the vocabulary is taught according to the principles and approaches. But once they learn some vocabularies, students need a lot of practice to 'master' it gradually. In this sense the teacher has to be able to supply his / her students with a large number of exercises and activities. This can be a problem with some special lessons because the teachers do not have much time for them during the school year and they cannot spend many lessons on them.

It is good and useful for the students to know some cultural facts and differences from the foreign countries. They are young learners and thus they are restricted by their ages and learning abilities, but I try to provide them as much practice (both of vocabulary and cultural facts) as possible.

BIBLIOGRAPHY

Friendship. FLP, 8/XXX, 1997

GAIRNS, R., REDMAN, S.: Working With Words. Cambridge: Cambridge University Press, 1991

HARMER, J.: The Practice Of English Language Teaching. London: Longman, 1991

HLADKÝ, J.: Glossary Of Linguistic Terms

MAGUIRE, J.: Seasons and Celebrations. Oxford: Oxford University Press, 1997

Macmillan English Dictionary Of Advanced Learners. Oxford: Macmillan Publishers Limited, 2002

PERCLOVÁ, R., WISNIEWSKA, I.: Speak Out In English!. Plzeň: Fraus, 1997

SHIPTON, P.: Chit Chat I. Oxford: Oxford University Press, 2002

THORNBURY, S.: How To Teach Vocabulary. London: Longman, 2004

UFIN – Angličtina pro děti. O.R.A.Z., 4/2006, 5/2005

WHITNEY, N.: Open Doors 2. Oxford: Oxford University Press, 1994

ZAHÁLKOVÁ, M.: Anglická konverzace pro 2. stupeň ZŠ. Praha: SPN, 1998

www.en.wikipedia.org
www.kidsdomain.com















5
38

