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Introduction

The matter of social strategies has recently becamery frequently discussed
topic. Not only does it touch the field of foreianguage teaching, but also and mainly
our normal daily life. This phenomenon can be gasdticed in the policy and self-
development of big prosperous companies. Psyclgifgisociologists, personnel
officers and, of course, managers are aware ofitifortance of friendly social
background at the working place as it is obviowd tetter relationships make the work
more successful and productive, so they try to ntakeelations in the company more
stable by various group formation activities andrses.

Somehow, school or, to be more specific, langudgsesmoom can be seen as
a small company: the teacher is the manager, sisidie@ workers and the product is
their command of the target language. Comfortatsteaphere, good classroom climate
and well organized work plan, all together make Igsning process more effective.
Moreover, social strategies can enable studergpdak, which is in the class of fifteen
students while teaching by frontal method nearlgassible.

In my diploma thesis, firstly, |1 would like to pdiout the importance of social
strategies in foreign language teaching as thegnofto not only teach the target
language, but also prepare the studérftsr their future life on the level of cooperation,
empathy, organization of time, responsibility efmnsequently, would | like to show
some possible ways of teaching based on sociakgtes, because, in my opinion, they
can make the teaching process more attractivdhéostudents and their teacher as well,

and help the teacher to avoid stereotypical tecles@nd methods in the lessons.

" Later, when using the term English “target langidg meant.
TIn my thesis all the language learners will béeththestudentsNo consideration on their age, except
of the research part, will be taken



Secondly, | would like to refute some negative egsgs about pair and group
work, which seem to persist in the foreign languigehing in our country from the era
before the Velvet Revolution and to stress its fpas. Even though it might sound
curious, grammar-translation method and the fromathing are still very widespread
in Czech schools. In fact, there is no need forcBzeachers to get inspiration from
the schools abroad, if they take on considerati@ntéaching methods and strategies
they use. On this point, self-evaluation and opscusion among the school staff is
highly desirable.

Thirdly, 1 would like to present the results of myuantitative research. Two
types of questionnaires were administered. One g determined to teachers. Most
of the respondents were teachers studying for hidgéeel teaching qualification
in the department of English language at the Fgcoft Education of Masaryk
University in Brno and the rest of the respondemtsre my fellow students
at the faculty, who have been already teachingrigbte language schools in Brno.
Second type of questionnaire was dedicated to kEgwudearners, who were born
in 1980 or earlier. In this case, the questionsaivere given to various people learning
a foreign language, mostly English, in a languagese.

Finally, all my assertions should lead to the im@oce of social interaction
in the foreign language teaching as it is often dhly foreign language environment

for the students.



1 Communication

Social strategies in foreign language learning gandh in hand with
communication, but the process of communicatiomas simple. American scholar
DeVito distinguishes four main areas of human comgation in real life:
intrapersonal, interpersonal between two partidggam a small group and public
communication (2001:17).

The intrapersonal communication takes place inside the consciousaess
the person thinks, analyses, solves problems, cosapes stress, tries to be aware
of his/her weaknesses and to have emotions undarotoThe main objective is
reflection and analysis, whereas the main objestivef the interpersonal
communication are building relationship, pretendiagd to be helpful. DeVito
describes the main objectives afsmall groupas a share of information, production
of ideas, problem solving and to help each otherthe small group is more effective
in brainstorming and problem solving than individuar pairs. The aims gbublic
communicatiorare to inform, to convince and to amuse the awaien

Many foreign language teachers have the dreamaicthtéheir students to live
and think in the target language. It is often s#&at students reflect in their native
language and translate their thoughts into Englidtich frequently leads to mistakes
in syntax or to misleading expressions (i.e. CzshglGenglish, Franglais). Concerning
the social strategies in foreign language teachihg, most important and valuable,
while working in a classroom, are interpersonalir(peork) and small groups types
of communication, which certainly develop the commiative skills the most. The last
type, public communication, even though it does d®telop communicative skills so

much, can be trained in project, topic presentatioim final feedback after an activity.



The act of communication is basically the transmrs®f information of some
kind — a ‘message’— from a source to a receivethéncase of language, both source
and receiver are human, and the message is traedmibcally, through the air, or
graphically, on a paper or via the Internet (Cryst885:247). Further important fact is
that the process of communication occurs in aeir8lccording to Gebhard, it begins
when a person has both a social need to sharemafmm with others, or to influence
the attitudes and behaviours of others. Followitggp ©f communication is encoding,
which is an internal activity and results into assegge, which can be verbal, nonverbal
or a mixture of both. The message moves betweeplgpé&arough a channel (i.e. sounds
or visuals). Then the message reaches a responberdecodes it. In other words,
the responder is trying to understand the meanmegited by others. As a result
of understanding the responder sends a response,dobs he/she decides to do about
the message, which is feedback. The process of cmmcation can be seen

in the following chart (Source: Gebhard: 1999):

Themessag is sent through ehanne
(letter, e-mail, nonverbal cues, speech...)

SOURCE OF RESPONDER
COMMUNICATION This persomlecodes
This persorencodesa message the message

Theresponseis sent through ehanneland includes
feedback



2 The Importance of Communication in Foreign
Language Teaching

Language is a social phenomenon and can be onedfocommunication. It can
be used to convey information, express feelingpetsuade someone to do something,
make contact with someone else, write poetry d¢ &dout language itself (Leech,
1982:150). Students may be strongly motivateddenléoreign languages, because they
know it will put them in touch with more people,tkat the same time they know that it
will take a great deal of effort to master it anéyrbegrudge that effort (Crystal,
2003:3).

Language has many functions, which can be divideal rieferential, expressive,
conative, phatic, poetic or metalinguistic, but emahan one function are often
combined. Crystal also mentions that language @nondtasionally used for purposes
other than communication: to let off steam (i.e.ewthit our finger with a hammer),
to give delight to ourselves purely because ifdbmic effect which language has upon
the ear (i.e. children’s word-play) or as a vehiide our own thoughts, when no one
else is present (1990:251).

The expressiortommunicationcomes from a Latin wordommonneswhich
means to share, to impart, to partake, to joincdoperate etc. (Hoad, 1996) Thus,
the current sense carries the same significangamtmication, as a noun, expresses
the activity or process of expressing ideas antinige or of giving people information
(Hornby, 2000).

It might be interesting to think a little about tliequency of the communication
between two people in real daily life. AccordingMarphy, approximately 90 per cent
of all our oral communicating is done between amg people (1996:1). In addition,

the differences between effective and non-effectbe@anmunications can be seen



everywhere around us. In fact, communication existscontext, which highly

determines the meaning of all verbal and nonventi@rmation (DeVito, 2001:21).

It means, the same words or behaviour may have ledetyp different connotation,

if they are used in different circumstances. Se, ithportance of the communication
in pairs or small groups during the language lesssmbvious. Moreover, considering
the number of students in class, which is constanttreasing, pair work and work
in small groups become gradually the only oppotjurior the student to speak
the studied foreign language in the class.

In fact, the roles of partners in communicationwiger than it might seem from
the first view. They do not only speak, they listem each other, adjust their
conversation to others, use nonverbal gesturesgasktion and react. Thus, natural
conversation does not consist of strings of quest@and answers, but frequently one
speaker makes statements and the other signatesn&nd encourages the first one
to expand his/her idea.

As the basic aim of language learning is to comicate, the teachers should
give the students opportunity to speak. In addjtwhile working in pairs, the students
can train some of the abilities mentioned abovecofding to Hess and Pollard,
the more students speak, the better they learrb(1R%Active involvement of this kind
is very close to learning acquisition, which is anscious and more persisting than
passive observation of conversation between thehé&gaand one student. In general,
unconscious is often very desirable thing, esplgci@r language learning, when
the teacher encourages the students to use csitaiagies (Oxford, 1990:9).

Moreover, self-development in sense of communicateeds other people.

In other words, by cooperating with others, we came to understand better our own



experiences and opinions. We can also enrich themumderstanding and experiences
of others (Edge, 1992:3).

Someone could object that the student might ndtce@fortable while working
in a pair with a partner they do not like, but @&al life we cannot choose who to work
with. It means that school should prepare the stisdfor their future and in fact, later
at work they will not be asked who they would like cooperate with. Moreover,
students should learn to be able to express tie#@siin a comprehensible way, because
it is common that most of them will at least oncelife head the situation, when
appropriate expression of ideas will be essenf, the more they know about
the communication and the more practice they hénemore successful they will be.
Moreover, the target language can serve easilyvahiale for communication, not just

an object to study (Larsen-Freeman, 1986:128).

“Most students, even those at a young age, recogtiize importance of learning
to communicate in English. They want to learn towgwnicate in English. Although my English isn’'t
perfect, | think it is my job to teach them to caminate in EnglisH.

(Comment by a Thai EFL teacher, Gebhard, 1999)
“One of the greatest pleasures of life is convesgt (Sydney Smith

“The way we communicate with others and with owmsglultimately determines the quality
of our lives”
“Communication is power. Those who have mastetecffective use can change their own
experience of the world and the world's experiesfddem.”
(Anthony Robbin$

We never know what our students will one day dthas profession.
In fact, most successful leaders or influentialspealities in human history, such as
Thomas Jefferson, Martin Luther King, Winston Chuitc Mahatma Gandhi or even

Adolph Hitler, were great public speakers and nrastecommunication.

" Sydney Smith — (1771-1845) English philosopher esghyist
T Anthony Robbins — American leading peak perforoeacoach, whose clients included Princess Diana,
André Agassi or President Clinton.
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3 History, contemporary situation of social strateg ies
in language teaching

The idea of social strategies is very old. It alseaxisted in the ancient Greece
and Rome, even though this term was not used attitha. In the & century BC
Socrates was aware of the importance of communication asdduthe method
of inquiry, answering a question with a questiorhicki was later described by his
studentPlato asSocratic dialogueBesides, some features of cooperative learning ma
be seen in Aristotle’s writings, where he expressed some basic ideas
of communitarianism comparing the isolated lives of people in big rmgblis to close
relationships in the smaller city, even though teisn had been not used until thé"19
century (Etzioni, 2001:355). Consequent@uintilian pointed out the method of one
student teaching the other. However, the principle learning by explaining
the problematic to lower level co-student is $t#ing recommended by many respected
teachers even nowadays.

Despite the black period of teaching in middle agkich was based on drills
of Latin and Greek textdflhomas Aquinas middle aged theologian and philosopher,
mentioned the cooperative teaching in his workss(kavéa, 1997:17).

Well known Czech educator, scientist and writemfrthe age of renaissance,
John Amos Comeniuswrote in 1632 in the Bohemian Didactic8Vho teaches others,
teaches himsélfHe also mentioned the role of older studentsp Wbklped the teacher
and their younger classmates. Similar to Comenagights is the one byoseph
Joubert,

a French philosopher of ¥&entury, To teach is to learn twice”.

" Communitarianism comes from Latiromniiniter — together, it is a social theory, which emphasize
the importance of interpersonal relations, frienplstolidarity, common intentions, interests, ttadis in
opposition to the idea of individualism. (McLea®03)

9



In the 1790s EnglandAndrew Bell and Richard Lancaster designed
an educational system based on an instructionanuigr, which engaged older, more
advanced, students to teach their younger, notua$ iskilled classmates. Essential part
of this method was the communication between oaehier and the advanced students,
which allowed the teacher to educate a large nurobestudents (up to 800 in one
class!) and to limit the price for schooling to maum; moreover, it was highly
effective. This system became highly used, esggciah America, where
the immigration and population were rapidly inciegs and by 1830_ancasterian
schoolshad spread from the Northeast to the urban cemtrdbe South and West
(Hansen, 2004).

One of the most remarkable representatives of thgressive education based
on social principle in the first half of the 2Gentury was American philosopher,
psychologist and educational reformédghn Dewey (1859 — 1952). Similar to his
contemporary Russian developmental psychologist o¥sky, Dewey believed
in the significance of interpersonal communication education. Typical element
of Dewey’'s theory was learning by experience, nagt jby mere memorisation
of lessons. He also stressed the necessity of golsblving, critical thinking skills
in education and communication.

In this time, the Czech educational system was hase Herbart’s principle
of drilling theory without practical demonstraticand authoritative attitude of the
teacher towards the students.

As a progressive developer and interpreter of Déwéjeas is considered
William Heard Kilpatrick (1871 — 1965), not only did he implemented themrject
method but also he brought into American educationatesysdiscussion and was able

to teach a class of 600 students thanks to usaggronfp work (Generals, 2000).

10



Another system of education in the USA inspiredgywey’s work wasVinnetka Plan
which was developed byCarleton Washburne (1889 — 1968) and supported
cooperation, group work, discussion and projectkwor

Winnetka method was later adapted by a French ¢eaCielestine Freinet,
(1896 — 1966) and used in so callectinet schoolsAs well as Winnetka Plan, this
method was based on cooperation and stresseddparption for student’s future life,
such as investigation, research, project work efitherty of expressing student’s ideas,
and strictly refused memorising of lessons.

French lecturer of pedagogy at Sorbonne and protsigof progressive
teaching,Roger Cousinet(1871 — 1973), became in 1920s well known forrhethod
of free-group work method. He wrote in 1930Hild is a scientifically active beirig
(Raillon, 1993).

According to Cousinet, children activity is natueald should be encouraged
in educational process. Further, does he insidt e effects on socialisation are
beneficial, not only intellectually, but also thé&gach the children to trust their own
judgement. Children learn to express themselvearlgleto listen to and understand
others. They learn to live socially, in other wartts enhance their own thinking with
the thinking of others.

The important fact, which influenced the educatithe 20" century in Europe
and America, connected with social strategies, thesemergence of new science —
sociology, which originally belonged to philosopduyd its name was derived by French
philosopher Auguste Compte in 1838 from LaBncius (companion, associate).
The first European department of sociology was @mehin France in 1895 bigmile
Durkheim (1858 — 1917), who believed that education wagrakto the continuation

of a society (Wagenaar: 2006) and described scasdh society in miniature”, but

11



a society of a special sort, which has a similagrdrchy, rules, expectations
to the "outside world". According to Durkheim, fommschooling should produce
“social beings”. He claimed that schools are prosiud society and they reflect, for
better or worse, the live of their communities (Bock, 1973).

In the Czech Republic at the beginning of thé" 2@ntury, the importance
of social interaction in learning process was esgped by the representative of
educational system reformatioviaclav Prihoda (1889 — 1979), who said that children
should not be taught to become individuals, bubéocome valuable members of our
society.

In that time, Czech educators fascinated by newdeaecies in American, French
or German education intended to change the old lCaelucational system based
on Herbart's principle and founded several expenialeschools which supported
different methods of teachingiiRoda also was influenced by tBalton Plancreated
by Helen Parkhurst (1881 — 1957) in the USA. This method is highlydisven
nowadays and enhances the student’s social skitlssanse of responsibility towards
others.

The second half of the $Ccentury was marked by the development of social
psychology and sociology of education. The eduaaitiothe Czech Republic in 1960s
supported collective teaching, but the interactetween students during lessons was
restricted (Kasikova, 1997:18).

Nowadays, the communicative competence is invoimeRamcovy vzdavaci
program (Educational Program Framework), a document fagigieng educational
programs at elementary schools, which has beeffdctige since I September 2005.

To sum up, despite the persisting tendency of misingrthroughout history,

social strategies have been involved in educatiocesthe early beginning of society.

12



They appeared in different forms, either as disonsexpressing of student’s ideas or
as group work or project work. All these methodadléo education of perspective

members of society, who are able to express fithely attitudes and to cooperate with

others.

13



4 Social strategies

4.1 Social strategies definition in general

One of the most recent trends in foreign langutgehing is the learner-
centeredness. In other words, student becomesiititar of the teaching process and
the teaching approach is directed according to shuelent's appropriate learning
strategies. It has been described by many researtiogv to facilitate the student’s
learning and the use of absorbed information thguage learning strategies. In fact,
these strategies are used by students consciousiynamnsciously, when they are
processing new information or accomplishing taskihe language lesson.

As already mentioned above, several language iteastrategies taxonomies
have been published and most of them involve eittmnmunication or social
strategies, or both of them. In general, commuitnastrategies are understood as
the focus on the process of participating in a eosation, which involves getting
meaning and clarification, whereas social strategie those that the students engage
to face the opportunity to be exposed to the tdeggjuage and practise his/her already
gained knowledge. These strategies often permeatk ether in the meaning and
scholars put them frequently in connection witheotbtrategies, i.e. affective, or their
content is included in other strategies. Oxfordss#ee aim of language learning
strategies in the development of communicative aene and in her taxonomy is
communication involved in social strategies. Furtlsée mentions four-part definition

of communicative competence (1990:7):

1) Grammatical competence and accuracy
2) Sociolinguistic competence

3) Discourse competence

4) Strategic competence

14



Despite the importance of communication in fordemguage teaching, it is not
involved in all teaching methods. The foreign laage teaching method, which
contains the social strategies, and though the aomuation, the most, is
communicative language teaching (CLT), which isoakown as communicative
approach. Its main aim is the development of lagguatudent's communicative
competence and is learner-centred. CLT provide®mppities for naturalistic second
language acquisition, through the use of interactpair and group activities
(Richard/Rodgers, 2001:193), and requires a coraditke amount of exposure to target
language. Communication-oriented language instostiare based on student’s
language learning needs in a supportive, non-judg@mhand non-threatening classroom
atmosphere (Eveyik, 2003). Students are given gigahtions, roles and real purposes
to communicate, so that they can share knowledgelnfys, experience and their
communication partners’ reactions. Moreover, it easier for students to accept
correction from their peers as well as teachers \ah® independent participants
oscillating between the roles of facilitator andedtor transmitter (Eveyik, 2003).
Another characteristic of the CLT is the use ohauatic materials, which give students
the possibility to develop their strategies for erstanding language (above all
compensation strategies) as it is actually usechdtywve speakers (Larsen-Freeman,
1986:132).

The cooperative language learning (CLL) is vemysel to the social strategies
and CLT. The learning is dependent on the socsifyctured exchange of information
between students in groups (Richard/Rodgers, 20@).:1People often mistakenly
equate CLL with a more general idea of group wbik, this method goes beyond just
putting students in groups and telling them to wtolgether (Kluge, 1996). Each

member of the group participates on the group taskjt has clearly defined roles

15



for the students, and the learning with othersaases the student’s motivation. This
can be helpful to not so gifted students and bpdslitive relationships among students.
Team-based organisational structures replace catiopeand support cooperation,
which is also important in the real life and clgatkfined goals help students to absorb
what they are supposed to learn. Cooperative legrhas been statistically shown
to enhance learning, to improve comprehension amiease retention. Research
investigating on cooperative learning dates badlaoton Deutschin the 1940s.
Communication and cooperation is also included emmunity language
learning, which is student-centred and draws on dghmup’s supportive capacities.
The students suggest a topic for discussion andetieher’s role is to help to sustain
the activities without forcing any student to pegate who does not want
to (Prodromou, 1995:151). This method attempts dduce the student’s anxiety

by encouraging them and activating their emotions.

" Morton Deutsch is a social psychologist and researin conflict resolution. In 1986, he founded th
International Center for Cooperation and ConfliesBlution.
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4.2 Social strategies definition in general according
to Rebecca Oxford

The most well-know division of learning strategies the one of American
teacher and writer, Rebecca Oxford, who separh&s tnto direct and indirect. Those
that contribute directly to learning are closeljated to the subject matter (memory,
cognitive and compensation strategies) and thosehware essential to language
learning nonetheless, but do not directly involvee tsubject matter itself
(metacognitive, affective and social strategied)e 8numerates eleven fundamental

features of language learning strategies (1990:9):

They contribute to the main goal, communicative petance.
Allow students to become more self-directed.

Expand the role of teachers.

Are problem oriented.

They are specific actions taken by the students.

Involve many aspects of the student, not just dogni
Support learning, both directly and indirectly.

Are not always conscious.

© © N o g bk~ N pRE

Can be taught.
10. Are flexible.

11. Are influenced by a variety of factors.

In social strategies, students deliberately segbkoxipnities to practice their
knowledge and to be exposed to the target lang(iagehey try to speak with native
speakers in order to practise the language, ligteradio, watch films or TV, read
books in English, etc.). Social and affective styss are of paramount importance,
as they involve student’'s whole person and thenlegr process is very close
to acquisition. It could be misleading to think ttrsocial strategies are used only
for listening and speaking, they are helpful andegd essential to all four language

skills (Oxford, 1990:168).
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Oxford explains the importance of social strategiefreign language teaching
by her definition of language &a form of social behaviour; it is communicatioma
communication occurs between and among peoplenirepa language thus involves
other people, and appropriate social strategies avery important in this
process.(Oxford, 1990:144)

According to Oxford, three sets of strategies auuided in social strategies:
asking questions, cooperating with others and esipimg with others. Each set

comprises two specific strategies as can be seantfre following diagram:

1. Asking for clarification or verification
A. Asking questions<
2. Asking for correction

Cooperating with peers

I1l. Social B. Cooperating with other
strategies

A

Cooperating with proficient users of the
new language

Developnig cultural understanding

C. Empathizing with other:

J

Becoming aware of others” thoughts and
feelings

In fact, we spend our lives asking questions (H£395:1). To be able to speak
about a conversation, there must be at least onestiqn asked by one
of the participants, than the talk can be compldargrand it is not a monolog.

“Quality questions create a quality life. Succespople ask better questions, and as a result,
they get better answers(Anthony Robbins)

While workings in pairs or small groups, the studenave more opportunity
to ask questions, which is sometimes difficultfe¢ elementary and pre-intermediate

levels, except of drilled basic questions concegrtudent’s personal data. The more
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students speak the better they learn (Hess, 199btiBy may try to find out some
information about their classmates, which intetbsim, or discover some interesting
facts, they do not know. These situations are genylar to the real life and this should
be the aim of language teaching.

Moreover, a dialog, or a conversation, does nbt consist of factual questions,
but also some listener’'s feedback should be neggssavolved. The speaker needs
to know, whether his words were understood by thrarmunication partner and needs
some encouragement in a form of listener's noddimig another nonverbal
communicative gestures.

Another important advantage of social strateg@serning asking questions is
that while working in pairs or small groups withepg, the students do not feel so
anxious to ask or to admit that they do not undestsomething, as it often happens
in frontal teaching. In fact, learning under stres®ften ineffective and can even be
of negative value, so, pair work and groups wokkracommended to reduce the stress
(Norman, 1986:12). Briefly, the student’s feelingay lower the barriers to language
acquisition.

Following important element of the social stra#sgis cooperation. It comes
from the mutual interaction between people andrtleeilective living, when one
participant influences the other and the other gréssreaction influences the former
one again. This social interaction, or informatiexchange between people, enables
people to coordinate their work and to cooperateddition, it is important for forming
interpersonal relationship€4p, 2001:190) and building relationship with andoam

students is very important (Larsen-Freeman, 1986:96

“What children can do together today, they can ttma tomorrow.”(Vygotsky)
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In foreign language teaching the use of socialtesgias can help the weaker
students to catch up some language from their radvanced classmates and to build
their relationships in class. It also works vicesaon the level of help and patience.
Peer cooperation is especially between school ageldiren essential, moreover,
it implies the absence of competition and the preseof group spirit (Oxford,
1996:145). It is obvious that communicative inté@t encourages cooperative
relationships among students, as it gives studantgpportunity to work on negotiating
meaning (Larsen-Freeman, 1986:130).

Social strategies allow the students to learn tdewstand another student’s
feelings, to tolerate different opinions, thoughisd cultures. According to Oxford,
empathy is essential to successful communicaticaniy language (1996:146). People

differ in their behaviour, manners and expressimgjytfeelings and attitudes.

“To effectively communicate, we must realize thataxe all different in the way we perceive

the world and use this understanding as a guideutocommunication with others(Anthony Robbins)

Consequently, teaching to communicate throughoat dbcial strategies can
show the students, in a friendly way, to try notstidve their arguments by physical
force. In consideration with the increasing sodédferences between the students,
this point should not be forgotten by the teachassthe social strategies may be used
as bullying preventionRi¢an, 1995:82). The principle is very simple: pairrkvand
group work support the involvement of the classigrs and some their qualities can
be recognised by the class, as well as the possggeessors could reach some respect

of the class.
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5 Roles of students, teacher and classroom setting

In past, when the learning process used to be ¢eaemntred, the student’s role
was mainly to drill and memorise the informatiortheiut ability or practical knowledge
to use them in the real life or put them into aoptext. Nowadays, students are, above
all, communicators (Larsen-Freeman, 1986:131). tirerowords, even though their
knowledge of the target language is limited andomnplete, they can be actively
involved in communication and try to learn to conmeate by communicating, which
in fact can also develop their compensation sti@sedt means that students learn to be
able to figure out the speaker’s or writers intem$i as a part of being communicatively
competent (Larsen-Freeman, 1986:129). In fact, viemportant role of students
in social strategies is to cooperate with othersnast people learn a foreign language

better with others than on their own (Norman, 19&%:

“In order to learn, one must have a partner(Talmud)

Littlewood points out the importance of studeribsus on the communication
of meaning rather than on the practice of langy&a§60:50).

Another important feature of student’s role todaythat they become more
responsible managers of their own learning, whieAds to student’s learning
autonomy and supports students’ needs, especidllie working in pairs or small
groups. Moreover, while communicating, the studesnnot directly forced to use
exactly only one possible way of self-expressing, iais typical for grammar-
translation method, but is given a choice not caibput what to say, but also how
to say it, which is more natural. Also, students deetter identify with their roles
in the interaction than during controlled languagectise. It is highly desirable that
the students create the interaction themselvesglule plays, discussions etc., which

makes the learning process more effective.

21



“A turtle trying to fly is more admirable then arHisitting in a tree.”(Murphy, 1996:124)

The traditional role of the foreign language teachsed to be to correct all
errors that occurred in student's formulations; bBeer, nowadays it is not only
to teach, to correct or to plan the lessons, asight seem from frontal teaching, but,
in communicative approach using social strategieds to monitor and to help
the students, which is more complicated process.

According to Byrne, in pair work the teacher works an organiser, who
organises the activities so that the students cactipe in pairs or groups, and
as a monitor, as he/she has to carry out some iclgeekile they are accomplishing
tasks whereas in group activities, the role is ainager and consultant, because
the teacher has to set up the activities and &r afflvice or provide necessary language
items if the students need and ask for them (1B)0The teacher acts as an advisor
during communicative activities (Larsen-Freeman,86t930). In other words,
the teacher is available as a source of guidaredpstand for some students may even
become an important psychological support. Studsindsild have the impression that
the teacher is really listening to them and undeds what they are saying.
By understanding how students feel, the teacherhedm students to overcome their
negative feelings, which might otherwise block thé&arning (Larsen-Freeman,
1986:97). Besides, he/she can monitor studentshgths and weaknesses (Littlewood,
1981:19) and oversees the students’ learning, ab ttrey could form a coherent
progression, leading towards greater communicaiity. Larsen-Freeman also points
as one of the teacher’'s major responsibilitiessialdish situations likely to promote
communication (1986:129).

Further, teachers are able to make language |epffiain more effective and
enjoyable. According to Oxford, teachers can exertremendous influence over

the emotional atmosphere of the classroom in tldiéflerent ways: by changing
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the social structure of the classroom to give sttglenore responsibility, by providing
increased amounts of naturalistic communication agdteaching learners to use
affective strategies (1990:140). In fact, all stgaés should be taught, social included.

Byrne admits that to teach the whole class togatheasier, in a sense to control
everything than pair work or group work (1987:6)it,bconsidering the tendency and
merits of student-centred teaching, the teaches#ipo in teaching process becomes
less dominant than before, however, not less imptrtThe traditional teacher’s
dominant role in the teaching process is also Bagmt for its effect on human
relationships within the classroom and may be absuced by introducing more
informal seating arrangements. Larsen-Freeman adhat the superior knowledge and
power of the teacher can be threatening. If thehteadoes not remain in the front
of the classroom, the threat is reduced and tldests’ learning is facilitated (1986:96).
When the teacher faces the whole class, intera@toon student to teacher, rather than
among students is fostered, so the teacher’'s posiginforces his/her authority as
‘knower’, but a more informal layout of the classno can help to support the students’
balance as communicators (Littlewood, 1981:47).

Despite the fact that classroom setting, and sgatioluded, can positively
influence the student’s attitude and habits towalerning, most of the Czech
classrooms are still organised as it used to libarera of the empress Maria Theresa
two hundred years ago: the writing desks are set upws, which supports mainly the
frontal teaching and pair work always with the sgpaetner, the large blackboard is
in front of the classroom and not far from it thesea big photo of the president.
All the students’ concentration heads towards trentf of the classroom, where
the teacher usually stands and so the studentheirback rows might not seem,

sometimes intentionally, involved in the learninggess. Even if the students would
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like to communicate, the traditional classroomisgtimakes the communication highly
uncomfortable or the students have to work alwajth the same partner. Eveyik
admits that the sitting order of students is adiaatorking against the formation

of groups, too, and provides a comment by a EFthiea

“I try to integrate group work activities into mylasses all the time, but there are 40 — 45
students in my classes and it is really difficulidatime-consuming to get them into groups. It takes
at least 10 minutes! This is too much time to wasten you have a lot to do. Instead, | prefer hgvin
them work in pairs because their sitting order isam more convenient for pair work and | don’t need

to spend time on rearranging the desk€Cbmment by a Turkish EFL teacher, Eveyik, 2003)

Some language classrooms in Czech schools areisedam U-shape, rarely
in a circle, which facilitates the communicationveeen the teacher and the students
and between the students themselves. Moreovertintulates the activity and
encourages the students, by giving them more sp@canove and impression
of freedom. This positive feeling enables the depelent of friendly relationships and
supports the language acquisition.

To sum up, teacher, in a broad sense, ‘facilitatufr’learning, may need
to perform in a variety of specific roles, sepdsater simultaneously (Littlewood,
1981: 92), however, together with the untraditioaabnging of the furniture in class
and student-centred focus on teaching process,ntaike the communication and
cooperation during the language lessons more ceéalerand season the lessons with

friendly and creative atmosphere.
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6 Lessons organization and learning environment

The persisting tendency of frontal teaching durthg lessons in the Czech
schools does not give to all students the possilidilearn to express them.

Renowned Czech educational psychologist, Jaap, advises teachers
to continuously develop the social cohesion of ¢less by organising out-of-school
activities, which provide the opportunity for studte and the teachers, too, to recognise
each other in different context. Further, he metgigdhe importance of learning
situations, when the students are compelled to erabg rather than to compete. Also,
he recommends the teachers to use sensitively dime gnd group work so that
the students learn in a convenient way to solverparsonal conflicts and points out
the fact that these strategies of teaching can vawsrkpossible prevention against
aggression, bulling etcCép, 2001:578).

Despite the fact that the classroom is often cadledartificial environment for
learning and using foreign language (Littlewood81:94), it is often the only foreign
language environment teachers can their studentadar with. Even though it is not
natural, it should not be forgotten that the clagsr is also a real social context on its
own with real relationships between students aadher, too.

Moreover, the structures and skills that the sttsl@equire during classroom
interaction can be later transferred to other kiofisituations. Emile Durkheim already
asked himself a question, what kind of place theosktis, and claimed that children
acquire in school collective believes and behawowhich allow them to take place
in the ongoing society without seriously disruptiiig(Boocock, 1973). Moreover,
a variety of linguistic forms may be throughout deer's comments and orders
presented. In other words, the language teachereagiahe social context should use

the target language as frequently as possibleaat for classroom management or basic
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tasks explanations appropriate to the student#sskn reality it means that in general,
people hear daily many orders and requests. Evall sthildren, when they start
to speak, learn orders rather early. They do ranléhem as single grammatical units,
but remember them as a one whole word. In additlwese language chunks are quite
easy to remember in most European languages. Goimgjcthat the foreign language
learning is similar to the mother tongue learnitinjs process seems to be very natural.
The students can learn grammar and vocabulary utitheing aware of the process

of learning.

“We have grammar classes, but we don’t even cathtgeammar. We call them ‘Skills’.
We introduce grammar points by creating a situattbrough pictures and dialogues. Everything is
presented in a context and students find out theecbtense to use. They don't need to know ialked

‘past perfect’!” (Comment by a Turkish EFL teacher, Eveyik, 2003)

In fact, the language lesson itself provides a siaarce of communicative needs
from its beginning until the end. When the lesstamts, the teacher greets the students,
then some lesson introduction is necessary andheyrtorganisation of activity,
explanation of the task, all these can be doneusmiérstood by the student even with
limited knowledge of English. Of course, this pregeshould become a regular routine
to the class and to the teacher as well, only tthen students can profit from
the structures the teacher often use and repeay, ¢tan memorise the sentences
the teacher frequently use without any impressiodritling. There is no sense, if this
process is done randomly and irregularly. Takingconsideration Oxford’s chart on
page 18, only by listening and reacting to the heds instructions, the student is
cooperating with a proficiency user of the targeiguage.

It is therefore important to provide students vtk language needed for routine
classroom affairs, in order to establish the fareijinguage as the medium

for organising learning activities. Not only withet instructions the teacher gives, but
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also with the frequent questions and requeststtidests might feel necessary to ask,
such asWVhat does this word mean in English, please? Caaldisten to the tape once
more, please? Could you speak slowly, please? Capen the window?etc.
Nevertheless, the students’ private conversationslass, if in English and do not
disturb the lesson process, should be supportédedteachers.

It might be objected that the classroom situatian bave some limitations.
In real life, students need to satisfy a considgrabder variety of communicative
needs, which arise from the events of everyday &fel certainly cannot come
to the topic in common language lessons. In fags, better to create partially artificial

English environment in the class than none at all.
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7 Types of class division and building pair and
group tricks

Many variations of class division have been alreadgcribed. In general,
students can work individually, in pairs or in gpsu

Individual work is obviously useful, but does noivelve social interaction,
which is mostly the main reason why people learreifm languages — to learn
to communicate, and student often soon lost the¥est and concentration. While using
frontal teaching, which in fact goes hand in hanthwdividual work, if the exercises
always done around the class, the communicatian e average class of 20 students,
limited to one sentence to be said by one studBnéw(ster, 1992:67). Further,
individual work does not motivate the student ascimas pair or group work and
the students might feel stressed and anxious oingakistakes.

Pair work seems to be very useful and suitable teaching students
to communicate, as the teacher is never able t® thig students enough oral practice
through whole class work, especially in more nurasrclasses. Moreover, cooperation
with other peers highly motivates the students &owiers the stress in the class.
According to Byrne, there are two main kinds ofrpabork: fixed pairs and flexible
pairs (1987:34). In fixed pairs students always kwavith one partner, whereas
in flexible pairs (Norman calls the latter ‘rotagirpairs’), students keep changing
partners. The latter might seem more practical thoe students, as they have
to understand different accents, but the former deal with this problem, if every
activity is practised with different partner. Inrgeal, it is recommended to put in pairs
students of similar level of proficiency.

On the other hand, the students in any classlely lio vary in proficiency, and

it should be possible to form groups of relativelgequal’ partners (Lynch, 2004:115).
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From this point of view, group work could be an wws choice for mixed ability
classes. Not only a maximum of students can beeaatid occupied, but also even less
skilled students may be useful to their group aad loring in interesting and creative
ideas, especially during brainstorming, which matidad them and give them impression
of being essential for their group. Moreover, tlvay learn something from their more
skilled students, which also works vice versa: nskied students can slow down and
learn to cooperate, to explain, to help etc. emerally easier for the student to show
that he/she does not know or understand somethilogn{an, 1986:8) and peer’s
explanation is often more efficient than the exptaon from the teacher, because
especially younger learners understand the problesther way than the adults and are
able to use limited simple vocabulary, which does# oonfuse their classmates
as if the problem was explained by the teacher tiWeramportant aspect of group work
is the speed of working progress, which is indigidand in this case, can be adapted to
the students’ needs. Although group work is flexibhough to allow different students
to work on different tasks according to their indial abilities,
the danger is that the class will break up ‘intibedent factions’, in other words, teacher
has to keep control over the task, should alwaykensawhole class feedback, and to
limit competitiveness and support cooperation. howdd not be forgotten
that group work seems to be the best way of workingass, as it develops students’
relationships and teaches them to deal with probland conflicts.

Brumfit divides groups into two types: formal andfarmal; and advises
that the two types should be kept distinct, becahsy fulfil different functions.
The first is more or less permanent with defindégavithin school over a long period
or temporary, but with the function of performingesific tasks. The latter occurs

primarily for social purposes whenever people mternin the class (1992:72). Since
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language work is a preparation for informal rattiean formal activities, informal
groups should be formed in language lessons, éwargh they will change in normal
life and cannot be regarded as permanent. To bes ramplicit, the social status
of students should be put aside while lesson igness.

According to Brewster, students should start todpoe English as soon
as possible, meaning in the first session (1992:28)illustrate the situation, having
the first lesson of the foreign language is simitathe first piano lesson: the student
comes to learn to play, not to learn to listen tgsim, S0 it is necessary to let the student
to touch the keyboard, which gives him/her pleasune is highly motivating for further
practicing. Therefore, pair and group work shoutdtdught from the early beginning,
as it is the only possibility for the students teeuthe target language in lessons.
Nevertheless, from a psychological point of vieiMsia good idea not to force things
and to let all students start to contribute wheaytlieel ready. As the students’
personality differ, they will not all be ready aetsame time.

Considering fluency and accuracy, pair work andugraork give the students
opportunity to practise both. In controlled pairnkowhen students are given a gap fill
exercise or are to play a dialogue from a textbdatois, easy for the teacher to monitor
their activity and check the result. Some actigitage designed in a way that students
are able to check the results themselves. It ierdidficult to monitor accuracy in group
work, but on the other hand, group work providasdshts with more possibilities
for practicing their fluency than pair work (Byrrn987:10).

There are many techniques how to divide class irs j@a in groups. It is highly
demanded the division to be done by the teachemahdby the students themselves.
In fact, the students have to learn to work witlergene, not only to cooperate with

their friends. If the students can choose who takweith, then it might happen
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that some ‘outsiders’ are left, which decreases thetivation and self-confidence, too.
Of course, the teacher can divide the class omdrisiwn by ordering to the students
who to work with, but it is less problematic andmnamusing for students to be divided
by chance.

Maley and Duff propose several possibilities ofigion in pairs and groups
(1982):
‘Strings — Student chooses a partner by holding a strinthe end, while the whole bundle is covered
by the teacher’s hand.
‘Atom 3! — The students move freely about the room to musien the teacher stops the music
unexpectedly and calls ‘Atom 3" (or 2 or 7) thenmhber has to always be smaller the number
of the students in the class. After it has beereatgrl several times, the teacher calls out the aumb
needed for the following activity.
‘Find your group— Every student is given a card containing peasadiata about an imaginary person and
data of their partner to find. This activity can baried with other facts, i.e. pictures, geographic
information, historical dates etc.
‘Identikit a set of pictures from magazines, correspondinthé intended number of groups, is cut into
pieces, corresponding to the number of studeneaah group, and mixed up. Then everyone randomly
picks up one piece and tries to find the other menbf ‘their’ picture.
‘I know what | liké— Each student writes on a slip of paper thréegth he or she likes very much and
three things he or she dislikes very much. Thew tieulate trying to find a partner who sharesramy
likes and dislikes as possible. The pairs may oomtisearching others who may share the same tastes.
This activity leads to groups of non-uniform size.

In all activities of this type, it is necessarytttize students talk to each other and do not

just show each other their pictures or slips ofgoap

31



8 Different types of communicative activities

Various class formations offer more varieties dfedent activities, but the most
important condition of successful working in pamsgroups is the good organization
of the activity. In other words, the teacher hadecaware of each step to be done and
explain to the students exactly what to do. Theptmthe task is, the more chance it
has to success (Ur, 1990:14). If the activity ipre@pared and the teacher relies
on his/her improvisation, the students will be smoor later confused, will not do
the task and will switch into their native languag®er this reason, the teacher must
prepare these activities in advance and count ¢im passible questions and problems.
While lesson in progress, the pre-activity and gerfexplanation of the task,
accompanied by suitable examples, are essential.

Littlewood distinguishes two main phases: pre-comicative activities and
communicative activities themselves (1990:85). ¢neinunicative activities involve
isolate specific elements of knowledge or skill,iebhcompose communicative ability,
and provide the student with opportunities to psacthem separately, such as different
types of drill or question-answer practice. Furtltbese pre-activities can be divided
into purely structural activities (i.e. mechanichills or learning verb paradigms) and
‘quasi-communicative’ activities, which take accobuof communicative as well
as of structural facts about the language (i.e.rmdtadents have to obtain information
to complete a questionnaire and some possibiliiess given). In communicative
activities, the student has to use all knowledgel akills, obtained in pre-
communicative activity, and he/she is thereforeagieg in practising the total skill
of communication. Here again, the communicativévaiets can be further divided into
functional communicative activities, where the sl has to perform a task

by communicating the best he/she can and accusadgmanded, and social interaction

32



activities, where the student fulfil his/her rofe gpecific situations using appropriately
to the target language, in this case fluency isired.

Littlewood’s division seems close in meaning to dPoonou’s, who
distinguishes exercises as open or close-endedirdlled close-ended activities,
as already mentioned, support mainly accuracy ame enediocre students are able
to check their work without the teacher's help. sTtof course does not mean
that the teacher’'s monitoring is not valuable aedessary. These activities include
drills, role-play, questionnaires, controlled corsation, gap-fill exercise or spotting
differences in similar pictures and students arermipossibility to choose the right
answer.

On the other hand, open-ended activities suppodesits’ creativity. To this
type belong conversation, personalised dialoguescussion, problem-solving,
narration, simulation of various life situationgi@inal role-play), games, project work
and drama activities. According to Prodromou, oprded activities allow all types
of learners to work on the same task, in their evay and at their own speed within
the framework of the same lesson (1995:73). In, fe@bsidering the reality that there
are mixed ability students in every class, operednexercises appear to be the ideal
way of teaching process. Moreover, especially yol@agners have great imagination
and can find these activities very interesting,aliHeads again to language acquisition.

Closed-ended exercises may be done in fixed paiirs ftexible pairs, in which
the whole class can be involved. Drills and questaéres of the typeFind someone
who...’ ‘Have you ever ...0r ‘Do you like...’are in general very liked among students,
as they can be active in their approach and usdatiguage in real communication,
moreover, on personalised level. It should be roeeti that usually language students

are not aware of doing drills and, when the taskl weplained beforehand, have
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impression to be successful in communication, whabkiously motivates them and
their self-confidence consequently grows. A lotfofeign language textbooks offer
short dialogues and further propose their roledrepdr, if learned by heart, role-play.
Lynch describes whole class role-reading, whenrigtsitom the class’s textbook was
interpreted by nearly 45 students (1996:115). Hawreslosed-ended exercises demand
first of all accuracy in grammar and because o thct, students often make mistakes.

Contrary to close-ended exercises, open-ended isgsrcstress fluency
in communication and allow the student to be astl@artly right. In fact, good feeling
improve the ability of acquisition. All studentsdudts including, enjoy game-like
activities. While enjoying a game, students carcisa some grammatical features,
vocabulary chunks, quarrel over a problem or judiy speak during the game and
with  minimum of tension they can learn from eachheot (Ur, 1990:8).
According to Kasikova, games can involve threed#asictions: instrumental function
(developing cognitive abilities and practising abitg learned skills), diagnostic function
(serves to investigate student’s problem or to makediagnose) and existential
(developing perceptive abilities, creativity, redea tension from classroom atmosphere
and is often used as a way of solving relationspipblems among students).
Nowadays, the stress, while using a game, is pytroduction, aim and organisation
of the students and the activity (Kasikova, 199¥:62 would be ideal to include
in one language game all these function. There aweerous possibilities
how to involve communicative games in languagedessand most students seem to
like them.

Another frequently used activity is problem-solvinghich not only develops
students’ accuracy in expression, but also givestme in thinking in the foreign

language (sifting through information, followingstnuctions, reducing many words,
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etc.) (Maley/Duff, 1991:3). Students can form ima@é themselves as fluent speakers
and therefore, are encouraged to think in the tdeggguage. When this is achieved,
much learning goes on automatically (Murphy, 1991.:8

The use of role-play has added a tremendous nunolbepossibilities
for communication practice (Ur, 1990:9). Students ao longer limited to the kind
of language they use as ‘students’ in the classrobmey can become shopkeepers,
doctors or spies. They can play different moodssarial status, imagine they are
in a different place, according to the communi@tfunctions or purposes that are
required. At one stroke, they do not have time dacentrate on language learning,
but all the other aspects engage them so muchthleatearning process turns into
subconscious, so role-play can have excellenttesul

Most of already mentioned open-ended exercisesbearecognised as drama
techniques, which are nowadays continuously petiregranto all curricula subjects.
According to Prodromou (1995:103) drama technidquis the following conditions:

e They involve the students’ personalities and ideas.

e They are open ended.

« They encourage students to take risks, while rdsogn that shy students have the right
to remain silent or withdrawn.

* They recognise the importance of self-esteem iteafhers.

* They recognise that students have bodies as wéliaass and that sitting still for long periods
is bad for one’s mental and physical well-being.

* They assert that failure has no place in the madtity class.

e They try to make students both self-aware and anfothers.

e The teacher’s role is crucial, and though it camadely, it is generally not at the centre

of the classroom stage.

To sum up, considering that phases in languageitepare:
input — practice— follow up (Norman, 1986:1), the teacher’s explaratind division
into pairs or groups at the beginning of the lessay be understood as the input, pre-

communicative activity limited to closed-ended exsgs (i.e. drills or role-reading)
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as the practice and as the follow up, open-endeztceses supporting students’

creativity and giving them impression to be at igastly successful in communication.
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9 Peer and Teacher Correction, Assessment

It is very disputable what sort of mistakes shdu#édn communicative activities
corrected, nevertheless, it should be kept on iatimistakes are natural and frequent.
Some mistakes may be already eliminated duringptfeecommunicative activities.
The explanation beforehand that people learn byakes and that everyone in the class
is apt to make mistakes would be valuable, becthesshy students may become more
willing to join conversation. As the emphasis imoaunicative activities themselves is
on practising the process of speaking, unnoticedrerare an inevitable price to pay
for the more intensive and individualised practicat become possible when students
perform in pairs or groups (Littlewood, 1981:54)€eféfore, it is essential to create
an atmosphere, in which errors can be accepted reecessary step in the learning
process (Prodromou, 1995:21). According to Lyndaperative atmosphere may lower
the stress on making mistakes (1996:113). Errcesta@lerated and seen as a natural
outcome of the development of communication skillrsen-Freeman, 1986:129).

In fact, it is impossible for the teacher to cotrait mistakes, even if the teacher
is a native speaker. Teachers are not able whigests working in pairs or groups
to check everyone (Byrne, 1987:33). Many teachemmnsobsessed with eliminating
mistakes and correct their students constantly di@roou, 1995:21). In addition,
overcorrection may lead to overwhelming of the stid with information. Murphy
describes his own experience: “I had wanted to hetpso much that | was correcting
every little thing he did and giving him so muchoimation that his brain was
on overload” (1996:45). If mistakes are corrected pften, it might also lower
students’ interest in the language; they may becwmibited and unable to continue
activity. Moreover, the shy students may becomaicfof speaking. Prodromou calls

this anxiety of producing mistakes and looking fslolin the eyes of the classmates
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‘errorphobia’ (1995:21). Moreover, too frequenteimuption disturbs communication

and any activity lost its original sense.

“We don'’t correct every mistake in order not todmupt the flow of communication and
not to discourage our students. They are already sy and not eager to speak English in the class.
We have this concept of ‘good mistake’. | tell themstakes are natural outcomes of learning and

sometimes help us learn bettdCbmment by a Turkish EFL teacher, Eveyik, 2003)

However, there are ways of correcting which can éw®ouraging and
not so stressful for the students. Oxford admitt teelf-monitoring is important
for speaking, too, but students should not becofmsessed with correcting every
speech difficulty, because this would kill commuation (1990:161). Students may
correct each other and teach each other some mgumdiic material as well (Ur,
1990:8).

“We encourage peer correction. That makes themisier to their friends better and learn
better.” (Comment by a Turkish EFL teacher, Eveyik, 2003)

Lynch also points out as the most effective andepable self-correction and
peer-correction (1996:4). Further, he enumeratesdhsons for getting learner to take
on the role of corrector and adviser (1996:118):

* Itincreases students’ speaking opportunities.

* It develops a conscious focus on language form.

* It encourages students to express their own judgenoa language points.

e Itis an acknowledgement that different individua®w more about specific areas then others.

e It provides an opportunity for real communication.

Considering the fact that peer-correction increatedents’ speaking opportunities and
may lead to real communication, their success isradened as much by their fluency
as it is by their accuracy (Larsen-Freeman, 1985;1dmilar to the real life. Moreover,

Lynch mentions that simple peer correction in pairgroups work and negotiating

38



meaning involve asking for clarification (1996:%)hich has been already mentioned
as one of six specific strategies involved in sagli@tegies in Oxford’s taxonomy.

On the other hand, if the teacher decides not teecball errors that he/she
observes, to many teachers, it might appear toliconfith their pedagogical role,
which has traditionally required them to evaluatestudent’s performance according
to clearly defined criteria.

In general, it is preferable that the teacher waitdil the students finish
a conversational exchange. Dobson admits thaeteher should not interrupt the flow
of conversation with constant minor correction, bshould take notes during
the performance and go over these afterwards,ipgiout the correct forms that should
have been used (1992:12).

Lynch points out that correction does not havedadhe only form of negative

feedback and proposes different types of feedbackhamwn in the following chart

(1996:115):
Implicit Explicit
Positive Clues showing the listener understands  Confirmation
(approval)
Negative | Signals that repair is necessary Correction
(disapproval)

Further, Lynch claims that implicit feedback is moeffective than explicit.
In fact, implicit feedback does not only seem tgopen in more friendly way
to the students, but also gives them opportunity fiother communication and
discussion, as it is not so direct. Unfortunately, has to be mentioned
that in monolingual classes, students always ptefewitch into their native language.

While speaking about correction, the question afeasment may arise. It is
obvious that social strategies do not only invollmguage learning, but also

communication and cooperation, which are very irtgrdrfor our whole life, as already
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mentioned several times. Therefore, as well asatiguage, other social abilities should
be evaluated. However, it is obvious that onlyadgih should be evaluated, not adults.
Kasikova proposes various types of cooperation rioug and pair work

assessment (2005):

«  The whole group/pair unit cooperation may be agskss

< Individual roles of members, their performance anpport to the group/pair.

e Continuous and summative assessment of the graup/pek and progress.
Further, she admits that self-assessment may imapefficiency of groups/pairs,
if the students have possibility to think about Wk process of their group, efficiency
of each group member, self-evaluation of themsehgemdividual units of the group or
to be evaluated by another group. Prodromou pauatsthat some students might be
particularly interested to compare student and hila@ssessments, if the task is
evaluated both by students and the teacher as(#¥#95:15) and proposes following
points for discussion after pair and group work dlicit the students’ opinion
of the rationale behind class activities and tleffectiveness, in order to encourage

cooperation and understanding amongst them:

Do you agree or disagree with the following statetse
1) The task was useful.
2) The questions were easy.
3) The instructions were clear.
4) We made a lot of mistakes.
5) The activity was a waste of time.
6) It gave us the chance to use English.
7) The teacher did not have to do anything duringgitteity.

In general, most researchers agree that a goadelesr an independent learner
and the communicative activity mentioned above de&m students’ independence
as they have possibility to evaluate the task Bamice and how much did they

participate on the task.
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Finally, even though that the students’ abilitictmperate and to be able to lead
conversation is also evaluated in English Cambridgaminations, while learning
a foreign language they should be aware of theoreashy they learn it. It is

communication and it goes hand in hand with codpera
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10 Negative features of pair work and group work

Teachers often complain about numerous negativieiresa of communicative
activities in pair or group work and say that thesasons prevent them from using
communicative activities in pairs or groups. Intfabe number of negative features is
remarkably smaller than its positives.

Byrne provides a list of the problems that teaalserally voice concerning pair
and group work. The following is a summary of thesmplains (1987:33 and 77):

* The students make too much noise.

» Students make mistakes and | will not be able toech them.

»  Students do not work properly.

» Students expect the teacher to teach them.

» There are too may students in the class.

» | cannot move the desks in the classroom.

e Ittakes up a lot of time.

e The students will not talk in English.

*  The best students will do all the work.

* How do | know if the students are learning anytRing

Every communication involves some kind of noise.elvthough it is not

possible to remove it totally, it may be at leastluced, if the communication
participants are aware of its origin. AccordinglteVito, there are three types of noise
and he divides them into the following categoriaisysical (when disturbed by people
speaking around us), psychological (prejudice,ialiffy to concentrate) and semantic
(not able to understand the meaning) (2001:27). réfbee, noise during
a communicative activity may also have positivduafce on the learning, because
the students have opportunity to learn to cope witiNorman admits that the noise
level or hum of activity may be disturbing at firbut one soon grows accustomed to it

and it also reflects ‘real life’ in, for exampleestaurant or shop, in a street or at a party

(1986:13).
42



“Its management in such crowded classes is not edsgll!l When everyone starts talking
at the same time, we (English teachers) startmgttomplains from other teachers in nearby classreo
Especially, teachers of mathematics, history, | meahose who teach other courses. They use more
traditional methods of teaching and cannot undardtehow English classes can be that noisy!”
(Comment by a Turkish EFL teacher, Eveyik, 2003)

When the noise level oversteps the limit, Byrneisel/ to stop the activity and
ask the students to start again, but more quid®B71:3). Nevertheless, it is obvious
that language students should get used to noisét fmsms common background
of the daily communication, and learn to be ablértd the way to deal with it. Further,
Byrne mentions that the noise certainly does ndtthidrothe students themselves if they
are busy practicing and in any case they can heanother quite easily.

Another rather frequent feature of communication pairs and groups is
the usage by the mother tongue in monolingual etasolasco admits that in some
cases the problem of mother tongue is so badehahers abandon pair and group work
altogether, however, it is not inevitable and morglal classes may work in English
only, when a reasonable contract has been don&:848 According to David Kluge,
an English language teacher, students fall intoneiteve language, because they do not
have the language to do the task in the targetukg®y so it is important to give them
the language they need to do that task as wellhastdam-building social skills
(Kluge:1997). Dobson points out that any use offrabtongue during a communicative
activity is a waste of the valuable time studerdgechfor practice in English and they
must be speedily returned to English (1992:14). flifs¢ step to get students to accept
only English use is to accept the fact that it aduable to work in English. However,
once verbal agreement has been obtained, it isigd@sso make a ‘contract’
so that the students take on the responsibilitynfiaintaining an ‘English only’ rule

in the classroom (Dobson, 1992:54).
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Nevertheless, even the teacher may head the diffitnuse the mother tongue
of the students, because of lack of patience oarfiother reason. As already mentioned,
when the teacher uses the target language fomeutstructions, the student may learn
a lot from it. On the other hand, the instructi@me often more difficult than the task
itself and in this case even the teacher can usghandongue. Particularly at lower
levels, mother tongue may be very useful for thetext explanation. Therefore
occasional use of the student’'s native languagestptanation of new grammar and
vocabulary can be beneficial (Dobson, 1992:4). Uim sip, any strategy that enables
the whole class to work together is useful and ke of mother tongue may be
an advantage, not a distraction, if it involvessalidents in the lesson, avoids frustrating
misunderstandings, and encourages collaboration.

The problem of mistakes has been already treatedhapter 10. The teachers
should always keep in mind that mistakes are nhktana that they are not able
to correct all their students’ mistakes. In factamsiderably large amount of mistakes
may be prevented when excellent preparation andagireity is done. Byrne
recommends to write relevant material on the b@erd to practise the model several
times. On the other hand, some teachers feel sdifiée they keep constant correcting,
because it is an area in which they have authauitg the students are vulnerable.
This is probably particularly true about the largexed ability classes, where teachers
often feel insecure about discipline and controb{fromou, 1995:21).

Discipline inside the classroom is another oftemtio@ed problem.

“...teachers see the problems caused by group desvits a threat to their authority. They feel
like they are loosing control of the class and amsty switch back to more traditional activitiesbelieve
this has to do with their personality, their eduoatl attitudes or even maybe with their past eiqare
as a learner.”(Comment by a Turkish EFL teacher on his/her egjlees, Eveyik, 2003)
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Kluge quotes the following misconception (1997): ift&d students
end up doing all the work while lazy students gétea ride. The slower students will
hold them back.” This situation may be preventdtiegiif the class is divided into
balanced proficiency pairs or groups, or if rolestudents are defined (i.e. the stronger
students are given the responsibility to teach xplagn the task to their weaker
classmates. Moreover, this role division leads doperation. DeVito points out that
if some students try to be leaders of their group pair, do not support
the communication inside the unit, they are ne\de # listen to others and become,
in fact, ‘killers’ of communication (2001:158). llarge classes some students often
finish earlier than the others, for this case Nodaadvises the teachers to keep always
something up in the sleeve and he ads the Turkistepb 1dle men tempt the devil.
(1988:112)

Teachers also often complain about sitting ordet jtds not necessary anymore
for teachers to stand in front of the class. Thay move freely around the class and
monitor students communication, which is often mdikéicult and tiring, but more

effective for students, than the frontal methodeaiching.

“Considering the sitting orders of our studentsgdn say that pair work activities are much
easier, but still it is very difficult to monitoaeh pair.”
(Comment by a Turkish EFL teacher, Eveyik, 2003)

Moreover, the organization and the preparationhefgpeaking activity are often very

complicated and time consuming.

“Communicative language teaching demands a lot fr@achers. Teachers should be very
creative, spend extra time to prepare supplementaaching materials, and sometimes should pay
for the photocopies themselves, because there isopy machine in most schools. Besides, most
of the teachers in public schools are sufferingnfreconomic problems and being a communicative

teacher is the last thing in their mind{Comment by a Turkish EFL teacher, Eveyik, 2003)
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Considering the last quotation, it has to be aiehithat in most Czech schools
the situation is not so poor and the success op#ireand group work during speaking

activities depends highly on the teacher’s persgnahd students’ will to cooperate.
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11 Positive features of pair work and group work

To end up the theoretical part of this thesis,dbdeantages of social strategies
used in foreign language lessons, even though soewtobvious, should be
enumerated.

First of all, during communication in pairs or singdoups all students may be
active (Kasikova, 1997:19; Byrne, 1987:31; Normk886:8), despite the large number
of students in a class. It is speaker driven (EA§62:6), so all students have possibility
to speak which is considerably more effective aedudent than while frontal teaching
is employed. There is more opportunity for the enid to help each other instead
of sitting alone struggling to understand (Norm&f86:8) and it is generally easier
to show that you do not know or do not understaohething in a smaller group
than in a large one.

Also, students are encouraged to use and practedidns and forms. They can
pay attention to particular lexical items, languasfeuctures and communicative
functions through the use of interactive tasks IfRids/Rodgers, 2001:193). It means
that these activities always have the aim to psad particular language problem either
a grammatical, lexical, and phonetic or their camakibns. In addition, any strategies,
social the most, may be involved.

Further, there is maximum cooperation and commtinicebetween students
(Norman, 1986:9) and students learn actively to roomicate (Kasikova, 1997:19).
Communicative activities foster cooperation ratttean competition, develop critical
thinking skills and communicative competence thtosgcially structured interactions
activities, these can be regarded as the overgttes (Richards/Rodgers, 2001:195).
Students learn through expression (Edge, 1992:8)chwdrives them more active.

Moreover, the conversation among students is moedural and relaxed
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than in the frontal teaching (Kasikova, 1997:19)ey can face and talk directly to one
another, so it is much closer to the way we usguage outside the classroom (Byrne,
1987:31) Also, communication teach them to listaretully to others (Edge, 1992:1).

Communicative activities enhance students’ motoratnd reduce their stress,
also, create a positive affective classroom clim@@échards/Rodgers, 2001:193).
In other words, communicative activities is pairssmall groups give the students
freedom from anxiety and tension, which leads toelaxed atmosphere (Norman,
1986:9) They become more motivated and interestedd task and further, more self-
confident and successful (Kasikova,1997:19). Thegxome aware of their own
strengths and skills and they learn to apprecleestrengths and skills of others (Edge,
1992:1). Students learn to be responsible for thark, to plan it and to be more
independent. They are not so stressed by the fagtgss of their classmates and can
work according to their own needs and speed (Kasikb997:19). When the pair gets
a chance to work independently: this is good fotiwation and good for preparation
for group work, when the students will have to takdot of responsibility (Byrne,
1987:31) Also, while social strategies engagedy tten compare their ways of work
and their task results in the group (Kasikova, 199y

To sum up the advantages of communication in maigroups for the students,
this kind of activities provide opportunities fdretm to develop successful learning and
communication strategies (Richards/Rodgers, 20@):19

On the other hand, communicative activities helg tleacher to avoid
stereotypical techniques and methods in the les@Gasikova, 1997:19). It means, pair
work and group work provide some variety during limson. According to Byrne, two

or three short activities are a good way of bregkip the lesson (1987:31). Also,
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teachers have possibility to work with weaker studeor with students with special
needs (Kasikova, 1997:19).

All'in all, the communicative activities in pairs small groups make the foreign
language lessons more fresh either for the studentfor the teachers and create

opportunities to participate on the process adtiwehich brings merits to everyone.
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12 Practical part

12.1 Research method and research sample

The main aim of this research was to propose a mgew on the social
strategies in foreign language teaching in the BZ4epublic, more precisely, to find
out the main reasons why these students learngfork@nguages and their attitudes
towards social strategies, to compare the diffegenic social strategies before and after
the Velvet Revolution and to compare the studeatsd teachers’ points of view
on ‘negative features’ of social strategies.

Before the research was carried out, a pre-reseaashdone. Some sample
guestionnaires were distributed to the student®nae language course, which lead
to more precise formulations of questions in thaalfi version. Concerning
the questionnaire for teachers, the pre-researshgwalitative in the form of interview.
As it was done only among my fellow students, @sults were very surprising and
motivated me to make the questions in the finakioer open-ended. In fact, in this
pre-research phase | found out that some of mgvislloften do not know the various
forms of pair work or they do not use it becauseit®fnegatives, mostly frequent
mistakes which the students, according to thesdhézg, get used to produce.

The final research was held in December 2006. 1&ktgpnnaires were handed
in to two groups of responders. Both versions efdbestionnaires were in Czech and
are attached in the annexes at the end of thissthes

First group of responders consisted of foreign legg students, who were
frequenting a course at a language school of agimlanguage. Most of them learned
English; however, there were at least three stgdeifErench and two of German. Also,
these students were born in 1980 or earlier, sosbime changes in social strategies

usage before and after the Velvet Revolution cdaddoroved. In fact, it turned to be
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very difficult to find language students of thisrieular age group, as the most
of students at language schools were born betw88th and 1985. The final number

of responders — students, born in 1980 or earlées ¥i2, even though most of them were
very young, in other words, born between 1977 af@801 There were 12 closed

questions in this questionnaire.

Second group was formed by English language teadtadying at our faculty
to increase their qualification from basic school gecondary school teachers. So,
it should be kept in mind that these teachers vesvare of all didactical principles,
which can be use in English language teaching.ntimeber of these responders was 79.
However, five of them had to be taken out, threeahsee of illogical answers and two
because of unsuitable age of their students. Thds@uestionnaires were further
divided into four categories according to the adethe students the teacher were
teaching. In the first category there were onlye&chers and they were teaching the
foreign language at primary school. Second group teaching at basic school or lower
level of secondary school, third group at uppeoradary level and the fourth group at
language schools, mainly the adult students. Thweeee 14 mostly open-ended
guestions in this questionnaire, so that some fidslas and inspiration could be

obtained.
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12.2 Analysis of the result

All students were asked if they worked in pairgaups at basic school.

yes no do not remember

34 out of 72 students answered ‘no’. In fact, &svate born in 1980 or earlier, it means
that they studied at basic school before the VeReatolution and it could be presumed
that before the Revolution the social strategiegomeign language lessons were not
frequent.

Then they were asked the same question, but tms #bout the secondary

school.

yes no do not remember
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This time the students, who claimed that they rebeanpair or group work in foreign
language lesson, were more numerous. As most ofefonders were born between
1977 and 1980, and the Revolution was in 198% dhvious that they were studying
at secondary already after the Revolution, when ibem of English and more
progressive methods was marked.

In the following chart the positive answers frome ttwo questions are put

together, so that the increase is more evident.

Basic school Secondary schools

Further the teachers were asked how often theydifferent social strategies.
They were given five possibilities of frequencyryweften — often — sometimes — from
time to time — rarely or never. It should be alsentroned that ‘often was not defined,
but considering the line of possibilities, the @sgers could write down the frequency.

In the brackets on top of each of the four groupslumn, there is the age

of the students.
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Frontal

teaching 1. (6-15) |2.(11-15) |3.(16-19) | 4.(20-100) all

very often 0 8 8 3 19 25,7%
often 2 11 8 7 28 37,8%
sometimes 1 4 5 4 14 18,9%
from time to time 1 1 4 3 9 12,2%
rarely or never 1 0 1 2 4 5,4%
all 5 24 26 19 74 100,0%
Individual work

very often 0 2 1 3 6 8,1%
often 2 15 14 7 38 51,4%
sometimes 1 7 7 7 22 29,7%
from time to time 2 0 3 2 7 9,5%
rarely or never 0 0 1 0 1 1,4%
all 5 24 26 19 74 100,0%
Pair work 1.(6-15) |2.(11-15) |3.(16-19) |4.(20-100) all

very often 1 5 12 8 26 35,1%
often 1 16 8 6 31 41,9%
sometimes 3 2 5 5 15 20,3%
from time to time 0 1 0 0 1 1,4%
rarely or never 0 0 1 0 1 1,4%
all 5 24 26 19 74 100,0%
Small groups

very often 2 4 10 3 19 25,7%
often 0 9 5 7 21 28,4%
sometimes 1 6 5 5 17 23,0%
from time to time 2 5 5 2 14 18,9%
rarely or never 0 0 1 2 3 4,1%
all 5 24 26 19 74 100,0%
Big groups

very often 0 1 1 0 2 2,7%
often 1 1 1 0 3 4,1%
sometimes 0 3 2 3 8 10,8%
from time to time 1 5 8 3 17 23,0%
rarely or never 3 14 14 13 44 59,5%
all 5 24 26 19 74 100,0%

Individual work is rather frequent and frontal teeng is in general used very often, in
other words, more than half responders answerddbg use frontal teaching often or
very often, whereas more than half answered they tise individual work often or

sometimes. In this table, the division into fouowps is done only for illustration, but as
the number of responders teaching at primary scisogry low no generalisation may

be done. It may be assumed that pair work and wosdmall groups is frequent and
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though favourite among the teachers. On the othedh60% do not use work in big
groups at all.

It is essential for the teacher to know the reasdty are his/her students,
especially the adults, learning foreign languages,that the teacher could make
the lessons appropriate to their expectationsps#sible. In fact, according to Crystal,
English has become the chief lingua franca of titerhet (2003:117), which could
propose the presumption that it is the main reagbrEnglish language learning
tendencies. So, the students were asked for thasons‘Why do you learn a foreign
language?” They could tick four answers maximum and write daand other reasons
that were not mentioned. Some of the interestiffgréint reasons weréecause of my
children; | don’t want to forget what | have alreatkarned; a good way of relaxation;
my employer doesn’t want it yet, but will; it's iorpant to keep my brain fitlowever,

communication appeared the most important to athein:

To be able to communicate abroad and here as
well

34,09

[=)

It could be helpful once | 113,4%

|

o

To be able to read technical literature for my work 10,89

To be able to read lit. and press in the original

lang. 9.3%

To be able to watch films without subtitles 8,8%

Because of the Internet and computers 8,8%

It is my hobby 8,8%

It is my employer's wish

2100

It is a trend

If the communication is so important to the studeritmeans that it should be

involved in the lessons, and from the theoreticat f this thesis, it is obvious that
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the best way is to use pair or group work. In otlwerds, social strategies should be
trained in the lesson and the student should nat wvdil there is occasion to speak
to a native.

The students were asked the following questi6Bo you think that
conversation in pairs could improve your ability mpmmunicate in the target

language?”As showed in the following chart 92% think thatatuld.

Totally agree Partially agree Partially  Totally disagreeDoes not know
disagree

The pair and group may have influence not onlylwnlanguage development
itself, but also on the whole student's personalifyen 68 teachers agreed, either
totally or partially, that the communication betwestudents may have positive

influence outside the classroom:
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Totallyagree Partiallyagree Do not know Partially Totally disagree
disagree

Following question was pointed to the teachers, itsutesults are disputable.
They were asked*Which skills do you practise in your lessons theostR?”
Most of them answered more than one possibilityt, ‘bpeaking’ seems absolutely

the most common.

speaking speaking listening reading writing all skills
and equally
listening

57



The following table shows the results on the déferschool levels.

1.(6-15) [2.(11-15) |3.(16-19) |4.(20-100) all
speaking 2 20 15 16 53 57,6%
speaking and listening 2 3 4 1 10 10,9%
listening 0 1 4 0 5 5,4%
reading 0 7 4 2 13 14,1%
writing 0 5 1 0 6 6,5%
all skills equally 1 0 2 2 5 5,4%
all 5 36 30 21 92| 100,0%

Considering the frequency of the frontal teachang individual work, it seems highly
improbable that practising the speaking could lzefsed so often. Moreover, speaking
goes hand in hand with listening, which some redpm completely forgot. In fact,
it was also my fault, because the question shoatchave been asked, as the teachers
in general are advised to practise all skills elgual

The same may be said about the questidfhich of the language skills do you

think you train the most while working in pairsPwhich was given to the students.

reading speaking writing listening none no answer

Considering that communication is in general thenmeason why people learn
foreign languages, it was very interesting to asimt which of the following class

formation they prefer in language lessons.
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alone in pair in small group  in big group  frontal teaching

8 people answered they prefer working alone anewadf them admitted afterwards

in personal contact with me that the reason aré thartners, who often do not

understand them and have considerably lower levieinguage than they have. Frontal

teaching is preferred by 7 students, which mighames Byrne mentioned, that they

expect the teacher to teach them. Still 54 studmet$avourable to pair and small group

work.

Nevertheless, the same question was given to #duhées. Even though it might

seem similar to question no.2, but this time thgeaive was the preference,

not the frequency.

frontal individual pairwork small groups big groups all strategies
teaching work
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As the question was partly open-ended, the teadtwmrkl write down why the like
the particular ways of class work. Concerning paid group work, the teachers
appreciated all advantages mentioned in chapteT@.teachers, who chose frontal
teaching, defended it as a good and fast methodchwis absolutely suitable
for grammar explanations.

The possibilities of communicative activities aranrerous. However, most
foreign language books propose rather limited amtstantly repeating exercises such
as role-play, discussion or gap-fill. The teacheese given six possibilities and had

to choose one to three they preferred, also orenas left for their suggestions.

25,1%

imaginary problem information  personalized  discussion role playing
conversation solving gap conversation

Especially on the primary level they mentioned @ctj but they complained about
the lack of time for more speaking activities. Asper secondary level, the teachers also
practise speaking parts of PET and KET tests. &imgty, at language schools
the teachers, who teach adults, mentioned dramatiest

The students were asked the same question and clood@ only two activities.
Nevertheless, the results considerably differechftbe teachers’ preferences. The least
favourite activity for teachers was the imaginagnwersation, whereas it became

the favourite for the students. Imaginary conveosat a normal conversation, but does
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not push the student to tell partner the truthsThct is quite important, because they
may not feel comfortable to speak about the reaktywhen the student is about to get
divorced or does not want to speak about his/hadttheproblems. As well-liked

students’ activity as the imaginary conversatiors warsonalised conversation, but only

20% of the teachers like it.

25,4% 25,4%

problem discussing gap fil role play personalised imaginary
solving opinion conversation conversation

In the following question, the students could ticKimited number of answers,
64 out of 72 think that it is better to communicatigh mistakes than not to be able
to speak at all. The statements prove some of tisdiye aspects already mentioned

in chapter 11.
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It is better to speak w ith mistakes than not to be able to | 19 1%
speak at all. 170
I remember new vocabulary, grammar etc. easier if | have 13 6%
opportunity to practise it in conversation. | 1070
Ifeel less stressed in conversation with a partner than in 11.8%
front of the w hole class. | 1970
I feel more self-confident in answ ers w hen | check the
e | 10,6%

exercise with a partner.

Itis less stressfull to ask a partner than the teacher, when |
do not understand something

19,7%

While w orking in pairs or a small group w e sometimes come
over atopic Iwould like to discuss in Czech

While w orking in pairs | feel more active then w hen | listen to
8,2%
the teacher

Sometimes a vocabulary item or a grammar structure, | used 7 6%
w hile w orking in pair, comes to my mind. :l 22L0

The time passes faster w hen Iw ork in pair 6,1%

Pair w ork motivates me even outside the classroom (Il take
- e
more care of my surroundings)

|9,1%

Concerning the negative features, as might have bapposed, most teachers
mentioned those written in chapter 11. So, moreipeequestions were incorporated
in the questionnaire. It was very pleasant wheevateachers wrote down that pair and
group work have no negatives.

The first possible answer was put in, because@amtie-research interview three
of my fellow students mentioned it as the reasoly Wiey do not use pair and group

work. However, it obtained zero result, even thouddtieachers responded.

What do you thing about the mistakes your students make while working in pairs?

They make mistakes too often and so | do not let them to work in pairs 0,0%
Everyone makes miskates, it's normal. | try not to interrupt them 42,2%
| note my students's mistakes and later explain to whole class 57,8%

In general, only few teachers mind the noise:

Do you consider noise in the classroom while the st udents are working in groups or
pairs being negative?

yes 6,8%
no 83,8%
sometimes 2,7%
do not know 6,8%
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Do you mind if your studets slip sometimes into the ir native language?

yes 45,8%
sometimes 5,6%
no 45,8%
| do not care 2,8%

Some teachers note down to these question thakeinative language is used only

sometimes, they do not mind. Perhaps, ‘sometinfesilsl have been defined.
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The students’ comments on the negative featuresbmagen in the following charts:

“When working in a pair | correct myself:”

often sometimes never | am not aware of
my mistakes

“While working in a pair | slip into my language:”

often sometimes  from time to rarelly never
time
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“The reason why [ slip into my native language is:”

none lam too lazyto Partner doesn't |complicate I wantto say
think understand too much... more

“While working in a pair the noise in the classrodm

disturbs me does not interest me helps me

Finally the students were asked how much time @i fioreign language lessons
weekly they would devoted to pair work, if they hagbartner of their choice they like

cooperate with. They turned out to be very reasienaltheir decisions.
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none 5 10 1/4 of 1/3 of halfthe  2/3 of whole
minutes minutes the time thetime time thetime time
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12.3 Interpretation of the results

The research proved that the social strategiegdd#fie Velvet Revolution were
not so frequent as nowadays. However, the situatiothis field has considerably
improved since then. In fact, after they filled tipgestionnaires in, some of the students
admitted that they studied at secondary schoot #fi@ Revolution and the methods
of teaching foreign languages differed from thosebasic school, as it was not
grammar-translation but communicative oriented boith the students and the teachers
were more motivated.

Most students think that it is better to speak witistakes and admit that they
try hard not to switch into their mother tongue. stl@f them, however, make their
statements too complicated, so they are pushed st their native language.
On the other hand, some students are paralysedheiy lower level of proficiency
partners, which also causes that some people der frental or individual work.

Concerning the noise, teachers in general do niodl i Some students claimed
that the noise helps them, because they do notbieiely so controlled, but nearly
the same number feel disturbed by the noise. I faost seem not to be interested
in the noise at all.

Students try to correct their mistakes they makelemvorking in pairs or
groups, if they are aware of them. And the teachppear to correct them in absolutely
perfect way, as they try not to interrupt the shudeNevertheless, it seems disputable
how sincere and realistic the teacher's answerse wérwe take on consideration
all the difficulties the teacher faces in a comnotass such as the teachers authority,
discipline in the class, students behaviour, refeinips, etc. . If the teachers answered

honestly, it would be reasonable to assume thgtdhe perfect.
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Also, the research has showed that students lemsigh languages mainly,
because they want to learn to communicate in thgetdanguage and they are very
motivated to use it. They also like pair work ancbup work and believe that
communication in classroom will help them even ealrlife. Moreover, they claimed
that if they have opportunity to practise some gremn features or vocabulary
in conversation, they do not feel so stressed amember the feature better and easier.
This preference of communication in foreign languadgssons has been proved
at the teachers as well. However, its frequencynsemther disputable, as the teachers
claimed that they use it often or very often, whichst be complicated in some groups
of teenagers.

Further the research has shown that the two grqupter different types
of communicative activities. In fact, all activisieshould be practised equally with
consideration on the students’ proficiency and seed

Finally, even though communicative and cooperafe@&ning is nowadays
trendy, the students were very reasonable in teswers concerning the frequency
of communicative exercises in the language lessonesase that they would have
a suitable partner for communication, as 30% waléldoted to it 1/3 of the lesson time.
In fact, personally, | had supposed that they walddote more time to conversation

practise.
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Conclusion
Social strategies have become a standard part refgfo language lesson,

because they involve communication and, as thearelsehas shown, people learn
foreign languages to be able to communicate. Caggrthe frequency of dialogues
in our daily life and the effort to prepare thedaage students to use the target language
in common daily situations, it has to be admitteat ppair work or work in small groups
of students are inevitable.

However, according to Byrne and Nolasco, but alsanfmy pre-research
interviews or personal experience, some teacheits lsdep complaining that
the conditions for the language teaching processat always ideal. They claim that
there are too many students in the classroom arsddifficult to maintain discipline
in the class, particularly with teenage children.

Even though the teachers-responders from my rdse@ece rather optimistic
about social strategies in their lessons, a feth@f admitted that they rarely use them.
Their excuse often was not the noise or mistakesiag come to mind, but the lack
of time. This reason is obviously unacceptable,abse relatively a big amount
of grammar exercise or reading can be done in paissall groups.

Moreover, while using social strategies in lessahsg,students are more active
in the activity, practise communication, build tedaships, etc. Also, students with
special needs can be involved in these activitiesan work with the teacher on another
task, so social strategies can be very useful xedhabilities classes.

Social strategies propose wide range of posséslitn foreign language learning
and make all students active. In general, mostestisdlike being active. If they feel
comfortable and not stressed, they learn easierother words, good friendly

atmosphere in the classroom supports languagesaiboyi
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Nevertheless, the success of social strategie®reigh language learning is
conditioned by appropriate preparation. It meahs, teacher has to plan the activity
in advance and the activity itself must be well amiged. If the preparation is not
satisfactory, it might end up in disaster. The etid will be confused what to do and
sooner or later will switch into their native larmge. In this case the students should be
able to ask the teacher in the target languaglediprand explication.

It should be mentioned that the teacher’s persiynalialso important, as it is
sometimes difficult to keep the discipline and tbwe level of noise, but it has not so
enormous influence on the process as the preparaiso, the teacher should be able
to organise suitable pairs and groups to suppad gtassroom climate.

To sum up, social strategies have considerably mosgtives than negatives
and should be regularly and frequently involveddreign language lessons, because
they make the students active and the classrooaiftes the only foreign language

environment teachers can provide the students with.
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Resumé

Diplomova prace “Socidlni strategie ve vyuce cizjahyki“ pojednava o tlezitosti
oralni komunikace i vyuce cizich jazyk. Prace uvadi stémou historii socialnich
strategii. Popisuje také pozitivni a negativni jdaynunikace jako podstatné sasti
socialnich strategii. Déle se prace zabyva rotele, Zaka i vydovaciho prosedi. Jsou
v ni taktéZ uvedenyizné moznosti prace ve dvojicich a ve skupinachjiehjeyhody
v porovnani s frontadlnim vywvanim cizich jazyk V posledni kapitole jsou
prezentovany vysledky vyzkumu mdii Witeld a ZakKi o socialnich strategiich

v hodinéch ciziho jazyka.

Summary

Diploma thesis “Social Strategies in Foreign LarggaTeaching “deals with

the importance of the oral communication in foreigmguage learning process. A brief
history of social strategies has been mentioned, @ommunication is involved

in social strategies, which has been also treated some positive and negative features
of social strategies have been presented. Bedidesples of the teacher, of foreign
language learners and of the classroom settindanguage lesson have been described.
Further, various possibilities of pair work and gpowork have been enumerated and
their advantages over the frontal teaching methek tbeen pointed out. Finally, all
these features and general opinion of some Enddisguage teachers and foreign
language adult learners on social strategies ieigarlanguage learning process have

been investigated in a research and presentee iaghchapter.

71



Literature

Boocock, Sarane S. "The School as a Social Enviemiior Learning: Social

Organization and Micro-Social Process in Educatidociology of Education

46.1 (1973): 15-50.

Brewster, Jean, Gail Ellis, and Denis Girard. Thenpry English teacher’s guide.

London: Penguin Books, 1992.

Byrne, Donn. Techniques for classroom interactimmdon: Longman, 1987.

"Communicate." The Concise Oxford Dictionary of ksly Etymology Oxford:

Oxford University Press, 1996.

"Communitarianism." The Concise Oxford DictionafRmlitics. Oxford: Oxford

University Press, 2003.

Crystal, David. LinguisticsHarmondsworth: Penguin, 1985.

Crystal, David. English as a global languaGambridge: Cambridge University Press,

2003.

Cap, Jan, andiliMares. Psychologie praitele. Praha: Portal, 2001.

DeVito, Joseph A. Zaklady mezilidské komunikaPeaha: Grada, 2001.

Dobson, Julia M. _Effective techniques for Englisimeersation groupsVashington:

US Information Agency, 1992.

Edge, Julian. Cooperative development : professggidevelopment through

cooperation with colleagues. (Teacher to teachajlow: Longman, 1992.

72



Etzioni, Amitai. "Communitarianism." Encyclopedifi®ociology 2nd ed. New York :

Macmillan Reference USA, 2001.

Eveyik-Aydin, Evrim. "EFL Teachers' Voice on Comnmative Language Teaching."
25 Mar. 2003, ERICEBSCO. Masaryk University Brno. 12 Apr. 2007
<http://search.ebscohost.com/login.aspx?direct&nbeericRAN=ED476748&s

ite=ehost-live>.

Gebhard, Jerry G. "Teaching Students To Communingimglish: Considerations for
Non-Native Speakers of English.” 1999. EREBSCO. Masaryk University
Brno. 12 Apr. 2007
<http://search.ebscohost.com/login.aspx?directémbeeric AN=ED431319&s

ite=ehost-live>.

Generals, Donald. "Booker T. Washington and pragveseducation: An

experimentalist approach to curriculum developnaewt reform.” The Journal of

Negro Educatior9.3 (2000): 215-34.

Grundy, Peter. Beginners. (Resource books for exagiOxford: Oxford University

Press, 1994

Hansen, Hal. "Urban school systems the Rise ofcyBlopedia of children and

childhood : in history and societyNew York : Macmillan Reference USA, 2004.

Harmer, Jeremy. The practice of English languagehing London: Longman, 1991.

Hess, Natalie, and Laurel Pollard. Creative quastidively uses of the interrogative

Harlow: Longman, 1995.

Hornby, Albert S. Oxford advanced learner’s diciipnof current English Oxford:

Oxford University Press, 2000.

73



"In the Classroom." . Aug. 1997. ERIEBSCO. Masaryk University Brno. 12 Apr.
2007
<http://search.ebscohost.com/login.aspx?direct&mbeericRAN=ED412753&s

ite=ehost-live>.

Kasikova, Hana. Kooperativnéeni, kooperativni Skold@raha: Portal, 1997.

Kluge, David, Steve McGuire, and Patricia Thornttfooperative Learning at the
Post-Secondary Level in Japan.” 1997. 12 Apr. 2007
<http://search.ebscohost.com/login.aspx?directémbeeric AN=ED412753&s

ite=ehost-live>.

Kooperativni deni : W&ime se spolupréaci spolupra€iD-ROM. Kladno: AISIS, 2005.

Larsen-Freeman, Diane. Techniques and principlé&miguage teachingOxford:

Oxford University Press, 1986.

Leech, Geoffrey N., Margaret Deuchar, and Robedd¢nraad. English grammar for

today : a new introductionLondon: Macmillan in association with the English

Association, 1982.

Littlewood, William. Communicative language teadinan introductionCambridge:

Cambridge University Press, 1981.

Lynch, Tony. Communication in the language classro®@xford: Oxford University

Press, 1996.

Maley, Alan, and Alan Duff. Drama techniques indaage learning : a resource book

of communication activities for language teachetambridge: Cambridge

University Press, 1982.

74



Meriam, J. L. "Curriculum and Measurement." JouofdEducational Sociologg.2

(1928): 75-82.

Nolasco, Rob, and Lois Arthur. Large classesndon: Macmillan, 1988.

Norman, David , Ulf Levihn, and Jan A. Hedenqu@mmunicative ideas : an

approach with classroom activitieblove: Language Teaching Publications, 1986.

Murphy, Tim. Teaching one to ondarlow: Longman, 1996.

Oxford, Rebecca L. Language learning strategidsatwvery teacher should know

New York ; London: Newbury House, 1990.

Raillon, Louis. "Roger Cousinet." Perspectivesueetrimestrielle de I'education

compareeé?3.1-2 (1993): 225-36.

Prodromou, Luke. Mixed ability classeblemel Hempstead : Phoenix ELT, 1995.

Richards, Jack C., and Theodore S. Rodgers. Appesaand methods in language

teaching Cambridge: Cambridge University Press, 2001.

Ri¢an, Pavel. Agresivita a Sikana me#irdi : jak dat dtem ve Skole pocit bezpie

Praha: Portal, 1995.

Ur, Penny. Grammar practice activities : a prattcede for teachersCambridge:

Cambridge University Press, 1990.

Wagenaar, Theodore. "The sociology of educatiobst 2entury sociology: a reference

handbook Thousand Oaks: Sage Reference, 2006.

75



Annexes

Annexe 1
Dotaznik — student narozeny 1980iéve
1) V hodinach (ciziho jazyka) pracuji nejaid
a) saim/sama
b) ve dvoijici (se sousedem, kamaradem a pod.)
c) v malé skupince (3-5 lidi)
d) ve velké skupi& (6-10 lidi)
e) frontalni vydovani (&itel pracuje s celouidou)

2) Cizi jazyk se tim hlavre: (zde zatrhete 1, maximal@ 4 odpodi)
- abych se domluvil v zahratiii u nas
- abych mohl(agist odborné texty pro mou praci
- abych mohl(agist cizi literaturu a tisk v originale
- abych mohl(a) sledovat filmy vigodnim zrni bez titulk
- kvali pocitacim a internetu
- protoze je to trend
- protoze to po hchce zaréstnavatel
- protozecloveék nikdy nevi, niize se to hodit
- protoze je to iy konicek
- jiné:

3) Myslite si, Ze rozhovory ve dvojicich zlepSuji vasthopnost
dorozungt se cizim jazykem?
rozhodrg ano - spiSeano - spiSene - adahne - nevim

4) Které dovednosti v cizim jazyce podle Vas prace dwejicich
nejvice rozviji:

(1-3 odpowdi) - ¢teni - mluveni
- psani - poslech
- Zddnou

5) Setkali jste se srozhovory ve dvojici¢hmalych skupinkach ip
vyuce cizich jazyk na zakladni Skole?
ano ne nevzpominam si

6) Setkali jste se srozhovory ve dvojici¢hmalych skupinkach ip
vyuce cizich jazyk na stedni Skole?
ano ne  nevzpominam si

7) Z nasledujicich moznosti vyberte 2 aktivity, ktesé Vam zdaji
nejzajimayjsi:
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1) rozhovor se sousedem na probirané ténimapci ,What do you
think ?"

2) zjistovani informaci, které chybi v mém zadani, ale sdyes zna

3) rozhovor, ktery se tyka mého kazdodenniho Zivotd, rodiny,
minulosti a mych plaindo budoucna

4) rozhovor, kdy hraji 8koho jiného (nap prodavée, lékde,
pacienta, policistu apod.)

5) nezavazny rozhovor, kdy seinu ptat na co chci a mé odpgov
nemuseji byt pravdivé

6) feSeni problému

7) jiné:

8) Zatrhrete s¢im souhlasite(neomezeny pet odpovdi)

1)
2)
3)

4)
5)

6)
7)

8)

9)

KdyZ si cvieni zkontroluji se sousedem, citim se v odypésh red
celou tidou jisgjsi.

KdyZz mluvim se sousedem, nemam takovou trému, jetg?
musim mluvit ged celouitidou.

KdyZ pracuji ve dvojici, mam ze sebe lepSi pociz rkdyZ jen
pasivreé posloucham &itele.

Myslim, Ze je lepSi dorozushse s chybami nezibec.

Prace ve dvojicich snmotivuje ke spolupraci i mimo vgovani
(vice si vSimam svého okoli).

Pti praci ve dvojicich méas rychle ubiha.

Kdyz né¢emu nerozumim, je prodrsnadijSi se zeptat souseda nez
se ptat titele pred celouitidou.

Nekdy si z@tné vybavim gramaticky jev nebo sl@ékb, které se
objevilo, kdyz jsem se sousedem pracoval ve dvojic

Ucivo, které jsem rl(a) moznost si vyzkouSet v rozhovoru, se mi
pamatuje lépe.

10) Pi préaci ve dvojicich nebo malé skupincgkdy narazim na téma, o

kterém bych si rad(a) bavil(agésky.

9) Kdybyste si mohl(a) vybrat souseda, se kterym byVaen dolie
spolupracovalo, kolikasu z vydovani tyd@ byste praci ve dvojicich
vénoval(a)?

- celou dobu (nafp 90 min.tydr)
- 2/3 (nap.60 min.tydr)

- pualku ¢asu (nap45 min.tydr)
- 1/3

- 1/4

- 10 minut

- 5 minut

- vubec

77



10) Kdyz mluvim se sousedem, sam/sama sve chylayojor
Casto - #kdy - vbec - nevim o nich, tak se neopravuji

11) P¥i praci ve dvojicich sklouznu deestiny:
Casto - #kdy - parkrat - vyjim®é - nikdy

duvodem je: chcfict vic nez dokazu
priliS komplikuji to, co chciict
soused mi nerozumi
nechce se miipmyslet
zadny
jiny:

12) Pxi praci ve dvojicich byvéasto veitidé hluk, ktery ng:
- rusi
- nezajima (ubec si ho nevSimam)
- pomaha (mam pocit, Zeémikdo nekontroluje)

Dékuji ©
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Annexe 2
Dotaznik — ditelé

1)

2)

3)

4)

5)

6)

7)

8)

Jak jsou pblizné stai Vasi zaciqvetsina)
6-10 let 11-15 let 16-19 let 20-30 let 30 a vide le

Oznamkujte prosim nasledujici tigwby prace ve vyuce ciziho jazyka podle
toho, jakc¢asto je pouzivate.

(1= velmicasto, 2=casto, 3= rkdy, 4=cas odcasu, 5=velmi malo nebaibec)

_ frontalni vywovani

_ samostatna (individualni) prace

_ prace ve dvoijicich (pair work)

__malé skupinky (3-5 Zak

_ velké skupiny (6-15 Zdilx

Ktery z g'edchozich zfisohi Vam @i vyuc¢ovani vyhovuje nejvice a pfo

Kterou zectyi z&kladnich dovednostiténi, psani, mluveni, poslech) VaSim
,0blibenym* zpisobem nejastji procvicujete?

Jakc¢asto pouzivate praci ve dvojicich?
casto kkdy malokdy nikdy

Jaké jsou podle Vas hlavni vyhody prace ve dvdjic

Jaké jsou podle Vas hlavni nevyhody prace ve diohic

Z nasledujicich aktivit zatrikte prosim jednu azfif které pro praci ve

dvojicich negastji pouzivate:
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- discussion (rozhovor na probirané teresto zaina nap. What do you
think a pod.)

- information gap (oba Zaci maji stejné zadani, ak@adém chybi jiné
udaje nebo se Udaje lisi, hledani rozdih obrazcich a pod.)

- personalized conversation (Zaci mluvi o &osvé rodig, minulosti a
planech do budoucna atd.)

- role playing (rozhovory viiznych Zivotnich situacich: napprodavé a
kupujici, Iékd a pacient, vedouci a pidgeny a pod.)

- imaginary conversation (Zaci se mohou ptat na ctjicla jejich
odpowdi nemuseji byt pravdivé)

- problem solvingieSeni probléiin davani rad a pod.)

- jiné:

9) Je podle Vas vyhodysi nechat Zaky pracovat dvojicich nebo malé skugi5
Zaki? Pr@ ano? Prdne?

10)Myslite si, Ze komunikace a spoluprace vedouani mize mit kladny vliv na
Z&ky i v jejich osobnim ZiveP
rozhodgd ano - spiSeano - nevim spiSene - rozhatine

11)Co si myslite o chybach zékkteré dlaji pii placi ve dvojicich?
D¢laji je pilis ¢asto, tim si je fixuji a proto pair work nepouzivam
- Kazdy d&la chyby, to je normalni. Kdyz to nebrani komunikaadsi
Z&ky neperusuiji.
- Chyby Zak si zaznamenavam a po dokeni aktivity spolén¢ proberu
s celou tidou, aby mili Zaci moZnost patit se z chyb ostatnich a
podobnych chyb se snazili vyvarovat.

- jiné:

12)Pripada Vam hluk ktery vznikétppraci ve dvojicich jako negativni jev?
ano ne nevim

13)Vadi Vam, kdyz si Zaciippraci ve dvojicichti malé skupince alas pomahaji
cestinou
(matgskym jazykem)?
ano - ne - je mito jedno - jest jsem se s tim nesetkal(a)
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14)Mate r¢jaky zajimavy poznatek nebo nazor, tykajici sedoigh strategii (pair
work, group work) i vyuce ciziho jazyka, ktery byste mi ét{g) napsat?

Dékuji ©
Hana Buresovd
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