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Introduction

English has over the last centuries become very close to be the ultimate universal
tool for intercultural communication. As such it is taught world-wide from a very
young age. In many countries around the world English is used as /lingua franca and
in international communication the common language is almost always English even
in situations where none of the participants is a native speaker of English
(Cruttenden, 2014, p. 6). As such it is crucial for the participants to be able to
understand each other and so listening comprehension and intelligible pronunciation
are arguably the quintessential skills of intercultural communication. This thesis
focuses on pronunciation as the key factor for communicating a message to its

recipient.

As native speakers we can quite easily spot a foreigner, who has not mastered
our native language. Many people can even guess, based on previous experience and
other factors, what a foreigners native tongue is. Hence we could assume that every
language has a certain set or markers specific of the given language — native
speakers of English can distinguish for example a Spanish speaker from a German or
a Japanese speaker. The aim of the thesis is to analyse speech samples of Japanese
speakers at different proficiency levels and assess pronunciation habits and errors. In
this thesis I will attempt to answer following questions: Which pronunciation errors
are typical of Japanese speakers? Which pronunciation errors are easily dropped over
time and which errors are more difficult to eliminate? Can prevailing errors be

considered a typical set of errors typical of Japanese language?
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The theoretical part of the thesis consists of three chapters. The first chapter
introduces the cultural context. Describes language education in Japan and briefly
introduces the Japanese language. The following chapter deals with the role and
importance of pronunciation. The most important chapter of the theoretical section is
the third chapter, which pursues the comparison of phonetic systems of both
languages — English and Japanese. The chapter will compare both segmental
features, such as vowels, diphthongs and consonants, and will touch upon
suprasegmental features. The chapter is concluded with a polemic about any

presumed difficulties Japanese English speakers may encounter in reality.

The practical section will attempt to test the hypotheses presented in the
theoretical section with help of two small test groups of Japanese English speakers.
The research derives inspiration and methodology from Derwing and Murray’s
"Second language accent and pronunciation teaching: A research-based approach”
(2005). The research participants were split into two small test groups of six students
each based on the time they spent studying English. Every participant is asked to
provide a recording of a short article, which is designed in order to be phonetically
varied. Pronunciation errors and habits of both groups are to be assessed and
provided with a commentary. General American accent (GA) will be used as a
reference model for all recordings as GA is more common in Japan as well as in other

East-Asian countries (Cruttenden, 2014, p. 87).

There is a number of reasons Japanese students were chosen for this study.
Japanese is very different from any Indo-European language in all respects from

lexis, syntactical structure, pronunciation and more, and as such I expect to come to
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a find which could be potentially utilized by English teachers in Japan as well as
Japanese students themselves as the demand for good English communication skills
is on the rise in Japan more than ever before. The second reason is based on my
personal observations - informal interviews with Japanese students and English
teachers from Japan and other sources such as YouTube video logs (That Japanese
Man Yuta). Many of such sources claim that pronunciation and other key
communication skills are of secondary importance and the emphasis is on grammar
and lexis. Therefore, a brief comparison of two groups of different proficiency levels

could pave a way for a more complex research.

It is necessary to note that the data provided by this research is not sufficient
to be considered a reliable representation of Japanese English speakers as the test
groups are statistically too insignificant and the test subjects are not diversified for
the research to be considered comprehensive. It is meant only as a template or a

suggestion for a follow-up, more detailed research.



1 Cultural context

In order to consider learning English by the Japanese and trace its
peculiarities it is firstly crucial to get a deeper understanding of the teaching context
and its specific features. The descriptions, which emerge from a consideration of
unique settings, influencing the context of language learning, and the impact they
have on English of non-native speakers, are called sociolinguistic profiles. (Berns,
1990, p.49) According to this concept, certain predispositions arising for teaching

English in foreign countries, where English is not the native language.

“For better contextIn 1951, when a peace treaty was concluded between
Japan and the Allied Powers, Japan concluded another treaty with the United States
related to the mutual cooperation and security between the two countries (Buruma,
2003; Wikipedia, 2004). Although in 1952 Japan was granted independence from the
U.S., because of this treaty, the American military has had a presence in Japan for
sixty years. This situation did, however, give Japan an opportunity to develop its own
economy instead of being burdened by the expenses of protecting itself militarily in
the region. This led to the so-called ‘Economic Miracle’ in which the Japanese
economy grew rapidly from 1955 for almost twenty years until the 1970s.”
(Fujimoto-Adamson, 2006, 280) The era mentioned above was arguably the most
important episode in the modern history of Japan. Not only did Japan arose from
post-war poverty, but thanks to the influence of American troops and everything they

brought with them from The United states Japan got culturally much closer to the

western world.
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To start with, the communication styles of Japanese and Westerners are
completely different in general, which affects teaching approach significantly. (Abe,
2013, p.49) According to Abe (2013), while the mentality of the majority of Japanese
students is more a group-oriented, English-speaking Western students are rather
individually oriented in class (p. 52). Thus, individual responses or oral presentations,
that are inevitable for English language practicing, can be quite stresful for language-
learners. Therefore, teachers have adapted their ways of teaching to Japanese
students and put more highlight on group work. It is specifically pointed out, that a
flexible approach is needed in the classroom: ‘learner-centered some of the time and
teacher-centered at other times, depending on the type of activities employed’
(Jenkins, 2009, p. 143).

Furthrmore, English sudents that study English devote sunstantial amount of
time to learning cultural aspects of the language, that is focusing on reading about
cultures of the U.S.A. and the U.K. Notably, this cultural studying is frequently taught
as an example of how students are supposed to behave and speak when they are
communicating in English. Thus, having a significant gap between Western and Asian
cultural values, the tremendous difference between ways of thinking, that are
expected from students, leads to overall dissatisfaction about their language skills

when they cannot comply with studied standards. (Tran, 2013; Tsui et al., 2017)

The dire need for a reformed system of education stimulated predominantly the
attitude of teachers in classes. “From the beginning, students were encouraged to

think outside of the traditional Japanese style of organization while writing. This style
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is known as the ki sho ten ketsu style of writing, and has marked differences

between writing in English and writing in Japanese.” (Fujimoto-Adamson, 2006, 279)

Another unique feature of teaching Engish in Japanese environment is the
general approach to English as the second language. As many as 68% in Japanese
urban schools is taught with the inclusion of a native speaker in the educational
process, like lessons conducted by those for whom English in the mother language,
or simply webinars or workshops. (Ram Ashish, 2014) That is the result of three

main postulates typical for teaching Japanese students:

1. English is the American language.

2. To speak English is to act like an American.

3. If teachers fail to raise students that would use American English
patterns, the issue would be not in the goal model but rather in quality
control. Consequently, quality control efforts should be increased, for
example, by earlier introduction of English in the curriculum or else by

involing native speakers more. (Honna, Takeshita, 2014, p.69)

In Japan English is studied as a tool of international communication, and thus
students are expected to generate high level of language expertise, especially taking
into account the fact, that on average Japanese students study English for at least 8
years. This is counterproductive to Japan’s English language teaching endeavor,
which places more importance on using Japanese patterns in English, not American

English. (Glenn, 2014, p.181) It comes as no surprise, that, being unable to deliver
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American pronounciation and American English patterns in their speech, students

develop a feeling of inferiority and avoid speaking.
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1.2 The Japanese language

The main scope of the present thesis is English and its pronunciation. It is,
however, important to explain some of the most elemental aspects of Japanese for
proper understanding of the topic. This chapter will very briefly introduce the

language.

It is quite predictable that both of these languages, as they come from a
vastly different language family, will differ in many linguistic categories, which may
then result in specific language errors typically present in learners of the English
language who originate from Japan. Therefore, the focus of this section will lay on
two important points. First, linguistic elements of the Japan language will be
explained and showcased, and second, these elements will be compared to their
counterparts in the English language — which shall plainly display differences in these

two languages, aiding the scholars who intend to pursue this topic in greater depth.

Briefly, the first obvious difference, as mentioned above, is the fact that both
of these languages belong in a different language family. English language comes
from the Indo-European language family, whereas Japanese language sits firmly in
the Japonic Language family. Japonic Language family is isolated, as opposed to the
Indo-European Language family which envelops a vast number of languages — more
than four hundred of them (ETHNOLOGUE), and therefore contains some language

elements unique to itself.

Japonic Language family includes only the Japanese language and Ryukyuan

languages. For the sake of completeness of this thesis, a piece of information will be
14



present about these as well, even though it will be presented only superficially, as
the focus on this thesis lies on the Japanese language only. Ryukyuan languages are
endangered as a consequence of the influence from the mainland Japan and the
language shift as whole. In fact, the number of fluent speakers of these languages
severely decreases every year, since Japanese language is both learnt in schools and
used in official speech, while Ryukyuan languages are spoken mostly in the home of
family only, as a sort of a “community language”. (ENDANGERED) This results from
the fact that Ryukyuan languages have never been modernized, and neither standard
language nor written varieties of such presently exist. All of it was preserved only via
the oral tradition, and the lexicon have also never been updated to a level which
could be applicable in the modern world. These languages are mostly treated as a

dialect nowadays. ( 165 Heinrich, Ishihara)

One of the most striking aspects of the Japanese is the fact that three scripts
are in use simultaneously. This differs from many other languages which use more
than one script, for example, the Georgian language, in which two of three scripts
used there are nowadays applied only by the church, and even though they are

learnt in schools, it is only at a very basic level. (UNESCO)

In Japan though, proper understanding of every script is necessary in a daily

life. These scripts are called Hiragana (U5 737¢), Katakana (77 % 7 7) and Kaniji (7
). Rewriting of Japanese into Latin script is also noticeably present in the Japan,

known as a romaji, however, the focus will be on the native scripts of the country.

Nevertheless, since Japanese natives encounter the romaji daily, the learning
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difficulties present when learning to write in the English language are minimal

compared to the learning of spoken language. (ESL)

Both of these syllabaries can be used to transcribe Japanese words into
written text, but each of them is used in a different way. While hiragana is used
mainly for the particles, suffixes and also for the successful learning of how to
actually write and understand Kanji, katakana is used for onomatopoeia, for rewriting
foreign loan words into Japanese and also in the scientific field. (ESL) Basically, all
scientific and more specialized terms like botanical names, technical or medical terms

or business language is written in Katakana.

Both Hiragana and Katakana are syllabaries, representing the syllables used in
script. Katakana is used mainly as a means to rewrite loan words borrowed from the
other languages, whereas Hiragana serves primarily for inflection. Through the
medium of Hiragana, Kanji is learnt. Kanji originates from the adoption of Chinese
logographic symbols, which were brought to Japan by a Buddhist monk. Kaniji is
basically used for the root words, and between 2000 and 3000 of the signs is used

commonly in the daily life. (ESL)
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2 Role of Pronunciation

This current Heisei Era (8.1. 1989 — 30.4. 2019) seems to have reached a new
peak in English language education in Japan. English at schools, colleges, universities
and the growing private language school market is enormously popular and appears
to be responding to the practical needs of the business community. (Fujimoto-

Adamson, 2006, 278)

There are no doubts about the importance of English world-wide and is the
most imporant medium through which majority of international communication is
conveyed. Apart fron conveying the intended message there are many other benefits
to proper pronunciation. One of such benefits is social prestige, even though it is not
the case everywhere. Tsutomu Akamatsu argues that in English, learning the
standard pronunciation carries social value. However, this is the case in the United
Kingdom only. In the United States, for example, anyone speaking RP English is
considered to be on the same social level as a user of any other accent. This
phenomenon could be explained by an ironic scarcity of users of RP in the UK which

is around 3 to 4% of the total population.

Standard Japanese pronunciation, in comparison does not carry such
prestigious status. The reason behind this could be, again, explained through
scarcity. There are considerably more people who use Standard Japanese

pronunciation and they can be found in all levels of society (Akamatsu, 1997, p.7)
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As for learning pronunciation as a part of language acquisition there is a
common consensus that, together with listening comprehencion these two skills are

quintessential for mastering a language.

3 English and Japanese Sound Systems Comparison

The third chapter of the thesis focuses on the nature of the sound system of English.
At the same time it compares its features with the Japanese sound system and highlights the
differences. The chapter is divided into two sections. The first section describes the
segmental features — vowels, consonants, and dipthongs are described in depth as they are
a quintessential part of the research. The second section will discuss suprasegmental

features.

3.1 Segmental features
The phonic elements like vowels, consonants and semivowels are (...) entities, which

occur sequentially in connected speech and therefore may be identified through the
analytical process of segmentation. (Akamatsu, 1997, p. 21-22) In other words, Akamatsu
defines segmental features as basic building elements through which more complex
structures can be built. This definition is being constantly questioned by academics for
various reasons, but for the purposes of this thesis the definition is sufficient as the prime
objective of the research itself is an analysis of segmental features in utterances of Japanese
English learners. This chapter will describe fundamental differences between segmental

features such as vowels, consonants and dipthongs of English and Japanese.

3.1.1Vowels and Dipthongs
According to Cruttenden vowels are normally produced by “voiced eggresive airstream,

without any closure or narrowing such as would result in the noise component characteristic
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of many consonantal sounds; moreover, the escape of the air is characteristically
accomplished in an unimpeded way over the middle line of tongue.” (Cruttenden, 2014, p.
34) The definition of vowels is ambiguous, as there are generally two ways to define them.
This is the phonetical approach. The phonological approach is systematic and considers a
vowel to be a phonic part of asyllable, which is in a centre, while consonants are on the edge

of it (Cruttenden, 2014, p.27).

This section presents the Standard American vowels for reference and further
elaborates on articulatory regions of the Japanese vowels. According to Celce-Murcia there
are eleven vowels in SA English. Those form additional three dipthongs. The following table

represents vowels marked with red dots; and dipthongs marked with green dots.

(Fig. 1 Vowels of American English; Yoshida, Marla. The Vowels of American English. -

edited)
Vowels of American English
Example | Symbols Example | Symbols
beat Jiy/ /i ® boot fuw/ S/ o
bit /17 v & book fuf /u/ o
bait Jey/  Jer/ ® boat fow/ Jou/ ®
bet Je/ /e/ Y bought | /2/ /a3 &
bat faf S & box Jfa/f Jaf &
but v /af L by fay/ /ai/ /ai/
sofa fal /af cow Jaw/ Jaun/ Jau/
her faf S Sfars SarS boy foy/ fay/ SoiS S

19




(Fig. 2 Vowels of American English 2; Yoshida, Marla. The Vowels of American English)

Front Central Back
\ i
High \ 'Y \

\\ 1 U

. ey
Mid

: £ \ e ow
Low \ o)
e
\ } @

R
NN

The vowels of Standard Japaneseona &
vowel chart. Adapted from Okada
(1999:117).

The diagrams above represent the Standard American (left) and Japanese (right)

pronunciation charts.

Japanese, in camparison to Standard American, uses only five simple vowels. It is

expected of the reader to be familiar with the English vowel articulatory regions. The

following text will describe the Japanese simple vowels. The entirety of the following text on

vowels is based on Tsutomu Akamatsu’s Japanese Phonetics (Akamatsu, 1997, p. 30-34).

i/ close front

/e/ front mid

/a/ open

/o/ back mid

/w/  close back



/if

fw/

/el

/o/

/al

- The Japanese /i/ is similar to French or Italian /i/. English native speakers may

struggle with pronunciation. It should not be compared with English /1/ as in /kit/,

neither /i/ as in /hapi/ nor long /i:/ as in /i:t/.

“The jaw is only slightly open, with the lower jaw being raised. Front of the tongue is

raised close to the hard palate.”

- The mouth is just as slightly open as when /i/ is articulated. The back of the

tongue is raised fairly close to the soft palate. /w/ resembles shortened version of

vowels in words such as /fu:d/ or /mu:d/.

- The mouth is a little open with a lowering of the jaw, which in turn allows the
tongue to lower as well. It is unquestionably best to compate the Japanese /e/ with

the English vowel as in /bed/.

- The mouth is a little open with a lowering of the jaw, which in turn allows the
tongue to lower as well, but the back of the tongue is raised towards the soft palate.
There is no resemblance of Japanese /o/ with any of the English phonemes. Unlike
the English counterparts, Japanese /o/ is not rounded. Also, it is a monothong whose

quality should be invariable throughout its articulation.

- The mouth is fairly open, as the jaw is reasonably lowered. The tongue is
lowered and the highest point of the tongue is on the central part of the tongue. The
lips are naturally held. In Received Pronunciation it is close to /ma:st/ with the vowel

slightly closer to /a/.

Akamatsu also notes that Japanese, unline English, does not use schwa /9/ and is seriously

detrimental to verbal communication as Japanese speakers could only make a guess which

one of the Japanese five vowels was meant.
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3.1.2Consonants

This section will describe the differences between consonants used occurring in Standard

American English and Japanese. Only consonants which may be relevant for the purposes of

the research will be described in depth.

As was discussed in the chapter on Japanese language Japanese is bound to be very

different from English due to the nature of the script that is being used. Unlike in English,

Japanese does not have any standalone consonants except but one exception - A [n].

English Consonants

Place of Articulation

Manner of Articulation

Bilabial

Labiodental

Interdental

\Alveolar

Alveopalatal

Velar

Glottal

Stops

Voiceless

=]

Voiced

o

fae}

Fricatives

Voiceless

Voiced

Affricates

Voiceless

Voiced

MNasals

111

Retroflex Liquid

Lateral Liquid

(Tab. 1 Ohata, 2004, p. 29-41)

Place of Articulation

Manner of Articulation

Bilabial

Alveolar

Velar

Glottal

\Alveopalatal

Stops

Voiceless

=

Voiced

o, [t

=

Fricatives

Voiceless

4]

Voiced

Nasals

m

Liquids

(Approximants)

(Tab. 2 Ohata, 2004, p. 29-41)
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The following text shall focus on individual consonants deemed as potentially problematic

either for English speakers attempting to speak Japanese, or vice versa. Chosen

consonants are expected to appear in the chapter evaluating the research.

The following text on consonants articulation is based on Tsutomu Akamatsu’s Japanese

Phonetics (Akamatsu, 1997, p. 86-133) in its entirety.

/N/ uvualr nasal

/r/ alveolar tap

Voiced. The soft palate is in its lowered position and its end
droops slightly forward. All the air coming up flows into the
nasal cavity. The tongue is not held tight, but the back of the
tongue is brought slightly upward and backward. As a result, a
closure is formed between the hindmost part of the back of the
tongue and uvula. A vast majority of foreign learners will not
have learnt any consonant similar to / N /. The closest

consonant an English speaker can naturally produce is velar

nasal / n /.

Voiced. The rims of both sides the tongue are raised as to
touch the teeth-ridge. The front teeth-ridge is left free from
contact with the tongue, however, in the first instance. The tip
of the tongue is quickly raised, poised at a short distance
behind the teeth ridge, then is made to shoot downward and
forward to tap the teeth-ridge once. The contact between the
two articular should be momentary and light. The alveolar tap
occurs in English rather often as it is employed while t-flapping

— words such as butter.
23



/¢/ alveopalatal fricative Voiceless. The blade of the tongue is raised toward the hinder
part of the teeth-ridge and the front of the tongue toward the
hard palate to for a narrow channel which is relatively broad
sideways but relatively short in front-back direction. The tip of
the tongue is kept low behind the lower front teeth. Compared

to English / [/ the pitch is higher and the consonant sounds

“lighter”. Lips are always relaxed, or in neutral position unlike in

english, where the speaker may tend to protrude lips forward.

/¢/ bilabial fricative The air flows into the oral cavity and advances until it reaches
the lips, which are approximated (i.e. brought near each other)
without, however, pressing them together to create a bilabial
closure. It is essential that both lips are involved in articulation.

English speakers tend to articulate /f/ instead of /¢/.

3.2 Suprasegmental features

Akamatsu’s definition of segmental features also elaborates on suprasegmentals as overlying
features of connected segments of speech (Akamatsu, 1997, 22). In other words,
suprasegmental features are larger constructs composed of multiple segmented elements
and their function cannot be observed on an individual segment. It is generally easier to
focus on one problem at a time. The same applies for pronunciation. English is a very
challenging language to master in this regard. As Murcia states in English spoken discourse
words are not produced in isolated fasion but rather have a tendency to “run together”. This
phenomenon is generally referred to as connected speech (Murcia, 2016, p. 163). Japanese

and English are both very different languages in many respects.
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Both languages use stress in utterances to highlight certain parts of the speech, but
the use of stress is very different. Cruttenden distinguishes two varieties of how languages
manifest word and sentence accent. English is a stress accented language, whilst Japanese

pitch accented language (Cruttenden, 2014, p. 282-288).

Intonation can very dramatically change the entire meaning of an entire utterance.
Cruttenden characterises intonation as a fundamental frequency which is perceived by
listeners as pitch (Cruttenden, 2014, p. 277). He also argues, that language learner ought
not to make conscious attempts to use native speaker’s pattern with exception of word

stresses.
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3.3 Presumed problems
This chapter follows the sound systems comparisons and discusses sounds, which may prove

difficult to pronounce and use in an active conversation for a Japanese English learner. The

following table shows sounds shared by the two languages.
Vowel | Engli | Japane | Consonan | Englis | Japanes
sh se t h 3
i \ V B \ ol
i: \ \ p \ V
u v v M \ ol
u v \ W \ vV
e v v V \
J: v F \
b \ b \
3: v 0 \
A v D \ v
® v T \ ol
2 \ z \ V
a: v \ S \ \
a v N v v
0 \ L. y
0: \ 3 \
e \ J \ o
d3 v V
i \ \
R \ v
] \ V
G \ \
K \ vV
N v
H \ ol

(Tab. 3 Sound Comparison; Bada, 2001, p. 4)
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The table shows that even though a number of phonemes overlap, there is a
significant amount of differences between the two languages. Thus, it is reasonable to
expect that sounds, which do not have any similar counterpart in the other language, will
pose a challenge for the language learners. This chapter shall discuss how could be missing

phonetic elements interpreted in English by a Japanese English learner.

The first column of the table compares vowel presence. It is apparent that English
has considerably more vowel allophones than Japanese and as such Japanese speakers may
tend to use a phoneme, which is closes to the Japanese version. Vowels, in terms of
articulatory regions, are not too different and so they may not impede intelligibility. The
vowels, however, may function as insertion vowels. Japanese language consonants are in
most of the cases paired with a vowel. This phenomenon is quite likely to transgress into the

recordings in words with clustered consonants together. For example pumpkin.

However, consonants are much more varied and may result in utterances which are
unintellible. Well known problematic examples are lateral and rhotic liquid consonants. Since
Japanese has only a single liquid the alveolar flap /r/ is expected to be used as a substitute

for both lateral and rhotic liquid consonants.

Another case of generally very problematic consonants are dental fricatives /8/ and
/6/. Neither of them has a similar phoneme in Japanese and the articulatory regions are
uncommon for Japanese. The inexperence speaker may use alternative places of articulation,
which are closest to dental fricatives — presumably alveolar fricatives /s/ and /z/. Consonants
/s/ and /[/ and their means of articulation are very close no one another. They sound very
similar and may be easily overlooked. English /f/ may be pronounced as a bilabial fricative /

¢ /, again, due to the proximity of articulatory regions.
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Japanese consonants generally form pairs with vowels. The only exception to the rule

is v [n] — uvular nasal, which is different from the English alveolar nasal /n/. This consonant

is typically in final position and may be used by a Japanese speaker in English as well.

This list of potential mistakes is by no mean exhaustive, because ultimately it
depends on the speakers. The above mentioned mistakes are expected to be fairly

commonly found in the recordings analysed in the research section of the present thesis.
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4 Research

The third section of the thesis will elaborate on the findings of the author of the thesis.
First, it introduces research methods used. The main body of this section is devoted to

analysis of gathered speech samples and the last part concludes the findings.

“"Data collection should be rigorous and neutral rather than selective and biased. For
example, classroom observations of particular error patterns, accompanied by analysts’
commentaries on learner output, are valid ways of documenting aspects of pronunciation ...”
(Derwing, Tracey M., and Murray J. Munro, 2005, p. 381). The research section of this thesis
was inspired by suggestions mentioned by Derwing and Murray. Pronunciation of hiragana is

written in square brackets using Hepburn'’s transcription.

4.1 Research Goals
The goal of this research is to answer the following questions:

1) Which pronunciation errors are typical of Japanese speakers?

2) Which pronunciation errors are easily dropped over time and which errors are more

difficult to eliminate?

3) Can prevailing errors be considered a typical set of errors typical of Japanese

language?

The objective is it reveals features which distinguish two different groups of English speakers

and explain those features by tying them back to speakers” mother tongue.
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4.2 Research Methods

The participants of the research are 12 young Japanese students split into two test
groups. The first test group consists of 6 high school students 14 to 15 years old with 3 to 4
years of studying English. They were picked at random from classes at Zushi Kaisei Senior
High School. All of them had participated in a school trip to Australia with little to none any
other experience from abroad. None of the participants is taking any extracurricular English
classes. The second group of students consist of university students 18 to 23 years old with
5 to 10 years of studying English. The group 2 participants were chosen based on their
previous experience with staying abroad for a long period of time where they were forced to
communicate in English in @ multinational environment. All of the participants are taking, or
did take English classes at their respective universities. No students of English major
participated in the research. Both groups were selected so that each student of the
respective group have had as equal opportunities to develop their language skills as possible
in terms of opportunities to communicate with native speakers, education and their

surroundings.

The participants were asked to speak freely for a short period of time in order to
record their unguided speech, but were excluded from the research due to nervousness of
majority Group 1 participants, who were unable to provide any measurable data. Then both
groups were to provide a recording of a short text (Joke, YouTube), which was modified in
order to include every basic phoneme found in English (App. 1). Also, the text was chosen to
be a humorous story in order to keep the readers interested and focused. This data
collection method is based on Jacquelyn Schachter recommendation as observing only errors
that occur in natural productions conceal underlying processes because of learner avoidance

strategies. (Schachter, 1974, p.205 - 214) Each student was instructed to read the text twice
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— the first reading was read silently and served only as a tool to get the student familiar with

the text.

Before the recording session every student was thoroughly informed both in English
and Japanese about the purpose of the recording and the goal of the research. Each
participant signed a consent form and was reassured of anonymity as the only personal data
gathered concerned participant’s age, gender, and years of exposure to the English language

and, for university students, major.

The recordings are to be phonetically transcribed and any errors in pronunciation will
be highlited in red colour. The primary targets are segmental features, consonants and
vowels in particular. Supra-segmental features are of secondary importance as the text was
not designed to observe such features in a satisfactory extend. English proficiency level of
the Group 1 participants is not high enough to allow such analysis. Supra-segmental are
going to be briefly commented upon, but will not be reflected in the transcriptions. The final
count of phonemes which are typical of Japanese language present in the recording from
both groups will be compared. Each group’s results will be comented upon and then a

conclusion is drawn.

Tab. 4 Table of participants — Group 1

Group 1 1 2 3 4 5 6
Age 15 15 15 15 15 14
Years of Exposure 4 3 4 4 4 3
Gender M M M M M M
Major HS HS HS HS HS HS
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Tab. 5 Table of participants — Group 2

Age 21 21 20 23 18 18
Years of Exposure 10 11 5 8 7 7
Gender F F M M M M
Major Design Art Architecture Finance Czech Czech

4.3 Recordings Analyses
The text for the recording was chosen for a number of reasons. The most important

aspect is phonetic diversity. The text contains advanced vocabulary and is generally
challenging for not-so-advanced speakers, thus frequent mispronunciation, especially in
Group 1 recordings, is to be expected. The reference phonetic transcription in Standard
American accent is presented first. Standard American accent was chosen as it is the more
common accent taught in Japanese school, as discussed in theoretical part, and majority of
the interviewed students adhere to it. RP English pronunciation is marked as incorrect. The
recordings themselves are provided on the attached CD in mp3 format. The text modified for

the research follows together with an IPA transcription:

A zany blonde and a redhead have a ranch. They have just lost their very old bull.
The women need to buy another, but only have five hundred dollars in paper notes.

The redhead tells the blonde-haired girl, "Tomorrow early in the morning I will go to
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the city market nearby and see if I can find one for under that amount. If I can, I will
send you a telegram with instructions." She walks out of the door, goes to the
market and finds one for four hundred ninety-nine dollars. Having only one dollar
left, she goes to the telegraph office house and with fear finds out that it usually
costs one dollar per damned word. ‘Oh, shoot!” she is stumped on how to tell the
blonde to join her and bring the father’s truck and trailer. She puts on her thinking
hat and, finally, she proposes the European telegraph operator Lisa Edwards to send
the word "comfortable." Skeptical, the operator asks, "How will she know to come
with the trailer from just that word?" The redhead replies, "She's a blonde so she

reads slowly: 'Come for ta bull."" Then, she quickly exits.

@ 'zerni bla:nd and @ 'red hed hav o raentf. dexr hav dzast lost der 'veri ouvld bul.
92 'wiman nid to bar @ nadar, bat ouvnli hav faiv "handrad 'da:.laz 1n 'perpa-
nouts. 39 red hed telz 89 bla:nd-herd g3-:l, " toa ' mo:ros '3:li 1n 3 'mo:rnin ar wil
gouv to 89 'sit.i ma:rkat 'nir' bar an si if a1 kan faind wan fo- 'Anda- dat
@ maunt. 1f a1 kaen, a1 wil send js @ 'telo greem wid 1n strakfanz." [i wa:ks ast
av 39 do:r, govz to o 'ma:rkit an faindz wan fa- fo:r "handrad 'nainti-nain
‘da:le-z. "haevin ounli wan 'da:lor left, fi gosz to do 'telo graef "a:.fis haus an
wid fir faindz ast dat 1t juzuali ka:sts wan 'da:le- pa- deemd w3-:d. o, fu:t!’ fi
9z stampt an hau to tel 3o bla:nd ta d3o1n ha- an brip 8 fa:8a-z trak an treils.
Ji pots an ha- '01pkin haet aend, 'farnali, fi pro pouvziz d9 jura pion 'telo greef
‘aparerta- liss édwa-dz to send 3 wad "kamfatobal." skeptikal, di aparerta-
aesks, "has wil [i nov to kam wid do 'trerlo- from dgost dot w3-:d?" do 'red hed

r1 plaxz, "fiz @ bla:nd sou [i ridz 'slouli: kam fa- te bul.'"" den, [i "kwikli '£gzits.
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Following the reference transcription there are transcriptions of the twelve recordings.
Each recording is commented upon and mispronounced phenomena are explained. It is
important to note that, as mentioned in theoretical part — consonants, /r/ sound is in

Japanese often flapped.

4.3.1 Group 1

Participants in this group are high school students after approximately 3 years of
studying English. It is reasonable to expect frequent mispronunciations and frequent use of
prosthetic phonemes and avoidance strategies. Students are expected to struggle with words

containing multiple clustered consonants such as damned, or sceptical.
Recording 1

@ dzani blonde endd a 'r1d, hed hav 8 reeny. der hav dgest Iost des "veri old bul. de "wiman
nid tsw bar 8 nads, bat "ovnri hav" farv “handrad 'da:.rez in “perpe- nouts. dze 'red  hed
teldz 83 bra:nde-head g3-l, " to 'moiros "3i n 8 'md:_nink ar wir" gow tse dze' frL.ci
‘'ma:rkst ‘pir‘bar an [i 1f* a1 kan faind wan fa- 'A_do dst @ mauvnt. 1f* a1 kaen, a1 wil
sends js 9 "tere gramu wiz" 1n'strakfanz." [i wa:ks ast av da do:r, gouvdz to do ‘'ma:_kit
ond faints wan fo foir "handrad "narnci-nain ‘da:rez. “haeving” ‘osnli van "da:rer left, x:i
gouts tsw dze 'ters,greef '0..fis havs endd widzw fir faindz ast dzet 1t "ju3ali ka:sts wan
"da:re pea- damando we:d. ou, fut! [i azw stampt an has to ter dzs bronde tsw ddIn her
and bring de 'far da:z trak endo ‘treils. [i pwts an ha- ‘c1_kink _aet aend®, ‘fainali, i
pro pou[tit di  jure'pian ‘tera, gram ‘opo reita 'lisa ‘edwadz to send deo waz:d
""kamfatabal." ‘skepuwitikal, di "aps, retta asks, "has wir ci nd tsw kam widzw do "trerls
from dgest dat wa:d?" ds "rid, hed ripw re1dz, "ciz & bra:nde so: si ridz “slosli : kam 5 to

bal." &en, i "kwikli ‘egzists.
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Voiced alveolar affricate /cLz/ used at times instead of /z/ and /s/ consonants, and voiced
dental fricative /d/. Voiceless alveolar affricate /ts/ used commonly together with close back

unrounded vowel /w/ as a prosthetic sound representing D [tsu] frequently replacing

consonant /t/. Inclination to use voiced palatal nasal consonants /n/ over voiced alveolar
stop /n/. Close back nrounded vowels frequently complement words which end with a
consonant. Uvular nasal consonant /N/ appears scarcely in final positions of words ending

with /n/. The student struggled with the use of connected speech.
Recording 2

® dzapi brond and ‘red hed hav 8 raenf. der hav dsast Iost der *veri old bul. do wman nid
to bar & 'naza, bat "ownri hav” farv? "handred ‘da:.raz 1n "perpa: nouts. dze 'red,hed
telza _ bro:do-head garl, " toa ' moiros "a:ri tn 8 'mo:_nin a1 wir gos to do 's1.ti ‘'ma:rkst
‘nir'bar an si 1f a1 ken faind wan fo: ‘Ande dst @ mauvnt. 1f a1 kaen, ar wil send ju o
‘tere gramos wiz 1n strakfanz." [i wa:ks asto av za do:r, govz to zo 'ma:kit an faindz wan
fo fo:r'handrads 'nainti-nain ‘da:raz. "heevin ‘ownli wan ‘da:rer left, [i govs to do
"tera graef '0..fIs havs and wizw ¢1a: faindz awst det 1t "juzusli ka:sts wan 'da:re- pes-
dam“t* wa:do. ow, Jot!" [i oz stampwdw an has to ter da brond to d3din ha- and brin za
‘fa: da:z trak endo ‘treirla:. [i psts an ha- ‘sinkink heet an, ‘farneri, [i pro'pows dI
jora'pian 'tera, graf 'opa, rerta 'lisa ‘edwe-dz to send do wad "' kamfatabal." ' skeptikal,
di "aps, rerte- Asks, " has wil [i nos to kam widzw de ‘trerls from dgest det w:sd?" do

‘red  hed r1p 'reiz, "[iza @ bro:d so: [iridz 'slos_ : kam fo to bal.™ &en, [i "kwikli "egzits.

Despite the lack of experience there is an assimilation of /d/ and /j/ in the recording. The
student uses predominantly the close back unrounded vowels /w/ to complement words
ending with a consonant. In one instance the student used bilabial fricative /¢/ instead of /f/

consonant as a prosthetic phoneme for Japanese /5 [ful.
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Recording 3

® 'dzani brond end a 'red hed hav o reenff. der hav dgest Iost des "veri old bil. d "woman
nid te bar & nadza, bat "ovnri hav faiv "handred 'do.raz 1n "perpa- nouts. ds 'red, hed
teldz de bro:nd-herd g3-l, " t8 'moirow "3 n &8 'md:_nink a1 wil gos te do'si.ti ‘ma:rkst
‘nir'bar an si 1f a1 ken faind wan for ‘ande- de @ 'mawnt. 1f a1 kaen, a1 wil send jo o
"tere, gram wiz 1n 'strakfanz." [i wa:ks ast av de doir, gou_ tu do 'ma:rkit and faind_
waN o' fa:r "handrad ‘nainti-nain ‘da:ra-z. "haeving 'ownli wan "da:rer reft, si govs to da
‘tera greef '2..f1s havs eend wiz fir faindz ast dat 1t "juzari ka:sts _an ‘da:re- pea- damd
w3d. o, [u:t!” [i ez stampit an haw to ter do brond te d3oin ha- and bring ds 'far da:z trak
end ‘trerrs. si puts an her 'Oipkin heet aend, ‘famnari, [i pro povs? dea | jura pien
‘tero, grad ‘opa rerte- 'lisr ‘edwadz to send do wa:d "kamfa-'tebal." 'skeptikar, da
‘aps, rexta Asks, "has wir fi no t kam widz de ‘tretls from dsast dot wz-:d?" do "red hed

ripw rerdz, "fiz @ bra:nde so: si ridz “srowri : kam 3 to bal.™ den, si "kwikli " ekzist.

Prosthetic sounds such as /¢/, /dvz/ and /t3/ were frequently used as well as flapped
liquid consonants. Liquid consonants /I/ are pronounced as a flapped liquid /r/ more

frequently than /r/.
Recording 4

® zAni bla:nd And a "red, hed hav 8 reeny. dzer hav dsast Iost des "veri old bal. do "wiman
nid to bar a'nada:, bat "ovnri hav faiv "handrad ‘da:.raz 1n "peipa nouts. do 'red hed
telz o bla:nd-head g:3l, " to ' moiros ":3li In & "'md:_nink a1 wir gou to do's1.ti 'ma:rkat
‘nir 'bar an si 1f a1 ken faind wan fo- 'Anda: dst @ mauvnt. 1f a1 kaen, a1 wil send jo o
"tere gram wiz 1n 'strakfanz." [i wa:ks ast av da dor, govdz to do ‘ma:kit an fainds wan
fo fa: "handrad 'nainti-nain ‘da:raz. "haevin ‘ounli wan ‘da:rer left, [i govs to do

‘tero graef 'o:.f1s hass an wiz fir faindz ast dat 1t ' jususli ka:sts wan 'da:re- p"a: demaend
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we:d. o, fu:t!” [i oz stampt an haw te tel da bla:nd te d3oin h:3 an brin do 'fa da:z trak
ond ‘trerla:. [i psts an hee ‘sinkin haet and, ‘famnali, [i pro'posz dat jsre pian
‘tero graf ‘opo rerta ‘lisa ‘edw:sd to send do w:sd " kamfotabal." ‘skeptikal, da
‘apa, re1ta asks, "has wil [i nos te kam wiz des trerra: fram d3est dot w:3d?" do 'red hed

rip ‘eirz, "fiz @ bla:nd so: [i ridz "slowli : kam fa ta bal." den, [i "kwikli 'egzits.

Apparent attempts to use RP English. Limited use of prosthetic phonemes compared to

other students from Group 1.
Recording 5

2 'zani blond an @ 'red hed hav a raentf. der hav dzast lost der “veri old bwl. da "wwman nid
to ba1r @ 'nadar, bat "ownli hav farv "handrad "da:.laz in ‘peipa nouvts. 82 'red hed telz do
bla:nd-herd g:3l, " to 'mo:ros ' :3ri In & 'md:_ nin a1 wi go_ to do 'sit.i ma:rkat nir’bar
an si 1f a1 kan faind wan f2: "ende- dat 9 'mawnt. 1f a1 kaen, a1 wil send jo o "tere, gram wid
In ‘strakfanz." fi wa:ks avt av da do:r, gouz te de 'ma:_kit and faints wan fo: fo: "handrad
‘nainti-nain ‘da:laz. "haevin "ounli wan ‘da:rer left, [i govz te 89 tera greef 'o:.fis havs
and wid fir faindz ast dst 1t "juzuari ka:sts wan ‘da:le>- pa- damand wad. o, Ju:t!” [i az
stampt an hau to tel 89 bla:nd te d3oin he- an brin do fa:8az trak an 'treile-. [i psts an ha
‘Omnkin heet 2end, ‘famnsli, [i pro'povziz & | jura pian ‘tera, graf aps,reite
'liso" 'edw:3dz to send do wz:d " kamfatabal." ‘skeptikal, di “aps, rertr aesks, "has wil i
noo ts kam wid &9 'trerls- from dsost dot wad?" do "red hed rip ‘raiz, "[iz o bla:nd so: [i

ridz 'slowli : kam fa te bal."" den, [i "kwikli ‘egzits.

Both voiced and unvoiced dental fricatives were used mostly correctly considering the
student’s group’s English proficiency and experience. Usage of prosthetic phonemes limited

to /N/ and /n/ only. The recording is highly segmented features of connected speech are
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difficult to observe. Linking occurs only scarcely and only between two words i.e. /bar

9 'nAdar/

Recording 6

® dzani bla:nd an & 'red, hed hav 8 reeny. der hav dgast lost der "veri ould bul. do "wsman
nid to bar @ 'nadar, bat "owvnli hav farv "handrad 'da:.loz 1n "peipa nowts. &2 'red  hed telz
da bla:nd-herd g3-:I, " to 'mo:ros " 34 1n & 'moirnin a1 wi gos to do 'sit.i ma:rkat "nir’ bar
an ¢i 1f a1 kan faind wan fa- "'Anda dat @ ‘mauvnt. 1f a1 kaen, a1 wil send ju @ telo, greem
wid 1n strakfanz." [i wa:ks ast av do doir, gosz to do 'ma:rkit an faindz wan fo- forr
"handrad "nainti-nain ‘da:laz. "haevin ‘ownli wan ‘da:ler left, [i govz to 89 telo, graef
‘a:.fis hass and wid fir faindz ast dst 1t 'jususli ka:sts wan 'da:le- p"ar damend wa-d. o,
fu:t!” [i az stampt an haw to tel 8s bla:nd te d3o1n ha an brin do 'fa:daz trak an 'treile.. [i
psts an ha- '01nkin heet a&end, 'fainali, ci pro ' posiz 8a jura pion 'telo greef "ape reite-
'lise'edwzdz to send do w3:d " kamfatabal." 'skeptikal, di "aps rertr sesks, "has wil si
nos to kam wid 89 'trerl3 from dzost dot wa-:d?" do ‘red hed r1'plaiz, "[iz @ bla:nd so: [i

ridz "slowli : kam fo to bal." d¢en, [i "kwikli "egzits.

The recorded reading was highly segmented, but very carefully executed with very few

mispronounced phonemes. Supra-segmental features are unobservable.

As expected, most of the transcriptions have numerous mispronunciations marked in red.
Supra-segmental features will be discussed first. As for stress, both word and sentence
stresses were misplaced. Word stresses did not pose that big of a problem, compared to
sentence stresses, as majority of word stresses are on the first syllable. Sentence stresses

were more problematic as the recordings were very often highly segmented and it would
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suggest that the students did not perceive the text as a whole rather than as a queue of
words. This might have been caused by the difficulty level of the text as it was high above
their language capabilities. Upon being asked after the recording session one of the
participants was able to tell what the text was about. Thus, stress in general could not be
effectively observed. Liaison, intrusive consonants, assimilation, juncture and other features
of connected speech were rarely observable. Each instance was given a short notice below
the respective transcription. Evaluation of elision is precarious as omitted phonemes could

have been omitted because the reader was unsure about words’ pronunciation.

The most difficult segments of the text seem to be attempts to pronounce phonemes
absent in Japanese. Among the most numerous mispronunciations belong dental fricatives
/8/ and /8/. Those were pronounced as either /s/ or /z/ as alveolar fricatives, unlike dental
fricatives, are very common in Japanese. Voiceless post-alveolar fricatives /f/ were fairly
commonly mispronounced as Japanese utilizes alveolar-palatal fricative instead and the

articulatory regions are very close to one another. The most problematic consonants were
lateral liquid /I/ and rhotic /1/. Japanese uses voiced alveolar flap /r/ instead and the error

count suggests it is very difficult to distinguish between them. Particularly challenging
seemed to be words containing multiple alveolar flaps such as dollar, or slowly. The last
consonant specific of Japanese language and which affected the reader’s recordings is uvular
nasal /N/. This consonant, as discussed in the chapter about Japanese consonants, is the
only standalone consonant used in Japanese and appears predominantly at the end of
utterances. That is the case for Group 1 participants as well, who used /N/ in final positions

of English words which should end with /n/.

As described in the language system before, Japanese consonants are, except for
one, paired with a vowel. The recordings show how this system transgressed into English.

Words ending with consonants were accompanied by a vowel. Words with consonant
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clusters often contained vowel insertion i.e. /stAampwdwy/. In majority of cases the inserted
vowel was uncounded back vowel /w/, but other vowels appeared in pairs with final

consonants i.g. /bronde/ and /damand’)/.

Devoicing and weak forms have proven to be difficult as well as there were many

errors in word endings of words with /s/ and /z/ in final positions.

4.3.2 Group 2

Group 2 participants are more experienced than Group 1 and are less homogenous in
terms of age, experience with the language and proficiency. Whilst the Group 1 participants
were struggling with text comprehension it is more reasonable to expect of the Group 2
participants to fully understand the text and spot the punchline. The author expects the
supra-segmental features to be easier to observe and the overall fluency and intelligibility to
be better. The usage of prothetic sounds is expected to be less frequent except for alveolar-

palatal fricative replacing rhotic and lateral liquid consonants.

Recording 7

9 'dzani blond and @ "red, hed haz o reents. der hav dsest Iost der " veri old bul. do "wsman
nid to bar 8 'nAda, bA? "ouvnri hav faiv "handrad ‘da:.laz in "peipa nost_. 8 'red hed telz
82 brond-herd ga:l, " to 'moiros ‘a:li 1n & 'mo:_nink a1 wil gov to &0 'sI. ti ma:rkest
‘nir 'bar an si 1f a1 ken faind wan fo ‘Ands dst @ mawvnt. 1f ar kaen, ar wil sena_:',zsa
‘tere gram wiz 1n ‘strakfans." [i wa:ks ast av do da:s, gosz to & 'ma:_kit an faind_ wan

fo: fo "handrad '"nainti-nain ‘da:les. "haevin ‘ownli wan ‘da:ra_ reft, [i gouvs to do
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"tera gram '2..f1s havs and wiz fir faind_ ast dat 1t "jususli ka:sts wan 'da:le- ps damid
wad. ow, [it!" [i oz stampt an haus te tel do blond te d3oin h:3 an brin do 'fa:8az trak nd
‘treile-. [i puts an _ Oinkin haet aend, ‘faineri, [i pro ' povst _ | jure pien ‘tera gram
‘opa  reiter 'lisa ‘edwa:d te send ds wa:d " kamfa-tebal." 'skeptikal, do aps, rerts aesk_,
"has wil [i nos toa kam wis do 'treile- from d3ost dot wz:d?" do 'red hed rip rais, "[iz o

blond so: [irid "srowri : kam fo to bal." d¢en, [i "kwikli "egzits.

At times schwa pronunciation tents to be too open resembling open to open-mid back
vowels. T-flapping not used at all instances. Assimilation /d/ and /j/ present. The reader
pronounced the consonant clusters properly, but mistook the word “damned” for “damn it".
Voiced dental fricative replaced by /d/ consonant. The influence of RP English apparent.
Linking was used, although at all times. Sentence stresses were observable. The reader

distinguishes between direct speech and the narrator.

Recording 8

A " dzani bronde end  "red, hed hav A reent. der hav dsast lost des "veri old bul. ds "wsman
nid to bar 8 'nada-, bat "ownli hav farv "handrad "da:.raz 1n ‘peips nowts. do 'red hed telz
ds bra:nds-head gorl, " to 'moiros "3i 1n 88 'mo:_nink a1 wil gos te do 's1.ci ‘ma:rkst
‘nir'bar an si 1f a1 ken faind wan fo: ‘Ande dst @ 'mownt. 1f a1 keen, a1 wil send jo 9
"tere gram wiz 1n strakfanz." [i wa:ks ast av do do:r, govz to do "'ma:rkit and fainds wan
fo fo._ "handred 'nainti-nain ‘da:raz. "having ‘ounli wan ‘da:ror left, [i gosz to do
‘tera, greef '2..f1s hass end wiz fir faindz ast dst 1t 'juswali ka:sts wan "da:re- po:a- damnd
we:d. ov, Jut!” [i oz stampt an has te tel do blond te d3oin he- and bring de 'fa:d:3z trank
end 'trerra. [i puts an har ‘Oinkin haet aend, ‘famnsli, [i pro’'povziz do  jura pisn

‘tero, graf ‘opo,reite 'lisa ‘edwoadz to send do wa:d "'kamfatsbal." skeptikel, do
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‘apae re1ts Asks, "haws wil [i nows to kam wiz do ‘treirrs fram dsest det w:3d?" do ‘red hes

r1p raiz, "fiz @ brond so: [i ridz "srowri : kam fa ta bal." den, [i "kwikri "egzits.

The reader was aware of the consonant clusters, but overpronounced. Back open-mid
vowel /A/ frequently replaces schwa. Liquid consonants are often flapped; however /I/
consonant is replaced more frequently than thr rhotic liquid. Voiceless postalveolar fricative
pronounced properly. Both voiced and unvoiced dental fricatives replaced /d/ consonants.
Apparent attempts to employ RP pronunciation at times. Linking was limited, speech was

segmented.

Recording 9

2 'ze_ni brond and @ 'red hed hav a reentf. de1 hav dzast lost der “veri ovld bwl. 88 "'woman
nid te bar @ nada_, bat "owvnli hav farv "handrad 'da.. rez in 'peips nouvts. 8 'red hed
telz do bra:nd-head g3-l, " to 'moiros "3:li 1n 82 "'md:_nin a1 wil gos te do 'sitt.i ‘ma:_kat
'n1a 'bar an si 1f ar ken faind wan 2.5 'Anada dat @ 'mawnt. 1f a1 kaen, a1 wil send ju o
"tera graem wis 1n 'strokefonz." [i wa:ks ast av 8 do:r, goss te do "'ma:rkit an faindz wan
fo: fa:_ "handred 'nainti-nain ‘da:rez. "heevin ‘owonri wan ‘da:re left, ci gows to de
"tera graef 'a..fis hawvs an vis fir faind_ awt dst 1ts "juzueri ka:sts wan ‘da:re p:3 demand
w:3d. oo, fut!” [i oz stampt an has to tel do bra:nd te d3oin h:3 an brin do ‘fades truk an
‘trerra. [i pots an ha- 'B1inkin haet and, 'fainali, [i pro ' povziz 8 jura pien 'tera, greef
‘a:pa rerte- 'liss ‘edwadz to send do wz:d "' komfatabal." 'skeptikar, di ‘aps, rertr sesks,
"has wil [i nos ts kam wid do 'treirs from dsest det wzd?" do 'red hed r1'praiz, "[iz o

bra:nd sow [iredz "srowri: kam fo- to bul." den, [i "kwikli "egzits

Voiced dental fricatives frequently replaced by /d/ consonants. No complementary vowels

in final positions of words ending with consonants. /r/ and /I/ liquids often pronounced as
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flapped. Rhoticity omitted at times probably in attempts to use RP. Voiceless postalveolar
fricative pronunciation is mostly correct. Linking is present, but the utterance is still largely
segmented. Sentence stresses indicate the reader understands the text as direct speech is

marked with higher pitch.

Recording 10

@ 'ze_ni bla:nd and @ 'red, hed hav a reentf. ze1 hav dzost lost dea " veri ovld bul. zo "'woman
nid te bar @ 'nada_, bat "ouvnli hav faiv "handrad "da:.laz in "peips nouts. 82 'red, hed telz
89 bla:nd-head g:3l, " to 'moros ":3li 1n &8 'mo:_nin a1 wil gov to &9 sitt.i ‘ma:_ket
‘nir'bar an si 1f a1 ken faind wan fo: ‘andr dst o mawnt. 1f a1 keen, a1 wil send jo o
"telo greem wid 1n ‘strakfanz." [i wa:ks ast av & do:r, govz to 82 'ma:rkit an faindz wan
fo: fo:._ "handrad 'nainti-nain ‘da:lez. "heevin ‘ounli wan ‘da:le left, ci govz to &9
‘telo greef 'a:.fis hass an wid fia faindz as_ zot 1t "jususli ka:sts wan "da:le ps- damend
w3-d. 0w, Ju:t!’ [i az stampt an has te tel da bla:nd te d3oin ha- an brin &2 'fa:da_ trak an
‘tre1ls. [i puts an h:3 'Binkin haet aend, 'fainali, [i pro povsiz &  jura pien 'tera, greef
‘a:pa, reito 'liss ‘edwadz te send do wa:d " kamfatabal." 'skeptikal, 8i ‘apa, rertr aesks,
"has wil [i nov to kam wiz da 'treils from dzast dot w3-:d?" da 'red hed r1 plaiz, "ciz @

bla:nd sow i ridz “slouli: kam fo- to bul."™ dzen, [i "kwikli egzits.

The reader uses linking well, is confident and sentence and word stresses are present.
Frequent liquid problems, but otherwise there are very few other prosthetic sounds used.
Alveo palatal fricatives especially in combinations with /i/. Problems with clustered

consonants — damned. Accent is inconsistent.
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Recording 11

@ 'zerni bla:nd and @ 'red hed hav o raentf. de1 hav dsast lost der “veri ovsld bul. 8 "'wiman
nid te bar @ 'nadar, bat "ownli hav faiv "handrad 'da:.laz 1n "peipa- novts. da 'red  hed telz
8 bland-herd g3, " temorow 2li 1n 83 mornin a1 wil gos to dasit.i markst nirbar an si 1f a1
ken faind wan fa- "Ande- dst o mawnt. 1f a1 keen, ar wil send js @ 'telo,greem wid
In ‘strakfanz." i wa ks ast av 8 do:r, gosz ta 2 'ma:rkit an faindz wan fo- fo:r “handrad
"‘nainti-nain ‘da:le:z. "heevin ‘ownli wan ‘da:ler left, [i govz te 8o 'telo greef 'a:.fis havs
an wid fir faindz ast st 1t ‘juzusli kovsts wan ‘da:le- pa- deemd wz-:d. ow, fut!” [i az
stampt an hau te tel 8a bla:nd te d3din ha- an brin da 'fadaz trak an treile-. [i psts an ha
'01nkin heet 2end, ‘famnali, [i pro powsziz 82 jure pien 'telo greef "apareite liss édwadz
to send da wad "kamfatabal." skeptikal, &i aparerta- aesks, "has wil [i nos to kam wid &a
‘treile- fram d3est dat wa:d?" 8s 'red hed r1 ' plaiz, "[iz o bla:nd souv [i ridz slowli: kam fo-

to bol."™ den, [i "kwikli "egzists.

Uses linking as a natural part of speech even though the speech is slightly segmented at
times; the author is of that opinion it is due to the small print. T-flapping is present. No
problems with consonant clusters. Sentence stresses are well observable. Word stresses are

used properly.

Recording 12

2 'zerni bla:nd and @ 'red hed hav @ ronYf. de1 hav dzest lost der "veri ovld bul. 8 "'wiman
nid to bar @ 'nada-, bat 'ownli hav farv "handrad 'da:.laz 1n ‘pelpe- nouvts. & 'red hed telz
39 bla:nd-herd gol, " to'moiros €:'li In 8 'md:_nin a1 wil gov to & sit.i ‘ma:rkst
'nir 'bar an si 1f a1 ken faind wan for ‘Ande- dst @ 'mauwnt. 1f a1 kaen, a1 wil send ju_»

"tera greem wis 1n 'strakfanz." [i wa:ks ast of 82 do:r, govz to 2 'ma:_kit an faindz wan
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fa: f2._ "handrad 'nainti-nain ‘'da:lez. "haevin ‘ownli wan ‘da:lor left, [i govs to &9
‘telo greef "a:.fis haws an wis fir faindz ast dst 1t "juzuali ka:sts wan ‘da:le- pa- d?ma:d
w3-d. oo, fu:t! fiaz s_ampt an haw to tel da bla:nd te d3oin ha- an brin dat 'fa:dez trak an
‘treile-. [i psts an har 'Oinkin heaet send, "fainali, [i pro povziz &  jura pion 'telo, greef
‘aparerte liss edwadz to send da wad "kamfatobal." skept_kal, &i 'aps,reite- sesks, "has
wil [i noss to kam wis do 'treile- fram d3ost dot wz:d?" 8o 'red hed r1 ' praiz, " ciz @ bra:nd

sow [iridz "slovli: kam fo- to bwl." den, [i "kwikli "egzits.

Linking is used thoughout the text, but some passages are still segmented. Some
inaccuracies may be caused by a minor speech impediment. Clustered consonants seemed to
be problematic. Voiceless alveo palatal fricatives are used instead of voiceless postalveolar

fricatives at times. T flapping is absent.

Compared to Group 1 participants the supra-segmental features in recording of the
group 2 were easier to observe. The participants focused on proper placement of both word
and sentence stresses. Smaller proportion of the text was segmented compared to the Group
1. The word linking seemed to be hindered in sections with vocabulary difficult or unknown
to the reader. The participants seemed to understand the text and text difficulty matched
their level of proficiency. Liaison, intrusive consonants, assimilation, juncture and other

elements of connected speech were more frequently observable.

Neither of the speakers adhered to Received Pronunciation, nor Standard American
even though SA is the standard pronunciation tought in Japan and the speakers attained a
level of procifiency high enough. The author is of the opinion that the readers from Group 2
might have been influenced by the interviewer’'s accents as he consciously attempts to

adhere to RP.
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The number of pronunciation errors has dropped significantly. Majority of prosthetic
sounds use is severely reduced. Alveolar-palatal fricative use instead of lateral /I/ and rhotic
/4/ liquid consonants is still very common, but the count of mistakes is almost halved. Dental
fricatives mispronunciation seemed to dwindle in use as well, but remained the dominant.
The pronunciation errors of voiceless post-alveolar fricatives /[/ was, except for two
instances, nearly eliminated. The least common mistake, which can be tied back to Japanese
phonetics, is the use of uvular nasal consonant /N/ in final positions replacing the English
alveolar nasal /n/. This type of error was not very common with the Group 1 recordings and

it does not occur in the recordings of Group 2 at all.

Words containing clustered consonants remained problematic. I.e. the word damned
was pronounced correctly only once. Arguably the most important improvement concerns
the use of vowels in final positions to compliment consonants. Such errors were eliminated
completely, as well as the use of typically Japanese close back unrounded vowel /wj/. Schwa
is still commonly replaced by /4/, which seems to be more natural for the Japanese
speakers, although, as mentioned in the chapter about presumed difficulties, the speakers

were expected to use /a/ instead.

4.3.5 Stastistics of Error

Tab. 6 Statistics of Error

Group 1 Group 2
/dz/ 25 3
/ts/ 10 1
Jw/ 29 0
/t] 149 86
/n/ ¢ L
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4.5 Results of the Research

The research revealed that mistakes, which were committed by the research participants,
can be traced back to their native language. Most of the committed mistakes were caused by
the absence of respective phonemes in Japanese language and thus the speaker is forced to
improvise. The mistakes, which were the most frequented, were commented upon in the
conclusion of each group. As expected, there is a declining trend in error frequency in in all
instances. Some mistakes were eradicated completely, but there is a need for more detailed,

larger scale research for more accurate results.

4.6 Limitations of the Study

This chapter will analyse faults of the study which have risen during the primary sources
acquisition, creative process and concluding the results. The chapter discusses possible
solutions should this thesis serve as a template for any follow-up research on this, or similar

topic.
o Complexicity of the Text

A large portion of the Group 1 participants admitted the text was way beyond their language
capabilities and ignorance of proper pronunciation and respectively even lack of knowledge
and experience to make an educated guess in regard to pronunciation of an unknown word.
A simpler, perhaps even shorter, text, which could be well understood, would arguably

change the outcome of the study.
e Number of Participants

The number of participants was too small for a reliable conclusion to be made. Such a small

number of participants is not representative of the general population.

e Diversity of participants
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The participants from Group 1 were too homogenous as they represented ony a portion of
two classes from a single school. The results of the study would benefit from a more varied
test group representing a number of schools of different specialisations and backgrounds -

both private and state schools and schools from rural areas for instance.

e More attention to primary sources

The text, which each of the participants was given to read out loud did not take into
consideration suprasegmental features of the language. It is important to note, that the
target test group has to be capable of providing any relevant information. In other words,

the text needs to be understood and not alien to the participants.

¢ No consideration for students using Received Pronunciation.

Many of the mistakes may have originated from attempts to use different accent than what
is being generally taught in schools in Japan. This ambiguity of outcomes forced the
researcher to consider and evaluate only pronunciation errors which with certainty originate
from the speaker’s mother tongue — Japanese and many errors were left to speculations

only.
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Conclusion

The present thesis is concerned with pronunciation errors typical of Japanese English
speakers. The purpose of the thesis was to distinguish which of the errors are difficult to

eliminate over time. The thesis has also explained how said errors came to existence.

The first chapter of the thesis introduces the cultural and linguistic background of the
topic. As the worls is becoming ever more interconnected the need for a universal
communication tool has become more indispensable than ever before. The first segment of
the chapter discussed the peculiarities of language education in Japan. As the high demand
for English-speaking workforce and aspiration for perfection forced the Japanese schools to
focus heavily on English education it creted unwanted by-products in form of low self esteem
of the students, which has become counterproductive to the endeavour. The second part of
the first chapter briefly described Japanese language from multiple angles — the origins of

the language as well as the writing system and historical context.

The second chapter described the role of standard pronunciation in terms of social
positions and prestige. It distinguished the two different points of view on Standard
pronunciation — both from the perspective of the Japanese and two major English speaking

countries — The United Kingdom and The United States.

The third chapter describes the differences between the sound systems of the two
languages relevant to the aim of the research. The segmental features are discussed first —
the differences between Standard American and Japanese vowels, dipthongs and

consonants. The second part discusses suprasegmental features in short. The segment
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following suprasegmental features makes an educated guess which mispronunciation may

occur in the recordings based on the previous describtions of both systems.

The core and the practical aspect of the present thesis are discussed in the Research
section. The section informs about the inspiration behind the research, introduces the
research methods and presents the research question, which are to be answered by said

research.

The students were instructed to provide a recording of a short text. The text is a
modified joke. The text was supposed to entertain the reader and stimulate attention during
the recording. Before the recording session each of the participants was informed about the
extent of the research, reassured of their anonymity and given instruction both in English
and Japanese. The subsequent recordings were then phonetically transcribed using the
standard IPA and any pronunciation deviations were marked in red. Each recording was
commented upon as well as each of the groups. Both groups were expected commit
pronunciation errors, which were discussed in the theoretical part. The predicted errors
eventually did occur. The mentioned mistakes were discussed in the commentaries. Some of

the significant errors were statistically evaluated and the outcome shown in a table.

Considering all of the above, the research answered the research questions in a
satisfactory manner. The hypotheses laid out it the theoretical part were confirmed.
However, the author is aware of a number of shortcomings of this research. Those are
articulated in the final part of the research section. The most crucial shortcomings are the
following: the number of participants in both groups was insufficient and thus the research
was statistically unreliable in comparison to the total number of the Japanese English
speakers; the participants of the first group considered the text to be too difficult, which may

have influenced the results of the study.
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Summary in English

The present thesis deals with the pronunciation of English of Japanese native
speakers. | tis divided into four sections. The first section discusses the context of Japanese
language and Japanese language education. The second section discusses the role of
pronunciation in communication; predominantly the social status it holds. The third section
compares two different sound systems — that of English and Japanese. It focuses on
phenomena concerning the scope of the present thesis — Segmental features such as vowels
and consonants and briefly coments on suprasegmental features. The last section is devoted
to the actual research. Two groups of participants were to read a short text. The recordings
of the said text were then phoneticaly transcribed and the mistakes the participants
commited were tied back to their native language — Japanese. The data gathered concluded
which errors are typical of Japanese students and which of said errors are difficult to

eliminate.
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Summary in Czech

Tato prace se zabyva vyslovnosti anglictiny Japonskych rodilych mluvcich.
Prace je rozdélena do Ctyr Casti. Prvni Cast popisuje kontext Japonského jazyka a
jazykového vzdélavani v Japonsku. Druha cast jakou roli hraje pecliva vyslovnost
v komunikaci, predevsim pak jaky socidlni status propQjcuje jejimu uZivateli. Treti
Cast se zaméfuje na porovnani dvou fonetickych systéml — jak Anglictiny, tak
Japonstiny. Zaméruje se na jevy vztahujici se k rozsahu této prace — segmentové
prvky, jako jsou samohlasky a souhlasky, a struéné shrnuje i nadsegmentalni rysy.
Posledni Cast je vénovana samotnému vyzkumu. Dvé skupiny ucastnikl dostaly za
ukol precist kratky text. Zaznamy textu byly poté prepsany fonetickym prepisem a
chyby byly vysvétleny na zakladé poznatkl o japonstiné ziskanych v tfeti Casti
bakalarské prace. Ziskané Udaje dospély k zavéru, které chyby jsou typické pro

japonské studenty a které z téchto chyb se obtizné eliminuiji.
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